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A framework for understanding motivation in students

Abstract: The main goal of this article is to establish how for understanding student s behavior —
especially motivation — is required different theories where each one has a complement in another. It is
developed a further analysis about the different theories about motivation and their impact in the education
student environment, proposing at the end a model for evaluate the motivation process in students.

Keywords: Motivation, attitudes, learning, education.

Introduction

The report of Unesco in 2009 [1] called: “Trends in
Global Higher Education: Tracking an Academic Revo-
lution” afhirm: “The expansion of student numbers has
presented a major challenge for systems where the tra-
dition has been to provide access to free or highly sub-
sidized tertiary education. In financial terms, this has
become an unsustainable model, placing pressure on
systems to fundamentally restructure the ‘social contract’
between higher education and society at large. Parents
and/or students are increasingly responsible for tuition
and other fees. Tuition fees are emerging even in Europe,
long the bastion of free public higher education” [1].

One of the big problems for higher education is the
absorption of all the students that are prepared for en-
tering to higher education and do not have the financial
resources, “The worldwide surge in private higher educa-
tion and the financing models for this sector have impor-
tant implications for students and society. These trends
have generally led to increasing austerity in universities
and other postsecondary institutions (overcrowded lec-
ture halls; outdated library holdings, less support for fac-
ulty research, deterioration of buildings, loss of secure
faculty positions, faculty brain drain as the most talented
faculty move abroad). The austerity has been most crip-
pling in Sub-Saharan Africa but it is serious throughout
developing countries and in countries in transition. In
response to these financial pressures, universities and na-
tional systems have sought solutions on the cost and de-
mand side. The first — increasing class sizes and teaching

loads, substituting lower cost part-time faculty for higher
cost full-time academic staff — are difficult, academically
problematic and heavily contested. Policy solutions on
the revenue side include cost-sharing — generally asso-
ciated with tuition fees and ‘user charges’ for room and
board. Tuition fees have been introduced in countries
where higher education was formerly free or nearly so
(China in 1997, United Kingdom in 1998, Austria in
2001)” [1].

In this case, students with resources will be more
motivated to continue their studies because they do
not get pressure about scarcity of resources they are
thinking more about grades than about financial prob-
lems, while students with scholarships are all the time
thinking about grades that allow them to maintain the
scholarship while they have big financial problems even
with a full or partial scholarship.

In this way, motivation to hold students that already
have access to education, and that want to stay in the
University, became in an important subject for the edu-
cational sector, theories about motivation had revealed
as the issue most studied in Organizational behavior, for
example, Locke and Latham [4].

Motivation had been study particularly in job environ-
ment, but nowadays in education, has become in an impor-
tant issue to understand how some particular conditions
external and internal can impact student behavior, very
similar to what had been studied in work environment.

Studies in Locke and Latham [4] insist “Work mo-
tivation has been of interest to industrial/ organizational
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(I/O) psychologists at least since the 1930s, stimulat-
ed in large part by the famous Hawthorne studies [2],
which focused mainly on the effects of supervision, in-
centives, and working conditions. However, it was not
until 1964 that Vroom made the first attempt to formulate
an overarching theory — namely, a hedonistic calculus
called the “valence-instrumentality expectancy model.”
Theory building in the field of work motivation, how-
ever, has typically been more specialized than Vroom’s
overarching model. Argyris (1957), for example, focused
on the congruence between the individual’s needs and
organizational demands. Herzberg and colleagues [3]
focused primarily on sources of work satisfaction and,
within that domain, mainly on ways in which the job
could be designed to make the work itself enriching and
challenging. Later, Hackman and Oldham (1980) ex-
tended Herzberg’s” [4].

Locke and Latham [4] had tried to integrated all dif-
ferent theories in order to propose recommendations who
build motivation theories, the model proposed by Locke
(1997) where different motivation theories are incorpo-
rated is very useful to understand how motivation is pos-
sible through different elements, “Locke (1997) made
a preliminary attempt at integrating theories of motiva-
tion in the workplace. The model, begins with an em-
ployee’s needs, moves to acquired values and motives (in-
cluding personality), then to goal choice, and thence to
goals and self efficacy. The latter two variables constitute
a “motivation hub” in that they are often the most direct,
conscious, motivational determinants of performance.
Performance is followed by outcomes, and outcomes by
emotional appraisals, such as employee satisfaction and in-
volvement, that lead to a variety of possible subsequent
actions. (Job satisfaction, of course, may also affect per-
formance; the precise causal relationship between them is
not fully known [see Judge, Thoreson, Bono, & Patton,
2001].) Job characteristics are shown as affecting satisfac-
tion. The place where a specific theory applies is shown by
the dotted boxes. This is not a speculative model. Every
connection but one — namely, the link from needs to val-
ues — is based on empirical research” [4].

The authors proposed “six recommendations for
building theories of work motivation that are more valid,
more complete, broader in scope, and more useful to prac-
titioners than existing theories. 1) Integrate extant theo-
ries by using existing meta-analyses to build a megatheory
of work motivation. 2) Create a boundaryless science of
work motivation. 3) Study the various types of relation-
ships that could hold between general (trait) and situa-
tionally specific motivation. 4) Study subconscious as well

as conscious motivation. 5) Use introspection explicitly in
theory building. 6) Acknowledge the role of volition in hu-
man action when formulating theories” [4].

In this order of ideas, it is pretend to recognize what
will be the theories that fits to understand what motivat-
ed students, how to retain them into the university, how
to play with external and internal motivation in order to
develop guidelines to stimulus students to learn and stay
at the university.

Theories Required to Understand Motivation in
Students

Authors as Atkinson and Birch (1978), Pinder (2008)
considered that all behavior is at list partially determined
by individual motivation, it is really essential to recognized
that motivation is a particular subject related to Organiza-
tional Behavior, which inside the discipline has develop its
own place “the central importance of motivation to the
field of I/O Psychology is reflected by the fact that theory
and research on nearly every topic directly or indirectly in-
vokes the concept of motivation as an antecedent, corre-
late, or consequence (Pinder, 2008).” [S].

Motivation is traditional studied in two categories: in-
trinsic and extrinsic, both play an important role for under-
standing motivation and the huge possibilities if it is under-
stand the motivation as a tool for improving performance:

Intrinsic Motivations, correspond to the individ-
ual interest to make an action, without external charac-
teristics that conducted the behavior, it means is not a
reward for the behavior is the pure idea of making an ac-
tivity, the intrinsic motivation is the most study issue in
educational sector because, in general, the intrinsic mo-
tivation get lost in professors and students to teach and
to learn. This kind of motivation depends of:

« Personality

« Desires

« Ethical perspective

« Needs

o Self-esteem

« Personal goals

Extrinsic Motivation, depends on external goals
and forces, it is the motivation that could be controlled in
order to get a specific behavior and performance, the ex-
trinsic motivation have a high impact in productivity, de-
pends in general of social, economic and political factors.

There are different theories that try to understand
the main topic of motivation: what is atractive (goal)
for a person and how this person develop strategies for
reach this goal, these theories are divided in content
theories and process theories (see Table No. 1 below)
Gibson et al. (2011) [6].
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Table 1. — Administrative Perspective of Content and Process Theories

Theoretical | Theoretical Administrative
. Authors C ..
Base Explanation Application
It is focus on Maslow: hierarchy of needs in five levels. The managers must
personal inter- | Alderfer: hierarchy of three levels (ERG). to be aware of differ-
Content nal factors that  |Herzberg: two important factors called motivators of  |ent needs, desires and
activate, manage, |hygiene. goals because each in-
support and stop |McClelland: three needs learned acquire of culture: dividual is unique in a
the behavior. achievement, affiliation and power. lot of ways.
It describe, ex- | Vroom: theory of expectations of options. The managers must
plain and analyze | Adams: theory of equity based on comparisons that to understand the
how is activated, |make the individuals. process of motivation
Process manage, support |Skinner: theory of reinforcement which is about learn- |and how the individu-
and its stop the  |ing as consequence of behavior. als choose agree with
behavior. Locke: Goal Setting Theory that affirm which deter- their preferences,
mined the behavior are the goals and aware intentions. | rewards and goals.

Source: Gibson, Ivancevich, Donnelly, Konopaske (2011, 129).

The theories chosen for this study correspond to:
Maslow (theory of content: Hierarchy of needs) [7],
Locke (theory of process: Goal Setting Theory) [8], and
Bandura (Social Cognitive Theory) [9].

Theory of Hierarchy of Needs (Maslow): The Un-
satisfied Needs

Maslow exposed that the motivation is caused by
unsatisfied needs where the individual try to satis-
fied two different needs, in a low level and high level.
Maslow classified the human needs in 5 different cat-
egories:

« Physiological: Needs of food and pain relief;

« Safety: Feeling free of hostile environment and
danger;

« Belongingness and love: Need of social interaction
and join to a group;

« Self esteem: Need of being recognized and respect
by others;

« Self fulfilled: reaching the own goals, using all the
potential.

For Maslow the basic needs or low needs are going
to be satisfied first or at list — are the needs that hu-
man being try to satisfied first — then is going to search
for higher needs, for example, Self fulfilled; at that point
once satisfied needs the motivation stop.

Figure 1. Maslow’s Hierarchy of Needs

Source: The author based on Maslow s Hierarchy of Needs
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In own research it is notice how students should
be motivate for unsatisfied needs; it is possible that a
student who has physiological needs and safety needs
complete by its home, could be more interesting in be-
longing to a group and reinforce its self-esteem then this
student will be interested in complete their studies even
with a scholarship or by the own possibilities of paying
a undergraduate program, in other case, a student who
has physiological needs and safety needs incomplete at
home, could be more interesting in finding a scholar-
ship in order to cover part of these incomplete needs,
and after satisfied the higher needs: belonging to a group,
self esteem, self fulfilled but also could be interesting in
getting a job more than studying in order to reach the
physiological needs first, then try to reach the self ful-
filled needs.

This behavior in students, can be explain in Shantz
and Latham (2009) who considered that “Arguments
for induction and against premature theorizing have
been advanced by Locke (2007). Nevertheless, a theo-
ry in social psychology that may further explain this phe-
nomenon is McClelland’s (1989) theory of implicit mo-
tives. McClelland labeled motivational constructs that
are assessed by projective techniques as implicit motives,
and those assessed by self reports as explicit motives. The
former operate outside a person’s awareness. They are
motivational dispositions aimed at the attainment of a
specific goal” [10]. This means that students in general,
has already an specific goal for example, finishing their
studies but the conditions under they set this goal are
going to recreate motivational dispositions to accom-
plish this goal, each subject will report different levels
of motivation depending the complete needs satisfied
or not, and also depending how important is the need
of self-fulfilled as the last need in the scale. To explain in
detail this phenomena is required to understand the Goal
Setting Theory defined by Locke (1968).

Goal Setting Theory (Locke)

Locke and Latham [4] exposed motivation as: “inter-
nal factors that impel action and to external factors that
can act as inducements to action. The three aspects of
action that motivation can affect are direction (choice),
intensity (effort), and duration (persistence). Motiva-
tion can affect not only the acquisition of people’s skills
and abilities but also how and to what extent they utilize
their skills and abilities” [4].

Locke (1968) proposed the Goal Setting Theory
where he proposed the existence of conscious goals
which were determinants of conduct; the individual has
the intention of reaching a goal its behavior was con-

sequence of this intention, in order to understand this
theory is important analyze four specific concepts:

« Specificity of goal: it corresponds to the clarity of
the goal.

« Difficulty of goal: Level of performance that is
search.

« Intense of goal: define how to reach the goal.

« Commitment with the goal: it is the effort for ac-
complish the goal

Locke and Latham (2006) “Goal-setting theory has
high internal and external validity. As of 1990, support
for goal-setting effects had been found on more than
88 different tasks, involving more than 40,000 male
and female participants in Asia, Australia, Europe, and
North America (Locke & Latham, 1990). Goal effects
have been found in both laboratory and field settings,
using both correlational and experimental designs and
numerous dependent variables. Time spans have ranged
from 1 minute to 25 years and effects have been obtained
at the individual, group, and organizational-unit levels.
Goals are effective even when they come from different
sources; they can be assigned by others, they can be set
jointly through participation, and they can be self-set”
[8]. Locke exposed that a goal has the following char-
acteristics:

« Clarity

« Challenge

« Commitment

« Feedback

« Task Complexity

For Locke and Latham [8] “There are four mecha-
nisms or mediators of the relationship between goals and
performance. High goals lead to greater effort and/or
persistence than do moderately difficult, easy, or vague
goals. Goals direct attention, effort, and action toward
goal-relevant actions at the expense of nonrelevant ac-
tions. Because performance is a function of both ability
and motivation, goal effects also depend upon having the
requisite task knowledge and skills. Goals may simply
motivate one to use one’s existing ability, may automati-
cally “pull” stored task-relevant knowledge into aware-
ness, and/or may motivate people to search for new
knowledge. The latter is most common when people
are confronted by new, complex tasks. As we will show,
such searches may or may not be successful. Goals, in
conjunction with self-efficacy (task-specific confidence;
Bandura, 1997), often mediate or partially mediate the
effects of other potentially motivating variables, such
as personality traits, feedback, participation in decision
making, job autonomy, and monetary incentives” [8].
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Agree with the kind of goals set by students them-
selves or by the university as institution, the behavior of
students will change, more higher the goal more pressure
to accomplish at list a level to almost reach the goal or
reach it at all. For students the extrinsic motivation be-
came more important when they are behaving in groups,
if we make the experiment between two different groups
where the grades are public and in other group the grades
are secret and never publish for all the students, the pun-
ishing of the group for a particular student which grades
are low will be so extreme that all the students will prefer
to try to get better grades, studying more, cheating, mem-
orizing or doing more homework to be able to improve
their grades. Nevertheless, students also are limited to in-
trinsic motivation, in this particular experiment, students
will be motivated if for example, they know that for a
better grades they will obtain a scholarship which will
positive impact their career to get a better job because a
better curriculum.

With the goal setting theory is possible to understand
how students set particular goals and behave in conse-
quence, but something interesting appears when some
goals are more complex than others, these will make
that students behave completely different some of the
students that are very competitive will be discourage by
simple objectives, they considered this as an insult to
their intelligence and some of them became angry and
upset and performance starts to go down, but when they
have very complex and challenging goals are more fo-
cus and earnest. This is the reason why in the classroom
when we have students that are above the mean of other
students, they will help the others to compete and get
the mean of the group higher in comparison with the
group without “the best students”, this behavior is what I
called in the model the “motivation for the best” people
tend to compare with the best or they idea about what is
the higher score and work and behave in consequence,
more complex and challenging the goal more hard work
can be seen in students groups.

Now this students that are considered the “best stu-
dents” for higher grades will impact the behavior of the
group and professor should design the class in conse-
quence, this means students are impacted by external
characteristics and internal but the conjunction between
them internal and external plus the individualities of stu-
dents will create a particular behavior, that is motivated
for the coincidence of all these factors.

Social Cognitive Theory (Bandura)

Bandura proposed the social cognitive theory in
1986, which considered that the individual behavior is

caused by the environment but at the same time the in-
dividual behavior caused the environment, the Bandura
(1986) added the psychological process. “In this model
of reciprocal causation, behavior, cognition and other
personal factors, and environmental influences all oper-
ate as interacting determinants that influence each other
bidirectionally.

Bandura [11] in the social learning theory affirm
that “a social-learning theory of observational learn-
ing is not confined to imitation of models to whom the
observer has cathectic attachment, but is designed to en-
compass a diversity of modeling outcomes based upon
direct and vicarious experiences with actual and sym-
bolic models. In this formulation the incentive condi-
tions impinging upon the model and imitative response
teedback variables, as well as the model’s competence,
rewarding quality, and social power, are regarded as im-
portant determinants of overt expression of identifica-
tory responses” [11]. “Reciprocal causation does not
mean that the different sources of influence are of equal
strength” [12]. For Bandura there are steps in the process
of modeling:

« Attention: for learning is required to be focus in
what you are learning if not there is going to be a dif-
ficult process.

« Withholding: the ability of trying to remember
what we learn, it works as a file in the brain with all the in-
formation learned.

« Playback: the possibility of repeating behaviors,
the imitation of behaviors improves with practice.

« Motivation: last it is necessary to want imitate a
behavior, it means have the interest in the activity, the
most clear example, is the Bandura s doll study when a
group of child to who is presented a show where a doll
was beaten, after children are given a doll and they re-
peated the behavior, Bandura [9] called this learning for
modeling where is possible to find reinforcement and
punishment.

The behavior islearned by imitation in the childhood
but when the reinforcement or punishment is applied,
it will be transform in continuous behavior further the
childhood, this will be dangerous for kids that are learn-
ing violent behavior from other kids in the school for
example, the became violent behavior as normal and will
reply to others, creating social models that in the long
term will transform in accepted behaviors for all com-
munity members.

Bandura afirm “the provision of social models is also
an indispensible means of transmitting and modifying
behavior in situations where errors are likely to produce
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costly or fatal consequences. Indeed, if social learning
proceeded exclusively on the basis of rewarding and pun-
ishing consequences, most people would never survive
the socialization process. Even in cases where nonsocial
stimuli can be relied upon to elicit some approxima-
tion of the desired behavior, and errors do not result in
perilous outcomes, people are customarily spared ex-
ceedingly tedious and often haphazard trial-and-error
experimentation by emulating the behavior of socially
competent models. In fact, it would be difhicult to imag-
ine a socialization process in which the language, mores,
vocational and avocational patterns, the familial customs
of a culture, and its educational, social, and political
practices were shaped in each new member by selective
reinforcement without the response guidance of mod-
els who exhibit the accumulated cultural repertoires in
their own behavior. To the extent that people success-
fully match the behavior of appropriate societal models,
the social-learning process can be greatly accelerated and
the development of response patterns by differential re-
inforcement can be short-circuited” [11].

Students therefore will connect the behavior that is
seen by other students, professors and academic com-
munity as acceptable, they will act at the university ex-
pecting a positive consequence for their behavior and
the educational system will change agree with the par-
ticular behavior, in order to understand, this interactive
cycle the “social cognitive theory subscribes to a model
of emergent interactive agency (Bandura, 1986). Persons
are neither autonomous agents nor simply mechani-
cal conveyers of animating environmental influences.
Rather, they make causal contribution to their own mo-
tivation and action within a system of triadic reciprocal
causation. In this model of reciprocal causation, action,
cognitive, affective, and other personal factors, and envi-
ronmental events all operate as interacting determinants.
Any account of the determinants of human action must,
therefore, include self-generated influences as a contrib-
uting factor” [12].

Kind of Experiences and Motivation: A New
Meaning

Other theories had studied how motivation explain
how the internal and external issues affect the motivation
and is define that both are required; agree with Harder
[13]. “A number of theories have been proposed to ex-
plain individual motivation to perform in organizations.
Equity theory and expectancy theory are two approaches
that have generated a considerable amount of research,
but under some conditions, these two theories produce
opposite predictions. One such set of conditions was

explored in the current field study, which was designed
to test alternative equity and expectancy theory predic-
tions. According to equity theory (Adams, 1963, 1965;
Walster, Walster, & Berscheid, 1978), outcomes will be
perceived as fair when the ratio of outcomes to inputs is
equal across individuals. According to expectancy the-
ory (Mitchell & Biglan, 1971; Nadler & Lawler, 1977;
Porter & Lawler, 1968; Vroom, 1964 ), individuals will
be motivated to perform by two expectancies. The first
expectancy is the probability that a given performance
willlead to certain desired outcomes. The second expec-
tancy is the probability that effort exerted will lead to the
desired performance. These two expectancies interact
with each other and with the valence (attractiveness) of
outcomes to determine the overall level of motivation.”
Then the author proposed agree with his study that “Eq-
uity performance effects depend on the strength of the
performance-outcome expectancy” [13].

Agree with the previously analysis students will be
motivated for the interaction between intrinsic motiva-
tion with the particular needs, extrinsic motivation that
came with the environment, particularly with the goals
that are set in the university and the interaction between
these two plus a social cognitive behavior will impact
their motivation and in consequence behavior at the Uni-
versity (See Figure 2 below), these theories social, con-
tent and process allows to have an integrate view about
motivation in students and design strategies to teach the
students from a very different generation in a very tech-
nological environment.

In consequence is possible to affirm that students
will be motivated since different perspectives, which
make the motivation process more complexed than is
believed, it is not just about the reward or punishment,
it is required to included specific needs with particular
ways to satisfy them, also the context where the stu-
dent is involved, and particular behavior from others
and what they received in the academic environment
(See Figure No. 3 below). All the motivation theories
had involved key elements to understand how student ’s
behavior includes: goals, needs, relations, expectations,
and most important cognitive elements that determine
how each student will react different to certain stimulus.

Starting the process in the particular needs that
each student possibly has, the model begins with the
search of fulfilled the unsatisfied needs, these needs
can be basic or in the high level, while they search for
accomplish how to satisfy this needs, their behavior
will be impact for external conditions, where it will
be particular goals that are set by the University and

9
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will be evaluate in the next step that is evaluation of
achievement, depending if they made it or not will be
reward or punishment, but the problem appears when
this reward or punishment will make the student create
a new need that will be fulfilled or not depending of
particular intrinsic and external factors, for example,
a student that fail a subject will try the next time to
pass the subject with less effort thanks to he or she
already studied before for the subject, nevertheless, the
particular characteristics of the class, professor, partners
at the classroom can change their perspective about the
subject, then, the behavior will be never the same, the
first time the student can have a need for recognition
and self-esteem showing that he/she cannot study
and win the subject to mockery about the subject, but

Maslow
Theory of
content:
Hierarchy of
Needs

Locke
Theory of
process:
Goal Setting
Theory

"Motivation
for the
llonellll

Equity theory
Adams 1963,
Berscheid
and Walster
1978

Bandura:
Social
Cognitive
Theory

Figure 2. Theories in Student’s Motivation
Source: The Author

Agree with Kusurkar et. al [14]. “Many studies have
combined intrinsic motivation, integrated and identified
regulation as autonomous motivation and introjected
and external regulation as controlled motivation (Ryan
& Deci 2000b). A motivation signifies the state in which
a person lacks the intention to act (Deci et al. 1991;
Ryan & Deci 2000 a, b). Intrinsic motivation is built
on the inherent needs for ‘autonomy’, ‘competence’
and ‘Telatedness. The need for autonomy or self-
determination is related to the feeling of volition in
one’s actions. The need for competence is related to one’s
feelings of capability in achieving the target. The need for
relatedness concerns the desire to relate to the significant

the next time the student will determine that he/she
prefers to pass the subject to not be punish by friend s
group about his/her ability in a particular area; the
combination of these different factors make that each
time the cycle of motivation will be different agree
with the conditions, partners and extrinsic factor that
professors can implement to help or punish the student.
The intrinsic motivation in consequence is transform
for the external issues, the intrinsic motivation will
depend of how the individual get transform by the
context, their own experience and their resilience and
adaptation to the situation, where other people became
the most important, because creates a support system
and also a comparison system where the ideal of the
student is became as a referent, surpass.

b——

Rewards or

Qnishment

Ways to

\&itisfaction

Evaluation of

\achievement

Figure 3. Motivation process
Source: Adaptation of Gibson (2011, 128)

Behavior

others in one’s life through work and achievement.
Significant others could be parents, teachers, colleagues,
peers or others; in medical education and practice, it
could even mean patients. Fulfillment of these three
basic psychological needs makes a person intrinsically
motivated for a particular activity” [14].

Conclusions: A Resources Problem?

The motivation in students is one of the more
problematic issues in our technological era, the
majority of students are less interested about learning in
class, they are learning all the time through electronic
devices what make students more conscious about
what is real knowledge and what is just information,
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motivation is a concept that never change, authors as
Gardner (1985) suggest that motivation is “the extent
to which the individual works or strives to learn the
language because of a desire to do so and the satisfaction
experienced in this activity” [15]. Nevertheless how to
motivate to learn, to be attached in class and develop
knowledge transfer between professors and students,
and between them is the most difficult matter. The
possibility to enter into education is limited for many
students, when they finally get financial aid, the context
of universities and partners are not always a paradise,
they found violence, bullying because economic and
racial conditions several times, and problems adapting
to the academic environment.

The context for students that have scholarships is
a new common environment where they have to fit for
getting involve and finish completely their studies, the
context is new and give them opportunities and at the
same time give them some challenges which had to take
advantage, had to struggle with this environment and
being motivated all in the same time. The behavior is too
different between the students who have the resources
for study with not scholarship that the students with
scholarships, the family, economic, social and including
technological tools becomes in characteristics that could
change the performance of a student in its degree. But also,
it is important to notice that the university structure and
the financial support is changing, some universities are
receiving less students and give less support to study, while
others are unable to retain students for different situations.

(Unesco, 2009, XVII -XVIII) [1] exposed the
problematic about education and main characteristics,
“We live today in the midst of a profound economic
crisis that will have repercussions in society at large and
within higher education in ways that are not yet clear.
Many countries and universities will experience financial
problems with serious consequences in the short and
perhaps the medium term, although the impact will vary
worldwide, with some countries less affected than others.
Current estimates indicate that certain of the least
developed countries will be most affected. The crisis is
likely to have the following implications:

« Research universities are likely to see significant
constraints on their budgets as governments will
be unable to provide the resources needed for their
continued improvement. In many cases, the priority will
be to allocate funds to ensure that access to the higher
education system is not dramatically cut.

« In countries where student loan programs exist,
either in the public or private sectors, severe constraints

on their availability to students may be implemented
along with increased interest rates.

« The system will face pressure to establish or increase
tuition fees for students.

« Cost-cutting practices at many universities will
result in a deterioration of quality.

« More part-time faculty are likely to be hired, class
sizes increased, and additional actions taken.

« "Freezes" on hiring, construction of new facilities,
improving information technology, and purchasing
books and journals are likely developments” (Unesco,
2009, XVII -XVIII) [1].

Some studies from students in school, exposed that
“the riches of the student s context (economic status)
has positive effects on academic performance itself.
This result confirms that a sociocultural context riches
(correlated with social and economic status, either
limitated to it) has positive impact over the scholar
performance for students. This confirms the important
of shared responsibility between family, community and
school in the educative process” [16].

Agree with Unesco (2009, XVIII) [1] “The multiple
and diverse responsibilities of higher education are
ultimately key to the well-being of modern society, but
this expanded role adds considerable complexity and
many new challenges. Understanding the broader role
of higher education in a globalized world is the first
step to dealing constructively with the challenges that
will inevitably loom on the horizon. The enormous
challenge ahead is the uneven distribution of human
capital and funds that will allow some nations to take
full advantage of new opportunities while other nations
risk drifting further behind” [1].

In consequence the motivation in students will be
more than just a resources problem [17], it is a problem
of a context that is motivating the student to accomplish
a degree, universities that make feel them safe and fulfill in
their needs for attachment, belonging and identity [20]
will have students with higher performance and better
social interchanges. It will be required programs that
develop strong incentives in developing countries for
potential students to go schooland university instead going
to commit robbery and crime [19]. The challenge is very
high, nowadays, a generation of smarter, easygoing, and
relax kids, need to fit in a global world but sometimes they
donotknowhowto doit,and getinvolveinterrible activities
because they do not discern what they really want, this
continuous search for “fit” in social [20] groups including
friends, family, school, jobs, extracurricular activities,
requires a different environment to learn; technologies
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advance so fast that every day is demanded a life-long  order to captivate this new generation that is learning by
learning, institutions, universities, schools must changein  their own.
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Ukraine is a multinational country with a certain sta-
tus of Ukrainian language as official language. Mastering
of Ukrainian language is an important component of so-
cio-cultural activity of a personality and its entry into in-
ter-cultural communication. In the process of assimila-
tion of Ukrainian language, special significance is given
to practical methods of teaching, the important place
among which is taken by tasks.

The method of exercises was developed by scien-
tists throughout all stages of development of didac-
tics (S. Goncharenko, V. Sukhomlinsky, K. Ushinsky,
M. Fitsula, V. Yagupov and others) and method of
teaching the language (A. Bogush, O. Belyaev, L. Var-
zatskaya, M. Vashulenko, O. Karaman, L. Simonenkova,
O. Khoroshkovskaya and others). The scientists express
an opinion that profound and strong knowledge of
Ukrainian language is the result of well-considered sys-
tem of exercises.

V. Doroz, the author of the method of teaching
Ukrainian language in general education institutions
[1] and method of teaching Ukrainian language in
higher education institutions [2] draws attention to
the important questions of content and principles of

language teaching, system-based approach to assimila-
tion of language knowledge and formation of speech
skills.

European integration processes in the sphere of edu-
cation require new approaches to content of exercises
and their focus in the course of teaching Ukrainian lan-
guage, which determines the relevancy of this topic of
research.

The goal of the article is to characterize separate kinds
of exercises aimed at the formation of communicative
abilities in the process of teaching Ukrainian language in
a higher education institution.

From the point of didactics, exercises are smoothly
organized, consciously comprehended multiple repeti-
tion of certain actions and methods, which become more
complicated in order to form, solidify and improve prac-
tical skills and abilities of students [3, 340].

M. Fitsula defines exercises as multiple repetition
of certain actions or kinds of activity for the purpose of
their assimilation, which rely upon understanding and
are accompanied by conscious control and correction
(4, 140]. V. Yagupov, based on the research of M. Fitsula,
classifies exercises as follows:
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— preparatory (designed for preparation of students
for comprehension of new knowledge and ways of its ap-
plication in practice);

— introductory (contribute to assimilation of new
material on the basis of distinction of notions and ac-
tions);

— trial (first application of newly assimilated knowl-
edge);

— training (contribute to the acquisition of skills by
the students in standard conditions);

— creative (contribute to the formation of skills of ap-
plication of obtained knowledge in real life situations);

— control 3, 340-341].

In lingua-didactics, the exercises are multiple repeti-
tion by the students of certain actions in order to develop
and improve practical abilities and skills [ 5, 94]. O. Bely-
aev calls them training exercises used for practical assimi-
lation of comparatively narrow questions, which include
the composition of a word, gender of nouns, spelling of
adjectives etc. Moreover, exercises may contain one or
two additional tasks (find synonyms and antonyms to
highlighted words, find phraseological units and explain
their meaning etc.).

Modern method distinguishes between reproductive
exercises (reproduction of the learnt material as per ex-
ample), constructive exercises (replacement of one lan-
guage model with another) and creative exercises related
to creative imagination, which are designed for variabil-
ity and individuality of performance (forming a sentence,
editing of a text, translation of a text, composition etc.)
[5,13].

Since the Zakarpattia oblast is a multinational region
and border territory, according to our observation, the
speech of the students has most number of lexical mis-
takes. In the process of research, our task was to select ex-
ercises involving the adherence to the norms of literature
word usage, lexical compatibility of words and ability to
choose a word depending on the speech situation. At
the same time, the attention was drawn to orthoepical,
morphological and syntax norms of Ukrainian language.
We defined general requirements to the selection and
application of exercises:

— socio-cultural focus;

— professionally oriented content;

— advantage of text exercises;

— gradual complication and systemacity of perfor-
mance;

— control of performance, error correction.

In our opinion, in higher education institution, the
use of language, speech and communicative exercises

and tasks is effective in Ukrainian language classes with
lecture-practice form of study.

Speech exercises (non-communicative) are designed
for the performance of actions with language material
outside speech situation, where the attention is con-
centrated only on orthepical or grammatical forms.
Speech (communicative) exercises and tasks are aimed
at the formation of partially speech and communica-
tive abilities. Among speech exercises, the scientists
(L. Gudzik, O. Khoroshkovskaya, relying on the studies
of B. Lapidus, Yu. Passov) distinguish nominally speech
exercises involving speech actions during specially cre-
ated situations of communication and peculiarly speech
(communicative) exercises, when students analyze the
act of speech activity depending on the need of com-
munication.

In the process of formation of lexical, phonetical-or-
thoepical and grammatical abilities, language exercises
on the analysis, construction of word combinations and
sentences are used. For instance, at the stage of assimila-
tion of the norm of word usage after obtaining respective
knowledge, the students were offered analytical exercises.

Analytical-constructive and constructive exercises
that covered building of word combinations and sentenc-
es took place in practical classes. They are transitional be-
tween exercises aimed at assimilation of knowledge and
exercises on the formation of partially speech abilities
and skills. Among constructive exercises, substitutional
and transformational exercises are separately empha-
sized in the method of teaching Ukrainian language [6].
Substitutional exercises required replacement of separate
words and word combinations in a phrase proposed by
the teacher.

Transformational exercises imply a certain trans-
formation (rebuilding) of the proposed phrase, change
of its structure by way of changing a grammatical form,
replacement of words or word combinations etc. Such
exercises are required in the process of formation of dia-
logical speech abilities.

Substitutional and transformational exercises were
aimed at the formation of partially speech abilities in or-
der to develop communicative speech. We used nominally
speech exercises and tasks of academic character and com-
municative tasks involving independent speaking depend-
ing on the goal and orientation to the audience or com-
municant. Such exercises and tasks are based on a motive,
i.e. a desire to express an opinion to inform, ask, convince
and rouse to action. Using nominally speech exercises, the
teacher relied on modelling of artificially created situations
based on word picture of an imaginary situation of reality.
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Monological speech was formed in the process of building Thus, we proposed separate kinds of exercises, which,
coherent statements (translations, writings and different  according to our opinion, are effective for the formation
messages) of professional focus. of communicative abilities.
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Annotanus: Crarbs IIOCBSIIeHa PACKPHITHIO MIOAXOAA K KOHCTPYHPOBAHHIO COBPeMEHHOTO OHOAOTH-
4eCKOro 00pa3oBaHMsl YKPAMHCKUX IIKOABHUKOB. Ero 0CO6eHHOCTb COCTOUT B €AUHCTBE M B3aUMOCBSI3H
KOTHUTHBHOTO, AESTeAbHOCTHO-TBOPYECKOTO U I}eHHOCTHO-CMBICAOBOTO KOMIIOHEHTOB, a Takoke B A de-
PeHIMPOBAaHHOM 00y4eHHH OMOAOTUH CTAPIIEKAACCHIKOB HA TPEX YPOBHSX — CTAaHAAPTHOM, aKapeMHye-

CKOM U POPHUABHOM.

KaroueBble cAOBa: copepiKaHHe OMOAOTHYECKOro 0Opa3oBaHisl, KOMIIOHEHTHI 00pa3oBaHus, Aupde-

PeHIMPOBaHHOe 0Oy4YeH e, yPOBHU 00y dIeHMs

CopepskaHre COBpEMEHHOTO OHOAOINYECKOro 0bpa-
30BaHMS YKPAUHCKUX MIKOABHUKOB ITPeOBIBAET HA ITAIle
OOHOBAEHUS B yCAOBUSIX BHeapeHHs: [0cyaAapcTBEeHHOTO
CTaHAapTa 6a30BOrO U IIOAHOTO OOIIEro CpeaHero 06-
pasoBaHust. COraacHO 9TOMY AOKYMEHTY y4eOHBI IIpeA-
MeT «broaorus» obecreunBaer yCBOEHHE YYALMMUCS
3HAHUI O 3aKOHOMEPHOCTSIX (YHKIIMOHHPOBAHIIS XKHU-
BBIX CHCTEM, UX Pa3BUTHH U B3aHMOAEHCTBUM, OBAAACHHUE
OCHOBHBIMU METOAAMH [TO3HAHUS JKUBOM [IPHUPOADL, IIO-

HUMaHHe OMOAOTMYeCKOM KapTHHBI MUPA, IIEPCIIEKTUB
PasBUTHS OHOAOTUH KaK HAYKH U ee 3HaYeHHe B obecIe-
YeHUH CYIeCTBOBaHUS 6rocepsl, popMuUpoBaHUe CO-
3HATEABHOT'O OTHOIIEHHS K 9KOAOTMYECKHM ITpobAeMaM,
IIpYMEHEHHe 6MOAOTMYECKHUX 3HAHUI B IIOBCEAHEBHOM
sxusau [3].

CoBpeMeHHOE COAep>KaHME IIKOABHOTO OHOAOTHU-
4ecKoro o6pasoBaHIsI MHOTOACIIEKTHO. B mporecce ero
MCCAEAOBAHUS MBI IIPUIIAM K BHIBOAY, YTO B HEM BO B3a-
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HMOCBSI3H U B3aHMOOOYCAOBAEHHOCTH ITPEACTABACHDI
KOIHUTHUBHBIH, A€ATEAPHOCTHO-TBOPYECKUI U IJeHHOCT-
HO-CMBICAOBON KOMIIOHEHTBI.

KorsuTHBHBIN KOMIIOHEHT BKAIOYAeT Pa3AUYHbIE
$OpMbI 3HAHUIT 0 XKUBOM pupoAe (PaKTbl, TOHATHS, 32-
KOHOMEPHOCTH, 3aKOHBI, Teopuu, upeu [4].

B Hem coxpaHeHO TpapUIIMOHHOE KOTHUTHBHOE
SAPO — (pyHAAMEHTaAbHbIE 3HAHHS OHOAOTHYECKHX CH-
CTeM Pa3HbIX YPOBHEN OPraHU3ALIMK KMBOM IIPUPOADI
U ITOAXOADBI K MX M3Y4YEHHIO, a TAKKe BIIePBble B yKPauH-
CKOi1 TIpaKTUKe B OCHOBHOI1 mKoAe (9 kaacc) mpeayc-
MOTpPEHO Hu3y4eHHe 00Ije0nOAOTHIeCKHX 3aKOHOMep-
HOCTell Ha OCHOBe ITOAYYeHHBIX B 6—8 KAaaccax 3HaHUIL.
AaHHasi MTHHOBAIIMS [IPU3BaHA 00eCIIeYNTh KadeCTBeH-
HYI0O 0a30ByI0 OHOAOTMYECKYIO IIOATOTOBKY BBIITYCK-
HUKOB OCHOBHOI1 MKOABI (5—9 KAACChI), UHTErpaLHIo
1 06061eHre 6MOAOIMYEeCKUX 3HAHMIL, YTO IIO3BOAUT €€
BBIITYCKHUKAM CO3HATEABHO IIOAOMTH K BBIOOPY PO PHAS
obyuenus B crapmeit mxoae (10-11 kaaccer) [8, 20].

VIHHOBAIMOHHBIM B COAEPXKAHHH IIKOABHOTO 61o-
AOTHYECKOTO 00pa3oBaHMsl SIBASIETCS pacUIUpeHHue
[IPOrPaMMHBIX TPeOOBAaHUI K IPAKTHIECKON IIOATO-
TOBKe y4JaIuxcs. [IoMuMo TpasUIIMOHHBIX AabopaTop-
HBIX U IIPAaKTHYECKHX paboT, KOTOpbIe Ha IPOTSDKEHUH
HEeCKOABKUX ITIOCACAHUX AeCATUACTHI OBIAU CTaOUABHBI-
MM KOMITOHEHTAMH IIPOT'PaMMbl, IPEAYCMOTPEHO BbIITOA-
HeHue IMKOABHMKAMHU AA0OPaTOPHBIX HCCAEAOBAHMI, HC-
CA€AOBATEABCKHX IPAKTUKYMOB U IPOEKTOB [8].

Takre HOBOBBEAEHHS YCHAMBAIOT AEATEABHOCT-
HO-TBOPYECKHM KOMIIOHEHT COAEP>KaHUS IMKOAbHOIO
OHMOAOTMYECKOr0 0Opa3oBaHUS CIIOCOOCTBYIOT IPH-
BA€UEHHIO YYAIIMXCS K aKTUBHOM paboTe C pa3AUYHBI-
MM HCTOYHHMKAMH 3HAHMI (CIIPaBOYHBIMY M3AQHMAMHE
Pa3HBIX THUIIOB, HAYYHOMI AUTepaTypoi, MHTepHeT-pe-
CYPCaMU U T. A.), HATYPaAbHBIMU GHOAOTHYECKUMHU 00'D-
eKTaMH U MOAEASIMHU. B aTux ycAoBusAX akTHBU3UpPYeTCs
TBOPYECKas ASITEABHOCTD yYaliuxcs, GOPMUPYIOTCS
YMEeHHs TAQHMPOBAaTb U BOIAOLIATh CBOU AEHCTBHS,
B3aHMOAEHCTBOBATb C ADYTUMU AIOABMH, Pa3BUBAIOTCS
HABBIKU T'€HePUPOBAHUS HOBBIX HAEH, POPMUPYETCS OT-
BETCTBEHHOCTD 32 Pe3yABTAThI CBOEM yueOHO PaboTBI.
OAHaKO IPUXOAUTCS KOHCTaTUPOBATh AOMUHHPOBAHHE
ITO3HABAaTEABHbIX ACMCTBUM B YPOUYHOE BpeMs M HEAO-
OIleHKA MCCA€AOBAHHM HMIKOABHHMKOB B IIPHPOAE, YTO
3HAYHTEABHO OCAAOASIeT KOHTAKTBI YYAIIHXCS C OKPY-
XKAIOMKMM MHPOM XKUBOTO. BaxkHOCTD HiccA@pAOBaTEAD-
CKOI1 PabOTBI B €CTECTBEHHBIX YCAOBHSX OOBSICHIETCS
PAAOM PaKTOB: CO3AAIOTCS ONTHMAAbHBIE YCAOBUS AASL
BOCIIMTaHHS IIOAPACTAIOIEro IOKOAEHHS B €AMHCTBE
U COTAACHU C IPUPOAOH, OCO3HAHMS MKOABHUKAMU OT-

BeTCTBEHHOCTH 32 e€e OXPaHy U pelleHHe 9KOAOTHYe-
CKHX IIpobAeM.

Ha coBpemeHHOM aTare B copep>KaHHe OHOAOTHYe-
CKOTO KOMITOHEHTA IMKOABHOTO €CTeCTBeHHOHAYIHOT'O
06pa3oBaHMsI BXOASIT He TOABKO IIPEAMETHbIe 3HAHUS,
HO M COOTBETCTBYIOIIHE I]eAsIM Pa3BUTHSI ANMHOCTH Pa3-
AUYHBIE BUABI ACSTEABHOCTH, B KOTOPBIX PACKPBIBAIOTCS
IIeHHOCTH ¥ IPAKTHYECKOe 3Ha4eHHe GMOAOrMYeCKHX
3HaHu#L. [Ipr 5TOM METOAOAOTHSE OMOAOTHH CTAHOBHT-
Cs1 1 0OBEKTOM H3yUeHHUS, U CIIOCOOOM ITO3HAHMS. DTUM
00BsiCHsIeM 0cO00€e BHUMAHKE K METOAOAOTUYECKOM CO-
CTaBASIIOIIEN COAEPKAHHsI OHOAOTHIECKOro 06pas3oBa-
HHS ITKOABHUKOB.

Ecannean dopmupoBanus 3HaHUI U YMEHUIN AOCTHU-
raloTCs 32 CYeT BepOAABHBIX U OIIEPAIIMOHHBIX METOAOB,
TO B OpPMUPOBAHUH IMOIJIOHAABHO- [JeHHOCTHBIX OTHO-
LIIEHHUI UX HEOOXOANMO AOTIOAHUTD UCCAEAOBATEAbCKUMH
M IPaKTHYeCKUMU MeTOoAAMH. [10aTOMYy AesTeAPHOCTHO-
TBOPYECKHH KOMIIOHEHT COAEP)KaHUS OPHUEHTHPOBAH
Ha OBAAAGHHE METOAAMH HAyYHOTO IO3HAHUS >KHBOH
IPUPOABI, IPUMeHeHHe OMOAOTHYECKUX 3HAHHM B I10-
BCeAHEBHOM XXU3HU 1 OyAy1ieit IpodeCcCHOHAABHOM Ae-
ATEABHOCTH, a TAKOKe AASI PellleHuUsI yueOHbIxX 3apa4. B je-
AOM, KOMIIOHEHT IIPeAyCMATPHBAET Pa3AHYHbIE CIIOCOOBI
AESITEeABHOCTH, B TOM YHCA€ M TBOPYECKOH, OBAAACHHUE
KOTOPBIMU ObecrieduBaeT pOpMUPOBAHUE Y YUAIIHXCS
IIMPOKOTO CTIEKTPa yMeHHUi1 (MHTEeAAeKTYaABHBIX, IPaK-
THYECKUX, HH)OPMAIIMOHHO-KOMMYHUKATHBHbIX U APY-
I'MX), HABBIKOB (TEXHOAOTHIA) U ombiTa (CTpaTeruii) B3a-
HMMOAEMCTBHS C IIPUPOAOHL.

KpoMe TpapMIIMOHHBIX IPEAMETHBIX YMeHHI (Ha-
IpHMep, YMeHHI CPaBHUBATh CTPOEHHE IIBETKOB BETPO-
U HaCeKOMOOIIBIASIEMBIX PACTEHHH, XapaKTepPH30BaTh
(OopMbI TOBeAeHNST JKUBOTHbIX, HAOAIOAATD 32 ABIDKEHH-
eM IIUTOTIA3Mbl) B COAEPXKAHUM GHOAOTHYECKOTO 06pa-
30BAHIS HAXOAST OTPAXKeHHe 001eyeOHbIe yMeHs, KO-
TOpBIe «POPMUPYIOTCS Ha IIPOTSDKEHUH BCETO 00ydeHUs
B IIIKOAE U MIMEIOT MeXTIPEAMETHBII1 xapakrep> [9, 170].

B copeprxaHHM OHOAOTHYECKOTO 0OPA30BAHUSA B ATy
TPYIILy BXOASIT yMeHMsI paboTaTh C TEKCTOM y4eOHHKa,
Pa3AMYHBIME MCTOYHHUKAMU HHPOPMAIIMU OHOAOTHYe-
CKOTO COAEPIKaHHS (HAyIHO-TIOMYASPHBIMH H3AAHIAMY,
VHTepHeT-PeCypCamMy U T. A. ), HATASAHBIMH TOCOOUSMH,
PabOYMMHU TeTPAASIMH I10 IIPEAMETY, & TAKXKe YMEHHSI CO-
CTaBAATD IIAQH, HCIIOAb30BATh CBOM 3HAHHS B CY>KACHHAX,
AEAATb BBIBOABI HA OCHOBE aHAAM3a OAHOTO HAH HECKOAD-
KHX QaKTOB.

BexTOp IKOABHOTO OMOAOTHYECKOTO 0Opa3OBaHMs,
HAIIPaBAEHHBIN Ha AMYHOCTHOE Pa3BHTHE IIKOABHHKA
KaK BBICIIYIO II€HHOCTb, 00yCAaBAMBAaeT OOHOBACHHE
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COAeP)KaHHUSI OMOAOTMYECKOTO 0Opa3soBaHMsI BKAIOUE-
HHeM obIeyeaoBedeckrx rjeHHOCTe. [ToaToMy opHMM
U3 IPUOPUTETOB COBPEMEHHOI'O 00pa30BaHUS SIBASETCSI
OTpaKeHHUE B IO COACPIKAHUH 00IIjedeAOBeYeCKUX IjeH-
HOCTeH ITyTeM BKAIOUEHHS B COAePIKaHHE TeX 00BeKTOB,
K KOTOPBIM 1]eAeCO00pasHO pOpMUPOBATH 1}eHHOCTHOE
OTHOIIIEHHE U KOTOpbIe B MePCIIeKTUBE COCTABAT SAPO
AMYHOCTH ydamuxcs. AedictByromum [occranpaprom
IPeAyCMOTpPEHO obecriedeHne OHOAOIUYeCKUM KOMIIO-
HEHTOM IIOHMMAHUs YYalIUMHUCS IIeHHOCTH KaTeropui
3HAHWSL, XXH3HD, IPHPOA, 3A0pOBbe [3].

BaxHBIM IPOrpaMMHBIM TpeOOBaHHEM SIBASETCS
pasBUTHE YMEHMI «yCTaHAaBAMBATb FAPMOHHUYHbIE OT-
HOIIEHHUs C IPUPOAOK Ha OCHOBE YBaXKeHHUS K XKU3HH SIK
HAUBBICIIEH [JEHHOCTH 1 BCETO XKMBOT'O KaK YHUKAAPHOMN
vactu 6rocdepsi» [1, 11].

IToa 11eHHOCTBIO MOHUMAaeM IpeAMeT, IPOoIlecc, sB-
A€HMe, MMEIOINHe ITOAOKHTEAbHYIO 3HAYUMOCTb AAS
AMYHOCTH, TO €CTh YAOBAETBOPSIIOIIHE ee IOTPeOHOCTH
U BbI3bIBAIOIIUE TTOAOXKHTEAbHbIE SMOIMHU. 3HAYUMOCTh
IIEHHOCTeH OIpeAeAseTCs UX IeAArOTHYeCKUMU QYHKITHS-
MU, TIPEXKAE BCEro IIeHHOCTH OIPEAEASIOT CMBICAOBYIO I10-
3ULIMIO AUYHOCTH 1 HaTIpaBAEHHE ee IIOCTYIIKOB 1 IIOBeAe-
HMS, OKa3bIBAIOT BAUSHUE HA MUPOIIOHMMaHUe YeAOBeKa.

B pamkax Temsl «Buoaorus xak ocHoBa 6moTex-
HOAOTHH U MEAUITHHBI>, B KOTOPOH pacCMaTPHUBAIOT-
CSl METOADBI KAACCHYECKOM CEAeKI[UH U COBPEeMEHHOM
OHOTEXHOAOTHH, YAACHO BHIMAHHe IIpeUMyI]eCTBaM
U BO3MO>KHBIM PUCKaM HCIIOAb30BAHMS I'eHeTHYeCKH
MOAUQUITMPOBAaHHBIX MPOAYKTOB. K pesyabraram oc-
BOEHUS COACPKAHMUS TeMbl, TOAYMHEHHBIX 3apade Gop-
MHPOBaHHS IJeHHOCTHBIX YCTAHOBOK AUYHOCTH, IIPH-
HAAA@XKAT OIJeHHBAHUE «BO3MOXXHbIX IIOAOKUTEABHBIX
U OTPHIIATEAbHBIX IIOCAACTBUI IPUMEHEHHUsS COBpe-
MEHHBIX OHOTEXHOAOTHUI >, BBICKA3bIBAHUE CYXXACHUI
«O0 MOPAABHBIX M COLMAABHBIX ACIIeKTaX 6HoAormye-
CKHUX HCCAeAOBaHUiT> [8, 62].

AHaus
0 OHMOAOTHHM IIOKA3aA, YTO CPeACTBaMU GpOpMUpPOBa-

AEHCTBYIOIIUX IIKOABHBIX Yy4eOHUKOB

HUS Y LIKOABHUKOB 1JeHHOCTHOTO OTHOIIEHUS K XKUBO-
My BBICTYIIAIOT IIPEUMYILIeCTBEHHO IIPUMEPDI IIPAKTH-
YeCKOTO MCIIOAb30BaHHUS XHUBBIX 0OBEKTOB YEAOBEKOM
u obmecrsoM. O6AeAeHDI BHUMAHNUEM II03HABaTeAbHbIE
M 3CTeTUYECKHE aCIeKThl )KM3HM KaK LIeHHOCTH. AAs
OPHEHTALINY YYaIIUXCsl HA OCO3HAHKE U OCYIeCTBAE-
HI€e IIPUPOAOOXPAHHON AESTEAPHOCTHU HCIIOAB3YIOTCS,
KaK [IPaBHAO, HETATHBHbIE IIPHMEPHI OTHOLICHUS YeAO-
BeKa K IPUPOAE MAU HOMEHKAATypa npaBuA (Hampumep,
«ITpaBuaa MoBepeHuUs B AeCy> ). Takoil IOAXOA, IO Ha-
IeMy MHEHUIO, HedpPeKTUBEH II0 HECKOABKMM IIPHYH-

HaM. Bo-miepBbIX, 0 HeljeAeCOOOPa3HOCTU BOCIIMTAHMS
IIKOABHHUKOB Ha OTPHIJATEABHOM OIIbITE CBUAETEAbCTBY-
IOT HCCAEAOBAHUS [ICHXOAOTOB: «Haunxyammm neaaroru-
YeCKUM IIPUEMOM SIBASIETCSI YCHAGHHOE M HACTOMYMBOE
BBeAEHHE B CO3HAHME BOCITUTAHHUKA TeX OCTYIIKOB, KO-
TOpPbIe OH He AOAKEH COBEpIUIaTh. 3aIIOBEAD «He AeAalt
4ero-HUOYAb>» €CTh y)Ke TOAYOK K COBEpIIEHUIO ITOTO
IIOCTYIIKA B CHAY TOTO, YTO OHa BBOAUT B CO3HAHKE MBICAD
0 IIOAOOHOM IOCTYTIKe, a, CAGAOBATEABHO, TEHAEHIHIO
K €ro ocyIecTBAeHu0>» [2, 87], a yue6Hoit mporpam-
MOt — (pOPMHUPOBAHHE «IMOIMOHAABHO-LIEHHOCTHOTO
OTHOIIEHHUS K XUBOH mpupoae> [ 8, 18].

VIcxoAst M3 9TOTO, B CO3AABAEMbIX HAMH y4eOHHKAX
¥ y4e0OHBIX TOCOOUSIX 10 IIPHPOAOBEACHUIO B OHOAOTH-
4eCKOM KOMITOHEHTE MbI YCHAMAM COAEPIKAHHUE TIO3UTUB-
HBIM, KOHCTPYKTHBHBIM OIIBITOM OTHOIIEHUSI ANYHOCTH
K npupope [S; 6; 10].

Takum 06pazoM, popMHpOBaHHUE IIEHHOCTHOTO KOM-
IIOHEHTA IIKOABHOTO Kypca GMOAOTHU AeTepPMHHHPOBA-
HO HeOOXOAMMOCTBIO OCO3HAHMSI YYAIHMHCS BBICIIEH
IIeHHOCTBIO BCETO SKMBOTO KaK YHHKAABHOM YacTH OHO-
cepsl ¥ Ha 9TOi OCHOBe GOPMHUPOBAHHUS IKOAOTUYECKU
OTBETCTBEHHOTO IIOBEACHUSL.

B mporpaMmy 1o 61OAOTHH AASL OCHOBHOI IITKOABI
BBeAeHA HOBasl TeMa «Broaorust kak ocHOBa 6HOTEXHO-
AOTHH U MEAULIUHBI»> (9 KAACC), COACPXKaHMEM KOTOPOIL
IIPeAYCMOTPEeH 0030p TPAAULIMOHHBIX OMOTEXHOAOTHIA,
OCHOBbI T€HHOM U KA€TOYHOM MH)KEHEPUH, POAb FeHHOM
HH>KeHEePUH B COBPEMEHHOM MUpe.

OTMeTHM, 9TO B OCHOBHOII IIKOAE OOy4YeHHe OUOAO-
TUY [IPOMCXOAUT II0 OAHOM y4eOHOI IpOrpaMMe U, CAe-
AOBaTeABHO, 00IIeroCyAapCTBEHHbIE TPeOOBaHMs K 00-
11e06pa3oBaTEAbHO MOATOTOBKE IIKOABHHKOB €AUHBIE.

Crapmas mxoaa QyHKIJHOHUPYeT KaK IPOPHAbHAS,
II09TOMY O0y4eHHe OMOAOTUH CTAPIIEKAACCHUKOB OCY-
IIIeCTBASIETCSI II0 TPEM PAa3HOYPOBHEBBIM IPOrPaMMaM:
AASL YPOBHSI CTAHAQPTA, AKAAEMUYECKOTO 1 MTPOPHABHO-
ro ypoBHs. PaccMoTpeHHbIe KOMIIOHEHTBI COAEPYKAHHS
OHOAOTHYeCKOrO 0OPa30BaHMs COCTABASIIOT OCHOBHOE
COAepIKaHHUE ITHX IIPOTPAMM, OAHAKO OHH CYIJeCTBEHHO
OTAMYAIOTCS 10 IIHPOTeE U FAYOHHE U3y4aeMOro MaTepua-
A2, 001I[eroCyAapCTBEHHBIX TPeOOBaHHII K 001eobpaso-
BaTeAbHOM IIOATOTOBKE CTAPIIEKAACCHHUKOB.

B mporjecce MccA@AOBaHMS MbI IIPUIIAU K BBIBOAY,
4TO CBeTe HOBOM 0OPa30BaTEABHON MAPAAUTMBI IIIKOAA
AOAXKHA AATD yHaleMyCcsl HHCTPYMEHT ITO3HAHMUS, KOTO-
bl TIO3BOAHT €€ BBITYCKHUKY BKAIOUHTBCS BO BCe Cde-
PBI )KM3HH, TO €CTh IOATOTOBUTBCSI K CAMOCTOSITEABHO-
My HMHTEAAEKTYaABHOMY TPYAY B OyAyIeM, He3aBUCUMO
oT ero copepskanust. CkasaHHOe 00BbSICHSIET pacIInpeHIe
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Introduction. The concept of foreign language
competence is instrumental in the competence ap-
proach terminological system. Meanwhile, numer-
ous research works in this sphere (R.Barthes [1],
J.D. Culler [3], J. Ortega y Gasset [8] and others) re-
veal that the semantic content of a core concept in the
competence-based pedagogy is rather notional; since
the monograph “The Common European Framework
of Reference for Languages: Learning, Teaching, As-
sessment” [2] has been published, the range of po-
lar interpretations significantly expands, respectively,
it is accumulated a contradictory experience based on
the learning to use competence model in foreign lan-
guage pedagogy. Terminological diffusion and practices
manifold are trends vitiating the foreign language com-
petence ideologeme. To be sure, a competence-based
approach to mastering foreign languages does not rise
to the cultural and economic needs for the growth of a
bilingual/multilingual area.

The preliminary analysis suggests that the compe-
tence-based approach, aimed at modeling the West Eu-
ropean pedagogy of the 21st century, is contradictory,
and some of the contradictions are the essential ones.
There are: 1) terminological amorphousness causing
difficulties in identifying the key objects; 2) the hetero-
geneity of self-contained practices of learning, teaching

and assessment; 3) an internal conceptual, structuring
and pedagogical discontinuity, which certainly dilutes
the crux of the competence-oriented paradigm; 4) the
competence-based approach ideologists’ under-estima-
tion of the civilizational gap value while implementing
the competence ideology in a particular socio-cultural
environment (for example, in the countries of Eastern
and Western Europe); S) the unjustified ignorance of
proto-competence sources, the experience determining
the appearance and formation of a great number of peda-
gogical innovations, in particular, a competency model;
6) the limited conceptosphere of “human competence”;
7) as the result, there is an incomplete picture concern-
ing the tools and mechanisms revealing the authenticity
of the person within the scope of foreign language com-
petence components.

The designated aspects require to resolve the totality
of the problems as well as overcome complex conflicts
associated with the study and revitalization of the geneti-
cally predetermined, in a point of fact, exclusive, cogni-
tive resources with the view of intensifying the foreign
language teaching.

Objective. The article deals with a model for de-
termining the basic cognitive elements, considered as
an innovative resource for building foreign linguistic
competence.
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Authenticity Frame as Innovative Resource to Build Up Foreign Linguistic Competence

Theoretical framework and research methods.
The methodological framework of the study is com-
prised by writings in cognitive psychology, didactics and
discourse theory, that refers to applying the methods of
discourse analysis, the dialogue of cultures, genetic and
anthropological methods.

According to the cognitive linguistics and psychol-
ogy traditions, mental structures maintaining the integ-
rity of practices [6], which schematize experience [35, P.
20-32], but which cannot be directly realized are called
frames. In T. van Dijk’s view, a frame is out of the context,
i. e, it is the element of individual social memory, which
characterizes the type of thinking and modifies informa-
tion perception [4].

It must be assumed that the frame is not so much
the “analytic forests” of personality [6], as, according to
R. Barthes, “the anagram of the body” [1]. It is physical-
ity, broadly defined (the person as a text), that should be
regarded as the web of meanings, knowledge, concepts
which are experience categorization. In this context,
“the anagram of the body”, or a set of frames as human
conceptual pillars, is commonly referred to as the in-
dividual’s cognitive map. Such an interpretation of the
frame nature is the key to understanding the goals and
objectives of cognitive pedagogy.

Results. While substantiating the concepts of authen-
ticity frames we consider the categories of “frame” and
“authenticity” to be seamlessly correlated. Frame, as a re-
pository of genetic, social, historical and cultural memory
(man as a repository of culture — R. Barthes) [9, P.220],
represents the uniqueness of human authenticity.

In view of the above we think of the authenticity
concept, taken in close proximity to the category of the
frame, as being one of the high-potential terminological
system of cognitive pedagogy, in particular, with regard
to foreign languages teaching. The cognitive pedagogy
origin is associated with the traditions of existential psy-
chology and philosophy. In addition, the ideas of cog-
nitive psychology and cognitive pedagogy are relevant
to the core competences, presented by the Council of
Europe. The monograph “Common European Frame-
work of Reference for Languages: Learning, Teaching,
Assessment” [2] points out the existential competence
as part of the general ones which includes the views and
attitudes, motivation, values, beliefs, cognitive style,
personality traits.

From there the existential competence, as it pertains
to determining the typology of cognition and personality
characteristics, should be considered in conjunction with
the conceptual sphere of authenticity frames.

At the same time, the interpreted categories, such as
“existential competence”, “foreign linguistic communica-
tive competence”, “frame”, “authenticity” are hardly veri-
fied, i.e. they are proved by the scientific practice to be
beyond logical unification. These categories are multi-
faceted in its notional content, polysemantic. Suffice it
to say the key term “competence” is construed as in mul-
titudinous and versatile manner, so in the contradictory
one, that does not push the academic community closer
to understanding the essence of the competence ap-
proach in itself.

Nevertheless, to use cognitive tools and techniques
for the purposes of foreign languages learning and teach-
ing is deemed promising, as it offers exciting possibilities
for optimizing the educational process.

In this paper, it is crucially important to focus on a
method of immanent activation of authenticity frames.
The method relies on communicators’ cognitive maps
(a teacher — a student). The cognitive map of an indi-
vidual is reported to present the individually distinctive
structure of frames and concepts, the so-called cogni-
tions. The cognitions are knowledge, skills, attitudes,
memory images, reflections, reactions, properties of psy-
chomotor, genetically determined beliefs, etc. The draft-
ed cognitive map of the communicators (one of which
acts more as a recipient (a student), and the other one
generates the information (a teacher)), updates the or-
ganization and management of the educational process,
it determines the choice of teaching methods. The strat-
egies for drawing the cognitive map can vary from the
rational and logical strategies to the non-trivial ones (e. g,
the so-called “black box” strategy). Obviously, construct-
ing the designated map is a tremendous challenge. How-
ever, despite the difficulties in performing the learning
and teaching “map” inquiries one should proceed from
the psychology and neuroscience data to begin with. In
point of fact, the manifestation of the individual human
consciousness, or rather the cerebration in his verbal or-
ganization, in its communication and receptive skills is
always extraordinary, unique. Therefore, it is submitted
that the teacher can use psychotherapeutic tools and
techniques taken into account the characteristics of ver-
bal thinking. For example, to determine the cognitive
structure of a student it is advisable to administer the
Rosenzweig Picture Frustration Study as a projective
technique for identifying the individual features [10, P.
137]. In accordance with the Rosenzweig’s theory, the
frustration results from overcoming life obstacles, in
solving challenges, for example, while studying one or
more foreign languages. Against the backdrop of over-
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coming language difficulties there can be applied a meth-
od when students are shown drawings with speech dif-
ficulties common to the students. The student’s response
can vary in such aspects as: emphasizing a frustrating fac-
tor, self-defense, the need for resolving the situation, etc.
Subsequently, the obtained data are entered in the indi-
vidual cognitive map and then used while preparing for
the individual work.

Besides, when identifying cognitions as structural
slots of the student’s authenticity frame, it is important to
rely on the idea that cognitions are largely derived from

genetic topographic history of the individual. Indeed, as
B. Dimitrova notes, linguistic forms, rhythms, mental
specificity, intonation originality of peoples depend on
the geographical features of the living area [11]. Let us
remark here that this point of view is not new, as it dates
back to the antiquity, but its full expression was expli-
cated in the works of W. von Humboldt [7].

Conclusions. Therefore, the well-defined strategy of
building foreign linguistic competence involves employ-
ing cognitive linguistics innovative resources by creating
an individual psycholinguistic cognitive map.
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L. Introduction

Web technology is increasingly in use in all the walks
oflife including educational field. The issues that are aris-
ing in traditional science education is more or less simi-
lar in its aspects of complexity. The methods of instruc-
tions are undergoing a drastic change from the era of
computers, especially with the world wide application of
the internet. The barriers such as country, language, cul-
ture and time can be surpassed by the use of web based
technology. This technology in its initial stage was mainly
concentrating in some areas such as exchange of informa-
tion, computational and linguistic aspects and for limited
services in daily life. But with the advancement of mo-
bile technology and with the invention of new gadgets,
these technologies gained popularities and gained pace.
With the inventions of new apps, the use of internet and
searching of facilities become so easy and flexible. The
use of web applications become part of daily life with in
no time. Educational field also showed the reflections
of the web based applications and its services by in co-

operating them in teaching learning process. This gained
momentum in all the different levels of education and in
all discipline. From language study to mathematics web
technology intruded and the methods of instructions be-
come more and more effective as these applications were
student friendly and interesting. Science education was
finding the much awaited change with the introduction
of web based learning. Students were thrown from tradi-
tional and monotonous classes to vibrant, collaborative
self-paced learning atmosphere.

IL. Review of literature

Web based technologies help teachers in making
adaptive course learning materials [1]. E-learning en-
hances students efficiency and interest [4]. Web appli-
cation supports learning environment [S]. Web assist-
ed instruction is highly recommended for the English
teaching as it promotes students achievement [3].

III. Research problem

Students and teachers are two major components of
effective interaction. The communication between them is
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a major factor which decides the motivation and effec-
tiveness of learning and thus the efficiency of students.
How the web based applications and their services are
utilized in instruction and how this is an enhancing fac-
tor in students achievement is discussed in this study.
IV. Research method
3.1 Research design, sample and sampling technique
This study involved in this method is experimental
and this study was carried out among adolescent stu-
dents who were in their second semester of engineering.
The sample size was 74 those students were of age group
18 years. A pretest was administered in the subject Ap-
plied Physics to ensure the equality of students. The in-
complete answer scripts were rejected and based on the
results two groups each of 33 students were taken for
the study. The post test was conducted for the analysis.
3.2 Tools and mathematical methods used for the study
The two question papers used for pretest and post-
test analysis was prepared based on experts opinion in
the subject Applied Physics. Both question papers were
designed in a pattern which includes different types of
assessment questions such as reasoning type and criti-
cal thinking type. The post test was discharged to both
groups at the same time. For analyzing the result mean,
median, standard deviation, t test values and p values
were calculated. The interpretation of the posttest was
done using the numbers obtained.
3.3. Web based applications and services used in instruction
There were different web applications implemented
for instruction in this method. One of the web applica-
tion used in the classroom was PhET simulations in dif-
ferent topics of Applied Physics. Mathematica is another
app used for solving math based problems. This service
was utilized by means of the internet provision and com-
puters available to students. Special options such as JAVA
were used to run the services. Apart from these applets
like home work simplified by my way were down load-
ed in the Ipads for problem solving. Some of the apps
were compatible with all type of operating systems.
Some of the apps were compatible with android oper-
ating systems and some others were compatible with I
phone operating system. Sim Physics was another free

app downloaded to learn about lenses, mirrors, charges,
magnets, electricity, free body diagrams, waves, tires, he-
licopter blades, swings, gravitation, friction and towing.
Students found to be deeply engaged in this app as it was
game based and interesting one. Physics 101 Calculator
was another app used with facilities such as Database of
30+ Newton Mechanics Formulas, Magic Solver *beta,
2D Motion, Circular Motion, Springs, Universal Gravita-
tion, Units Converter, Formula-Specific Calculators for
quick solutions and Trigonometric Calculator. Apart
from this Home works were given to students based on
web based platforms such as connect. Mobiles were used
for instruction as well. This was of particular helpful for
leisure time informal studies. Google services were used
by students at the later stage to find out the new apps and
the web based services appropriate to their need.

3.3. Method of implementation

Same topics were taken for study by both the groups.
The first group was using the traditional method of study
and very limited or no access to web applications. That
group was exposed to paper based text books and refer-
ence materials and depending most of the time on the
traditional way of learning. The second group was using
web based simulations and apps for their studies. They
were using computer based homework and animations.
They were using web services to solve problems. They
were using animation to interpret the answers. Graphical
analysis with changing the conditions and by rechecking
the results were done. Constraints were applied to check
the result in different situations. Downloading new apps
and using them in their daily learning was part of their
daily learning process. Not only different computer pro-
grams, but their appropriate services also were used by
students. They were covering the material in a self-paced
way. Both of them were given a post test for the same
duration and the results were compared.

V. Result

4.1 Analysis of the pretest result.

The pretest ensured equivalency of the two groups.
The test conducted in this study for the analysis is t test.
The values obtained were analyzed and interpreted at
95% confidence interval.

Table 1. - Pretest results

Disci- | Sample Confi- Difference | Significanceat | me- | tval-
) Mean | SD . . P vale
pline | Group dence interval | ofmeans | 95% confidence | dian | ue
Applied | TRL | 227 | 9.81 | 19.48-25.93 23 No significant | 23 | 1.29 | 020
physics | WBL | 25.6 | 6.58 | 22.40-28.85 ' difference 26

*TRL - traditional learning group

*WBL - web based learning group
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4.2 Analysis of the post test result.

The post test was conducted after the instruction.
This test was given to both groups at the same time.
The major difference is the method used in instruc-
tion. The first group was exposed to the traditional
way of teaching But the second group was exploring
the freedom of web based applications and services.
They were using all the possible web facilities avail-

able to them both inside and outside the class room.

After the test, the t value obtained was 2.05 and
the p value was 0.04S. The low p value shows that web
based learning enhances the student’s achievement
and it is not by chance. This indicates the significance
of the study and web based learning is preferred in
Applied physics over the traditional method of learn-

mng.

Table 2. - Post test results

Disci- | Sample Mean | SD Confi- Difference | Significanceat | me- | tval- Pvale
pline | Group denceinterval | ofmeans | 95% confidence | dian | wue
Apphed TRL 43.3 11.2 38.39-48.25 79 Slgnlﬁcant dlffer_ 43.0 2.0S 0.045
physics | WBL | 50.5 | 14.6 | 45.53-55.40 ' ence 50.0

VI. Recommendationsand conclusion

The result of the study reveals that web based ap-
plication significantly improves student’s achievement,
and it is not by chance.

With the technological advancement web based
technologies and its services are in use in all walks of
life. From a ticket counter service to the banking sec-
tor, from entertainment to rocket launching. In this

study it is found that web based services are helpful in
teaching learning process. This enhances the critical
thinking and reasoning capacity. This was evident from
the low p value. This study is helpful in implementing the
study in different levels and in different in strata. Apps for
a particular discipline for each learning outcome can be
prepared. Students can down load this and can be used
as an alternative method of study in future.
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Once Upon ...Our Time: Narratives in Health Education

Abstract: Narrative stories and testimonials from patient and healthcare professionals are a health lit-

eracy tool used to inform, engage and raise awareness. Stories focus on experienced reality and become

relevant and engaging to audiences in different ways than traditional informative health material. Similarities

and differences between narrative messages regarding organ transplantation are seen comparing two differ-

ent genres: a mythological tale, as shown in the story of Icarus and Daedalus, and contemporary transplant

patient testimonial.

Keywords: Narratives, storytelling, health literacy, organ donation.

Introduction

Health literacy represents the skills of people to ac-
cess health information, understand, evaluate it, make
appropriate health decisions, and promote health [1].
Storytelling is an essential part of human nature, of
the ‘Homo Narrans’, as is the need to communicate
health information in an engaging way [2]. Narration
of personal stories of patients, patients’ families, and
healthcare personnel provide insightful information
on how people experience health issues. Narratives,
along with information based on evidence, such as
facts and statistics promote health literacy, by en-
abling people to access health-related information,
and personally process it, in order to better inform
their decisions.

Narratives ‘reflect culture’ [3], and show perspec-
tives, sometimes different from our own [4]. In medical
education they can help students explore patients’ views
and adopt a holistic perspective [S]. In the healthcare
context, they inform, engage, provide models of health
behavior and promote risk perception or severity of
health conditions [6; 7]. ‘Existentially important expe-
rience’ is communicated through them [8] and the re-
flection that comes with it can be beneficial both to the
storyteller and the listener [3; 9].

Narratives are stories, which can take many forms
and be delivered through various means, such as testi-
monials, documentaries, conversations, either told by
patients, healthcare professionals, or enacted by actors
[10]. Trying to find the thread that runs through narra-
tion across time, we revisit a tale of Greek mythology and
a contemporary patient story and describe ways of com-
municating information. For this we will use a taxonomy
[11], which focuses on the three dimensions of purpose,
content, and tone.

The tale of Daedalus and Icarus

Since ancient times storytelling and specifically
through oral tradition, has been a common way of in-
forming and engaging people, especially at times when
most of population were illiterate. One tale which passed
on through centuries and recorded in Ovid’s poem Meta-
morphoses (Transformations) [ 12] is the story of Icarus
and Daedalus. Daedalus was an inventor and architect
of the labyrinth in Crete and, along with his son Icarus,
was a prisoner by King Minos in the island. Their escape
plan was to devise wings of wax and fly to their freedom.
However, Icarus flew too close to the Sun. His wax wings
melted and Icarus fell. Their punishment came because
the prince of Athens, Theseus, managed to exit the laby-
rinth after killing Minotaur, a creature with the head of a
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bull and the body of a man, to whose honour each year
young Athenians were sacrificed. Theseus had learnt the
secret way out of the labyrinth, which only Daedalus
knew, through Minos’ daughter [13].

This story has been interpreted as an allegory in an
educational, social, and political context [ 14], portraying
the fall of man as a punishment for his hubris; creativ-
ity and revolutionary inventions which overcame tradi-
tion. Revisiting this story within a health frame, there
are messages relating to health literacy. This ‘science
fiction’ story is a vision of transplanting animal organs
to humans, a metaphor for xenotransplantation [15],
which in the case of Daedalus is successful and saves his
life, while on the other hand, it costs Icarus’ life because
of a thermolabile adhesive leading to acute graft rejec-
tion, if explained in transplant terms [16].

The ‘xenotransplantation’ takes place, as Daedalus
“fashioned quills and feathers in due order — deftly formed
from small to large, as any rustic pipe prom straws unequal
slants. He bound with thread the middle feathers, and the
lower fixed with pliant wax; till so, in gentle curves arranged,
he bent them to the shape of birds.”

The purpose of this story is not to inform about
facts or add knowledge to what people already know.
Rather its purpose lies in engaging people by invoking
their imagination, inspiring them to look beyond the
limitations of the human body. It uses everyday words
and images, familiar to all, to help the people under-
stand the idea and its ‘technical’ sides and it also uses
the feature of a journey undertaken by a father and a
son, to add an emotional tone.

The bold experiment was dangerous and Daedalus
warned Icarus: “My son, I caution you to keep the middle
way, for if your pinions dip too low the waters may impede
your flight; and if they soar too high the sun may scorch them.
Fly midway. Gaze not at the boundless sky, far Ursa Major
and Bootes next. Nor on Orion with his flashing brand, but
follow my safe guidance.”

The content of the message focuses on the physical
outcomes and detrimental consequences of non-com-
pliance to rules. Icarus, carried away by his arrogance
and vanity, according to Ovid, forgot the precautions,
“as he neared the scorching sun, its heat softened the fragrant
wax that held his plumes; and heat increasing melted the soft
wax — he waved his naked arms instead of wings, with no
more feathers to sustain his flight.”

The evaluative valence of the story flows between
positive and negative, high and low emotional situa-
tions, making the experiences of the heroes more dra-
matic. On one hand, the positive role model of Daeda-

lus is presented, who has understood the process, had
been active throughout the whole endeavor in working
out the solution, and survives, as he complies with rules.
On the other hand, Icarus serves as an exemplary case
of what one should be warned of: disobedience and low
self-management cost him his life.

Real life story

The second is a patient’s story of waiting for a trans-
plant, as accessed at the NHS organ donation website
[17]. On the NHS organ donation website there are
three types of real life stories: of patients waiting for a
transplant, patients who have had a transplant, and fami-
lies who have donated their loved one’s organs. All of the
stories contain a photograph of the patient or donor and
a narrative presenting briefly the name and organ failure
a person experiences, the course of waiting for a trans-
plant, and then in the person’s own words the experience
of a transplant.

The story of Simon is under the section of patients
waiting for a transplant and it consists of facts about
Simon’s health condition, organ donation and Simon’s
feelings and thoughts about the situation he faces. Itis a
story whose intention is to inform about cases such as Si-
mon’s through illustrating the impact on his life by having
Simon’s consent to use a camera to record a typical day in
his life- and use facts from his case to introduce people to
the meaning of various aspects of organ donation, such
as living donation, dialysis, and transplant waiting lists.
It engages by using simple language to describe the logic
of waiting lists “waiting for a transplant is not like waiting
for anything else. You don’t necessarily get nearer to the top
of the list the longer you've been on it. It depends on many
factors including who is in greatest need and who is the best
match for an organ’. At the same time, the narrative pres-
ents only the absolutely necessary statistics to show the
demand of kidney transplants ‘5,000 people who are on
the waiting list for a kidney. Over 450 of those people have
already waited longer than S years’, thus not confusing
the reader with further numbers and graphics, but only
with those related to Simon, as he is in the waiting list
for 6 years.

The content of the message focuses more on the expe-
rience, as it talks about the process of dialysis and what it
has meant for Simon’s life, including ‘4 life-saving sessions
of dialysis, indescribable fatigue and constant uncertainty
for the future’ the expectations during dialysis “I've been
on dialysis for S years. For me, it’s the most difficult part of
the wait... I'm in limbo’ and the waiting list ‘My family
and I are on a roller coaster, I can't see the twists and turns
or how it will end. It's an endless wait with no ETA'.

27



Section 6. Lifelong Learning

The tone of Simon’s story moves along a continu-
um, with various gradations of uncertainty and hope.
His story mentions the physical and psychological
difficulties associated with the dialysis treatment, but
sheds light more on the uncertainty both Simon and
his family experience. This feeling is also accompanied
by hope for a transplant that could ‘transform’ his and
his family lives.

Discussion

Many differences lie between the stories discussed.
A main difference is that Daedalus and Icarus’ story is
a tale relying on fiction. It is an ancient ‘science fiction’
story, usually used as an explanation of how the Icarian
Sea took its name by the fall of Icarus. It does not rely on
facts or convey health-related information.

Yet, it conveys subtle messages which are in many
ways applicable to a health context, such as compli-
ance to medical instructions, patient’s responsibility
for self-monitoring, patient engagement, support and
follow-up.

On the other hand Simon’s story is a real story. It is
a first-hand experience of a patient, who has already
gone through a transplant, saw its impact on his life,
and again faces new challenges, as he waits for a second
transplant. It is a narrative about a personal journey,
put within a more universal context of similar cases of
people on waiting lists.

Both stories refer to existential issues. The former
uses an allegory for showing the struggle to overcoming
the body’s restrictions, whilst at the same time dealing
with flooding emotions. Although Icarus does not start
this journey alone, it turns out as mostly a lonely experi-
ence, missing the ongoing support of people who know
more and interaction with others going through the same
situation. The second story shows Simon as the main
protagonist, who is, nonetheless, in a constant interac-
tion with the medical community, and draws support
from his family in various ways, from living donation, to
sharing feelings and expectations.

Icarus’ tale has a didactic tone, which is meant as a
lesson for all, irrespectively of their health. It tries to in-
duce the fear of the consequences, when one does not
comply with the given instructions. The message is
clear cut, ‘one risks life, if does not do as being told’, and
portrays a fine line between success and failure, life and
death. Simon’s story also shows consequences, through
explaining words and giving them a personal, yet realistic
meaning. The words ‘patient’ and ‘dialysis’ are explained
not simply because the name of the disease is mentioned
at the beginning of the narrative, but because he portrays
his experience on dialysis. In the same way, ‘waiting list’
is explained not by medical definitions, but by describing
how the list affects Simon.

Conclusion

From a health literacy perspective, Icarus’ tale shows
that awareness and information on health issues and pos-
sible dangers are necessary, but not always sufficient to
guide appropriate decision making. Cognitively, Icarus
was provided with clear information and he had consent-
ed, having claimed that he understood it. Physically, he
was prepared to meet the challenge, and he was aware of
the procedure which was undertaken, and the materials
used. However, emotionally he was unprepared for the
‘ride’ he had to go through, the stamina and other per-
sonal resources he had to use, in order to help his ‘body
journey’, and failed to understand strategies to help him
cope through, find out support mechanisms, acknowl-
edge blocks to the endeavor, unlearn ways of thinking
and doing, and replace them with more appropriate ones.

Simon’s story shows an informed and active patient,
who is also engaged to become a link in the chain to raise
public awareness. It puts a holistic perspective on this
health issue, by showing Simon’s experience at a personal
level, the role of the family, the health system, and the
community. A health condition is not seen as a matter in-
volving just the patient and a healthcare team. It is seen
through the patient’s eyes, and how it can relate to people
not immediately affected by it.
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One of the global trends of the world of educa-
tion is its diversification. The UNESCO International
Standard Classification of Education marks the formal
education (FE), non-formal education (NFE), infor-
mal and non-systemic components of education and
training [1, 11-12]. Currently, the process of differen-
tiation of the components of the educational system
has not been completed either in Russia or in the world.
FE programs, usually realized in the “traditional” edu-
cational institutions: preschools, secondary schools,
colleges, universities, traditional training institutions,
corporative universities.

NFE programs are usually institutionalized and im-
plemented in “non-traditional” institutions, such as
public schools, courses, and even in non-educational in-
stitutions like public organizations, non-profit organiza-
tions and others. Even the list of the types of organiza-
tions implemented FE or NFE programs becomes clear
that classification of these programs is uncompleted. The
complexity of the situation is compounded by the lack of
regulatory framework, which is particularly inherent for

the Russian Federation. This is because the term “non-
formal education” in contrast to the related concepts of
“lifelong learning” and “further education” is not men-
tioned in the Federal Law “On Education in the Russian
Federation” dated December 29,2012, No 273-®3. Asa
result, at the present time various organizations that im-
plement similar training programs, consider themselves
some — to the area of FE, the other — to the sphere
of the NFE. Moreover, the subdivisions of FE organiza-
tions implement educational programs, clearly bearing
the features of NFE, as it is not prohibited by law. We
agree with the conclusion that «the artificial separation
of formal and informal education violates the integrity
of the education system>» [2, 32].

Despite the total declared aim of NFE is to improve
access to education, the total actual purpose is to en-
sure sustainable development and social stability. NFE
programs and NFE institutions reflect regional and na-
tional differences in the nature of a contingent of stu-
dents, and in the organization of the learning process,
and in the methods of validation. Basic approaches to
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the ways of implementation of NFE in the world and in
Russia are analyzed in [3]. V. V. Krasnoshchekov con-
siders UNESCO’s approach; traditional European ap-
proach based on the concept of lifelong learning or Life-
long Learning (LLL) and on the andragogics concept
embodied in the system of public schools; and geront-
ogogical approach for «universities of the third age>;
and US business-oriented approach, based on the ideas
of Thomas Dewey, who considered training as a means of
empirical knowledge; and finally approach recognized in
developed countries that treats NFE as a tool of youth
policy, aimed at stabilizing the society. Analysis of the
development of NFE programs leads to the conclusion
that the FE organizations should not neglect the possibil-
ity of increasing the quality of education, which can be
obtained by integration of FE and the NFE.

In Peter the Great St. Petersburg Polytechnic Univer-
sity (SPbPU) the resources of the strategic partnership
with Leibniz University of Hannover, Germany (LUH)
were used to test the idea of interfacing of FE and NFE
programs. The strategic partnership as the best form of
cooperation includes the development of alternative
ways of strategic development, and the improving of the
quality and competitiveness of higher education institu-
tions. All categories of students and staft are involved in
the partnership process. SPbPU and LUH partnership
shows the different depth of internationalization and
a variety of forms, and it is supported financially by the
German Society for Academic Exchange (DAAD).

An important form of strategic partnership is an in-
ternational student project. Within project activities
general cultural competences and general professional
competences and professional competences of students
are formed and developed. Of course, the greatest one is
the development of foreign language communication
competences and intercultural competences. These
competences contribute most to the process of inter-
nationalization of students, thereby to increasing of the
quality of graduates [4]. It was found that international
student projects [S] can be used to improve the quality
of educational programs. Three of joint student projects
of SPbPU and LUH are associated with the implementa-
tion of joint educational programs: «International de-
sign project> [6], “Our universities” [7; 8] and «Russia
Today/Germany Today> [9; 10].

All projects are implemented on an edge of FE and
NFE. Initiative groups of students under the guidance
of teachers carry out projects, communicating remotely.
Then face to face sessions are organized, those declared in
both universities as a program of non-degree education.

The degree of “informality” is different in different proj-
ects. For example, the project «Russia Today/Germany
Today> was launched in early 2014. Its basis is a video
blog, hosted in Hanover, in which students spread the
footage and make comments on the content of materi-
als. Initially SPbPU videos were made solely by initiative
groups of Russian students and German students study-
ing in the programs of academic mobility. In the LUH
the project was conceived as a form of learning activi-
ties used in the Russian language classes for students of
LUH. Currently in SPbPU the materials of video blog
«Russia Today/Germany Today» are employed as
teaching tools in the German language classes. For the
part of the students the project is one of the essential
elements of their regular educational program. For the
other students the project is still their own non-formal
choice. Both kinds of students take part in the filming
of movies and in-person sessions programs of the proj-
ect. For the last kind of the students participating in the
project is a form of NFE, and in the same a set of com-
petencies developed within the project is the same as
for the students, for whom the project is part of FE. The
project “Our universities”, which started at the end of
2014, from the beginning has been the part of the regular
program for the students of “Advertising and public rela-
tions” field in SPbPU. In the same time it was an initiative
NFE project for the LUH students. The two last in-per-
son sessions in Hannover were held as the programs of
non-degree education. Currently, there is a convergence
between project «Russia Today/Germany Today> and
project «Our universities” both in tasks and in the con-
tent of the participants.

Let’s consider in more details the international stu-
dent project in engineering design called «International
design project>. The project is implemented by initiative
groups of students and teachers both in LUH and in Fab
Lab Polytech of SPBPU. The focus of the project is the
design and manufacture of games and home appliances.
Fab Lab (from fabrication/fabulous laboratory) is an in-
novative structure that connects the scientific, engineer-
ing, industrial, educational activities with business. The
presence of the educational component can be attributed
Fab Lab to the NFE institutions category. History of Fab
Lab began in 1998 in Boston. Professor of Massachu-
setts Institute of Technology (MIT) Neil Gershenfeld
organized for students the course “How to make almost
everything>. Learning the educational program, the stu-
dents had to master modern and expensive equipment of
MIT Laboratory for realization of research projects [11].
Instead of the expected 10 in the course were enrolled
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more than 100 students. The aim of this course was not
the developing of professional competencies of students,
but the realization of their own ideas. Basically, the stu-
dent’s efforts were aimed at creating new things, seem-
ingly useless, the production of which is inappropriate
for the industry. Thus, the idea of Fab Lab contains a
reference to the concepts of the NFE.

The first laboratory called Fab Lab was created by the
Center of bits and atoms of MIT in 2001. It is equipped
with a milling machine, a plotter for vinyl cutting, 3D
printer for printing plastic parts, etc. Software for com-
mon process was written by members of the MIT. Fab
Lab implements educational programs for 3D modeling
and graphics, electronics, programming, project man-
agement, and others. These disciplines are necessary
for the development and manufacture of new products.
Unlike FE institutions theoretical training in Fab Lab is
carried out as the need arises. Lectures are MIT profes-
sors and experts of large laboratories around the world.
The leading component of training is the work for own
projects. The teachers in this kind of activity carried out,
in essence, mentors function. Mentors can become the
laboratory staff, members of other Fab Lab projects and
the experts of the international networks.

Currently, according to some estimates the number
of Fab Labs worldwide doubles every year [12]. They
are all created with the support of the MIT, except Fab
Labs in Russia, funds for the establishment of which
50 were identified by Ministry of Economic Develop-
ment in 2013. Further financing was connected to the
Ministry of Education and some companies. There
are currently no different definitions of Fab Labs and
Youth Innovation and Creativity Centers in Russia
(YICC). In Fab Labs innovations implement in custom-
made production. The issue of business of Fab Labs and
YICC is not simple, and it is usually not considered in
the scientific and popular publications. On the one hand,
as any company or NFE organization, established in ac-
cordance with the American approach, Fab Lab must be
repaid. This is required by the founders from Russian Fab
Labs and YICC, leaving, however, the benefits for the
use of Fab Labs facilities for secondary school students
and university students. Other participants of Fab Labs
projects should pay for the opportunity to realize their
creative ideas. It is necessary to state that it does not work
well in Russia.

On the other hand, all over the world interest in engi-
neering education is declining. Youth Generation Y finds
engineering education too complicated, and financial
returns spent on the development of engineering edu-

cation programs efforts are not too fast. A similar posi-
tion is shared by the youth of the next Generation Z,
seeing the priority in the personal comfort. Rapidly in
all the process of falling interest in engineering educa-
tion is in the US that technology threatens to collapse.
That is why US businesses and intellectual elites do not
spare money to support engineering education of young
people declaring this “headhunting” MIT recognized as
the global leader of intelligent is actively involved in ini-
tiatives such as Fab Labs, as well as massive open online
course. This trend contributes to the availability of NFE
programs implemented by Fab Labs.

Fab Lab Polytech was opened in SPbPU in 2013 and
became one of the first in Russia. Currently, it is a
structure with a wide range of activities, giving wide
scope technical creativity of youth. Fab Lab Polytech,
on the one hand is a typical organization, developing
the ideas of NFE, on the other hand it is supported
by the division of SPbPU “Youth Technical Creativity
Center”. The main activities like the equipment and the
educational programs of Fab Lab Polytech are similar
to the characteristics of the first Fab Lab of MIT. Fab
Lab is very popular with secondary school students,
as well as with Russian and foreign SPbPU students.
It becomes a kind of SPbPU brand name. The obvious
and sincere enthusiasm of Fab Lab participants is an
excellent tool of entrants attracting into SPbPU. Fab
Lab educational programs are implemented as sea-
sonal schools. Most participants of seasonal schools
are young people, pupils and students, those listen to
the lectures of Russian and foreign lecturers and ex-
perts and inventors. At the same time, participants of
seasonal schools perform the creative projects, mainly
related to the engineering field. At the end the groups
make a presentation of their projects.

Duration of «International design project> is
3 months. Participants of «International design project>
are merged into 4 such groups. The participants in this
project carry out their projects in groups, communicat-
ing remotely. There are two full-time weekly sessions that
take place in St. Petersburg and in Hanover. Two student
projects, combined in project are games. These are BB-8
robot from the epic “Star Wars” and an interactive game
with a joystick “Surfer game”, which is a non-computer
electromechanical model. Two other projects have ex-
tremely sophisticated characteristics. The first is a com-
munication device between St. Petersburg and Hanover
through the periscope «Remote periscope booth>. In
both cities small structures are built, those are placed
periscopes. Periscope from one city allows surveying a
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circular panorama of the area around the construction =~ which was held in April 2016 as the part of Fab Lab Poly-
of the pair in another city. The second project «Allin  tech Spring School.

one coffee machinex, in fact, was a catalyst to launch All above proves that pairing of FE programs and
«International design project>. Thisis an automatic cof- ~ NFE programs contributes to the quality of education.
fee machine, controlled by a smart phone. Both projects ~ Implementation of international student projects is a
were highly appreciated by experts on a full-time session, ~ promising form of integration of FE and NFE.
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“The main virtue bringing the victory to the nation in the battle for existence
is knowledge and education”.

Iakob Gogebashvili

Abstract: The work considers the role and importance of the education system in the development of

human potential in terms of the present-day globalization. It underlines the role of education as that of a

social-cultural phenomenon and examines the principal problems and challenges in the branch for Geor-

gia. The work proves that in the modern “Age of Enlightenment”, it is the level and quality of the education

determining the prospects and economic and social progress of the society.

Keywords: education, knowledge, learning, analytical reasoning, human potential.

Modern globalization process in the world is an im-
petus for the mankind to see the role and importance of
the foster and educational system in the development of
social potential and formation of the progressive civilized
social mentality adequate to the XXI century in the new
light. Humanization of public relations and democrati-
zation and intercultural and international cooperation
can be achieved only by means of globalization. An ef-
ficient educational system must ensure the formation of
physical, intellectual and moral abilities of a human and
social-economic development of the countries, includ-
ing the expansion of relations between them and signifi-
cant improvement of the quality of people’s labor and
of life in the final run. This is why, at present, the prob-
lems of education in Georgia have become the subject of
consideration not only for the relevant branch special-
ists and governmental bodies, but also for the Church:

“We need more thorough reasoning”, “We must think to
acquire thorough knowledge”, “It is not sufficient for a
man to have merely superficial knowledge of the things”,
“Georgia cannot exist without relevant knowledge and
deep reasoning’, “I think, we must give a particular im-
portance to analytical thinking” [1-3], etc. It is also
worthwhile that the following three most critical issues
hampering the economic development were identified
by the government of Georgia aiming at achieving the in-
clusive economic growth: poor competitiveness of the
private sector, underdeveloped human capital and lim-
ited financial resources. The topicality of the issue be-
comes clear if considering that under “The Global Com-
petitiveness Report 2013-2014”, Georgia ranks the 105"
with the Quality of the Educational System and ranks
the 130™ with the Availability of Research and Training
Services among world countries [4-15]. Therefore, we
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think that it is clear that in terms of the present-day en-
vironment and severe challenges the country faces, it is
the high-quality education being one of the most im-
portant factors ensuring the social efficiency, reinstate-
ment, and development and progress of the society. The
present-day type of the society is the result of culture
and level and quality of education. It is them being the
source of the creative potential determining the success
of the progressive social reforms. The present century, in
addition to the epoch of globalization and integration,
is also named as “The Age of Enlightenment” with the
knowledge and education as the principal guarantees for
human life and activity. This is proved by the fact that “in
modern view, education is the process and outcome of
acquiring systemic and scientific knowledge. Education
means obtaining knowledge by a man and developing
skills based on it, as well as purposefully mastering the
experience of mankind in a concrete field. Thus, in re-
spect of social culture, the education is a peculiar and
necessary form. Without the education, a man can never
be a full member of the society” [3-12].

Thus, today, in the XXI century, education is the
main factor to develop a human being and whole soci-
ety. Clearly, education is not the only factor guarantee-
ing the future, but without it, it would be impossible to
solve the global problems of the world society, or bring
up a person striving to achieve intellectual, morale, es-
thetic and emotional development or become a free and
conscious citizen. So, in the final run, it may be said that
without education, it will be impossible to walk the way
of progress and development. Therefore, if considering
the present-day reality, it is clear that education has to
reach its major objective of developing global self-con-
science and reasoning of people, uniting the people by
means of dignified, creative and purposeful ideals and
ensuring free and solidary lifestyle all over the world.

The efficiency and quality of the education system
depends on how well its major functions are realized. The
social function of education must ensure the following:
promoting political, economic and cultural-technologi-
cal development of the society; fostering, teaching and
developing the state, society and individual persons, and
preparing a person for safe and successful work.

In the epoch of globalization, the modern soci-
ety is very complex, dynamically developing and diver-
gent. Today, an educated person means a person not only
with a well-developed world view and high intellect, but
also the one prepared and consistently oriented on mod-
ern problems of life. Such a person perceives his place in
the society, while education and process of education

are the major guarantees for the individual’s future. The
primary reason is that any society at present is subject
to intense changes becoming progressively global with
time: both, the nature and the environment change, new
forms of civilization are formed, technique and technolo-
gies develop, science progresses and new forms of hu-
man relations and mutual interaction develop. All these
require every individual to have universal knowledge of
his own profession and in many other fields. In terms
of market economy, in the process of development of
democratic values and civil society, a man is an active
subject of the economic and political life. Therefore, we
have to consider that education at present must equip a
man with the abilities assisting him in studying efficiently
and gaining the lifelong education to find the clear posi-
tions in his life. In doing so, he must be able to focus on
the information space, be flexible, cautious, purposeful
and communicable and have creative thinking, make
conscious choices and be responsible for them. All the
above-mentioned allows us to assume that the level and
quality of the educational system determine the pros-
pects of the societal development and economic and so-
cial progress and that the main value of the society is a
human being able to search and master new knowledge.

The problems of education were always topical in
Georgia. Ilia Chavchavadze, the Georgian writer, poet
and public figure, while studying the social, economic
and political situation in the country, as far back as in
the second half of the XIX century, noted that “the edu-
cation, studying and knowledge — are the only means
to cure our lives” [2, 128]. Moreover, he considered the
lack of knowledge as the major reason for backwardness,
poverty and underdevelopment of the society what is
even more topical today, in terms of globalization. An
absolutely new system of relations is being formed in the
modern society with the field of education being an im-
portant factor to develop new principal approaches, and
new progressive ideas of development and potential.
Moreover, the social, economic and political events tak-
ing place in the modern world evidence the need for the
lifelong focus of world citizens and whole society on the
learning ideology. The latter allows the country to suc-
cessfully react on global social-economic changes and
events. This is why, in 20085, the government initiated a
new phase of reforms and development in the system of
education of Georgia considered as the main priority.
As aresult, the management, financing and quality mod-
els of the educational system and all its structure were
changed. Development of foreign relations and the Eu-
ro-integration process have supported the development
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of a new structural model of the system management,
which aims to improve the autonomy of the elements of
the educational system, develop a competitive environ-
ment based on the principle of equity and improve the
education service quality for the sake of developing the
knowledge-based economy.

Despite this, there are still problems and challeng-
es in the system of education to thorough analyze and
evaluate. This is evidenced by the fact that depending on
the general level of education, Georgia, with index 0.770,
ranks the 40" among 187 countries [7] and with its edu-
cation quality, much falls back the developed European
countries. Therefore, in our opinion, the further devel-
opment of the total educational system and vocational
training in the first instance, must serve as the basis to
develop the labor relations in modern society. Acknowl-
edging the development of the labor and human capital
with its focus on the labor market demands as the princi-
pal factor for inclusive economic growth under the pres-
ent governmental strategy for the social-economic devel-
opmental of Georgia well-timed [4-7]. Consequently,
the further realization of the “lifelong learning concept”
(This concept is obligatory to realize and has been ac-
complished in Georgia under the joint program with the
EU since November 14, 2006) has been planned to help
aperson to become a competitive in using new technolo-
gies, improve his social relations, create equal opportuni-
ties and significantly improve the quality of the labor life.

The general level and quality of education much
depends on the existing system of financing. This is
further evidenced by the fact that in 2014, Georgia,
with educational expenses, ranked very low among
153 world countries (the 119'). In the recent decade,
Georgia spent approximately 2,9-3,0% (3,2% in 2014)
of Gross Domestic Product for education, while the
same index in Europe was 5,0-6,0% (compare, the indi-
ces of the educational expenses in different world coun-
tries are as follows: 12.9% in Cuba; 8.7% in Denmark;
7.3% in Norway; 6.4% in Belgium; 5.9% in France;
5.8% in Israel; 5.6% in Great Britain; 5.4% in the USA;
5.4% in Switzerland; 5.1% in Hungary; 5.1% in Poland;
5.0% in Spain; 4.8% in Canada; and 4.6% in Germany;
the following indices were fixed in the Post-Soviet
countries: 9.1% in Moldova; 6.2% in Kirgizstan; 5.7%
in Estonia; 5.7% in Latvia; 5.3% in Ukraine; 4.5% in
Byelorussia; 4.1% in Russia; 4.0% in Tajikistan; 3,2% in
Azerbaijan; 3,2% in Armenia and 3.1% in Kazakhstan)
[8]. As for the budgetary assignments, in 2014, the total
finances assigned for education, science and vocational
training amounted to 9,02% of the state budget [9],

while the average European index is 11,0-12,0%. The
mechanism of financing the educational system, despite
significant changes in recent years, particularly during
the reforms of the educational system, needs a thor-
ough review today.

In evaluating the state of the educational system and
development of human potential in the developed coun-
tries, analysis of a Human Development Index (HDI)
used in the international practice is particularly impor-
tant. In 2015, Georgia, with this index (0.754), ranked
the 76" among other high-ranking countries [10]. In
2014, this index for Georgia was 0.744 putting the coun-
try beside the countries with high HDIs. Georgia, like
Brazil and Grenada, ranks the 79" among 187 countries
and territories [11]. Such countries, as Norway, Aus-
tralia, Switzerland, Denmark, Germany, USA, Canada,
Netherlands, Sweden, Great Britain, Japan, France, Aus-
tria, Baltic countries, etc. have very high HDIs. Among
the countries with high HDIs, Georgia looks solid, but
still falls back its neighboring countries, particularly
Russia and Turkey. The analysis of HDI dynamics in
Georgia evidences that the qualification of the country
development has changed since 2011 from average HDI-
to high HDI-indexed country. This was mostly caused
by the change in the Index calculation methods, with
changed index limits inter alia. However, as mentioned
above, in reality, the HDI of Georgia did improve slight-
ly in 2014-201S as compared to the previous years.

By considering the modern state of the educational
system, specifics of its operation and comprehension
of its role and importance one can assume that educa-
tion itself:

« Is a social-cultural phenomenon of modern society
with its goals and objectives identified by the given so-
ciety, and is a major factor of the societal development.

« Is a complex, multi-spectral phenomenon playing
a great role in the formation of the social institutions of
the society at present, and is a component of the nation’s
culture.

« Fosters the sense of responsibility in a person,
creates opportunities for him/her and fosters self-con-
fidence and belief in the future and is therefore, the prin-
cipal motif of an individual’s actions.

« Serves as a single, flexible, open, target-oriented
and innovative program of educational programs, state
standards, educational establishments and relevant man-
agement bodies.

Following the above-mentioned, we can unilaterally
conclude that education, knowledge, intellect and devel-
opment of analytical and creative thinking is an important
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factor to develop the human capital in the society, im-  the democratization of the teaching process and foster-

prove its competitiveness and secure the success of the  ing system, and humanization and internationalization
state in the final run. This must be promoted through  of the process of enlightening.
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The relationship between strength and power of leg
muscles in elite sport athletes (Study case)

Abstract: The development of the optimal physical parameters is often determined by basic functional
qualities. Dynamic sports require fast direction changes during movement, as accelerations, jumps, sprint-
ing, which are subordinated to ability to produce strength in unit time. It can be argued that peak power
depends to great extent on maximal strength. Although these physical qualities are produced from the same
group muscles, we must consider that the structure of the movement and the involvement of specific muscles
can influence their relationship result in different ways.

The aim of the study was to verify the influence that the static strength parameters of extensor and flexor
leg muscles, separately, have on the dynamic maximal relative power in a single and a multiple jumping
movement.

Methods: We selected 29 students of the University of Sports of Tirana, active in elite sport. We mea-
sured separately the Maximal Static Strength (MSS) of the extensor and flexor muscles of right and leftleg in
an angle of 90 degrees of the knee, using Force Dynamometer “Easytech”. We also measured the maximal
relative power on Leonardo Mechanography Platform, through two tests: 1-Simple Two Leg Jump Test
(S2L]J); 2-Multiple Two Leg Jump (M2LJ).The data collected were statistically elaborated with Pearson
Coefhicient Correlation.

Results: There exist a stronger correlation between MSS and S2LJ for the extensor leg muscles than
flexor leg muscles but both of them have a moderate correlation with the power expressed in S2L]J. The
Right/Left extensors have an R= 0.6572 and 0.641S and the Right/Left flexors R= 0.5566 and 0.5419.
The correlation of MSS and M2L] is weak with R= 0.4275 and 0.4746 for Right/Left extensors and R=
0.4238 and 0.4609 for the Right/Left flexors. There is not a significant difference in the correlations of M2L]
with extensor and flexor MSS. All results are significant at p<0.0S.

Conclusions: The influence of MSS becomes weaker with the increase of the dynamicity and duration
of the movement. In dynamic movements the contribution of both extensors and flexors is important.

Keywords: static strength, power, parameters, leg muscles, dynamic movement, jump.

Introduction untary contraction performed at a specific angle

Development the optimal physical parameters of-  against an unyielding resistance which in series with a
ten determined by basic functional quality of occur-  strain gauge, in our case we use force platform whose
rence of strength [6]. The force production can be  transducer measures the applied force that we called
measured by isotonic or isocinetic methods. The iso- ~ Maximal Static Strength (MSS) [7]. Dynamic sports
kinetic measurements involve the use of isocinetic de-  require fast direction changes during movement, as ac-
vices. The isometric testing is done by a maximal vol-  celerations, jumps, sprinting, which are subordinated
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to ability to produce strength in unit time [8; 3]. It can
be argued that peak power depends to great extent on
maximal strength. Thus from this case we study the re-
lationship between static strength parameters and the
relative maximal power parameters in dynamic move-
ment which remains of great importance for better
understanding the reciprocity and the influence they
have to each other and to their training process [2].
Although these physical qualities are produced from
the same group muscles, we must consider that the
structure of the movement and the involvement of spe-
cific muscles can influence their relationship result in
different ways [4]. The aim of the study was to verify
the influence that the static strength parameters of ex-
tensor and flexor leg muscles, separately, have on the
dynamic maximal relative power in a single and a mul-
tiple jumping movement.

The relationship between strength and power is a fun-
damental field of research in sport science. The importance
of strength and power in every sport activity is obvious and
of great influence on the technical result. But, there also ex-
ist a specific influence of both parameters, especially of the
quality of strength over that of power. This specific influence
must be studied and defined because can help in the im-
provement of the quality of the training efficiency [8].

Method

We selected 29 athletes of the University of Sports
of Tirana, active in elite sport. We explained them the
protocol and received written consensus for their par-
ticipation in the study.

We measured separately the Maximal Static Strength
(MSS) of the extensor and flexor muscles of right and
left leg in an angle of 90 degrees of the knee, using Force
Dynamometer “Easytech” see figure 1.

Figure 1. Dynamometer “Easytech”& “Leonardo Mechanography Platform”

We also measured the maximal relative power on
Leonardo Mechanography Platform, through two tests:
Seefig 1.

Single Two Leg Jump Test (S2LJ)

Multiple Two Leg Jump (M2L])

The data collected were statistically elaborated with
Pearson Coefficient Correlation.

Results:

The results of the measurements and statistical elabo-
ration are presented in the following tables.

Correlation between = P maxkg (w/ kg) , s2L]
900 test & max power Ext Right, isokinetic test:

The value of R is 0.6572. This is a moderate posi-
tive correlation. The P-Value is 0.000107. The result is
significant at p<0.0S.

Correlation between = P max.kg (W/kg) s2L]
900 test & max power Ext left, isokinetic test:

The value of R is 0.6415. This is a moderate posi-
tive correlation. The P-Value is 0.000179. The result is
significant at p<0.0S.

Correlation between = P max.kg (w/ kg) s2L]
900 test & max power flex Right isokinetic test:

The value of R is 0.5566. This is a moderate posi-
tive correlation. The p-Value is 0.001714. The result is
significant at p<0.0S.

Correlations between = P max.kg (w/ kg) s2L]
900 test & max power flex Left isokinetic test:

The value of Ris 0.5419. This is a positive correlation.
The P-Value is 0.002395. The result is significant at p<0.0S.

Correlations between = p max rel/W/kg m2LH test
& max power Ext Right, isokinetic test:

The value of R is 0.4275. The P-Value is 0.020713.
The result is significant at p<0.05. See graph 1. Figure 1.
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450
400 4+ max power Ext
350 Right(isokinetic)
B max power Ext left
300 isokinetic
max power flex Right
250 isokinetic
> max power Flx Left
200 isokinetic
—— JluHeiiHana (max power
150 Ext Right(isokinetic))
100 — JluHeiiHana (max power
Ext left isokinetic)
50 —— lnHeitHas (max power
flex Right isokinetic)
0 =——— NnHeiHan (max power
0 10 20 30 40 50 60 Flx Left isokinetic)

Figure 2. Pmax kg(W/kg) to test s2LO 90°

Correlations between = p max rel/W/kg m2LH test
& max power Ext Left, isokinetic test:

The value of R is 0.4746. The P-Value is 0.009286.
The result is significant at p<0.0S.

Correlations between = p max rel/W/kg m2LH test
& max power Flex Right, isokinetic test:

The values of R are 0.4238. The P-value is 0.021962.
The result is significant at p<0.0S.

Correlations between = p max rel/W/kg m2LH test
& max power Flex Left, isokinetic test:

The value of Ris 0.4609. The P-Value is 0.01186. The
result is significant at p<0.05. See graph 2. Figure 2.

450

400 ¢ max power Ext
Right isokinetic

350

300 | _max_pcu\.:ver Extleft
isokinetic

250

200 rr}ax p_owezr fl t?x
Right isokinetic

150
max power Flx Left

100 7 maxpov
isokinetic

50
— NnHeiHaa (max
0 power Ext Right
0 20 40 60 80 100 jsokinetic)
Graph 2. P max rel/W/kg to test m2LH
Figure 3. Pmax rel/W/kg to test m2LH
Discussion: muscles but both of them have a moderate correlation

According to research studies for the review of this
topic and the results that we have obtained have shown
that the assessment of static force and its development
has a strong potential to predict the power and strength in
the display of dynamic movements.

There exist a stronger correlation between MSS
and S2L]J for the extensor leg muscles than flexor leg

with the power expressed in S2L].
The Right/Left extensors have a R= 0.6572 and
0.6415 and the Right/Left flexors R=0.5566 and 0.5419.
The correlation of MSS and M2L] is weak with R=
0.4275 and 0.4746 for Right/Left extensors and R=
0.4238 and 0.4609 for the Right/Left flexors.
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There is not a significant difference in the correla-
tions of M2L] with extensor and flexor MSS. All results
are significant at p<0.05.

The influence of maximal static strength (MSS) be-
comes weaker with the increase of the dynamicity and
duration of the movement.

In dynamic movements the contribution of both ex-
tensors and flexors is important.

Further implications:

Different studies have used different isometric mea-
surements and dynamic variables, majority of research-
ers have reported some relationship between the two.
Our focus should be that in implementation of training
program to show the dynamic variables of strength and
power directly and those which were activity related such
as running, jumping.
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Pa3AMYHBIE Hay4HbIE B3TASIAbL, KACAIOIECS ITPOOAEMbI CAYIIAHHS MY3bIKH IMIKOABHHKOB B TEOPHHU U ITPAKTHKe
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INIKOABHHKOB.

CaymaHnne My3bIKU — AEHCTBEHHOE CPEACTBO My-
3bIKAABHO-3CTETHYECKOTO BOCIIUTAHUS YYalTHXCs. 3Ha-
KOMCTBO C AY4YIIHMH 0Opa3ljiaMi OTe4eCTBEeHHOM U 3a-
PYOEXHOI My3BIKM SIBASIETCSI OCHOBOH PacCIIMpeHHs
MY3BIKAABHOIO KPYro3opa ydYallMXcCs, BOCIHMTAaHHEM
Y HMX XyAOKECTBEHHOTO BKycCa.

Cay1anue My3bIKHY, KaK BHA y4e0HOM My3bIKAABHOM
AESATeAbHOCTH, HallpaBAEHO, ITPEXAE BCEro, Ha 0CBOe-
HU€e MY3bIKAaABHOM KYABTYPbl, HA AUYHOCTHOE ITOCTH-
JKeHMe AY4YIINX 00pa3IioB My3bIKU B PAa3AMYHBIX KaHPaX
u popMax, Ha yTAyOAeHUe IMOIIMOHAABHOM, 9CTeTHYe-
CKOM M HPaBCTBEHHOM cdep AUYHOCTH YYalTHXCSL.

Ecau MbI 00paTHMCsi K UCTOPUM Pa3BUTHS My3bl-
KaABHOTO HCKYCCTBA, MOXKHO OTMETHUTH, YTO CHA4aAa
AYAUTOPHSI COCTOSIAA ITPEUMYIeCTBEHHO U3 My3bIKaH-
TOB-NMPOPECCHOHAAOB U AIOOUTEAe, HO ITOCTEIeHHO
PACIIMPSIAACH 32 CYET He My3bIKAHTOB, M CETOAHS OXBa-
ThIBaeT IPAKTUYeCKH Bce 0b1mecTBo. I ecan caymareau-
My3bIKQHTBI He TPeOOBAAU 0COOOI IOATOTOBKH, TO yKe
Kk XVIII Bexy oka3aAOCh, YTO TBOPYECKHII IIOTEHITHAA
CAyILIIaTeAell, He Pa3BHBAETCSI CUCTEMOM 0O0pa3OBaHUSL.
IIporpeccusnblie pesTean KyabTypbl XVIII-XIX Bexos
aKTHUBHO 00CY>XAAAU IPOOAEMY BOCITUTAHUS CAYIIATe-
Aeii, HO PeIInTh ee He MOTAH [4].
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B nauaae XX Beka, 910Xy OypHOIrO pasBUTHS OT-
€4eCTBEHHOT'O MY3BIKAABHOT'O 0OPa30BaHMsI, My3bIKaH-
TaMM M YYEHBIMU BEAMCh aKTUBHbIE AUCKYCCHU: KaKUMHU
AOAKHBI OBITH HarpaBAeHHUsI, pOPMBI I METOABL PabOTHI
CO CAyIIATeASIMH.

Briepssie kak nmpeaMeT «CAyuraHue My3bIKH>»> OBIA
BBeaeH B MockoBcko#t HapoaHO# koHcepBaTopuu. Ero
Coaep)KaHHe pa3pabaTbIBaA BBIAAIONIMFICS MY3bIKAHT
u ydeHbii1 b. SIBopckuit. PazBuBas TBopdyeckoe BOCIpHs-
THe My3bIKH, OH BUAEA OCHOBHYIO 3aAaUY 3aHATHI B pOp-
MHMPOBaHUH MY3bIKAABHOM KYABTYPbI MOAOAGKH.

Bmecre ¢ b. fIBopckuM orpoMHbIH BKAAQA B pellleHHe
3344 My3BIKAABHOTO 0OPa30BaHHs ¥ BOCIIUTAHMS B IIKO-
A€ BHECAM TaKHe KOpHU(er My3bIKAAbHOM IIeAArOTHKH KaK
b. Acadres, H. Bprocosa, H. I'poasenckas, B. Kaparsi-
ruH, B. [llanka u Apyrue. B cbopruke crareit «My3sbl-
Ka B €AMHOM TPYAOBOI IIKOAE > (1919 roA) 6bIA TOAQH
IIOAPOOHDII [IAQH ee MPeIIOAABAHMS ACTSIM M OCHOBHBIE
3aAQUU — <IIPUBUTD BKYC K XOpOIIeH My3bIKe>, «pa3-
BUTDb Hy)KHbIe My3bIKAAbHbIE CIIOCOOHOCTH M YMEHHE>.
B. KapaTpiruaeiv ObIAa AETAABHO pa3paboTaHa U HOBasI
dopma 3aHATHIl — cAymanue My3biku [4; S].

«He caepyer nsberaTs mpu OpraHHU3aIfU MPEIIOAA-
BAHHS MY3BIKH B 001[e00pa30BaTEAbHbIX IIKOAAX MY3bl-
KaAbHOU 3BoAo1uH, — rcar B. Acadpes (1925 roa). —
Huxoraa He caeayeT OTKa3bpIBaTbCS OT YTBEPIKACHHS
MHTEAAEKTYaAbHOTO Ha4aAd B My3bIKAAbHOM TBOPYECTBE
u BocnpuATHU. CAyIIasi, Mbl He TOABKO YyBCTBYeM HAU
HCIIBITBIBAEM T€ AU MHbIe COCTOSIHMS, HO U Auddepen-
[MpyeM BOCIIPHMHHMAeMbIil MaTepHaA, AeAaeM OT6op,
OIleHMBaeM, CAGAOBATEABHO, MBICAMM> | 1, 58].

Eme B 1926 roay H. I'poaseHnckas roBopuaa o Tom,
YTO «... CAYIIAHHE MY3bIKH B IIKOAE CTABUT Cebe 3apaueit
IIAAHOMEpPHOE U ITOCTeIIeHHOe BBeACHUE PeOeHKa B My-
3bIKy, pHOOIIeHre K Heil. Ha mepBbIx mopax Ham Hapo
IpUBAeYDb IKOABHUKOB K My3bIKe, TAK CKa3aTh, CATUTHPO-
BaTb MX Ha IOAb3Y My3bIKU U IPHYYHUTD K Heit» [2, 18].

HeorjeHnMblit BKAAA B Pa3BUTHeE MY3bIKAABHOTO 06pa-
3oBanus BHEC A KabaaeBckuit. OH BBIAEAVA BOXKHETIIIYIO
3349y OOIIIero My3bIKAABHOTO BOCIIUTAHHS, IIeAb KOTO-
PO — «CA@AATh KOXKAOTO YeAOBEKa KYABTYPHBIM CAyIIIa-
TeAeM My3BIKH, CIIOCOOHBIM AFOOUTD U [JeHUTD Cepbhe3HbIe
IIPOM3BEACHHS BEAUKOTO HCKYCCTBA My3bIKH > 3, 16].

Pa3BUTHIO CAyIIATEABCKOM AESTEABHOCTH 0coboe
BHHMAHUE YACASIAK TAKKe YI8HbIe-MeTOAUCTHI KaK O. A6-
Ayans, O. Anpakcuna, B. Beaobopoposa, A. [oproHoBa,
O. Pyanunxas, H. Berayruna, A. PocroBckuii.

AHAAM3 AUTEpaTyphl IO3BOAUA CAEAATh BBIBOADI,
4TO OOABIIMHCTBO YYEHBIX-IIEAATOTOB M My3bIKAHTOB
PAaCcCMaTpPUBAIOT CAYIIAaHKME MY3bIKU KaK OAMH M3 FTAABHBIX

BHUAOB AESTEABHOCTH My3BIKAABHOI'O BOCIIUTAHHUS U 00-
Pa30oBaHUs TaK Kak:

— CAyIIaHHMe My3BIKU — AeHCTBEHHOEe CPeACTBO
MY3bIKAaABHO-9CTETUYECKOTO BOCIMTAHUSA YYaIIUXCS
(B. ITemxkoBa);

— BO BpeMsl CAyNIaHMs My3bIKH ACTH CAGAST 33 Pas-
BUTHEM XYAOXXeCTBEHHOTO 00pa3a, 4To, B CBOIO OYEPEeAD,
oboraijaeT My3bIKaAbHYIO TAMSITh, AKTUBUSHPYET CAYXO-
Boe uumanue (H. Betayruna);

— B IIpOIiecce CAYIIAHUS MY3bIKH OCYIeCTBASCTCS
BOCIPHUATHE 3KCIIPECCHBHO-TICUXOAOTHYECKOM CYIIHO-
CTH TOTO MAM MHOTO MHTOHAIIMOHHOIO KOMIIAEKCA —
OT MeAbuasinIeil eAMHHUIBI (MHTEpPBaAa) AO PA3BEPHYTOTO
MY3bIKAaABHO-KOMITO3UIJMOHHOTO IIOCTPOEHHs, IPOU3Be-
aenns B ieaoM (O. A6GAyAuR);

— AATEABHOCTD CAyIIaTeAsl BCeraa HarrpaBAeHa Ha yc-
BOEGHHE COACP)KaHMA MY3bIKAABHOIO IIPOU3BEACHHS
(A. Kapuun);

— B TIpolecce CAyIIaHUs GOPMUPYIOTCS HABBIKU MY-
3bIKAABHOT'O MBIIIACHHS, YMEHHE SMOIJMOHAABHO U CO-
3HATEABHO BOCIIPMHMMATDb MY3bIKAAbHYIO TKaHb, KOTOpPast
BCe BpeMs HaXOAUTCS B Pa3BUTUH, HAKaIIAUBAeT My3bl-
KaAbHO-cAyx0Bo#t onbIT (3. Baabunruc, H. 3aaunckas);

— IIpU CAYIIAaHUK-BOCITPUATUH MY3bIKU HaYMHAETCS
Iy Th TIO3HAHUS MY3bIKAAbHBIX IBACHUH U IPUBOAUT K I1O-
HMMAHHIO B3aMOCBSI3€eH 1 K IIPUMeHEeHUIO IIOAyYeHHBIX
3HAHUI, CIIOCOOHOCTEN U MACTEPCTBA B My3bIKAABHOM
aesreaproctu (K. Aurpux, K. Topman);

— My3bIKAaAbHO-CAYXOBbIe AHCTBUS A€XKAT B OCHOBE
MY3bIKAABHOTO MbIlAeHus (A. ApyaskHUKOBa).

Ha ncuxoaorndeckom ypoBHe CAyIIaTeAbCKasi Aes-
TEABHOCTb B 00II[eM BHAE PACKPBIBAETCS B UCCAEAOBAHHSIX
Pa3AMMHBIX 06AACTel IICUXOAOTUH (IICHXOPU3HOAOTHH,
TICHXOAOTUH, ICHXOAOTHH UCKYCCTBA M T.11.). Y4eHbIMH
OBIAM CAGAAHBI BBIBOABI O TOM, YTO CYIeCTBYIOIHE MO-
A@AU CAYIIAHHS My3bIKH, OCHOBaHHbIE HA CPABHUTEABHOMN
CTPYKTYpe IepIeNTUBHOIO aKTa, OTPaXKaloT MHOTOMep-
HOCTb ¥ MHOTOYPOBHEBOCTb MY3bIKAABHOTO IIPOHM3BEAL-
nus (C. Beasesa-Oxsemmaspckas, A. Koctiok, A. Moab,
E. Haszaitkuncxkuit, T. Tpasepce).

CoraacHo TeopHH MY3BIKAABHOTO O0Opa3soBaHMI,
TAQBHOM 3aAQ4eil CAYIIaTEAbCKOM AEATEAPHOCTH SIBASIET-
cs1 opMuUpOBaHUE My3bIKAABHOM KYABTYPBI YYAIUXCS
B TIpoIjecce OOIIeHHs UX C BBICOKOXYAOXKECTBEHHBIMU
obpasriaMy HApOAHOM, KAACCHYECKOM M COBPEMEeHHOM
OTeYeCTBEHHO U 3apYOeKHOM MY3bIKH.

Ocobo0e MecTO B paCKpHITHU IIPOOAEMBI CAYIIATEAD-
CKOF AeATEABHOCTH 3aHMMAIOT paborsr A. Kabaaescko-
IO, TA€ OH CITPABEAAHBO YTBEPXKAAA, UTO «AI00ast popma
OOILIeHIsI C My3BIKOH, AI00O€ 3aHSITHE MY3bIKOH YYHT
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CABIIIATD MY3BIKY, HEIIPEPHIBHO COBEPIIEHCTBYS yMeHuUe
BCAYIIMBATbCS M BAyMbBIBAThCS B Hee> |3, 34].

PaccmaTpuBas Bonpoc ¢opMHUpOBAHUS My3bIKAAbHO-
CTH Y MAQAIIUX IIKOABHUKOB, C. HaymMeHKo AeAaeT BBIBOA
O TOM, YTO CAyIIaHME M aHAAM3 MY3BIKU ITPU3BaHbI Pas-
BHUTD aNIlapaT BOCIPUATHS, My3bIKAABHBIN CAYX, IyBCTBO
$opmbl, yMeHHe AUPPePEeHITMPOBATh BbIPASUTEAbHbIE
CPEACTBa, TBOpPUECKOe BOOOPpaXKeH e, IMOIHOHAABHOCTb.
CaymaHye akTHBU3UPYeT BHUMAHKe, HAIIPaBASeT MY3bl-
KaAbHOE MbIIIACHHE Ha MUP 3BYKOB, 000CTpsieT 9MOIIHO-
HAABHOCTD BOCIPUATHSA. Tak yueHUK IOAydaeT yCTaHOB-
Ky Ha My3bIKAABHYIO AeSITEABHOCTS | S, 87].

Wssecrnsii neparor-myspikanT H. I'poasenckas, ko-
Topas BMecTe ¢ b. AcadpeBbiM paboTasa Hap IpoOAEMOit
BOCIPHUSATHUSA MY3bIKU ACTCKOM ayAUTOPHEH, ITPEAAOKHAL
MIO9TAITHOE O3HAKOMAEHHS ATeH C My3bIKaAbHBIMU ITPO-
M3BEACHHSAMH B pOpMe COHATHOTO aArerpo: 1) scmynae-
Hule — BCTYIIUTEABHOE CAOBO YUUTeAS; 2) IKCNOSUYUSL —
CAyIIaHUe TIPOM3BEACHHUS; 3) paspabomka — aHAAUS,
pas6op; 4) penpusa — cAymaHus Ha HOBOM, 60Aee BbI-
COKOM YPOBHE; S) k00d — HOBTOPEHHUE, 3aKperAeHne
My3bIKH B TAMSITH.

He meHee unTepecHbIH IPUEM OPTaHU3AIUHU CAYIIA-
TEAbCKOI AeSITEAPHOCTH ITPeAAAraeT YKPauHCKUH yye-
HBIA- eparor A. PocToBckuit:

— Ha [IepPBOM 9TaIle CAYIIAHHs My3bIKaABHOTO IIPOU3-
BeAGHMSA YUUTEAb AOAXKEH HaITPABASTh BHUMaHKE YYeHH-

KOB He Ha OTAeAbHbIEe Ka4eCTBa MPOM3BEACHHS, a Ha CaM
IPOLIECC ABUKEHHS, er0 OPTaHU3AIMIO U AMHAMUKY;

— yCIIeX U KaueCTBO HAOAIOAEHMS 32 MY3bIKOM 3a-
BUCHT OT TOT'O, HACKOABKO IIOHATHA yYeHHUKaM 3aAa4a,
IIOCTaBA€HHas nepep HuMHU. [IpaBuAbHO mOcTaBA€HHbIE
BOIIPOCHI TO3BOASIFOT AABaTh HAa HUX MHOTOIIAQHOBbIE,
TBOpYecKue oTBeThl. HeobxoanMO yuuTh AeTelt MOHHU-
MaTb YCABIMIAHHOE, Pa3bHpaTbcsi B TOM, KaK, KAKUMH
CPEACTBAMU BBIPA)KEHO B MY3bIKE ee COAep>KaHHMe, BO-
IAOI€HHbIE MBICAU U TyBCTBA;

— pasBHBaTb y pebSsT >KeAaHHe CAYIIATh MY3BIKY.
OTOMY CIIOCOOCTBYET He TOABKO TO, UTO TOBOPHT y4H-
TeAb, HO M KaK OH ToBOpuT. Ecam ero pacckas amonuo-
HAAbHDII, BRIPA3UTEAbHBIN M 3aXBaThIBAIOIIUI, TO My-
3bIKa 00sI3aTEAPHO HAMAET TOPSIYMIl OTKAHK B CEpALle
y4eHUKoB [6].

Takum 06pa3oM, IPaBHABHO OPTaHH30BAHHOE CAY-
LIIAHHe MY3bIKH, PA3HOOOpa3HbIe MPHEMBI AaKTHBH3AIIUH
BOCHpUATHSA (HaIpUMep, Yepe3 ABIKEHHE, UIPyY Ha IIPO-
CTEHIIUX My3bIKAABHBIX MHCTPYMEHTAX, a TaKXXe BO-
KAAM3aLMS TeM) CIOCOOCTBYIOT Pa3BUTHIO HHTEPECOB
U BKYCOB y4YamUXcsl, OPMHPOBAHUIO MX MY3bIKaABHBIX
norpebHocTeit. Takke BaXKHO YIUTEAIO 34600TUTHCS O Ha-
KOMAEHHMH Y MIKOABHHMKOB 3aIlaca My3bIKaAbHBIX BIIEYaT-
A€HMI, Pa3BUTHHU CAYXa, IAMATH, PUTMHIECKOTO IyBCTBA,
TIOHMMAaHHUH BbIPA3UTEABHbIX M H300Pa3UTEAbHbIX BO3-
MOXXHOCTEH MY3BIKH OT KAACCa K KAACCY.
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Abstract: Using metaphorical associative cards in the process of psychological support — is another
key that unlocks access to the unconscious, which allows with sufficient clarity to identify not only the cli-
ent’s problem, but also help him to find a new and effective solution that fully satisfied him. The article is an
example of study of the loss of injury using metaphorical associative cards.
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AnnoTanms: Mcrnoab3oBaHue MeTapOpHUIECKUX ACCOIIMATUBHBIX KAPT B IIPOIlecce OKa3aHMUs IICUXO0AO-
I'MYECKOM IIOMOIIM — 3TO €lljeé OAMH KAIOY, OTKPBIBAIOIIMMI AOCTYII K 6eCC03HaTeAbHOMY, IIO3BOASTIOIIIIT
C AOCTaTOYHOM YeTKOCTHIO BBIIBUTH HE TOABKO IIPOOAEMY KAMEHTA, HO M [IOMOYb €My CAMOMY HAHTH HOBOE,
adpdeKTUBHOE pellleHNe, KOTOPOE €ro MMOAHOCTBIO YCTPOUT. B crarpe mpepcTaBaeH mpuMep npopaboTku

TPaBMBbI IIOTEPHU C TOMOIbI0 MeTaPOPHUIECKUX ACCOLMATUBHbIX KapT.

KaroueBblie cA0Ba: MeTagpopHIeCKHe ACCOIIATHBHbIE KapThl, ICUXOTPAaBMUPYIOIHUE IlepeXXUBaHHe, I10-

Tepsi, ICUXOAOTHYECKOe KOHCYAbTHPOBaHHE.

BBEAeHHe. Buesannasg CMEPTDH POAHOTO, 6AU3KOTO
YE€AOBEKa, IIOTEPS OAHOTO U3 POAHTGAEfI BCACACTBHE
Pa3BOAQ, IIOTEPS IApTHEpPA, Pa3BOA, yTpaTra MeCTa
JKHUTEAbCTBA, POAUHDI, IIOTEPS 3AOPOBDBS, MOAOAOCTH,
KpacCoTbl, CHAbBI, YTpaTa AeeCHOCO6HOCTI/I, CMEPTD AXO-
6MMOTO0 XUBOTHOTO — TIEPEKMBAHNE TAKHUX TSOKEADIX
COOBITHI Ha3bIBAIOT OAHHUM, OY€Hb €EMKHUM CAOBOM —
rope. I'ope 9TO peaKkus Ha yTpary 4ero-An6o 3Ha4u-
MOTIO AAA YEAOBEKa. Hepe)KI/IBaHI/Ie rops moraomaeTr
N OXBaTbIBA€T AMYHOCTD IJ€AHKOM, OTHHMAsS OTpPOM-
HO€ KOAHMYECTBO 9HEPI'UH, HE IIO3BOASSA OCTABUTD MY-
YHUTEADHBIE IIEPEKUBAHHNA. FOPeBaHI/Ie MOXeT OBITb
COIIPSIDKEHO C (]?HSH‘IECKHMI/I CTPpaAaAHHUAMH, ITOTAO-

IIME€HHOCTbIO 06pa30M YTpa4€HHOIO, YYBCTBOM BUHDI,
Pa3APaXXUTEABHOCTDIO, BAOCTDHIO, YXOAOM OT KOHTAKTOB
C 6AI/I3KI/IMI/I, OTCYTCTBHEM HHTEpPECA K paHee AXOOMMBIM
3aHATUAM, HECIIOCOOHOCTDBIO U HeXXeAAHUEM OpTaHH30-
BaTb CBOIO ACATCABHOCTD [3]

KOHCYAJ)TI/IPOBaHI/Ie H Tepanusa Nnpu yTpare —
TPYyAHAA pa60Ta, HaYMHasg C YTEHIEHUA U ITIOAAEPIKKH
M 3aKaHYHMBasd pa3dpeneHneM TSXKEAON U OOAe3HEHHOM
p€aknuu NnoTepH, €CA KAMEHT 3TOT'O XOYET. Hpoq)ec-
CHOHaAbHas 3apada IICUXOAOTA 3aKAKOYAE€TCA B TOM, UTO-
65bI TOMOYb KAUEHTY IIO-HACTOAIEMY IIEPEXXUTD yTPaTYy,
COBEpLINTD pa60Ty rops, a HE B TOM, YTOOBI NPpUTYIUTD
OCTPOTY AYIIEBHBIX nepemHBaHHﬁ.
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ITocranoBka npo6aemsr. [Tpu oxasaHuu momomu
ATOASIM, TIEPEXXUBIIHM rope MOTePH, Hy>KHO IIOHUMATD,
4TO KOHEYHO, IOAXOA K KOKAOMY KAMEHTY HUHAUBHAY-
aA€H U 3aBHCHT OT MHOTHX COCTABASIIOIIMX: AMYHOCTH
KAHEHTa, ero yOeXXAeHUI U OXXUAQHHUI OT IICHXOTepa-
MM, XapaKTepa B3aMMOOTHOIIEHHII C yMEpIIUM, AAB-
HOCTHU mpowusonreanrero u mp. [IpakTrka mokasbiBaerT,
4YTO O4eHb 3P PEeKTUBHBIMU SIBASIOTCS Pa3AUYHbIE apT-
TeparneBTUYeCKHe TEXHUKH, IIOTOMY 4TO ITPOOAEMbI KAH-
€HTOB HOCSIT 9MOIIMOHAABHBIH XapakTep. Kak ussecTHO
32 OMOI[MM U YyBCTBA OTBEYaeT IIPABOE ITOAyILIAPHE,
a apT-Tepamnus, HaIpaBAeHHA Ha paboTy MMEHHO C IIpa-
BbIM moaymapueM. O6Aapast psAOM crerupuiecKux
0cobeHHOCTeH, apTTepanus 3P PeKTUBHO CIIOCOOCTByeT
BOCCTAHOBAEHUIO LJeAOCTHOCTH AMYHOCTH, PAa3BUBAsI Kpe-
aTMBHOCTD, TIOMOTAsl HAMTH BBIXOA, IIPHOOpECTH HOBOE
BHAEHHE CUTyaliu. FI3MeHHUB OIBIT IIPONIAOTO, MEHSIET-
CsI OTIBIT HACTOSIIIIETO U OYAyIIIero.

Mertoa. CoBpeMeHHast apT-TepaIusi MHOTOIPAHHA:
PHCOBAHHe, ACTIKA, PYKOAEAHE, KAOYHAAQ, TeaTp, CKa3-
KoTepamnus. Fcroab3oBanue MeTadpop, UCTOPHI, CKa3OK
SIBASIETCSI AOCTATOYHO 9P PEeKTHBHBIM METOAOM IIPH pa-
60Te ¢ TPaBMOI, KaK C B3POCABIMH, TaK 1 C AeThbMH. B 110-
CAepHee BpeMs Bce OOABIINIT HHTEPeC BBI3bIBAET HOBBIH
YHHKAABHBIF METOA: MeTapOpHIeCcKie aCCOIJMaTHBHbIE
KapThl, Kak 3¢ PpeKTUBHBIN METOA PAOOTHI C Pa3AUIHOTO
POAQ IICUXOTPaBMUPYIOIMMHU CUTYaL[HSAMU.

IIpoexTHBHBIE KAPTHI KAK MHCTPYMEHT apT-TePaIlHHy,
IIPUMEHSAEMbIA ICHXOAOTAMU B UHAUBUAYAAbHOM, CeMeN-
HOJ1 U TPYIIIIOBO# paboTe C KAMEHTaMH AI0OOTO ypOBHS
06pasoBaHusL, 6e3 OrpaHUYeHNUH 110 HAHOHAABHOMY U pe-
AMTHO3HOMY ITPU3HAKAM, UCITOAB3YETCS AASI TIPOEKTHBHOM
IICUXOAMATHOCTHKH, KOHCYABTHPOBAHHS U IICHXOKOPPeK-
. ITpoeKTHUBHbIE KapThI CO3AAIOT 06CTAHOBKY, CIIOCO0-
CTBYIOIIYIO IOAAMHHO TAYOOKOMY OOILIIEHHIO AIOACH, HX
CaMOBBIPAXEHUIO, PACKPBITHIO U pedaexcu [1].

KapTs! cruMyAnpyIoT B3anMoaercTBIe paboTsi 060-
MX TIOAYIIApuUit roA0BHOTO Moara (o6pas obpamaercs
K IIPaBOMY ITOAYIIAPUIO MO3Ia, IPOAYIIPYIOIIEMY acco-
[IMAllMK Ha OCHOBE HATASIAHO-YYBCTBEHHBIX ITPEACTAB-
AEHHI, HAATIHCD JKe alleAAMPYeT K AeBOMY IIOAYLIAPHIO,
paboTaioieMy CO CMBICAOBBIM OPOPMACHHEM IIPeA-
CTaBA€HHS), 9TO MPUBOAUT K BOHUKHOBEHMIO HOBBIX
CII0COOO0B MBIIIACHHUS O CTAPOIT CUTYAIUH U ITOSIBACHHUIO
HHCaiTOB. B paboTe ¢ mpoeKTHBHBIMHU KapTaMH YeAOBEK
HCIIBITBIBAET O3apeHHe, OLfyllleHre IPO3PeHUs] U HaX0-
AMT OTBETbI Ha CBOU BOIIPOCHI [ 2].

Coaeprxanme. PaccMOTpUM AaAee TeXHHKy IIpO-
PaboTKHU IOTepH C UCIIOAB30BAHHEM MeTapOpHUIeCKUX
aCCOIMATHBHBIX KapT [3].

Kauenm u 3anpoc: Ha KOHCYABTALMIO OOpaTHAACH
keHmuHa 36 Aer. HepaBHO moTepsiaa cBOIO OAM3BKYIO
IIOAPYTY, KOTOpasi yMepAa OT uppo3a nevenu. [loapyra
CTPajaAa AAKOTOAM3MOM, HECKOABKO AeT Ha3aA ITPOXOAH-
Aa KypC A€UeHHs, HO BCKOPe COPBAAach U y)Ke He HalllAd
B cebe CHABI 6OPOTHCS C ITHM MPUCTPACTUEM, KAK pe-
3yAbTaT — cMepThb. IToTepio nepesxxuBaeT 0ueHb TSHKEAO,
MHOTO TIAQYeT, AHSIMU TOABKO O Hell U AyMaeT, HOYaMHU
HosiBUAACh 6ecconHumria. ITosiBUACS cTpax 3achlmaHus,
CTpax TEMHOTBL

Ha xoHCyAbTaIIMOHHOM CeCCHU Mbl MHOTO TOBOPUAH
O >KH3HU M CMePTH, 06 OTHOIIEHHUSX C yMepIIeH, po-
pabaThIBAAU IPEACTABACHUS] KAUEHTKE O XKU3HH ITOCAe
)KU3HH, ee mpeAcTaBAeHHs o cMepTH. Ceccurst 6b1aa AO-
CTaTOYHO TSDKEAON U AASL KAMEHTKM M AASL MEHs, KaK
KOHCYABTaHTa. Bce BpeMsi OBIAO OINyIIeHHS] KAKOH-TO
HEeAOCKa3aHHOCTH, OLIyIleHHe, YTO Mbl He KOCHYAHCh
4ero-To OoYeHb BaXKHOro B orHomeHHAX. M3 paccka-
3a KAUEHTKH 5l YAOBHAQ He SCHO BBIPA’KEHHYIO MBICAD
O HAAMYUH PA3AUYHBIX OTHOIIEHUHN MEXAY HUMH: C OA-
HOM CTOPOHBI, AOOpBIe, IPUSITEABCKHUE, C APYTOFL, OBIAO
pasapaxeHre 1 KOHPAUKTHL. SICHO KAMEHTKA 00 3TOM
He BBICKA3bIBaAACh. TOTAQ 51 pellInAa IIONPO6OBaTh I10-
paboTarh c KOAOAOH «Persona> AAs IpopaboOTKHU TeMbI
OTHOIIEHMH C yMepIIei IOAPYTO.

Sl mpeaAoXKHAQ M3 KOAOABI KapT «Persona> oTo6pars
M300pasKeHNUs, KOTOPbIE IIOAXOAST AASI 06pasa IIoAPyTH,
KAaKOM KAHEHTKA ee 3HAAQ, ee Pa3AMYHbIe 0OPa3bL.

KanenTka Boibpasa 3 kaproL. S mpeasoyKiaa OMHCaTh HX.

Kommenmapuii xauenmxu x 06pasy N° 1 (cm. poto
1): «Bor TaKoii 51 ee 3HaAa U 0ueHb AT06uAa. OHa 6biAa
MOAOAQ, KPacHBa, OYeHb AI0OMAA U XOTeAd XUTh. OHa
BCETAQ CAEAMAQ 32 COOOI, HY TOTAQ, KOTAQ He YXOAUAQ
B 3arou. OHa 6blAa AYIIO¥M KOMIIAHHH, BeCeAas, y Hee
OBIAO MHOT'O APYy3€ell 1 BCe ee OYeHb AIOOHAN>.

Kommenmapuii xauenmxu « 06pasy Ne 2 (poto 2):
«Taxoi1 st ee TOXKe 3HAAQ M He IIPOCTO AIOOMAQ, A OYEeHb
yBa)kaaa u cuurtaAach ¢ Heil. OHa ObIAQ MYAPOI, BCer-
Ad TOTOBOM HpHUATHU Ha momomb. OHM HHKOTAQ MHe
HU B 4YeM He OTKA3bIBAAQ, I MOTAA M HOYBIO K Hell 06-
PaTUTHCA U 3HAAQ, YTO OHA rmomoxeT. Huxoraa mens
He 6pocaaa. Koraa s1 pasBeaach ¢ My»eM, OHa BOAHU-
Aa MeHs II0 PecTOpaHaM U MarasuHaM, OYeHb MHOIO
CO MHOM BO3HAACh M, MOXKHO CKa3aTb, BbITANIMAA U3 Ae-
npeccun. OHa 6bIA2 O4eHb HAAESKHBIM Y€AOBEKOM > .

Kommenmapuii kauenmiu k kapme Ne 3 (cm. poro 3):
«K coxxarenuro, Takoi 51 ee ToXe 3HAAA M OUYEHb He AIO-
61aa. OHa IMAQ, YaCTO HAIIMBAAACH AO YepTHKOB. B Takue
AHU s BOOOIIle He XOTeAa C Hefl pasroBapusaTth. M i eit
06 arom rosopuaa. OHa O4eHb OOIDKAAACDH, YTO S ee
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He IIpUrAaImaAa K cebe Ha mpaspHuki. Ho kak st moraa?
TaM Bceraa ecTb aAKOTOAD, 2 OHA He MOTAQ He ITUTD, a €CAU
IIHAQ, TO 9TO OBIA NCIIOPUEHHBIH IIPA3AHUK AAs Bcex. Ha-
BepHOE, 3TO IIPEAATEAbCTBO 10 OTHOIIEHHIO K Hell. Emje

IpsIMO HaKaHyHe CBOeH CMepTH OHA 3BOHHAA MHE U ITPO-
CHAQ KYTIUTD €M YTO-TO BBIIUTD, 5 OTKa3asack. M Hakpu-
JaAa Ha Hee. Hy, kak s1 Moraa eit HaAuTDH? A Teriepb AyMaro,

4TO 3TO OBIAA ee MOCAeAHSSI IPOChba? >

doTo 1.

Kommenmapuii asmopa: Koraa xkaneHTKa pacnoao-
XKUAQ IIepeA COOOM TPHU PasHBIX 00pasa CBOEI OAPYTH,
eil Aerye CTAAO BBIPAXXATb CBOM MbBICAM, OIIMCHIBATD HX
B3auMooTHoImeHus. I B aToM pacckase yeTko mpocae-
JKUBAETCSI OAHA, PaHee He 3aTPOHYTAsI, TeMA: S ee AI0OH-
AQ, OHA HAAEKHBIN YeAOBEK, KOTOPBIN BCETAA IIOMOTAA,
a 51 0TKa3aAa B IIOCAEAHEN IIpocbOe ymuparomemy. Takum
06pa3oM, MBI BBILIAY Ha TEMY BHHBL

Aasee MbI IPOPAOATHIBAAK IMEHHO 3TOT ACIIEKT.

C. T.: Tlepe Kakoil U3 HUX BBl 4yBCTByeTe ceOst BU-
HOBAaTOMN?

Kauenm: ITepea aroit (Tperuit 06pas). Ona nmpocuaa
AQTb el BBIIINTB, a sL OTKA3aAQ.

C. T: TloueMy BBbI €1 OTKa3aAU?

Kauenm: S 3Haaa, uto cmupTHOe ee ybuBaer,
a s He XOTeAa IPUHKUMATD B 9TOM y4acTHe. Y Hee IIUPPO3
IIeYeHH, el KATErOPUYECKH HEAB3S OBIAO IIUTD.

C. T.: A ecau 6 Bl i1 HAAUBAAM, YBOKHAM ObI IPOCHOY?

Kauenm: Mue 65180 051 eme xysxe. S mornmaaa 681,
4TO y4aCTBOBAAQ B ee yOHUIICTBe.

C.T.: Ona Bac moHs1Aa?

Kauenm: Aymaro, Het. OHa mibsitast, TouHo HeT. Eit 66110
HETIPUSITHO, OHA BOCIIPHHSIAQ 9TO KAK IIPEAATEABCTBO.

C.T.:: A oT KaKoil U3 HUX BbI ObI XOTEAH IIOAYIHTD
npoljesue?

Kauenm: Ot atoit (mepsbiit 06pas).

C. T': Kax BbI AyMaeTe, OHA IIOHSIAQ, TOYEMY BbI OT-
Ka3aAu el B CIUPTHOM?

Kauenm: Aymaio, aa. YBepena. OHa XxoTeAa XUTb,
U I[IOHMMAaAa, 4TO ee yOMBaeT, M IOHHUMAaAld, YTO
sI He X04y B 9TOM Y4aCTBOBATb, YTO He XOUy [TIOMOTaTh
el rpoOuTh cebsi.

doT0 2.

doTo 3.

C. T.: Yro oHa ceil4ac rOBOPHT BaM?

Kauenm: Yto moHnMaeT MeHs, 4TO caMa IOCTYIIU-
Aa OBI TOYHO TaK JKe B OTHOLIEHUH cBoel moapyru. Eme
TOBOPUT, YTO PAAQ, YTO MBI OBIAU 3HAKOMBI, YTO AOPOXKHUT
Haureit Apy>k60it. [oBopuT, 4TO He HamAa B cebe CHABI
BOAM, MAM HE TaK CHABHO AIOOMAQ 9TY JKH3HB, 4T06 60-
poThbCs ¢ aakoroaeM. [OBOpHUT, 4TO ImpoIIAA CBOM ITyTh,
aTO OBIA €€ BBIOOP.

KaneHTka O4eHb [1AAKAAQ, 3TO OBIA TSDKEABIH pa3-
roBop. B 3aBepimenuu ceccuu Oblaa IpHMeHeHa peAak-
CAI[MOHHASI MEAUTAIUS B TeXHHKAX PUKCOHOBCKOTO
runHo3a. Ilocae ceaHca peaakcanuu, rae KAMEHTKA
B BOOOpakeHUH OPOAMAQA [0 006AAKAM, OHA IPU3HAAACD,
4TO BHAEAA 00Pa3 IIOAPYTH B IPKOM CBETe U KaK OHA el
YABIOAETCsI, @ IOTOM OHA CAOBHO PaCTBOPHAACH B 00Aa-
kax. KameHTKa cKa3aAa, YTO OIfyTHAQ, KaK IIOAPYTa IIPO-
CUT ee OTIIyCTHTh, He BUHHUTD Ce0s, IPOAOAKATD KUTb
Y IOMHHTD €€ TOABKO TPe3BOM U KPaCHBOM.

3akarouenne. Takum 06pa3om, HCIIOAB30BAHUE Me-
TapOpPUYECKUX ACCOITMATHBHBIX KapT B IIPOLjecce OKa3a-
HISI ICKXOAOTUYECKO ITOMOIIU — 3TO ellje OAUH KAIOY,
OTKPBIBAIOLIHUIT AOCTYII K 0€CCO3HATEABHOMY, [IO3BOASI-
IOIMUI C AOCTATOYHO! 4eTKOCTBIO BBLIBUTDH HE TOABKO
pobAeMy KAHEHTA, HO M IOMOYb €My CaMOMy HaiTH
HOBOE, 9pPpeKTHBHOE pelIeHre, KOTOPOe ero MOAHO-
CTBIO yCTpOUT. KapThl MO3BOASIOT IIOAYYHUTD KapTHHY,
OTPAXAIIIYI0 HanbOAee BaXKHbIE ACHEKTHI IPOOAEM-
HOM CHTYaIlMd U ee CyObeKTHBHOIO IepeXXHBAHUS;
[POM3BECTH HEOOXOAUMBIE YTOUYHEHHUS U [P OSICHEHMSI.
B T0 e Bpems cAeAyeT OTMETHUTD, 9TO MeTapopuIecKre
aCCOITMATUBHBIE KapPThl He IPEAHA3HAUYEHBI AASl TOTO,
9TOOBI 3aMEHHUTH COOOM APYTHE ICUXOTeparieBTUIeCKUe
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Computer gaming addiction — a new kind of ad-dicting behavior of the XXI century

METOADI, HO OHU MOT'yT CTaTb €1]€ OAHHNM Ba’KHBIM TBOD-
YECKHUM CPEACTBOM HCHEACHHS, ANMHOCTHOI'O POCTa,

KOTOPBIM MOXXHO IOAb30BaThCA B COYETAaHHMHM C Pa3ANY-
HBIMH APYTMMH CYII}€ CTBYIOIIMMHU ITOAXOAQMH.
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AnnoTanus: B cTaTbe paccMaTpuBaeTCs HOBBIM BUA HEXUMHIECKOM AAAUKIIUH, TIOP O3KA€HHOM HHTEHCHUB-

HbBIM Ppa3BUTHEM KOMIIbIOTEPHBIX TexHoaoruit. Ha ocHose PE3YAPTATOB I/ICCAeAOBaHI/Iﬁ OCBeIIACTCA BAUSHHEC

KOMITbIOTEPHOM UI'POBOM AAAMKIIUHU Ha IICUXMKY U PU3MIECKOe COCTOSIHUE UTPOKa.

KaroueBble cAOBa: KOMITBIOTePHASI UTPOBAsI AAAUKIIUS, KOMIIBIOTEPHBIN UTPOBOM aAAUKT, XKaHP UTPHI,

CIOKeT MI'Pbl, KOMIIBIOTEpHAs UI'Pa.

3a 60Aee YeM TPUALIATHAETHIOIO HCTOPHIO U3y IEeHYISI
BAMSHUS KOMIIbIOTEPHBIX UTD, OBIAO IIPOBEAECHO COTHU
HCCACAOBAHMI, B PaMKAaX KOTOPBIX U3YYaAUCH PAKTOPHL
pucka 1 3¢ PeKThl KPaTKOBPEMEHHOI'O U IPOAOHTHPO-
BAaHHOI'O BO3AEHCTBHA YPE3MEPHOTO YBACYEHMS MMU
C MEAUITUHCKOM ¥ IICUXOAOTMYECKOM TOYKY 3P EHU. Ilo-
AABASIIOIIIee KOAMYECTBO CHEITMAANCTOB ACAAIOT 3aKAIO-
YyeHHe O HeTaTHUBHbBIX MMOCAEACTBUSX CUCTEMATHYEeCKUX

UTPOBBIX CEAHCOB, YTO MOATBEPKAAETCS HAyYHBIMH BbI-
BOAAMH II0 Pe3yAbTaTaM OOABLIMHCTBA HCCAEAOBAHMIL,
a TaKkKe YYaCTHBIIMMHUCS CAYYasIMH COBEpIIeHHUs YTo-
AOBHO HaKa3yeMbIX AESTHUI U CYULIUAOB IIOA MAryOHbIM
BAMSHMEM KOMITBIOTEPHBIX UI'P B TAKOM IICUXUIE€CKOM
COCTOSIHMHM KaK SMOIJMOHAABHOE HANIPsDKEHUE, IPHMePhI
KOTOPBIX IIPHBEAEHBI B TabAuIte 1.
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Tabnvua 1.
Bospacr | MecTo npoucmecTBHs IIponcmecrBue
Yeor08Ho Haxa3yemovle desHus
Poccusa .
Cya pHroBOpUA IOAPOCTKA K YeTIPEM TOAAM KOAOHHU 32 YOHIICTBO
14 KemepoBckast o6aacTs 3 .
cBoeit 20-TH AeTHe1 ceCTpBbL, KOTOpast MeIaAa eT0 UTPOBOMY ceaHCy [ 2]
r. Kemepos
Poccua .
. IToapocTok HaHec ABa yAapa Ae3BHEeM TOIIOPa 10 TOAOBE CIIAI el
noc. PpykToBbIit
16 . MaTepu M3-3a OTKA3a OIAATHTb PeMOHT KOMIIBIOTEpPa, YTO SIBASIAOCH
Topoaumenckuii p-H .
TIPEISTCTBUEM AASL IPOAOAKEHHS Ar06uMOit urpst Golden axe [2 ]
Boarorpaackast obaactb
P Moaoaoit 4eA0BeK AO cMepTH U361A cBO0 80-AeTHIOW 6a0yIIKY,
occus
22 Ha AOIIPOCe OO'BSICHIB MOTHB COBEPIIEHHOIO AESHHUS TEM, YTO OHA
r. ITerposaBoack
MelllaAa IpOIieccy urpai |2 |
Cyuyuduv
14 Poccus IToApOCTOK COPOCHACS C AECSITOTO 9TAXKA U3-3a 3aIIPeTa UIPaTh
Mocksa B AIOGUMYIO KOMITbIOTepHYI0 urpy DotA [1]
p C noxasaHwuit 6abyIIKY CEMHAAIIATUAETHETO FOHOIIIH, IIOCAE AAUTEABHON
occus
17 C eren6 urpsi B World of Tanks ox motepriea opaskeHe, 4T0 CIpOBOLIMPOBAAO
ankT-ITere r
POYP arpeccuBHOE IOBEACHHE, TIOCAE 9eT0 OH cOPOCHACS C geTBepTOro aTaxa [ 5]
Moaoaoit 4eAOBeK, UMEIOIHIT 3BaHKe MAAAIIETO CepyKaHTa
Poccus 1 pabOTAIONIHUIL B OTAEAE OXPAHbI HCIIPABUTEABHOMN KOAOHHH, HAXOASICh
23 r. Kynryp B COCTOSTHUH AAKOTOABHOT'O OIIbsSTHEHMS He BhIACP)KAB YepeAbl IIOPasKeH I
ITepmbckmit kpait B MHOTOITOAB30BAaTEAbCKON Opay3epHO# KOMIIbIOTEPHOMN UIPOF TAHKHU-
OHAQITH COBEpIIHA CaMOy6uitcTBO [4]
Aemanvtvie ucxo0bt U3-3a OAUMEAbHBIX UZPOBbLX MAPAPOHOB
Y moppocTka rocae 12-4acoBoit UIpbl B KOMITBIOTEPHOM KAY0e CAYIHACSE
IIMAEIITHYECKHUI IIPUMAAOK, IIOCAE YeTO ObIAA BbI3BAHA CKOPAsI
1 Poccusa IIOMOIIb U €T0 AOCTABHAH B OOABHHITY TA€ OH U CKOHYAACS. BekpoiTre
r. Exarepun6ypr II0KA3aA0, YTO CMEPTDb HACTYIIHAQ B Pe3yAbTaTe OOIIHPHOTO HHCYABTA.
ITo cAoBaM AOKTOpa-HeBPOAOTa HOABHHUIIBI « MaABIHK He FIMeA HUKAKHUX
TIPEAPACTIOAOKEHHOCTEN K CTOAb Cepbe3HOMy 3a60AeBanui0> |3 ]
B IToppocTok, moTparusumit Ha urpy DotA B mepuop ¢ 2014-2015 . 6oaee
AIKOPTOCTaH
17 B P 2000 4., mocAe 0YepeAHOTO AAUTEABHOTO MapadOHa MOTEePSIA CO3HAHHE
r. Bamxupus
P ¥ BO BpeMsl TOCTIUTAAM3AI[MH CKOHYAACS [ 6]

IIpuBeaeHHbIe TPOUCIIECTBHUS HE @AMHUYHBI U ITPH-
Cymu HanboAee pa3sBUTBIM FOCYAAPCTBAM BCETO MHUPA,
HO HeCMOTpsI Ha HayYHOe 000CHOBaHUE U YCTAHOBACH-
Hble PaKTbl IPOSBACHUH MOCAEACTBHI KOMIIbIOTEPHOM
UTPOBOM aAAUKIIMH, B HACTOSI]ee BpeMs pacCMaTpUBae-
MBIii BUA AAAUKTHBHOTO ITOBEACHHS He 3aKperAeH odu-
IIMAABHO, 2 3HAYMT He IIPU3HAH HAYYHBIM OOII[eCTBOM KaK
PacCTPOMCTBO, AGCTPYKTUBHO BAMAIOIIEE Ha KM3HEAe-
ATeAbHOCTDb YeAoBeka. BcaeacTBue orcyTcTBus odunu-
AABHOTO 3aKpeIAeHHs HOBOTO BUAA AAAMKTHBHOTO IIO-
BEeAEHUS, CPeAU YIeHbIX CyIeCTByeT HeCOTAACOBAHHOCTD
B €ro HauMeHOBaHMHU. B Hay4HOI1 AMTepaType BCTpeda-
IOTCS TaKHe Ha3BaHUS KaK KOMIIbIOTEPHAS UTPOBas aA-
AVIKITHSI, HHTePHeT-3aBUCUMOCTD, KUOepHeTHYeCKas Ay-

AoMaHus U T. A. HecMoTps Ha oTcyTcTBHE OQUITMAABHOTO
CTaTyca, MHOTHE Pa3BUTbIe TOCYAAPCTBA MUPA MPeATIPH-
HMMAIOT IleA€HATIPaBACHHbIE ACHICTBUS B IIOMBITKE ypery-
AMPOBATb Ha 3AKOHOAATEABHOM YPOBHE O€CKOHTPOABHYIO
IPOAQKY KOMIbIOTEPHbIX UT'P U OTPAHMYUTb MHOIO4aco-
Bble OecrpepbIBHbIE UIPOBbIE CEAHCHI C IIOMOIIBIO TIpe-
BEHTUBHBIX Mep B BUAE NPOQPHUAAKTUKH IOCPEACTBOM
UHPOPMAIIIOHHO-KOTHUTUBHOTO IIPOCBEIeHUs U TaKUX
IIPUHYAUTEABHBIX Mep, KaK K IPHMepy aBTOMaTHUYecKasi
6AOKHPOBKa IIPOIIeCcca UIPhl, IIPeAyCMaTpHBaeMasi paspa-
OOTYMKAMH IPOrPaMM 1 AAMHHHCTPALMel CAafiTOB OHAANH
UT'p, IO UCTEYEHUI0 MAKCUMAABHO OTBEACHHOTO BpeMeH!
Ha ceaHc. CTOUT OTMeTHTS, uTo erje B 1989 roay B Mesxxay-
HapOAHYI0 Kaaccudpuxkariuio 6oaesneit 10-ro mepecMoTpa
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(MKB-10) BriepBble 6bIAa BKAIOYEHA TaKasl TOBEACHYe-
CKasl aAAMKIIUS KaK TATOAOTHYECKOe BACUEHHE K a3apTHbIM
HIpaM, HAXOASIIIASICS B PyOpHKe pacCTpONCTBA TPUBBIYEK
u BAeyeHH# nop mudpom F63.0. B MKB-10 «cyTs pac-
CTPOMCTBA 3aKAIOYAETCs B 4aCThIX IIOBTOPHBIX SIHM30AAX
a3apTHOM UI'Pbl, KOTOpPble AOMUHUPYIOT B )KU3HH IAIIH-
eHTa B yIiep6 COL[aAbHBIM, IPOPECCHOHAABHBIM, MaTe-
PHAABHBIM M CEMEHHBIM LIeHHOCTSIM U 0053aTeAbCTBAM >
[7], 4To TaxKe HOAHOCTBIO OTpaKaeT 0CO6EHHOCTH MPO-
SIBA@HUS KOMITBIOTEPHOM UI'POBOI aAAUKIIMH. OCHOBHOM
apryMeHT BbICTYHAIONIMII IIPOTUB IPU3HAHUS KOMIIbIO-
TE€PHOM UI'POBOM AAAUKIIMH — 9TO ACHEXKHBIN, KOTOPhIA
SBASIETCS. HEOTHEMAEMOM COCTABASIIONIEH a3apTHBIX UTP.
3Aech HEOOXOAMMO OCBETHTD TOT $aKT, YTO B HACTOSIjee
BpeMs B MAaCCOBbIX MHOTOITOAb30BaTEAbCKUX POAEBbIX OH-
AAMH-UTPaX CYIIeCTByeT IMOHSATHE <HMIPOBas BaAIOTa>,
KOTOPYIO MOXKHO IIepEeBECTH B peaAbHbIe AGHbI'H. JTO 3a-
CTaBASIeT MHOTHUX AIOAEH Pa3HBIX BO3PACTHbIX KaTerOpuii,
YBAEKAIOIIMXCSl KOMITbPIOTEPHBIMU MI'PAaMH MEHSTb OC-
HOBHOI1 BUA AesiTeAbHOCTH (podeccuro, yuefy) B IIOAD-
3y 3apaboTKa IIOCPEACTBOM HX, KOTOPBIA MOXET OBITH
PaBeH U OCHOBHOMY AOXOAY. DTO TpebyeT AOCKOHAABHO-
ro 3HAHMSI KOHKPETHOH WIpPbI, IIOCTOSIHHOE OOydeHHe,
MOHHUTOPHHI 9KOHOMHYECKON CHUTyalluu B Hel. Taroke
HEeOOXOAMMO OTMETHUTb HOBO€ HAIIPaBAEHHE ITOA Ha3Ba-
HHeM KHOepCIIopT, B KOTOPOM y KOepCIIOPTCMEHOB eCTh
CBOSI AUCITUIIAMHA, PEKHM AHS U PSAOBbIE COPeBHOBAHHAL.
B cambIx npecTKHBIX TYypHUpPAX IPU30BOH POHA MOXKET
HACYUTHIBATh HECKOABKO MHAAMOHOB. Tak B 2015 roay
Ha TypHupe Dota 2 «The International 2015 npusosoit
$oHA HacuuTHIBAA O0Aee 17 MAH. AOAA., YTO ITO3BOAHAO
PUHAAMCTAM 32 OAMH BBIMTPBIIIHBIA MaTd 3apaboTaTh
200 TbIC. A0AA. OCHOBHAS pasHHI]A MEXAY a3apTHBIMU
HUI'PaMH M KOMIIBIOTEPHOM UTPOBOM AAAMKITHEH COCTOUT
He B OTCYTCTBUHM MAU HAAUYHMU A€HEKHOIO 9KBHBAAEH-
T3, 4 B CaMOH 0COOEHHOCTH MIPOBOTrO Iporiecca. Tem
He MeHee, B PYKOBOACTBO IO AMarHOCTHKE U CTaTUCTHKe
TICUXMYECKUX PACCTPOICTB HOBOI peaakiuu (DSM-V)
B 2013 roay 6bIA0 IIPUHSATO IPHUAOXKEHHE K TPETbEMY Pa3-
A€Ay, B KOTOPOM COAEPKaTbCsl PEKOMEHAAIIMH O TOM, YTO
HeOOXOANMbI AAABHEHIIVEe HayYHbIE U3BICKAHUSI B 00AACTH
U3y4eHHs BAMSHHS Ype3MepPHOTO YBACYEHHS KOMIIbIOTep-
HBIMH UT'PAaMU C TIEPCIIeKTUBOM MOCACAYIOIIErO BKAIOYE-
HHS B CIIPAaBOYHHUK KPUTEPHs HHTEPHET—3aBHCHMOCTH.
CHOBaHHOCTH yTBEP>KAEHHSI 9TOTO IaryOHOTO yBACYEHHsI
B BUA€ AAAMKTHBHOIO MOBEACHMs, Ha ITPAKTHKE OTCYT-
cTBUe OQPUIIMAABHOIO CTaTyca BAMSET Ha Ka4eCTBO OKa-
3bIBaeMOM ITOMOIIY HY>XKAQIOIUMCS B Heit. B 2006 roay
B MUPOBYIO MEAHMIIMHCKYIO TIPAKTHUKY OQHITMAABHO OBIA
BBEAEH TEPMHH <«KUOEPHETHYECKAs] AYAOMAHUS>, AASI

OIpPEeACACHHMS HeAyra M OKa3aHUs KBaAMPHUIIMPOBAaHHON
nomomu. Kak cripaBeaAnBO 3aMeTHA ICUXMATP M HapKO-
Aor MOCKOBCKOTO HayYHO—HMCCAEAOBATEAbCKOTO HHCTH-
TyTa ncuxuarpun B. B. XaHbIKOB, YTO BCce €AMHOTAACHBI
BO MHEHMAX O IMOSBACHUH HOBOTO BHAQ AaAAMKTHBHOIO
IIOBEAEHHS, HO AUArHO3a TAaKOI'O HUTAE HET, 9TO He IT03BO-
AsieT 000CHOBATb FOCIIUTAAM3AIIHIO YeAOBEKA AQXKe KOTAQ
10 HeobxoAuMO [9]. HeB3upas Ha BO3HUKAIONIHE CAOXK-
HOCTH B CBSI3H C HEOITPEAEACHHBIM CTaTyCOM KOMIIBIOTEP-
HOM UI'POBOM AAAMKIIAHY, IPU3HAHMSA C OAHOM CTOPOHBI
OTCYTCTBHS M €I'0 AOKYMEHTAABHOI'O 3aKpeNAeHH s, B de-
AEPAABHOM TOCYAAPCTBEHHOM OIOAXKETHOM YUPEXKACHUH
«®DepepaAbHBIN MEAUIIMHCKUI HCCAEAOBATEAbCKUM IIEHTP
nicuxuaTpuu u Hapkoaoruu umenu B. I1. Cep6cxoro>» Mu-
HMCTepCTBa 3ppaBooxpaHenus Poccurickoi Oepeparyu
¥ Ha 6a3e B HAyYHO—HCCAAOBATEABCKOTO IICHXOHEBPOAO-
TUYeCKOro MHCTUTYTa uM. bexTepeBa HayaAu OKasbIBaTh
KBaAM(UIIMPOBAHHYIO IIOMOIb KOMIBIOTEPHBIM UIPO-
BBIM AAAUKTaM, a TaKKe IO BCEMY MHMPY OTKPBIBAIOTCS
CIEIMAAM3UPOBAHHbIE KAMHUKH, PeabHAUTAIIOHHbIE
Aarepst 1 ieHTpbI. K coxxaseHuIo, HecMOTpst Ha 60AbIIIOE
KOAMYECTBO HayYHBIX HCCACAOBAHMIA, B HACTOSIIEE BpeMs
He CO3AQH €AMHBIN PUHIMII KOMIIAEKCHOM IIOMOIIM OKa-
3bIBa€MOM IPU KOMIIBIOTEPHOMN UI'POBOM AAAVKIIHH, B CBSI-
3H C YeM MHOTHE IJeHTPbI 6epyT 32 aHAAOTHIO IIPOTPAMMBI
BBI3AOPOBAEHH IIPH 3aBUCUMOCTH OT a3aPTHBIX MI'D, AAKO-
rOAM3Me U AQKe ITPU HApKOMaHUH. Takoke H3BeCTeH CAyYai
Her'yMaHHOTO OOpallleH s C [AI[FIeHTaMU [IPH CTAIJOHApP-
HOM A€YEHHH OT KOMITBIOTEPHOM UTPOBOM AAAUKLIUH B OA-
HOM 3 peabuanTtarmoHHsix ieHTpoB KHP, Haxoasmuiics
B npoBuHIuU IIlaHbAYH, TIOA PYKOBOACTBOM AOKTOpa SH
IOncuna (amra. Yang Yongxin). B panHOM peabuanTa-
IJMOHHOM LIeHTPe MPHUMEHSAACh... 3AeKTPOCYAOPOXKHAS
Teparms (3AEKTPOKOHBYAbCHBHASI TEpaIlHsl, SAEKTPO-
LIOK, 9AeKTPOUIOKOBAs TEPAIIK), 32 HApyLIEHHe OAHOTO
U3 68 yCTaHOBAGHHBIX IIPaBUA IpebbiBaHus. Lcroansy-
€MbII METOA HaKa3aHMsl, IPUMEHSeTCSA B paMKaX IICHXH-
aTPUYIECKOTO M HEBPOAOTMYECKOT'O A€YEHHUS IAIIMEeHTOB,
IIPY KOTOPOM 3IIHAEIITU(GOPMHBII OOABIION CYAOP OXKHBIH
IPUIIAAOK BbI3BIBAETCS MPOITyCKAaHUEM IACKTPHIECKOrO
TOKa Yepe3 FOAOBHOM MOSI' IIALJMEHTA C IIeAbI0 AOCTIDKE-
HUs AedebHOTO a3 dexTa [ 10]. AaHHBI MeTOA AeYeHUS
NPUMEHSETCS TP KaTaTOHUH, HUHOTAQ UCITOAB3YeTCS ITPH
AedeHMY MAaHMAKAABHOTO CHHAPOMA (Yaile BCero B pam-
Kax OUIIOASIPHOTO ad PEKTHBHOTO PACCTPOICTBA), @ TAKXKE
IPU TSDKEABIX ACTIPECCHSAX, B TOM CAydae €CAU APYTHe CII0-
COOBI OKa3aAKCh HedPPEKTUBHBI, A TAIOKE CTOUT YKa3aTh
HanboAee pacIpoCTpaHeHHbIN TOOOYHBI 9P PeKT NpH
IPMMEHEHHH 3TOTO METOAA — BBICOKMI PHCK ITOTEpU
IaMSTH, HO He IIPH KOMITBIOTEPHOM UT'POBOM AAAUKIIHH.
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BriocaeacTsun Munncrepcrso 3ppaBooxpanenus KHP
3alpeTHAO IPUMeHeHHe AAHHOI'O METOAA IIPU AeYeHUH
BCeX Pa3sHOBMAHOCTEH KOMIIbIOTEPHOM 3aBUCHMOCTH
[4]. Ho k coxxareHHIO 0AHA mary6Has MpaKkTHKa 6biaa
3aMeHeHa APYroil — TeAeCHbIMU HaKa3aHHAMHU. Tak
B 2009 ropy ymep noppocrox no uMenu AsH CaHbllaH
(amra. Dan Sansan) oT H060€B CO CTOPOHBI IEPCOHAAR
PeabUAUTAIIMOHHOTO I[JeHTPA 32 TO, He CMOT IIPOAOA-
XKUTb GU3NYECKHe HaIPY3KHU, OAHOM U3 COCTABASIONUX
AedebHOro Kypca [1 1]. ITockoAbKY AQHHBIIN BUA aAAHK-

THBHOTO IOBEACHHS Ha IIEPBBIX CTAAHSX MPOTEKAeT
AATeHTHO, B IIOAABASIIOIEM KOAUYECTBE CAYYaeB AIOAH
06paIaTCcs 32 MOMOIIBIO YoKe ITpU CGOPMHUPOBAHHON
¥ IPOTPeCCUPYIONIelt 3aBUCHMOCTH, KOTAQ BUAHDI IICH-
XHYeCKHe 1 QU3UYeCKHe IOCACACTBHS, PYLIAThCS CEMbH,
YBOABHSIIOT C paboTsl U T. A. K coxxaseHnio Ha AaHHBIH
MOMEHT, He CyllecTByeT 3¢ QUKTHUBHOMN AMArHOCTHYe-
CKOI M METOAUYECKOT 6asbl, KOTOpasi MOTAA OBI A€Ub
B OCHOBY Pa3pabOTKH IPOrpaMM, MO3BOASIOIINX -
(peKTHBHO IIOMOTATh HY>KAQIOIIUMCS B HEHl AIOASIM.
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Abstract: In recent years, the need for peaceful coexistence has become a national emergency situa-
tion. However, conflict is far from a national issue in Nigeria. From the micro level of personal stability,
through interpersonal relations, marital harmony, family stability, communal peace, to the macro level of
national integration and stability, Nigeria is riddled and crippled by various shades of conflict. Historically,
multifarious approaches towards resolution of the varied shades of human conflicts have been experimented
with limited beneficial outcomes. Traditional litigation and the use of brute force have rather yielded per-
sistent interpersonal acrimony, youth restiveness, insurgency, and militancy. Interestingly, with the recent
paradigm shift towards alternative dispute resolution, it has been speculated in some quarters that Counsel-
lors and Guidance Professional are in a position to utilise alternative legal practice in bringing succour to
conflicting parties. This literature review examines in depth the role of counsellors and guidance profession-

als in conflict resolution situations.

Keywords: Guidance and counselling; conflict resolution; counselling services.

Introduction

The nature of professional guidance and counsel-
ling allows practitioners to provide specialised services
to clients in pursuance of their personal, social, and
psychological adjustments and total wellbeing. Be it
personalised or generalised, guidance and counselling
services normally aim to provide progressive assistance
to individuals or groups of individuals to enable them
recognise and develop their capacities for adjustment,
problem solving, adaptation, and tranquillity. Hence the
nature of professional guidance and counselling lends
to its relevance in conflict resolution endeavours aimed
at restoring harmony between conflicting parties.

Historically, conflict resolution was a duty tradition-
ally ascribed to elders, leaders of the kindred, community
heads or chiefs, and respectable members of the com-
munity. Over time, with the establishment of modern
communities along with her civil structures and regu-
lated judiciary, the trend and approaches in conflict reso-
lution shifted to litigation. In more recent years, there has
been an international paradigm shift towards peaceful

resolution of conflicts such that parties at conflict may
attain win-win settlements that engender harmony and
peaceful coexistence.

Looking back in time, evidences abound (in various
unpublished reports, mostly among the locals) to suggest
that widespread spiritism hampered the sustainability of
traditional conflict resolution methods involving local
chiefs. There are also scores of published evidence indi-
cating that formal litigation significantly fails to address
the need for peaceful conflict resolution as most legal
battles aim solely to fault and punish one party in favour
of another; without offering succour that could provide
harmonious continuation of interrelations among con-
flicting parties. Looking also at the brief history of alter-
native legal practice and the focus on peaceful conflict
resolution, much has been accomplished. However, al-
ternative legal practitioners are often non-professionals
who grapple with the processes of conflict resolution
without a sound knowledge of the basic human need
for safety, belongingness and love, esteem, and self-ac-
tualization. More so, these alternative legal practitioners
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have shallow knowledge of the dynamics of interperson-
al adjustment and mutual co-dependence. These factors
have, to a great extent, limited the success rate of modern
conflict resolution practices.

Against this backdrop, it naturally behoves the pro-
fessional guidance counsellor to weigh in on modern
conflict resolution, be it at the micro level of individuals
and groups or at the macro level of communities and na-
tions. The professional guidance counsellor possess, by
his/her training, the needed skills set to guide and assist
conflicting parties towards attaining peaceful settlements
that are longer lasting and more beneficial. Before explor-
ing how professional guidance counsellors may utilise
existing guidance and counselling services to provide sta-
bility to the Nigerian nation and her populace, it would
be useful at this point to examine the concept of conflict
resolution and conflict management.

Methodology

This paper employs the literature review methodol-
ogy. The literature review methodology allows the re-
searcher to synthesize previous and current knowledge
such that new insights emerge and is based on the basic
assumption that knowledge accumulates and that we
learn from and build on previous studies [1-2]. This
work therefore is a synthesis of current literature on
professional guidance and counselling practise, conflict
management and resolution and other related subjects
from various publications. Then, extensive discourses on
the key concepts are presented to reveal new knowledge
for counselling practice, conflict management, and peace
building.

The Nature of Conflict

Due to its numerous shades, there seems not to exist
a single universal definition of conflict. Existing defini-
tions pick the fact that there are at least two indepen-
dent groups, the groups perceive some incompatibility
between themselves, and the groups interact with each
other in some way. Two example definitions are, “pro-
cess in which one party perceives that its interests are
being opposed or negatively affected by another party”
[3], and “the interactive process manifested in incompat-
ibility, disagreement, or dissonance within or between
social entities” [4]. Generally however, there are several
causes of conflict. Rahim [S] maintains that conflict may
occur when:

« A partyis required to engage in an activity that is in-
congruent with his or her needs or interests.

« A party holds behavioural preferences, the satisfac-
tion of which is incompatible with another person's im-
plementation of his or her preferences.

« A party wants some mutually desirable resource
that s in short supply, such that the wants of all parties in-
volved may not be satisfied fully.

« A party possesses attitudes, values, skills, and goals
that are salient in directing his or her behaviour but are
perceived to be exclusive of the attitudes, values, skills,
and goals held by the other (s).

« Two parties have partially exclusive behavioural
preferences regarding their joint actions.

« Two parties are interdependent in the performance
of functions or activities.

It would be noted from the foregone that conflict
usually arise due to differences in goal, activity or rela-
tionship preferences.

Conflict Resolution and Conflict Management

Conflict resolution, otherwise known as reconcilia-
tion, is conceptualized as the methods and processes in-
volved in facilitating the peaceful ending of conflict and
retribution. Often, committed group members attempt
to resolve group conflicts by actively communicating in-
formation about their conflicting motives or ideologies to
the rest of the group (e. g, intentions; reasons for holding
certain beliefs), and by engaging in collective negotiation
[13]. Dimensions of resolution typically parallel the di-
mensions of conflict in the way the conflict is processed.
Cognitive resolution is the way disputants understand
and view the conflict, with beliefs and perspectives and
understandings and attitudes. Emotional resolution is in
the way disputants feel about a conflict, the emotional
energy. Behavioural resolution is how one thinks the
disputants act, their behaviour [14]. Ultimately, a wide
range of methods and procedures for addressing conflict
exist, including but not limited to negotiation, media-
tion, diplomacy, and creative peace building.

The term conflict resolution may also be used inter-
changeably with dispute resolution, where arbitration and
litigation processes are critically involved. Furthermore, the
concept of conflict resolution can be thought to encompass
the use of nonviolent resistance measures by conflicted par-
ties in an attempt to promote effective resolution [15].

Conflict management is the process of limiting the
negative aspects of conflict while increasing the positive
aspects of conflict. The aim of conflict management is
to enhance learning and group outcomes, including ef-
fectiveness or performance in organizational setting [S].
Properly managed conflict can improve group outcomes
[7,16-19].

Conflict resolution involves the reduction, elimina-
tion, or termination of all forms and types of conflict.
Five styles for conflict management are as identified by
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Thomas and Kilmann are: Competing, Compromising,
Collaborating, Avoiding, and Accommodating.

Businesses can benefit from appropriate types and lev-
els of conflict. That is the aim of conflict management, and
not the aim of conflict resolution. Conflict management
does not imply conflict resolution. Conflict management
minimizes the negative outcomes of conflict and promotes
the positive outcomes of conflict with the goal of improv-
ing learning in an organization [S]. Organizational learn-
ing is important. Properly managed conflict increases
learning by increasing the amount of questions asked and
encourages people to challenge the status quo [20].

Organizational conflict at the interpersonal level in-
cludes disputes between peers as well as supervisor-
subordinate conflict. Party-Directed Mediation (PDM)
is a mediation approach particularly suited for disputes
between co-workers, colleagues or peers, especially
deep-seated interpersonal conflict, multicultural or
multi-ethnic disputes. The mediator listens to each party
separately in a pre-caucus or pre-mediation before ever
bringing them into a joint session. Part of the pre-caucus
also includes coaching and role plays. The idea is that the
parties learn how to converse directly with their adver-
sary in the joint session. Some unique challenges arise
when organizational disputes involve supervisors and
subordinates. The Negotiated Performance Appraisal
(NPA) is a tool for improving communication between
supervisors and subordinates and is particularly useful
as an alternate mediation model because it preserves the
hierarchical power of supervisors while encouraging dia-
logue and dealing with differences in opinion [13].

Professional Guidance and Counselling in Con-
flict Management and Resolution

The scope of professional guidance and counsel-
ling is limited to the scope of human functioning. Hence,
there could hardly exist an exhaustive list of professional
guidance and counselling services. Shertzer and Stone
cited in Denga [21] lists orientation, referral, follow-up,
information, evaluation, coaching and mentoring ser-
vices as part of guidance and counselling services. Nwa-
chukwu [22] included consultancy services, community
services, and appraisal services in the universe of profes-
sional guidance and counselling services.

Highlighting the importance of involving profes-
sional guidance counsellors in conflict management and
resolution processes, Udoh and Sanni [23] maintained
that professional guidance counsellors possess special-
ised skills in human facilitative processes. Furthermore,
professional guidance counsellors acquire, from their
training and job experience, increased emotional intel-

ligence. This emotional intelligence enhances the utili-
sation of social skills in conflict management. Lang [24]
found a positive correlation between improved emotion-
alintelligence and the likelihood to use problem-solving
skills. Professional guidance counsellors possess a good
set of social skills. Good listening and communication
skills allow the guidance counsellor to be more efficient
at handling disputes and conflicts. Serving as a facilitator
of peaceful resolution of conflict, the professional guid-
ance counsellor assists the parties to focus on the com-
munication of their differences through talk therapy. This
approach agrees with the findings of Myers and Larson
[25] who suggested that instead of focusing on conflict
as a behaviour issue, open honest communication of the
conflict is fundamental to peaceful conflict resolution.

Emotional intelligence, listening skills, interperson-
al skills, social skills, communication skills, mediation
skills, facilitation skills..., these are just few of the wide
array of skills the professional guidance counsellor would
normally bring into the conflict management and resolu-
tion process. Moreover, beyond the professional skills
of the guidance counsellor, various guidance and coun-
selling services could effectively be utilised in bringing
succour to parties at conflict.

Assessing the role of Counsellors and Guidance Pro-
fessional in alternative legal practice (which is currently
renown as the best approach in conflict management),
Udoh and Sanni [23] provide important insights on how
specific known guidance and counselling services may be
employed in conflict management and resolution processes.

Professional guidance counsellors could coach
their clients to avoid the trouble of delayed, expensive
and vindictive litigation through the law courts and uti-
lise alternative settlement options that would result in
peaceful settlements and forestall rancour and vendetta.
Often times, conflict results in close quarters, among in-
timate associates, business partners, friends, and fam-
ily members. The counsellor would through counsel-
ling highlight the imperative of mutual and peaceful
co-existence, point out the cost of throwing away once
cherished, mutually beneficial ties. The professional
guidance counsellor would then provide guidance to
help the client accept a peaceful approach to conflict
resolution. Once this is accepted i. e. resolution of such
‘conflicts’ through peace-making, the professional guid-
ance counsellor may make referral to a competent and
well patronised alternative dispute resolution (ADR)
centre where the dispute may be resolved based on
early neutral evaluation or case evaluation by the pro-
fessional guidance counsellor [23].
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Mentoring is another service the professional guid-
ance counsellor may provide. Through mentoring, the
professional guidance counsellor may assist the client,
through counselling aimed at attitudinal reorientation, to
seek to resolve the dispute amicably. The professional
guidance counsellor will thus seek to direct the attitude
ofhis/her client in the right direction, whether in main-
taining a good relationship with the other party or in
finding a way out of the logjam generating friction be-
tween the parties that will make for peaceful resolution
of the dispute. The professional guidance counsellor
would at this point use his/her skills to help the client
develop self-confidence and gain the reassurance that
peaceful settlement is a better path to justice.

Information services provided by professional guid-
ance counsellors normally begin with the collection of
such information and spans through it dissemination
to the utilisation of the information provided. A major
cause of conflict is lack of information and lack of un-
derstanding of relevant information. The professional
guidance counsellor would in this case employ his in-
formation collection techniques in gathering useful and
useable facts about the conflict situation. Subsequently,
the professional guidance counsellor would after evaluat-
ing the collected information facilitate its dissemination
and efficient utilisation in managing and resolving the
conflict. This may call for series of appraisal, coaching,
individualised counselling, guidance, referral, consultation,
orientation, follow-up, and mentoring services.

Overall, the professional guidance counsellor leads
the client into a functional dispute settlement by not
just orientating the client in necessary skills needed to
function well in the society but also by seeking feedback
through follow-up services; giving information where nec-
essary to the client; assessing the workability of the cli-
ent’s skills through appraisal; listening to the client and
complementing this with his/her professional advice
[23]. These efforts may ultimately results in peaceful
resolution of the client’s dispute.

At alternative dispute resolution centres, the profes-
sional guidance counsellor working with other profes-
sionals on a dispute or conflict may lead in the evaluation
of cases, facilitation of resolution procedures, mediating
for the conflicting parties, proving professional guidance
and counselling, making referrals, providing information
services, coaching the clients, and following up on case
outcomes to ensure sustainability.

Conclusion and Recommendations

From the foregone discussion, it would be noted
that professional guidance and counselling services are

suitable for many facets of conflict resolution. Virtually
all known services within the purview of professional
guidance and counselling practice can benefit modern
conflict resolution and enhance stability and integration
ofindividuals, groups, communities, and nations. More-
over, professional guidance counsellors possess, through
their training, the skills set needed for conflict resolution
and management. Therefore, to ensure increased partici-
pation of professional guidance counsellors in conflict
resolution at the micro and macro levels, the following
recommendations are advanced:

1. Counsellor education programmes should incor-
porate peace studies and conflict management. This will
provide trained counsellors, early on in their training,
foundational knowledge of conflicts and the requisite
skills of conflict management. This will go a long way to
prepare the professional counsellor for a career in con-
flict management and resolution.

2. Professional guidance counsellors should lead
advocacy of peaceful conflict resolution as a vehicle for
national stability and integration. Playing the leadership
role in this respect will ensure that professional guidance
counsellors are not left behind in the quest for peace and
national stability. Moreover, positioning the professional
counsellor in the front line of peace and conflict reso-
lution campaigns will allow the professional to employ
his/her skills to the fullest extent possible while also pro-
moting the counselling profession.

3. Alternative dispute resolution centres should be
mandated by legislation to employ the services of pro-
fessional guidance counsellors nationwide. The federal
government would normally, through responsible agen-
cies provide such degree. However, it behoves the Coun-
selling Association of Nigeria (CASSON) to request for
such regulation; advancing appropriate reasons and con-
vincing the legislators on the prospect of professional
guidance and counselling in modern dispute manage-
ment and resolution processes.

4. Professional guidance counsellors in private prac-
tice should incorporate conflict management in their
services portfolio. This will serve to highlight the com-
petence of professional guidance counsellors in conflict
management to the general clientele. This would require
from the professional a high sense of professional compe-
tence and a wider knowledge base in order to be effective.

S. Professional guidance counsellors should see their
profession as machinery for national stability and inte-
gration. Every counsellee facing some conflict should be
offered professional services that are geared towards per-
sonal or national stability and tranquillity.
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Abstract: The ex-post facto survey investigated the influence of academic self-concept on cheating behav-
iour of students in Akwa Ibom State College of Education. From the population of 3,070 students, a sample
of 307 was drawn using stratified random sampling technique. Two standardized instruments titled Academic
Self-concept Questionnaire (ASQ) and Academic Cheating Behaviour Scale (ACBS), whose high validity and
reliability had been ascertained by their respective authors, were adopted and used to collect data for the
study. The collected and analyzed showed that variables of academic self-concept exert significant influence
on academic cheating behaviour of students. Main effect of academic self-concept, simple effect of academic
level and interaction effect between academic self-concept variables were observed to indicate significant in-
fluence on academic cheating behavior. The need for coordinated efforts by management and stakeholders of
education to enforce codes that would diminish academic dishonesty and instill academic integrity among

students was recommended, inter alia.

Keywords: Academic self-concept, self-confidence, cheating behavior, academic integrity.

Introduction

Academic cheating behaviour tends to be a com-
mon phenomenon in the education system of both the
developed and developing countries of the world [1].
Researches have well documented the history and in-
cidence of academic cheating behaviours of students
among different institutions of higher learning [2; 3].
This situation has eroded the academic integrity of stu-
dents, and hampers their chances of jobs selection after
leaving school. Hence, Rangkuti [4] defined academic
cheating to be a behaviour that reflects the dishonesty,
in order to obtain academic achievement. However,
academic cheating behaviour represents a severe threat
to an institution’s integrity by contradicting the princi-
ples and values students should obtain, as well as their
strength while in school [5].

Academic cheating behaviour appears to be ram-
pant in the academic environment in Nigeria, due to the
tollowing predispositions: students’ lack of self-con-
fidence, desperate efforts of students to pass exams or
tests in order to earn a high grade point average (GPA),
and students’ poor academic self-concept among others.
These may usually motivate students to cheat, whereas
academic cheating behaviour is unacceptable regarding
the high academic standard as enunciated in the general
philosophy of higher education policy in Nigeria. Aca-
demic cheating behaviour is rather a socially undesirable
behaviour in academic domains that is also against the
learning outcome and practical philosophy of higher
education in Nigeria. In addition to the foregone, other
factors have been found to influence students’ involve-
ment in academic crime. Rangkuti [4] enumerated lack
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of adequate supervision during exams or test, and lack
of control of teachers and educational institutions as
contributing factors in students’ academic cheating be-
haviour.

In the light of these, it seems that students, whose
self-concept is low, may possess the tendency to partici-
pate in academic cheating. Students’ academic self-con-
cept has been found to be significantly correlated with
their learning outcome and future goals [7-10]. Wilson
[6] established that students who have low academic
self-concept may chose academic and career paths that
are less rigorous, challenging or fulfilling, which creates
a potential reduction of skills and advancement for both
the individual and society. This situation in an academic
environment does not predispose students to being stu-
dious in their academics, but rather could redirect their
concentration on how to obtain high grade scores by all
means including indulging in cheating.

Udoh [11] identified academic cheating behav-
iour in Nigeria to include whether the individuals 1)
copied materials and turned it in as their own work,
2) used unfair methods to learn what was on a test be-
fore it was given, 3) copied assignment or homework
from others and allowed other students to copy from
them, 4) collaborated on an assignment when the in-
structor asked for individual work and used a text-
book on a test without the instructor’s permission )
pretentiously falsified assignment or test submission
and 6) exhibited criminal academic behaviours such
as dishonesty, plagiarism, fabrication, deception, im-
personation, among many others. Other researchers
have variously examined cheating behaviour in other
parts of the world [1; 4, 12-13]. Conspicuously miss-
ingin the battle of empirical studies is the assessment of
the contributions of self-concept variables as students’
academic confidence and students’” academic efforts
to students’ academic cheating behaviour, especially
among post-secondary adolescent students.

Objective of the Study

The main objective of this study is to examine the in-
fluence of academic self-concept on academic cheating
behaviour of students of Akwa Ibom State College of
Education, Afaha Nsit. Specifically, it seeks to:

1) Examine the influence of students’ academic con-
fidence on academic cheating behaviour.

2) Examine the influence of students’ academic ef-
forts on academic cheating behaviour.

3) Investigate the combined effects of academic
self-concept variables and academic cheating behav-
iour of students.

Hypotheses

The following null hypotheses were tested in this
study:

1) Academic self-confidence does not significant-
ly influence academic cheating behaviour among College
of Education students of Akwa Ibom State.

2) College of Education students’ academic efforts
do not significantly influence the academic cheating
behaviour.

3) There is no significant combined effect of academic
self-concept variables on academic cheating behaviour
among College of Education students in Akwa Ibom State.

Research method

Research Design: The ex-post facto survey research
design was adopted for this study. It was considered suit-
able as it allowed the researchers to investigate current
research variables in the population using a representa-
tive sample.

Population: The population for this study com-
prised all the 3,070 final year students of Akwa Ibom
State College of Education, Afaha Nsit, Akwa Ibom State.
The study was carried out during the 2013/2014 aca-
demic session.

Sampling: The sample for this study was 307 stu-
dents, representing 10 percent of the total population
of final year students in the Akwa Ibom State College of
Education, Afaha Nsit. The sampling technique used was
the Stratified Random Sampling technique.

Instruments for Data Collection: Two standard-
ized instruments were used for data collection. These in-
struments were the Academic Self-concept Questionnaire
(ASQ) adopted from Yorke’s version [13]; and the Aca-
demic Cheating Behaviour Scale (ACBS) adopted from
McCabe and Trevino [14].

Result of data analysis

Hypothesis 1: Academic self-confidence does not
significantly influence academic cheating behaviour of
College of Education students in Akwa Ibom State. The
result is presented in Table 1.

Hypothesis 3: There is significant combined effect
of academic self-concept variables on academic cheat-
ing behaviour among College of Education students in
Akwa Ibom State.

The combined effects were main effect, simple ef-
fect, interaction effect as well as post hoc test for multiple
comparisons of the different levels of students’ exposure
to treatment of academic cheating behaviour. Data in Ta-
bles 3, 4, 5 and Figure 1 all showed significant influence
of academic self-concept variables on academic cheating
behaviour of students.
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Table 1. - The Independent t — test of academic confidence on Academic cheating behaviour

Academic Confidence N Mean (X) SD
Academic Cheating Behaviour | Low Confidence 154 16.18 2.80
High Confidence 154 24.99 3.26

* Significant at <.05, df = 306; t = 25.43.

Hypothesis 2: College of Education students’ academic efforts do significantly influence the academic cheating
behaviour. The result of the analysis is presented in Table 2.

Table 2. - The Independent t — test of Academic efforts on Academic cheating behaviour

Academic efforts N Mean (X) SD
Academic Cheating Behaviour | Low Efforts 154 15.94 2.31
High Efforts 154 24.64 2.92

* Significant at <.0S, df = 306; t = 28.95.

Table 3. - The two way Factorial ANOVA of Between-Subjects Effects on academic cheating behaviour

Source Type III Sum of Squares df Mean Square F Sig.
Corrected Model 16777.049° 3 5592.350 116.493 0.000
Intercept 208099.954 1 208099.954 4334.883 0.000
Academic self-concept 2005.507 1 2005.507 41.776 0.000
Academic_Level 14028.078 1 14028.078 292.216 0.000
fgf:;;i;iiimm_ Level 602.967 1 602.967 12.560 0.000
Error 14593.792 304 48.006
Total 239215.000 308
Corrected Total 31370.841 307

a. R Squared = 535 (Adjusted R Squared =530)

* Significant at <.0S, F (1,304)., df = 1.960

Table 4. - The two-way factorial ANOVA estimated marginal means of significance
and the ‘F’ test of effect of students’ academic self-concept.

Academic Self-concept Mean (X) | Sum of Square | Mean Square F Sig.
Self-confidence 23.44 2005.507 2005.507
Efforts 28.55 14593.792 48.006 4177 0.000

* Significant at p<.0S, df = 1,304.

Table 5. - The two-way factorial ANOVA estimated marginal means of
significance and the ‘F’ test of effect of students’ academic level

Academic Self-concept Mean (X) | Sum of Square | Mean Square F Sig.
Students’ High 19.25 14028.08 14028.08
Students’ Lo%v 32.75 14593.79 48.01 292.22 0.000

* Significant at p<.0S, df = 1,304.

Table 6. - The two-way factorial ANOVA of academic self-concept and students’
academic level interaction effects on academic cheating behaviour

9 fi I 1
Academic self-concept | Academic Level Mean Std. Error 95% Confidence Interva
Lower Bound | Upper Bound
Academic Confidence Students High 15.295 0.785 13.751 16.839
Students Low 31.592 0.795 30.028 33.156
) Students High 23.197 0.795 21.633 24.761
Academic Efforts Students Low 33.897 0.785 32.354 35441
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Discussion of Findings

Hypotheses 1 of this study indicated statistical sig-
nificant influence of academic self-confidence on aca-
demic cheating behaviour of students in the study area.
The means of the two independent groups (high aca-
demic confidence versus low academic confidence) were
compared in order to understand how they tend to influ-
ence students’ academic cheating behaviour in school.
As presented in Table 1, the results of Independent t —
tests showed significant influence against the hypothesis.
Hence, hypothesis 1 was rejected.

Hypothesis 2 was rejected as the statistical test
showed that students’ academic efforts do significant-
ly influence their academic cheating behaviour. The re-
sults showed that when students’ academic effort is low,
there is that tendency for students to cheat in order to
generate high grade point average in school.

The result of hypothesis 3 as presented in Tables 3, 4,
S, and 6 showed significant main effect, and interaction
effects of academic self-concept variables to influence ac-
ademic cheating behaviour of students in the study area.
The hypothesis that there are no significant combined ef-
fects of academic self-concept on academic cheating be-
haviour is rejected. Sequel to the significant interaction
effects observed in this study, Scheffe multiple compari-
sons Post Hoc test was conducted as given in Table S and
the result indicates that there is significant academic self-
concept and students academic level interaction is due
to low students academic efforts of high score (Mean =
33.897) and academic confidence high of self-concept
showed low score (Mean = 15.295) even with all their
significant differences on academic cheating behaviour
of students in the study area. However, the hypothesis
that there is no significant combined effect of academic
self-concept variables on academic cheating behaviour
among College of Education students in Akwa Ibom
State is completely rejected

Generally, this study is in agreement with the study
of Valentine, DuBois and Cooper [15] who proposed
that students with positive views of academic abilities are
likely to engage in more achievement-related behaviours
and beneficial activities, which may include completing
homework, intensifying efforts to study for tests, as well
as participating in class activities. It is observed in this
study that academic confidence and academic efforts of
students in the study area have significant influence on
their academic cheating behaviours. This implies that aca-
demic confidence and academic efforts as sub-constructs
of academic self-concepts are manipulable factors in this
study. These factors could be manipulated such that it

tends to mitigate academic integrity level of students.
However, students with academic integrity tend to work
harder in academic process than their counterparts with-
out academic integrity. It is further observed clearly in
this study that academic efforts is the foundation to con-
figure academic confidence which may reduce the level
of academic cheating behaviour in school.

This study is antagonized with Rangkuti [4] who
observed that lack of adequate supervision during ex-
amination or test and controls from teachers as well as
educational institution make students to cheat. Rangkuti
claimed to have unraveled some of the hidden barricade
of lecturers’ characteristics that hinder academic integ-
rity of students which lead to cheating behaviour. The
results of interaction effects between academic self-con-
fidence and academic efforts of Hypothesis 3 as present-
ed in Table 4 revealed that academic efforts of students
could strengthens self-confidence. When students enter
examination hall with confident such students will per-
form well. When also there is confidence among students
during examination, there is no need for lecturers and in-
stitution to implement strict supervision policy because
students are matured. This study maintains that academic
efforts of students are a potent factor that tends to build
self-confidence in them which may engender successes
and inhibit excess academic cheating behaviour.

This study reveals that students with high level of aca-
demic confidence always enter examinations with bold-
ness, not panicking, and with successes in their hands.
Thus, those students attain to academic issues with ease.
This is most likely because, they have made concerted
efforts that help to hold back certain level of anxiety
that would have generated phobia, fear, or lack of self-
confidence. Hence, they may not also exercise cheating
behaviour as a way of satisfying their impulse towards
being desperate in getting high grades in school.

The results of this study partially support the view
of Valentine, Dubois and Cooper [ 16], which highlight-
ed academic efforts as one of those factors of academ-
ic integrity, as well like completing homework, study-
ing for tests and participating in class activities. These
factors are somewhat the features of academic efforts of
students towards reducing students’ academic cheating
behaviour in school. This assertion entails that students
that are effortless or low in academic efforts may tend
to meet failures in their academic pursuit that would in-
stigate them to cheat in order to produce better GPA.

Conclusion and Recommendations

Based on the findings of this study, it is concluded that
students” academic confidence and academic efforts are
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significant factors influencing academic cheating behavior
and that the strength of students’ academic efforts tend to
determine the level of confidence they should exert that
would produce good academic mannerism in the study area.

Hence, it is recommended among others that man-
agement of the college, academic sponsors, lecturers,
and government of Akwa Ibom State should come to-
gether in building academic integrity by strengthening
and enforcing codes that would inculcate fears in stu-
dents to rescind from committed offense of academic
cheating. Again, student offenders should be punished
severely devoid of parental socio-economic and societal
class status, as well as political connotations in order
to checkmate various aspects of academic dishonesty
among prospective academia. This entails that the

manipulation of the sub-construct of academic self-
concept (students’ academic efforts and academic self-
confidence) would tend to generate either positive or
negative effects on the dependent variables (academic
cheating behaviours) in this study.

Above all, this measure would bring discipline,
sanity and good etiquette in the academic commu-
nity that would tend to upgrade the status of aca-
demic integrity in the society. This will also help to
promote the academic philosophy as enshrined and
enunciated in the National Policy on Education of
Nigeria. It will further help Akwa Ibom State schools
and schools in Nigeria at large to produce highly pro-
ductive academics and citizens in all the sectors of the
national economy.
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Abstract: This survey examines public and private secondary schools in Ikot Ekpene Local Government

Area of Akwa Ibom State from a comparative perspective. A sample of 240 students (120 from 3 private

schools and 120 from 3 public schools) was drawn using a stratified random sampling technique. The find-

ings revealed that private schools and public schools significantly differ in the academic performance of

students, provision of school facilities, curriculum implementation, level of discipline and staff quality and

quantity. It was reccommended inter alia that both public and private sector should urgently participate in the

planning, implementation, supervision, monitoring and funding of educational facilities within the study

area to enhance equal opportunity to learning.

Keywords: Public schools, private schools, standard of education, public school funding.

Introduction

It would not be wrong to assert that the standard of
education of any country is largely dependent on the
standard of public schools in that country. Simply put,
public schools are the yardsticks by which a country’s
educational growth and development is measured. In
the "70s, "80s and early "90s in Nigeria, public schools
were more popular because they had discipline, good
teachers and good facilities. They were attended by stu-
dents irrespective of their social class and socio-econom-
ic background in the society. One of the advantages of
early exposure of students to others from different so-
cio-economic background is that it teaches them how
to get along with people. Those days, children of parents
from different economic strata would attend same pub-
lic schools, play and learn together. This early exposure
helped the children of the rich to be acquainted with
some of the hardship experienced by those who were

from poor homes and inculcated in them a balanced per-
spective to life. Those of the poor would also sit tight to
study, believing that if they do so, they would be as rich
as their friends’ parents and would not go through their
present difficulties. There were even cases where some
rich parents would take up the training of the friends of
their children when their parents were unable to con-
tinue their education.

In the 1970s, 80s and early "90s in Nigeria, public
schools were more popular because they had discipline,
good teachers and good facilities. They were attended
by students irrespective of their social class and socio-
economic background. But today as observed by Aduke
[1], public schools are a shadow of what they used to
be. The research and education community is divided
on the debate whether private schools have evolved to
best public schools in terms of quality of teaching and
learning, school discipline and infrastructure. The wider
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society is apparently bothered if private school is worth
the money it costs and if public schools have what it takes
to produce well educated, disciplined young adults.

Many research studies have been conducted to com-
pare the various aspects of public and private schools all
over the world. Jimmy and Lock [2] have summarized
many studies comparing public and private schools and
reported that private schools in Nigeria improved stu-
dents’ performance as measured by standardized test
of verbal and mathematical skills than public school. It
was also reported that average student performance was
better in private than public schools. Abdul [3] com-
pared the usage of modern teaching aids by the teachers
of public and private secondary schools. It was found that
teachers of both types of schools are fully aware about
the advantages and effectiveness of teaching aids. Both
types of school teachers use teaching aids. However, the
teachers of private schools use more teaching aids and
models comparatively.

Farida and Madeeha [4] in their comparative study
of private and public schools with respect to administra-
tors’ role found that heads of government schools per-
formed better in their administrative planning for the
whole year and academic activities while the heads of
private schools show more concerns about co-curricu-
lar activities. Mustaqeem [5] found in her comparative
study that majority of parents and teachers of different
qualifications, different age groups, different genders and
different schools response that staft morale scale is same
but they also reported that staft morale of private teach-
ers is higher than that of Government.

Igbal [6] found in her comparative study that teach-
ers in private schools use more than one teaching meth-
odologies, private schools provide more instructional
material for teaching, heavy small class size, arrange
more co-curricular activities, art and science exhibition
as compared to public schools. Liaqat [7] found in her
study that quality of teaching is better in private schools
as compared to public schools and the teachers of private
schools prepared lesson plans before teaching as com-
pared to public schools. Shaheen [8] discovered in her
study that majority of public school teachers behave well,
avoid quarreling, getting flair up immediately, blaming
others, experiencing anger as compared to private school
teachers.

Purpose of the Study

The main purpose of this study is to examine whether:

1. students attending private schools perform bet-
ter than their peers studying at public schools in Ikot
Ekpene.

2. students of private secondary schools more disci-
plined than those in the public schools in Ikot Ekpene.

3. private schools are better in terms of school plant,
equipment, and other facilities than public schools in Ikot
Ekpene.

4. private schools are better staffed (in quality and
quantity) than public schools in Ikot Ekpene

S. private secondary schools’ curriculum differs
from that of the public secondary schools in Ikot Ekpene.

Research Hypotheses

To actualize the purpose of this study, the following
null hypotheses were tested:

1. There is no significant difference in academic
performance of students studying at private schools and
their peers studying at public schools in Ikot Ekpene.

2. There is no significant difference in the level of
discipline in private and public secondary schools in Ikot
Ekpene.

3. Private schools do not significantly differ from
public schools in terms provision of school plant, equip-
ment, and other facilities.

4. There is no significant difference in the quality
and quantity of staff in private and public secondary
schools in Ikot Ekpene.

S. There is no significant difference in the curricu-
lum implementation in the private and public secondary
schools in Ikot Ekpene.

Research Method

Design: This study adopted the ex post facto survey
design.

Area of the Study: The area of this study is Ikot
Ekpene Local Government of Akwa Ibom State. Ikot
Ekpene is a historic town in the southern Nigeria, in
Akwa Ibom State. The town is located on the A342 high-
way that parallels the coast, between Calabar to the south
east and Aba to the west, with the state capital, Uyo, on
this road just to the east. The area has thirteen public
secondary schools and numerous private secondary
schools.

Population: The targeted population of this study
comprised all the Senior Secondary Two (SS2) Stu-
dents in all the private and public secondary schools in
the study area. According to 2014/201S academic ses-
sion, the total number of senior secondary two stu-
dents in all the public schools is 3,164 while that of the
private schools is 1,413 making it a total of 4,577.

Sampling: A randomized sample of 240 students
selected from three public secondary schools and three
private secondary schools in the study area provided data
for this study.
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Instrumentation: A structured questionnaire and
an academic achievement test designed by the research-
ers were used in data collection. The questionnaire con-
sisted of 20 items on a four point scale of strongly agreed,
agreed, disagreed and strongly disagreed. The achieve-
ment test comprised 10 multiple choice questions, as-
sessing academic performance between the students of
public schools and private schools.

Analysis of Research Data

Academic Performance of Students in Public and
Private Secondary Schools

The result from an independent samples t-test indi-
cated that students studying in private secondary schools
performed better (M = 7.69, SD = 1.48, N = 120) than
students studying in public secondary schools (M =5.71,
SD =1.96, N = 120), t (238) = 9.9, p<.0S two tailed.
The observed difference was significant. This therefore
means that there is significant difference in academic
performance of students studying at private schools and
their peers studying at public schools in Ikot Ekpene.

Level of Discipline in Public and Private Second-
ary Schools

An independent samples t-test was conducted to
compare the level of discipline among students in pri-
vate secondary schools (M =13.78, SD = 3.06, N = 120)
and students in public secondary schools (M = 11.03,
SD = 2.45, N = 120), t (238) = 12.5, p<.0S two tailed.
The observed difference was significant. This means that
students studying in private schools are more disciplined
than those studying in public schools. With this, the null
hypothesis which earlier predicted no significant differ-
ence in the level of discipline in private and public sec-
ondary schools is rejected in favour of the alternative
hypothesis.

Provision of Facilities in Public and Private Sec-
ondary Schools

An independent samples t-test was conducted to
compare the provision of facilities in private and public
schools. The result obtained shows that private schools
have more and better facilities (M = 12.48, SD = 3.28, N
= 120) than public secondary schools (M = 10.78, SD =
2.47,N=120),t(238) =7.73, p<.0S two tailed. The ob-
served difference was significant thus the null hypothesis
which earlier predicted a no significant difference in the
provision of facilities was rejected.

Quality and Quantity of Staff in Public and Private
Secondary Schools

The independent samples t-test conducted to com-
pare the difference in the quality and quantity of staff in
private and public schools showed that private second-

ary schools public secondary schools had better quality
and numbers of staff (M = 12.74, SD = 3.66, N = 120)
than private secondary school (M =11.33,SD=2.31,N
=120), t (238) = 6.41, p<.0S two tailed. The observed
difference was significant hence the null hypothesis is
rejected.

Curriculum Implementation in Private and Pub-
lic Secondary Schools

An independent samples t-test was conducted to
compare the implementation of curriculum in private
and public secondary schools. Result showed that ap-
proved school curriculum is more carefully implement-
ed in private schools (M = 12.6, SD = 2.96, N = 120)
than it is in public secondary schools (M = 11.7, SD =
2.61, N = 120), t (238) = 4.29, p<.0S two tailed. The
difference between the means was significant. Therefore,
the null hypothesis which predicted a no significant dif-
ference in curriculum implementation in private and
public secondary schools was rejected.

Discussion of the Findings

It has long been reported that the type of school
attended by an individual is likely to have some educa-
tional implications on him or her either positively or neg-
atively. Indeed, Ogunlade [9] stated that a genius who
attends an institution devoid of basic facilities, quality
teachers, conducive environment for teaching and learn-
ing may find it difficult to display his or her ingenuity
maximally whereas an average intelligent child who at-
tends an institution where teachers quality, classroom
environment is sound, facilities for teaching and learning
are available in quantity and quality may perform bril-
liantly.

However, findings from the test of hypothesis
1 showed a significant difference in academic perfor-
mance of student studying in private schools and those
studying in public schools. From the analysis, it was evi-
dent that students of private schools perform better than
their counterpart studying in public schools. In agree-
ment with this finding was an earlier finding by Reuben
[10] who also observed students private schools doing
much better than students in public schools. This was
also true according to studies conducted by Shaheen [8].
Shaheen in his study observed students studying in pri-
vate school outperforming their counterparts in public
schools.

Hypothesis 2 tested the difference in the level of
discipline in private and public secondary schools.
From the analysis, it was evident that the level of disci-
pline in private schools is higher than what obtains in
public schools. In collaboration with this finding was
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an earlier finding by Coleman [11] who observed that
private schools are superior to public schools because
of certain characteristics (such as high level of disci-
pline) that seem to be found in private schools more
than in public ones.

Hypothesis 3 sought to determine whether private
schools significantly differ from public schools in the
provision of school plant, equipment, and other facili-
ties. Analysis of research data revealed a significant dif-
ference in the provision of facilities in private and pub-
lic schools. Private schools were found to have more
school plant, equipment and other facilities than public
schools. This finding is similar to the findings of Ajayi
[12] who observed positive relationships between
school facilities and school effectiveness. He also high-
lighted facilities as a major influencing achievement in
the school system.

Hypothesis 4 tested the difference that exists in the
quality and quantity of staff in private and public sec-
ondary schools. From the analysis, it was observed that
public schools have better quality and quantity of staff
when compared to private schools. The number of teach-
ers in public secondary schools was observed to be more
than that of the private schools. It was also observed that
while every teacher in public schools has the requisite
qualifications for teaching, some teachers in private sec-
ondary schools do not have the requisite qualification
for teaching. In agreement with this study was a study
by Mustageem [5], who conducted a similar study and
found out that public schools have quality teachers as
compared to private schools.

Hypothesis 5 sought whether there is any significant
difference in curriculum implementation in private and
public secondary schools. From the t-test analysis it was
evident that curriculum in private school is more imple-
mented than the public school. The study revealed that
private schools offer a more diversified and flexible cur-
riculum than public schools. The result of this finding
collaborates with earlier findings by Ukpong [13] who
also observed a significant difference in curriculum im-
plementation in public and private schools

Conclusion and Recommendations

Based on the findings of this study, it would be appro-
priate to conclude that private schools and public schools
significantly differ in the academic performance of stu-
dents, provision of school facilities, curriculum imple-
mentation, level of discipline and staft quality and quan-
tity. Observably, students’ academic performance, level
of decline, provision of faculties and curriculum imple-
mentation is by far better than that of the public schools
but in the case of staft quality and quantity, it is better in
public schools than in private schools. From a compara-
tive perspective therefore, private schools are better than
pubic secondary schools in Ikot Ekpene Local Govern-
ment Area. In view of these findings, the following rec-
ommendations are put forward:

1. Public and private sectors should collaborate ef-
forts and resources in the planning, funding, equipping,
supervision, and monitoring of educational facilities
within the study area to foster parity in educational op-
portunities and prospects.

2. Government should provide public schools with
adequate learning materials and facilities in order to af-
ford students’ from poor homes who cannot afford pri-
vate school enrolment better learning opportunities.

3. The government should provide adequate facili-
ties, well equipped laboratories in school and deal deci-
sively with teachers who are not dedicated to their duties.

4. Public schools should be encouraged to organize
their activities more effectively around academic achieve-
ment objectives in order to improve performance.

S. Government should urgently work at improving in-
frastructural facilities in public schools through an in-
tegrated programme of renovation reconstruction and
maintenance of existing school facilities. A decongestion
programme should be undertaken through the construc-
tion of new schools and expansion of existing schools in
areas where enrolment outweighs available facilities.

6. Stakeholders in private schools should not re-
lent in their efforts to ensure quality education in their
schools by employing qualified teachers in different sub-
ject areas.
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AnHoTanusa: B craThe mpeacTaBAeHBI pe3yABTaTBI KPOCC-KYABTYPHOTO H3ydeHUsI oOpas3a ceMbH
U POAUTEABCTBA Y POCCUICKHX M aMePHKAHCKUX MaTepeit. [TokasaHo, 4To coaepskaHie U CTPYKTypa oOpasa
CeMbU Y COBpEMEHHBIX MaTepeil OIPEeAEASIOTCS TAOOAABHBIMU COLIMOKYABTYPHBIMH, 9KOHOMIYECKUMU
U MHQOPMAIIMOHHBIMU IIPOLIECCAaMHU, IPOTEKAOIUMU B MOCTHHAYCTPHUAABHOM obmectBe. Pasamums
B COAEPXKAHUK 00pa3a ceMbHU y IPEACTABUTEAEH PA3HBIX CTPAH OIPEAEASIOTCS AOMUHUPYIOMUME HAESIMU

U TPAAUITMOHHBIMH IIEHHOCTAMH, OTpa’XaloIMMMH MEHTAABPHOCTD HaIJHH.

KaroueBbie cAOBa: IICHXOAOIMYECKUN 06P3.3, CEMbS, MOAEAH POAUTEABCTBA, IIOCTHHAYCTPHAADHOE

obmecTBoO.

Kak B Hay4HOJ AMTEpaType, TaK U B ITyOAUIIMCTHKE
pO0OAEMBI COBPEMEHHOI CEMbU PACCMATPUBAIOTCS TIpe-
HMMYIECTBEHHO B KOHTEKCTE €€ KPU3UCHOI'O COCTOSHUS:
BBICOKAsl CTaTUCTHKA PA3BOAOB, HU3KAS POXKAAEMOCTD,
YBEAMYEHME YHCAAQ HEITIOAHBIX CEMEN U ACTEMH, POXKAEH-
HBIX BHe Opaka, paspbIB MeXXIIOKOAEHYECKHUX CBsI3el,
HIMPOKOE paclpocTpaHeHHe HeOPHUIIMAABHBIX popM
OpadHO-CeMeHMHbIX COI030B, ACTAAM3ALIUSI OAHOIOABIX
OTHOIIIEHUH, POCT YHCAQ OAMHOKHUX Afoaeil. FccaepoBa-
TEAHU CBSI3BIBAIOT IIPOUCXOASIIHE IPOLIECCHI C Oy PHBIMY,

CTpeMUTEeAbHBIMU U3MEHEHHAMU BO BCeX CPepax KU3HU
IIOCTHHAYCTPHAABHOTO O0IIeCTBA — 3KOHOMHYECKOH,
COLIMAABHOM, TEXHOAOT'MYECKOH, KYAbTYpHOH. Paspymre-
HUe yCTOMYUBOTO HOPMATHBA CEMbH HEM30€XKHO OKa3bl-
BaeT BAMSHHME U Ha MPEACTABACHH AIOAEH O CTPYKTYDE,
QYHKIMAX M COLJMAAPHOM NPEAHA3HAYEHUH CEMbH U Ce-
MerHbIX oTHOIeHuI. HanboAee ysI3BUMBIME B 9TOM OT-
HOUIEHNH OKa3bIBAIOTCS MOAOADBIE POAUTEAH, TIEPEA KOTO-
PBIMU CTOUT O0IeCTBEHHO BAXKHAS 3aAa4a BOCIIUTAHUS
IIOA€3HBIX YAEHOB OYAyIIero ofiecTsa, 0 KOTOPOM OHH
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HMEIOT BeCbMa CMyTHOe IIpeACcTaBAeHHe. PasHoobpasue
IIPEAAAraeMbIX COLTMYMOM MOAEAEH POAUTEABCKOTO I10-
BEACHHUS He TOABKO OTPaXkaeT caM (aKT MCUe3HOBEHHMs
HA€aAA CEMbH, HO U MOBbINIAET OTBETCTBEHHOCTD POAU-
TeAel 3a BBIOOP TOM AU HHOM CTPATETHH BOCIIUTAHMUS.

MoyxHO, OAHAaKO, MOMBITATHCSA MPOAHAAUZUPOBATDH
poOAEMY TaK Ha3bIBAEMOTO KPU3HCA UHCTUTYTA CEMbH,
paccMaTpuBasi ee He TOAbKO KaK COIJMAAbHYIO KaTacTpody,
HO M KaK ITPOAYKT 9BOAIOLIUH YEAOBEUIECKOTo 0b1jecTBa.

IBoAronus 6oapmon cempu. CHIDKeHHE POXKAe-
MOCTH CETOAHS XapaKTepH3yeT AeMorpaduyeckue mpo-
LIeCChI IPAKTUYECKU BO BCEX CTPaHAX, BHE 3aBUCUMOCTH
OT YPOBHS 9KOHOMHYECKOTO U COIJHAABHOIO Pa3BUTHSL.
MosxHO, 0OAHAKO, IPEAIIOAOXKUTD, YTO HHTeHCHUPUKAIUS
BCEX COIIMAABHBIX ITPOLIeCCOB, CBA3AHHAS C Oy PHBIM Hay4-
HO-TEXHUYECKHUM IIPOrPeccoM, MIPOCTO YCKOPHAA U CAe-
AaAa 6oAee OUEBHAHOI Ty TEHACHIIUIO, KOTOPAsi HMeAa
MeCTO Ha IPOTSDKEHHUU HECKOABKMX CTOAeTHH. AeMo-
rpa¢uueckie KoaebaHusl, 6e3yCAOBHO, CBSI3aHbI C KPH-
3MCHBIMM SBACHUAMH B 00IeCTBe, OAHAKO, TAOOaAbHAS
TEHACHIIHS ACTIOITYASIIIMY HACEACHHUS HOCUT COIIMAABHO-
9BOAIOLJMOHHBIA XapaKTep.

Husxuit ypoBeHb COIIMAABHOIO, 3KOHOMHUYECKOTO
U TeXHUYECKOTO Pa3BHMTHs, BBICOKAs AETCKas CMepT-
HOCTb, HeOOABIIIAsI IIPOAOAKHTEABHOCTD XU3HU Ha IIPO-
TSDKEHHMHU BEKOB AEAAAU MHOTOAETHYIO CEMbIO YCAOBHUEM
ee BbDKMBaHISL. Ka)kAbIil HOBBII peOeHOK paccMaTpu-
BAACSI KaK IIOTEHIJHAABHBINA PAOOTHUK U KOPMHUAEIL] PO-
AUTEAEH B CTapOCTH, POXKAAAOCH CTOABKO AeT€H, CKOABKO
IIOAY4aAOCh, Oe3AeTHASI XKe CeMbsI CYUTAAACh HECIACTHOM
U OeAHOIL.

ITocTenenHo coBepIIeHCTBOBAaHUE OPYAUH TPYAR,
pacmupenue 3KOHOMUYECKMX CBSA3€H M OTHOLIEHUM
IIO3BOAMAY OCBOOOAUTD A€TeHl OT YaCTU HUX TPYAOBBIX
00653aHHOCTEMN, U TOTAQ, COTAACHO KoHIenmmu A. B. Dab-
KOHHHA, IOSIBUAOCH ACTCTBO. AeTH 13 pabOTHHKOB IIpe-
BPAIIAAKCh B MDKAUBEHIIEB, KOTOPBIX CEMbs y>Ke MOTAQ
IIO3BOAMTH Ccebe COAepIKaTh, HO ellje He CTAAU TOM CO-
LIUOKYABTYPHOM IIeHHOCTDIO, KAKOBOM SBASIFOTCS B CO-
BpeMeHHOM obmjecTBe. VIMeHHO aKOHOMMYeCKas Iie-
AeCOO00pa3HOCTh CTaAa MEepBOM NPHUYMHON IOKA ellje
MEAACHHOI'O CHIDKEHHMS POXKAaeMOCTH. bappepamu Ha ee
ITyTH SABASIAUCH TPAAMIIMH M CTEPEOTHIIBI CEMEHHOIOo
YKAAAQ, 2 TAKOKe KpaliHe HU3KUH yPOBEHD IIPEACTaBACHUI
HaceAeHHsI 0 boAee MAM MeHee IIMBUAU30BAHHBIX CIIOCO-
6ax KOHTparienu. BMecTe ¢ TeM IOSIBASIAMCD U BHEII-
HHUE PEryAsITOPhl AeMOTrpapHIeCKUX IPOLIeCCOB, TaKHe
KaK peAMIHO3HbIe 3aIIPeTh ¥ OrpaHudeHus (Ha BHeGpad-
Hble CBSI3H, Ha CEKCyaAbHbI€ OTHOIIEHHMS B IIEPUOABI I10-
CTOB, TIp.) ¥ BapBapCKUe C MEAMLMHCKON TOYKH 3PEeHMs

CIIOCOOBI TPEPBIBAHMS HEKEAATEABHBIX OepeMeHHOCTEN.
Yucao aeTeil B ceMbsIX IIOCTEIIEHHO YMEHBIIAAOCH, TeM
He MeHee, Ha NPOTSDKeHUH BEKOB POXKAAEMOCTDb YCTOM-
YHBO IpeBbIMaAd CMePTHOCTb. OAHAKO, IO AAHHBIM CO-
ITMOAOTHYECKUX HCCAEAOBAHMI, IpuMepHO 250 AeT Ha3ap,
HAYaAOCh OTUYETAUBOE CHIDKEHHE POXKAAEMOCTH B CTpa-
nax Esporpi [1].

C Hauaaa XX Beka oTMedaercsi 6ypHOe yCKOpeHuUe
BCeX 9KOHOMUYECKUX U COLIMAABHBIX IIPOIIECCOB, B TOM
qrcAe u AoeMorpadudeckux. Hayuno-Texnuueckui mpo-
rpecc NpUBeA K Pe3KOMY IIOBBIIIEHHIO >XM3HEHHOIO
CTAaHAAPTA, POCTY YPOBHS >KU3HU HACEACHUS H, COOT-
BETCTBEHHO, TPeOOBAHMUIT COLITYMA K COAEPIKAHHIO 1 BOC-
MUTAHUIO AeTell. VIMEHHO ¢ 9TUM COIIMOAOTH CBSI3bIBa-
IOT TIePBBIN AeMOTrpadHUIeCcKUil IIepexoa, KOTAQ BMecTe
C OCO3HaHMEM LIeHHOCTH ACTCTBA IPUIIAO CTPEMACHUE
POAHTEACH CO3AATh CBOUM AETSIM HAHMAY4YIIHe YCAOBHS
AASL POCTa, Pa3BUTHUS U OOYYEHNUS, YTO KpaiHe 3aTPyA-
HUTEABHO B MHOTOAETHO# cembe [2]. PoauTean Havaam
PACCYUTHIBATD CBOU CHABI, OI]eHUBATh, KAKOE KOAUYECTBO
AeTeil OHU CMOT'YT BBIPACTUTD 0€3 BHAMMOTO CHIDKEHSI
YPOBHS AETCKOH KM3HHU. 3aKpPEeIACHUIO CTAHAAPTA CO-
AEP>KaHHsI U BOCIIMTAHHS AeTell CIIOCOOCTBYeT U TaKoi
IIPAaBOBOM PETyASTOP BBIITOAHEHHUS POAUTEASIMHA CBOMX
00513aHHOCTEN KaK I0BEHAAbHAS FOCTHUIIMSI, BO3HHUKIIAS
Ha 3ape XX Beka B CIITA u akTUBHO $yHKIIMOHUPYIOMIAs
B CTPaHAX C BBICOKUM YPOBHEM >KU3HH.

ITorpebHOCTH, KaK M3BECTHO, Pa3BUBAIOTCS, II03TO-
MY IPUYMHOM TaK Ha3bIBAEMOI'O BTOPOTO AeMorpaduye-
CKOTO IIePEeX0AQ, IIPUIIEALIErOCs Ha TIOCACAHIOIO TPeTh
XX cToAeTHS, CTAAO y>Ke He)KeAaHHe B3POCABIX CHIDKATh
YPOBEHb CBOEH )KU3HH B IIOAb3Y POSKAEHHUS H BOCIIUTAHUS
aeteit [2]. CeroaHs nccaeAOBaTEAM FOBOPAT O 3AMETHOM
CABHIe CEMEMHBIX LIEHHOCTEN OT ACTOLIEHTPHUYHOCTH
K CO3AQHHMIO IICHXOAOTHYeCKH KOMPOPTHBIX YCAOBHI AAS
BCEX YAGHOB CeMbH, IPHUBEP>KEHHOCTH MOAOADBIX POAH-
TeAell HAee eCTeCTBEHHOTO BpPacTaHUs peOeHKa B KU3Hb
cembi [4; S]. CpaBeAAMBOCTH PaAH CAEAYET OTMETHTS,
YTO MaTepH, ACKAAPHPYIONIHe IPHOPUTET CeMENHOTO
KOMPOpPTa Hap <CAy)KeHHEM>» pebOeHKy, HEPEeAKO IIepe-
XKHMBAIOT 3TO KaK COCTOSIHHUE KOHPAUKTA C COLIUYMOM, Ha-
BSI3bIBAIOIIIMM MM 00pa3 MA€AABHOTO poauTeAst. [AaBHBIM
areHTOM 9TOTO AABACHHS SIBASIETCS peKAaMa TOBApOB
U YCAYT AASI A€TeH, aAPeCOBAaHHAsl «CyllepMaMaM>, TO-
TOBBIM OTKAMKHYTbCS Ha BCe HOBBIE AOCTHKEHHS PhIHKA.
To ecTb, He TOABKO Pa3pbIB TPAAHIIUI CEMEHHOTO BOCITH-
TaHUS, HO M MAapKeTU3aIHs AeTCTBA CTAHOBATCS IIPHUIH-
HAMH POCTa POAUTEAbCKON HeyBepeHHOCTH, OBBIIAIOT
CIIPOC Ha HOBBIE, IICHXOAOTHYECKU KOMPOPTHBIE MOACAU
POAUTEABCKOTO ITOBEASHHS.
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Eme opHO BaxkHermee pocTibkeHne XX Beka — CO-
IIMAAPHO€ PAaBEHCTBO IIOAOB — IIPHBEAO K TOMY, UTO Ae-
BOYEK U MAABYMKOB CTAAM BOCITUTHIBATD U YYUTh IPAKTHU-
9eCKU OAMHAKOBO. B3pocable cTaBAT mepep HUMH OAHU
¥ Te 5K XU3HEHHbIe [IeAH, IPUBUBAIOT OOIHe [[eHHOCTH,
CBSI3aHHBIE C ANYHBIMU AOCTIDKEHISIMU B yuebe 1 paboTe,
IpodeCCHOHAABHOM CaMOpeaAr3alel, IOCTPOeHUueM
Kapbephl, COLIMAAbHBIM ycrexoM. BosmoxxnocTn Amy-
HOCTHOH U NMPO¢PeCcCHOHAABHON CaMOpPeaAM3aliuH, KO-
TOpBIe IPEAOCTABASIET COBPeMEeHHOe 001IIeCTBO, MHOTO-
obpasue GOpM COIMAABHOM XKUBHU 1 9KOHOMUYECKHX
OTHOIIEHUH YCIEITHO KOHKYPHUPYIOT B CO3HAHMH AIOAEH
C HOTPeOHOCTDIO B POXKACHHHU M BOCITUTAHUH AeTeil. Bo-
Aee TOTO, CAMO COCTOSIHUE OepeMeHHOCTH IIePeCcTaAo
OBITP CHHOHMMOM MaTepHHCTBA. [0 AAHHBIM IICHXOAO-
TUYECKHUX UCCAEAOBAHHI OOABIIMHCTBO JKEHIIMH, TIPH-
HSBIIKX pellleHHe IpepBaTh OepeMeHHOCTb, OTHOCST-
CsI K 9TOMy 6e3 0COOBIX 9MOLIUI, MHOTHE UCIIBITBIBAIOT
YyBCTBO MOPAABHOTO U QHU3HYeCcKOro obaerdenus [3].
TUIUYHBIMU AASL CETOAHSIITHMX MOAOABIX B3POCABIX
CTAAM TaK HA3bIBAEMOE «OTAOKEHHOE POAUTEAbCTBO>
U MaropeTHbIe ceMbu. Kpaiine#t popmoit AOMHHUPOBa-
HU B COBPEMEHHOM CeMbe FeAOHUCTUYECKUX [IeHHOCTeN
craaa upeosorus «childfree», To ecTp co3HaTeAbHBIN
OTKa3 OT POAUTEABCTBA B ITOAb3Y TeX KM3HEHHBIX ITpe-
HMYIIIeCTB, KOTOPbIe HMEIOT AIOAH, He OOpeMeHeHHbIe
VDKAUBEHIIAMH M COOTBETCTBYIOUIMMHU COLIMAAbHBIMH
00s13aTeAbCTBAML.

ITombITKH 3KOHOMHYECKOro (MOHETApHOTO H cep-
BHCHOTO) CTHMYAMPOBaHHUS POXKAAEMOCTH, IPEATIPHHH-
MaBIIHeCs BO MHOTUX CTPaHaX, BAAUMOTO yCIleXa He IIpH-
HECAM, HaceAeHHe 3eMAM CTapeeT, Harpy3ka Ha CUCTeMY
IEHCHOHHOTO 0becIIeueHus] pacTeT. DKOHOMHYECKHUI
CMBICA CXE€MbI «ACTH — KOPMHUABIIBI CTAPIIUX IIOKOAE-
HHI1>», KOTAQ-TO O0eCIIeYrBaBIINI BBICOKYIO POXKAae-
MOCTb, OCTAACS IPEXXHHUM, HO aPXUTEKTYPa COLIMAABHO-
9KOHOMHYECKHX CBA3€H M OTHOIIEHMM COBPEMEHHOIO
PasBUTOrO O0IIeCTBA TAKOBA, YTO B CO3HAHUH AIOAEH 9TH
cdeprl CyIeCTBYIOT OTACABHO: AUYHbIE 3aTPAThI HA Ae-
Tell Y MEHsI CETOAHS, a IIEHCHIO OYAET IMAATUTDb FOCYAAp-
CTBO U KOTAQ-TO IOTOM [6].

KoncrpynpoBanue popAHTeAbCTBa. YMeHblle-
HHUe KOAMYECTBA AeTel B CeMbe IOCTEINIeHHO MPUBEAO
K pasphIBy B IpPaKTHKe MPSMOM MEPeAaqr OIbITa Po-
AHMTEABCKOTO MTOBEACHHUS OT IOKOACHHS K IIOKOAEHHIO,
U3 PYK B PyKH. B MHOrOA€THBIX CeMbsIX CTapIIHe AeTH,
IpEeXAe BCEro AEBOYKH, C HeH30eXHOCTBIO CTAaHOBH-
AUCDH HSIHPKAMU AASL MAAAIINX M TaKUM 0OpasoM BOC-
IPUHUMAAM MOAEAD MAaT€PHHCKOTO ITOBEAECHHS BO BCEX
ee MIIOCTacAX — OT PU3NIECKOTO YXOAA 33 MAABIIIAMU

AO BOCIIMTATEABHBIX CTpaTeruil. B MaAOAETHBIX ceMbsix
OIIBIT OTBETCTBEHHOCTH CTAPIIHMX AETEH 32 MAAALIMX
BecbMa PpparMeHTapeH, IOCKOABKY B 9TOM, KaK IIPABHAO,
HeT 9KOHOMHYECKON HEOOXOAMMOCTH: C AByMSI-TPeMsI
AeTbMU MaTb cripaBasieTcs cama. OAHOBpPEMEHHO pacTeT
Y BpEMEHHOI Pa3phIB MeXAY COOCTBEHHBIM POAUTEAD-
CTBOM U [IPAPOAUTEABCTBOM, TO €CTb MEKAY POXKAEHHEM
IIOCAEAHErO pebeHKa U ITOsIBAEHHEM [TePBOTO BHYKA. DTO
He TOABKO IIPUBOAUT K HEH30€XXHOMY Pas3pyIIeHUIO AMY-
HOTO OIIBITA YXOAQ 32 AETBMH, HO U A€AAET OYEBHAHBIMH
IIPOUCXOASIIIHE H3MEHEHHUSI COLJOKYABTYPHOTO 1 MEAU-
IIMHCKOTO CTAHAAPTA BOCIUTAHuS AeTeil. CTpeMHUTEeABHO
MeHsifoljeecs: 001IecTBO 00eCIeHNBAET POAUTEABCKUI
OIIBIT CTAPILINX IOKOAEHHI, ACAAET €TO MAAOIIPUTOAHBIM
AASL IEpeAQIU COOCTBEHHDBIM AETSIM.

Moaoable POAUTEAH, B CBOIO OUepPeAb, He HMesI OII0-
PbI B BUAE TPAAULIMOHHOM MOAEAU POAUTEABCTBA, HINY T
CBOM ITyTH BOCIIUTaHUS AeTel, OXOTHO OTKAMKAIOTCS
Ha HOBbIE BESIHUS U TEHACHIINH, HAYT 32 TEMU HAESIMU,
KOTOPBIE IIPEACTABASIIOTCSI UM O0Aee COBpPeMeHHBIMH, 60-
Aee IIPUBAEKATEAbHBIMH, OTBEYAIOMINMU TPeOOBaHIIM
¥ LeHHOCTSIM OKpYy>Karoedt xxusHu. O01mecTBo ocTpo
HY>KAQETCS B KOHCTPYHUPOBAHUH HOBBIX MOAEACH POAU-
TEABCTBA, CAEAOBAHIE KOTOPBIM ITIO3BOAUT IIOATOTOBHTb
AeTell K )XU3HH B CTPEMHUTEABHO MEHSIOIeMCSI MUpe.

CeroaHs B 00111eCTBEHHOM CO3HAHUH IIPOYHO 3aKpe-
IIMAOCD YOEXKAEHHE, YTO HbIHEIIHIEe POAUTEAN HEKOMIIe-
TEHTHBI 1 0€30TBETCTBEHHBI, YTO X HEOOXOAMMO YIHTb
OBITH poauTeAsiMH. BO3HMKAQ TaKasi COLMAABHO-IICHXO-
AOTUYECKas KaTeropys Kak OTBETCTBEHHOe (CO3HATeAD-
HOe, 9QPEKTUBHOE) POAUTEABCTBO, MPEATIOAATraloIee
He TOABKO 00AapaHYe He0OXOANMBIMU CeMeMHBIMU 1jeH-
HOCTSIMH, HO 1 CTPEeMAEHHeE K IIOCTOSHHOMY COBEpIIeH-
CTBOBAHHIO CBOEil POAUTEABCKOMN KOMIIETeHTHOCTH [ S].
Kareropus 0TBeTCTBEHHOTO POAUTEABCTBA MOXKET pac-
CMaTPUBATbCS KaK CHHOHMMHYHASI HOPMAaTUBHOMY PO-
AUTEABCTBY, OTCTYIIA€HHE OT KOTOPOT'O IIOIIAAAET B 30HY
OTBETCTBEHHOCTH IOBEHAABHOM IOCTUIIAN.

AAPTEpHATUBON T'OCYAQPCTBEHHON MOAEAM POAU-
TEABCTBA SIBASIIOTCSI PAa3HOOOpa3Hble [IPAKTHKU CEMEFTHO-
O BOCIIUTAHUSL, OIIBITOM PEAAU3ALIIU KOTOPBIX MOAOABIE
POAHUTEAU AEASTCS B COLIUAABHBIX CETSIX U HA POAUTEAD-
ckux popymax. ITocTHHAyCTpHaAbHOE 00IeCTBO IPO-
H3BOAUT He TOABKO HHPOPMAIIHIO, HO U TaK Ha3bIBA€MBIX
«9KCIIEPTOB> I10 AK0OBIM BompocaM. Moaoable MaTepu
HMIJyT OTBETHI HA BO3HHUKAIOIHE IIPOOAEMBI HE CTOABKO
y CBOHX MaTepell, CKOABKO y obAapaTeAeil COBpeMeH-
HOT'O OIIBITA X PEIIeHHs, YTO B IOAHOM Mepe OTpaxa-
eT CYIJHOCTb MEXIIOKOAEHYECKHX B3aHMOOTHOIIEHHI
coBpeMeHHOro oOmjecTBa. CeropHs MOAOAbIE CeMbU
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OKAa3bIBAIOTCSA MepeA MPaKTHIeCKU HEKOHTPOAUPYEMbIM
IIOTOKOM CaMO¥ Pa3sHOOOPa3HOI, IOPOIL IPOTUBOPEYH-
BOM MHPOPMALIUH 10 BOIIPOCAM IIAAHUPOBAHMS CEMbH,
IIOATOTOBKH K OepeMEHHOCTH U POAAM, YXOAY 3 A€Tb-
MU, UX Pa3sBUTHIO, BOCIIMTAHHIO U 00ydeHuio. B Hexo-
TOPBIX CAyYasiX OAOOHAsI ”HGOPMALHS IPEACTABASIET
CO0OI1 1}eAOCTHYIO MOAEAb POAUTEABCKON IPAKTHKH,
KaK, HallpuMep, pasyMHOe POAHMTEAbCTBO, €CTECTBEH-
HO€ POAUTEABCTBO, AAbPa-pPOAUTEABCTBO, HHTEHCHBHOE
POAUTEABCTBO. B GOABIIMHCTBE CBOEM OHH SIBASIFOTCSI
KOMITMASIIIAEH OKOAOHAYYHbIX Y IIOITyASPHBIX 3HAHUI,
AMeAAMPYIOT K Pa3AUYHBIM MICUXOAOTHYECKHM TEOPHAM
AETCKOTO Pa3BHUTHsI, a CTOPOHHUKH U yOeXAeHHbIe 10~
CAEAOBATEAU THX TeYeHHUH ITO3UIIMOHUPYIOT cebsl B Ka-
9eCTBe 9KCIEPTOB, PACIPOCTPAHAIOIUX U HACAKAAFOIUX
HAEU <IIPaBUABHOTO> POAMTEAbCTBA Yepe3 MHOI'OYMC-
A€HHbIe TPEHMHIY U IPYTIIBI B COLUAABHBIX CETSX.

Meropuka. Ilpucrynas Kk MCCAGAOBaHMIO, MBI HC-
XOAMAH 13 TIOHUMAHHSI ICHXOAOTHYECKOro 0bpasa Kak
CyOBeKTUBHOM KAPTHHBI PEAABHOCTH, COAEpKaHHe
U CTPYKTYpPa KOTOPOM OIPEAEASIOTCS COBOKYITHOCTBIO
AWYHOTIO OIIBITA, 3HAHUI, IIPEACTABACHUM, YOKACHUI
9eAOBeKa.

3apadeii HAIIEro NCCAAOBAHMS CTAA AHAAM3 TIPOSIB-
A€HH ONTMCAaHHbIX BbIIIe MPU3HAKOB KPU3UCA CEMbH KaK
COIIMAABHOTO MHCTHTYTA B COAEPXKAHUH 00pasa ceMbU
U POAMTEABCTBA Y COBPEMEHHBIX MOAOABIX MaTepel, IpH-
HAAAEXKAIMX K PA3HBIM COIJOKYABTYPHBIM OOITHOCTSIM.
C aTo0i1 11eApr0 HaMU OBIA pa3paboTaH OIMPOCHUK CMe-
IIAHHOTO THITA, BKAIOYAIOIIHI B Ce0sI KaK 3aKPBITbIE, TaK
U OTKPBIThIE BOIPOCHI, KACAIOMUECS AUYHOTO AETCKOTO
Y MaTE€PHHCKOT'O OIBITA PECTIOHAEHTOB, MX IPEACTaBAE-
HUIT 06 0COOEHHOCTSIX COBPEMEHHBIX ACTEH H POAUTEAEH,
IIPEATIOYHTaeMbIX CTPATerusaxX BOCIMTAHUS, HHPOpPMa-
IIMOHHBIX U MOAAEPKHMBAOIIMX PECYPCaX COBPEMEHHOM
MOAOAOH ceMbH. B riccaepOBaHUM IPUHAAM yYacTHE Ma-
TepH, UIMEIOLIKeE AeTeH B BO3PACTe AO TPEX AeT, IIPOXKUBa-
romue B Meranoaucax Poccuu (40 yea., Mocksa) u CIITA
(35 4ea., XpIOCTOH), IO3TOMY GBIAM UCTIOAB30BAHbI ABE
BEPCUH OITPOCHUKA — HA PYCCKOM M aHTAMHCKOM SI3bI-
ke. MccaepoBaHue MPOBOAMAOCH AHOHMMHO, B peKUMe
on-line ompoca, moAyyeHHbIe MaTepHUaAbl 0OPAOOTAHDI
C MCIIOAB30BAaHHEM METOAOB KOHTEHT-aHAAM3a TEKCTOB
BBICKA3bIBAaHHI PECIIOHACHTOB M A€CKPMIITUBHOM CTaTH-
cruxu (t-xpurepuit CrproaenTa). B kadecTBe ncTounu-
KOB AOTIOAHUTEAbHOM HHPOPMAIIUHU BBICTYITHAH OeceAbl
C MaTepsMH, B TOM YHCA€ C AMEPUKAHCKUM KOOPAMHATO-
POM MCCAEAOBAHHMS, 2 TAK)Ke MATEPUAADI C CAUTOB POAH-
TeAbCKHX UHTepHeT-PpopyMoB («Moaroabie posuTeAr>,
«Mup Atobsamux poauTeseii>, «Kpoxa» u Ap.).

Pe3yAbTaThl HCCACAOBaHHUSA H 06cyxaenne. Oc-
HOBY IICHXOAOTHYECKOTr0 00pasa ceMbH M POAUTEAbCTBA
COCTaBAsIET COOCTBEHHbIN XU3HEHHBIN OIIBIT YeAOBEKA,
II03TOMY 9acTh ITyHKTOB OITPOCHHUKA KaCaAaCh AeMOrpa-
PrUecKuX XapaKTepHCTHK PeCIIOHAEHTOB.

Ha MOoMeHT mpoBeAeHHSI MCCAGAOBAHMS CPEAHHMH
BO3PACT POCCHICKHMX MaTepei cocTaBasiA 33,2 roaa,
aMepuKaHCKUX — 35,1 ropa, To eCTh BCe Hallli PeCIIOH-
AEHTBI IIPHHAAAEXKAT K OAHOM BO3pacTHOM KoropTe. AAs
OOABLIMHCTBA POCCHICKUX MaM pe0eHOK MAAAle Tpex
AeT OBIA BTOPBIM, a AASI aMEPUKAHCKUX — IIePBBIM pe-
OeHKOM B ceMbe. AHKETHbIE AQHHbIE TIO3BOAUAHU OIIpe-
ACAHTD CPEAHHIT BO3PACT POKACHHS IIepBOTO pebeHKa:
26,7 aer B PO u 32,3 ropa B CIITA. Aast cpaBHeHus,
B 70—80-ble roAbI IPOLIAOTO CTOAETHS, KOTAQ POAMAKCDH
HAIIK PeCIIOHAEHTHI, 9TOT ITOKA3aTeAb B 0OenX CTpaHax
cocraBasia 20-24 ropa. Takum 06pasom, MOXKHO CAEAATD
IIepBBIH BBIBOA O TOM, YTO OTAOXKEHHOE@ POAUTEAbCTBO
SBASIETCS XapaKTePHOH 4epToil AoeMorpaduyeckoro Io-
BeAEHMs COBpeMEeHHBIX )KeHIIUH, IIPOXKUBAIOIIMX B Pa3-
HBIX COLIMOKYABTYPHBIX CPeAaX, HO IPUHAAAEKAIUX
K OAHOMY MoKoAeHHI0. [To-BuauMOMY, 3T0 06ycAOBAe-
HO pacIIMpeHHeM BO3MOXKHOCTeH XXM3HEHHOTO CaMo-
OIpeAeAeHHUS XKEeHIIMH, BBI3BAHHOTO OypPHBIM Pa3BUTHU-
€M HOBBIX TeXHOAOTHII U MOSIBACHHEM OOABIIOTO YHCAQ
BHAOB PO ECCHOHAABHOM ASTEABHOCTH, He UMEIOIIUX
TPAAMIMOHHBIX '€HAEPHBIX OrpaHuyeHuil. Marepun-
CTBO YTPAaTHAO CBOM BeAylllie MMO3UIMHK B IIepedHe IeH-
HOCTEeH COLJMAABHBIX AOCTYDKEHMH JKeHIIUHDI, YCTYIIUB
MecCTO MHbIM popMaM caMopeasusanuu. Tem He MeHee,
BechbMa 3aMeTHAasl pPa3HHIIA B BO3PACTHBIX ITOKA3aTeAsX
Marepeil IepBeHIIeB IO3BOASET IPEAOAOXKHTD, YTO
INPUYMHON 3TOTO SBASETCS He CTOABKO BAMSHHE Ha-
LJMOHAABHBIX TPAAMITUI 003aBeAeHHS MOAOAOM CeMbU
AETbMH, CKOABKO COLIHAABHO-9KOHOMHYECKHE Pa3AMIHUs
AByx crpaH. Texnoaorudeckast orcraaocts CoBeTckoin
Poccuy, a 3aTeM U KpU3KCHbIE SBACHHUS IIEPHOAA CMEHBI
0011jeCTBEHHO-9KOHOMUYECKOH GOPMAIIU 3AMEAAHAN
Pa3BUTHE PbIHKA HOBBIX TPOPECCHl, yAepXKHBasi TEM Ca-
MbIM IIPHOPUTET AETOPOXKAEHHS B IIepedHe COLUAAbHBIX
AOCTIDKeHH I XXeHIUHbBL. O6 9TOM CBUAETEABCTBYET H AHL-
HAMHKA «OMOAOXKEHUSI>»> MaTepeil B 9KOHOMHYECKHU Ae-
IpeCCUBHBIE TOAbL, AOCTHUTIIAs CBOEH HIDKHEH BO3pacT-
HOM rpaHuipl B 1995 r., mocAe 4ero HavaAcs yBepeHHbIH
POCT BO3pacTa MaTepH IPHU POXKACHUHU IIEPBOTO pebeHKa,
IIPOAOAKAIOIMIICS U B HacTosmee Bpems [1].

BoabmmHcTBO poccuiickux (66%) 1 aMepuKaHCKUX
(77%) Matepeil BBIPOCAM B IIOAHBIX HYKA€APHBIX CEMBbSX,
IpUYeM YUCAO CHOAMHTOB COCTABASIAO 1,72 B ceMbsIX poc-
CHAHOK M 3,2 B CeMbsIX aMepUKaHOK. B HermoAHpIX ceMbsix
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BOCITUTBIBAAUCH 18,6% poccuiickux MaMm u 23,1% ame-
PUKaHCKHUX (B 060UX CAyYasiX PAa3AMYHS CTATUCTHYECKU
He3HauMbl). H1 0AHA M3 aMepUKaHCKUX MaM He TP OKU-
BaAa B PaCIIMPEHHOM CeMbe, TO €CTh C POAUTEASMH U ITpa-
POAHTEASMH, B TO BpeMs Kak 15,6% poCCHAHOK BRIPOCAU
MMEHHO B TaKUX CEMbSIX.

Ha MoMeHT npoBeaeHHs HCCAAOBAHMS HAIIH POC-
CHIICKHe PEeCIIOHAEHTHI MPOKUBAAU B ITOAHBIX HYKAE-
apubix (68,8%) aubo pacmmpennbix (31,2%) cembsx,
aMepHKaHCK1e — B [IOAHBIX HyKAeapHbIX (84,6%) An60
HenoAHbIxX (7,7%) cembsx. /ABe aMepUKaHCKHE MaMbl

He OTBETHUAU Ha AQHHBII BOIIPOC, YTO, [I0 MHEHUIO KOOP-
AMHATOpPa HALIETO MUCCAEAOBAHMS, OOBSICHSIETCS HETpa-
AHLFIOHHBIM COCTaBOM HX ceMell. [ToAyueHHbIe AQHHBIE
B [IOAHOM Mepe OTPAXKAIOT TUIIMYHBIE AASL OOEUX CTpaH
YCAOBHISI PACCEACHUSI: MOAOAbIE ceMbH B Poccuu Hepea-
KO BBIHY>KA€HBI JKUTb BMECTE C POAUTEASIMH, B TO BPeMs
kaK B CIITA coBMecTHAsI JKU3Hb B3POCADIX ACTEH C POAU-
TEASIMH SIBASIETCSL CKOpee MCKAIOYeHHeM. B aToit cBsi3u
IIPEACTABACHHUS] MaTE€PEll O HAUAYYIIEM COCTAaBE CEMbH
IPEACTABASIIOT 0cO6bIit nHTepec. CpaBHUTEAbHbIE AQH-
Hble IIPHBEAEHDI B TabAute 1.

Tabnuua 1. - MNpeacraBneHns pecnoHAEHTOB O peasibHOM 1 aeaslbHOM COCTaBe CeMbM (B MPOLEHTax)

Poccus CIIIA
CocraB ceMbu Peaapnas Hpeanrvnas Peaabnas HaeaapHas
IToAnas HykAeapHast 68,8 68,8 84,6 31
Pacmmpennas 31,2 28,1 0 46,1
Henoanas 0 0 7,7 0
Ta, rae apuT Ar060Bb 23,1

Tak, poccurickue MaMbl IIPAKTHYECKU OAHOCTDIO 10~
BTOPHMAHU CBOHM OTBETHI Ha BOIIPOC O PEaABHOM COCTaBe
UX HbIHEIIHel CeMbH, TO eCTh MIMEHHO €TI0 OHU CYMTAIOT
onTuMaAbHbIM. IIpeacTaBAeHMSA Jke aMePUKAHCKUX MaM
O HaMAy4YIIeM COCTaBe CeMbU CYIIeCTBEHHO OTAMYAIOTCS
OT UX PEaAbHOTO IMPAKTHYECKOTO OIIbITA, KAaK AETCKOTO,
TaK U B3pocaoro. Tak, Toabko 31% marepeit HauAyd-
IIMM BAPHAHTOM CUUTAIOT IIOAHYIO HYKA€APHYIO CEMbIO,
a 46,1% xoTeAr ObI XKUTH B PaCIIMPEHHOMN ceMbe. Apry-
MEeHTAIUs 9TOT'O )KeAAHHs HAXOAUTCS B AUAIIA30HE OT MH-
(QaHTHABHBIX IPEACTABAEHHIT O TOM, KaK «OBIAO ObI BeceAo
XKHTD C POAUTEASIMH, TeTYIIKAMH, APY3bsSMH> AO BeCbMa
IparMaTUYHBIX BBICKA3bIBAHUI O TIOMOIIHU, KOTOPYIO OHU
MOTAM ObI OKa3aTh MOAOAOY ceMbe. Poccuiickue MaTepu
TaK)Ke TOBOPSIT, B IIEPBYIO OYePeAb, O TIOMOIIIH CO CTOPO-
HbI IPApOAMTEAEH, 3 He O AYXOBHO-HPaBCTBEHHBIX IIpe-
HMMYyIeCTBax 6OABIION CEMbH, COCTOSINEN U3 IIpeACTa-
BUTEACl Pa3HbIX oKoAeHM. [IpuMeyareabHO U TO, 4TO
HHKTO M3 PECIIOHACHTOB He YIIOMHUHAeT TaKOro acIeKTa
$YHKIIMOHMPOBaHMS PaCcIIHPEHHOM CeMbH, KakK TOMOIIb
MAQAIIHMX YAEHOB CeMbU cTapuuM. OueBUAHO, 9TO YXOA
33 AeTbMHU M KOMPOPT COOCTBEHHON KU3HU OKA3bIBAIOT-
CsI CMBICAOBBIM LIeHTPOM 00pa3a ceMbU Y COBpEMEHHbIX
MaTeperl.

Hemoanas ceMbs Takke He YKa3bIBaeTCsl HAIIMMH
PEeCIIOHAGHTAaMU B KaueCTBe MOAGAH MAEAABHOM CeMbH,
TO €CTb IICHXOAOTMYECKU KOMQOPTHBIN AASL HEKOTO-
PBIX MaTepell BapUAHT POAUTH peOeHKa «AAS ceOsi>»
YAOBAETBOpSIET IIOTPeOHOCTh OAMHOKOW > KEHIIMHbI
B MaTePHHCTBE, HO He OTBEYAeT ee COITMAAbHBIM I}eHHO-
cram. Eme opAHOM KaTeropueit OTBETOB, AAHHBIX TOABKO

aMepUKAHCKMMH MaTepsIMH, CTAAO YTBEPKAEHHE O TOM,
4TO Ka4eCTBO CeMbHU 3aBUCHUT He OT ee COCTaBa, a OT aT-
Mocdepsl AI06BH, KOTOpast HapuT B Heil. 1o MHeHMIO
aMepHKaHCKOTr0 KOOPAMHATOPA HCCAEAOBAHH S, TAKHE OT-
BETHI XapaKTEePHBI AAS IPEACTABUTEACH CeMell C HeTpaAH-
ITMOHHOM OpHeHTaljuel, OAHAKO aHOHUMHOCTD Halllero
OIpOCa He MO3BOASIET CYAUTb 00 9TOM C TOAHOM yBepeH-
HOCTDBIO. BO3MOXXHO, AASl 9THX PECITOHAGHTOB dMOIHO-
HAABHBIN KOMOPT BCEX YACHOB CEMbH SIBASIETCS OoAee
Ba)KHBIM [TAPAMETPOM ee KaueCTBa, HeXKEAU COL[HAAbHBIN
coCTaB. 3HAYUMBIM AAS HAIIIerO MCCACAOBAHUS SBASIETCS
caM $aKT IPOTHUBOIIOCTABACHHUS YyBCTB TPAAUITMOHHBIM
IapaMeTpaM CeMbH, OTPAKAIOMUH, IMO-BUAUMOMY, Te
TeHAEHIIUH TPaHCPOPMAIHY CeMeHHBIX IIeHHOCTeH, KO-
TOpbIE CETOAHS XapaKTePHU3YIOTCs KaK KPH3HCHBIE,

HacxoAbko BocTpe60BaH COBpeMeHHBIMH MaTePSIMU
POAUTEABCKHI OIBIT CTapIIKX IMoKoAeHu#? ITo oTBeTam
HAIIINX PECIIOHAEHTOB TOABKO 18,8% poccusHok n 23,1%
aMepPHMKAHOK CYMTAIOT ITOAE3HBIM POAUTEAbCKHUI OIIBIT
yX0Aa M BOCTIUTaHMsA AeTedl. MIspeaka mpocsT poauTeAn-
ckoro coseta 68,8% poccuiickux u 76,9% amepHKaH-
CKHX MaM, a 23,1% poccusHOK BoobIe He 06palaroTcs
K OIBITY CTapIIero mokoAenus. IlosydyeHHble AaHHbBIE
CBUAETEABCTBYIOT O TOM, YTO POAMTEAbCKHE MPAKTHKH
IPEXHHUX AT ACHICTBUTEABHO He aKTYaAbHBI AASI COBpe-
MEHHBIX MaTepeHu.

K xakuM ncroyHrkaM nHGOpPMALUK 0OpaIaIOTCs
MOAOAbIE MaTepHU B 3aTPYAHUTEAbHbIX cuTyanusx? [To-
Ay4eHHbIe AAHHbBIE CBUAETEAbCTBYIOT O 3HAUHTEABHBIX
PasAMYMAX B MHPOPMAIIMOHHBIX IIPEATOYTEHHAX POC-
CHIICKHX U aMePHKAHCKUX popuTeAeit (Tabania 2).
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Tabnuua 2. - MHdpopMaLMOHHbIE NPeaNOYTEHNS PECMOHAEHTOB
no npobsemam cemMby 1 POANTENBCTBA (B NPOLEHTax)

Hcrounnkn napopmanuun Poccus CIITA Pazanuns
CBOH poAUTEAN 28,1 15,4
PopuTean myska 94 0
IToapyru 21,9 46,2 P <0,05
I'pymnma B corncern 3,1 46,2 P <0,001
CreraAncTbl 68,7 30,8 P <0,001
Kuuru 25 23,1

(Cymmaprvie noxasameau svickasvieanuil npesviuarom 100%, nockosvky Ha danHblii 60npoc pecnondenmot 0asau

6oaee 00H020 omaema.)

W3 TabAMI{BI BUAHO, YTO POCCUIICKHE MaTePU OOAD-
1IIe BCErO AOBEPSIIOT MHEHHUIO CIIEI[HAANCTOB, B IEPBYIO
odepeAb Bpadeil, a TaKKe IICUXOAOTOB U IIEAATOTOB,
AaAee C GOABIINM OTPBIBOM CAEAYIOT IIPHUMEPHO PaB-
HbIe I10 3HAYMMOCTH COBETHI COOCTBEHHBIX POAUTEACH,
IOAPYT M aBTOPOB KHHT AASI POAUTEAEH, & HAUMEHbIIHNM
AOBepHeM MOAB3YIOTCSI peKOMEHAALIUH HHTEePHET-CO-
obmecTs. B oTAnume 0T 3TOTO, HanbOAEEe 3HAYUMBIM HC-
TOYHUKOM HH(POPMALIHU AASI AMEPHUKAHCKHIX POAUTEAET
SIBASIFOTCSI IMEHHO COIIMAAbHbIE CETH U APY>KEeCKHe CO-
BETBI, PeKOMEHAAIIMSIM CIIEIIMAANCTOB AOBEpSIeT TPeTh
MaTepel, ellle MeHbllee YHCAO OOpaIaeTcs K KHUIaM
U AWIIb B IOCAEAHIOI0 O4epeAb — K COOCTBEHHBIM PO-
auTeasam. IIpuanHOM TakoM cylecTBeHHON Pa3HHIIbL
B IIPUOPUTETAX MOXET OBITH TPAAULMOHHO OOABILIASI
AOCTYIIHOCTD IIOMOIIU CIIEJHAAUCTOB B HAIlleH CTpaHe
(HecMOTps Ha BCe HbIHEIIHHUE COLJMAABHO-3KOHOMHYE-
CKHe TPYAHOCTH) M CTOAD e TPAAULJMOHHAS AOPOTO-
BH3HA OA06HBIX KOHCyAbTanuil B CIITA. Tem He Me-
Hee, OTYETAMBO IIPOCAEXKHUBAETCS 00IIast TeHAEHIIHS

HH3KOI BOCTPeOOBAHHOCTH OIIBITA IIPEAIIeCTBYOIIHX
ITOKOAEHHH.

O TOM, 4TO AASI COBpeMEHHBIX MaTepeil IPapOAHTe-
AHl HAXOASITCS Ha Tepudeprn 06pasa ceMbH CBHAETEAD-
CTByeT U TOT $aKT, YTO IIOAABAsSIIONIEe OOABIIMHCTBO
PECIIOHAEHTOB 00€eHX BBIOOPOK CYMTAIOT OTLA pebeH-
Ka TAAQBHBIM ITOMOIIHUKOM MaTepu. Ha aTo ykaseiBaror
93,7% poccusiHok u 84,7% amepukaHok. Ilpu aTom
KOAMYEeCTBO aMEPUKAHCKUX MaTepel, CYUTAIOIIHX, YTO
U ApPyTHe POACTBEHHHKU AOAKHBI IIOMOTATh MOAOAO
ceMbe B BOCIIUTAHUU AeTel, 3HAYUMO IIPEeBBIIIAET YUCAO
poccusok (23,1% mpoTus 6,3% cooTBeTcTBeHHO, P <
0,05). DTu AaHHBIE PECTIOHAUPYIOT C IIPEACTABACHUAMH
AMepHKAHOK 00 HAEAABHOI CeMbe, B KOTOPOF POACTBEH-
HUKH BBICTYIIAIOT B POAU AOOPOBOABHBIX IIOMOIIIHHKOB,
HO He COBETYUKOB MaTepH.

Y0 5Ke IMEHHO B POAUTEABCKUX IIPAKTHKAX CTAPIINX
IIOKOACHUH He YCTpanBaeT COBpeMeHHbIX Marepeii? Ka-
KUX OIIMOOK COOCTBEHHDBIX POAUTEAEH OHHU HAAEHOTCSI
u3bexxarn? AaHHbIEe 00 ITOM IIPEACTABAEHBI B TabAuIle 3.

Tabnuua 3. — OTHOLLIEHWE PECNOHAEHTOB K METOA4AaM BOCNUTaHMUS,
NPakTUKOBaBLLUMMMUCS UX COOCTBEHHbIMY POAUTENAMM (B MPOLIEHTaxX)

MeToABI BOCIUTAHHS Poccua CIITA Pasanunsa
Tlcuxoaornyeckoe HacHAME 37,5 73,1 P<0,01
ABTOPUTAPHOCTD, XKeCTKasl peraa- 25 38,5
MEHTAIVS KU3HU
OTcyTcTBHE IPaBUA M PEXUMA, U3- 94 19,2
AUIIEK CBOOOABL
Qusnueckre HaKa3aHUs 15,6 0
I'nneponexa 15,6 11,5

(Cmeaprte noxkasameAu 8biCKa3vlBaHUll npesviuianom 100%, noc;co/tmcypecnonaeumw dasaiu boree 001020 omaema).

IToAy4eHHBIE pe3yABTAThI ACMOHCTPUPYIOT YAUBHU-
TEABHOE EAMHOAYIINE MaTepell 06ernx BEIOOPOK B yKa-
3aHMHU HA OIIMOOYHBIE METOABI BOCIIMTAHMS, IPAKTU-
KOBaBILIMeCs. UX poauTeAsmu. IlepBoe 110 3HaYMMOCTH
MECTO [PHHAAAEKUT IPOSIBACHUSIM [ICHXOAOTHYECKOTO
Hacuaus (Yrposbl, 3alyruBaHHe, MaHMITYAUPOBaHHE,

HaBsI3bIBaHHE IPHOPHUTETOB, AABACHHE, OCKOpOAeHNs,
ceMeftHble CKAaHAQADL), BTOPOE MECTO 3aHHMAIOT aBTOPH-
TapHbIe METOABI PEI'YAMPOBAHH: OTHONIEHHH 1 )KeCTKas
peraamenTanus xusnu cembr (P < 0,01 Aas avepuKan-
CKMX MaTepel M Ha I'paHHIle 3HAYUMOCTHU AASl POCCHSI-
HOK). [IpH 9TOM aMepHKaHCKUe MaTepH 3HAYUMO 9alle,
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YeM POCCHFIICKHE, TOBOPSIT O CBOEM HETaTUBHOM OTHO-
IIIEHUH K 9THM METOAAM BOCITUTAHMS, YTO MBI CBS3bIBAEM
¢ 6oAbBIIIelT aKTyaAM3aIfeil B aMePUKAHCKOM obIjecTBe
pobAeMbI IICHXOAOTUYECKOTOo HacHAMS. BMecTe ¢ TeM,
HEeKOTOpble MAaTepH CYUTAIOT HEBEPHOH M IPAKTHKY
IPeAOCTABACHNUS peOeHKY U3AHIIHE! CBOOOABI, OTCYT-
CTBUS YIIOPSIAOY€HHOCTH XXU3HH, TO €CTb, II0 CYTH A€AQ,
6esnap3opHOCTb. Ha HepomycTMOCTD Pu3MUeCKUX Ha-
Ka3aHMil yKa3bIBAIOT TOABKO poccuiickue Marepu (15,6%
BBICKA3bIBAHMII), B GOABIIMHCTBE Ke aMePUKAHCKHX Ce-
Meft 9Ta $OpMa BOCIUTAHUS HE IPAKTHKYETCs], YeMy
B HEMAAOH CTeNeHH CIIOCOOCTBYIOT HOPMBI OBEHAABHOM
IOCTHIIMU. BO3MOXXHO, B AQHHOM CAydae MMeeT MeCTO
npeobpazoBaHue $PU3NYECKOH arpecCHU B IICHXOAOTH-
4eCKyI0, YTO U IIPOSIBHAOCH B BHICOKOM YPOBHE Iepe-
JKUBAHUS PECTIOHAEHTAMH IICHXOAOTUYECKOTO HACHAHS
CO CTOPOHBI poauTeAeit. [umeporexa, XoTs 1 Ha3bIBAeTCs
HAIIMU PeCIIOHAEHTAMH B Ka4eCTBe HEBEPHOTO CIIocoba
BOCITUTAHMS, 3aHUMAET ITPEATIOCAEAHEE 10 3HAYUMOCTH
MeCTO B 00eux BoIOOpKax. MBI CBsI3bIBae€M 9TO C IMOLIH-
OHAABHOM ITPOTHBOPEYUBOCTHIO peHOMEHA TUIIePOIIeKH,
KOTOpasi IIePeXUBAeTCs peOeHKOM KaK AI000Bb 1 3a60Ta
OAM3KHUX, HO HECKOABKO U30BITOYHAS M YAYIIAOLIASL.
KpHUTHYHOCTD COBpeMEHHBIX MaTepeil II0 OTHOIIe-
HMIO K IIPAKTHKAM BOCIIMTAHMS, IPUMEHSBIIIMCS B UX
POAUTEABCKUX CEMBSIX, 00BSICHSAETCS HE TOABKO AHYHbBIM
HETaTHBHBIM AeTCKHMM OIIBITOM, HO M 3HAYUTEABHOM Ae-
MOKpATH3aIeil AeTCKO-POAUTEAbCKMX OTHOIICHUI
B COBpeMeHHOM obmrectse. O COKpallleHUH AMCTAHIUH
MEXAY AETbMH U POAHUTEASIMH, ITOBBIIIEHHU < POAHU-
TEABCKOH TOACPAHTHOCTH M ACMOKPaTHYHOCTH > TOBO-
par 21,9% poccuiickux u 34,6% aMepHKaHCKHMX MaM.
HeiHenrHue AeTH IPOBOAST AOMA, B CeMbe, HAMHOTO
OoAbllle BpeMeHH, YeM IIPOBOAMAY UX poauTeAn. CoAn-
JKEHUIO AeTeil U POAUTEAEH CIIOCOOCTBYeT U pasBUTHE

UHQPACTPYKTYpPBl COBPEMEHHOTO AOCYTa, BKAIOYEHHE
B HET'O TaK Ha3bIBAE€MBIX «ACTCKHX OIIIMI > : CIIelJHaAbHAS
MebeAb M YTOAKH AAS AeTell B Kade, peCTOpaHax, TOPro-
BBIX I]eHTPAX, AeTCKOe MEHIO B CAMOALTE, IT0e3Ae, OTeA.,
BO3MOXKHOCTb ITPUOOpeTEHN s IIPUBBIYHOTO AASL pebeH-
Ka TUTAHUSA U CPEACTB TUTHEHbl U YX0AQ TPaKTHYeCKU
B AI060M MarasuHe. [TaHAYCBI AASI KOASICOK, 9CKAAATOPBI,
AUQTBDI, IEACHAAbHBIE CTOAMKH, UMEIONIHeCs MpaKTHye-
CKHU B K)KAOM COBpPEMEHHOM TOPIOBO-Pa3BA€KaTEAbHOM
IIeHTPe, CO3AAI0T 6e30apbepPHYIO CPeAy AAS POAUTeAeH
C MAAGHBKUMH AeTbMU. PebeHOK AFICTBHTEABHO HMeeT
BO3MOXXHOCTDb «€CTeCTBEHHO BPACTH B KU3Hb CEMbU>,
Y4acTBOBATb B CEMEHHOM OTABIXe, ITyTEIIeCTBHUIX, ObI-
TOBBIX AEAAX, 2 eT0 POAUTEAU BCe MEeHbIIe HY>KAAIOTCS
B oMoy 6abyirex u 9yBCTBYIOT cebst Bce boAee Hesa-
BHCHMBIMU OT CTapIIero IMOKOAEHHS.

Bpimre MbI yke rOBOPUAM O TOM, YTO COBpeMeHHas!
MHPOPMAIIMOHHAS CPeAd IIPeAAAraeT LIeAbI A MOAe-
Ae¥l POAMTeAbCTBA, HEKOTOPHhIe U3 KOTOPBIX CTAHOBATCS
0COGEHHO MOMYASIPHBIMH CPEAU MOAOABIX POAUTEAEH
[4]. Ml npeAAOXMAW HAIIMM peCTIOHAEHTAM TepeYeHb
TaKUX MOAEAEH C MX KPaTKUM OIMCaHUeM U MeTapopo,
OTpaXkarollei HALI0 KaXKAON MOAEAM, U MOTIPOCHAH BbI-
Oparh Te yTBEPKAECHHS, C KOTOPBIMU OHU coraacHsl Ha-
npuMep: «B BocrinTaHNU pebeHKa s CAEAYIO KYABTYPHOI
TPAaAULIIA MO CEMbM M MOEro HapoAa (<<BOC1'II/ITbI-
Balo CBOEro pebeHKa TaK, KaK BOCIIUTBIBAAM MEHS> )>,
«S cunTaro, 9TO AASI TOTO, YTOOBI PeOEHOK XOPOLIO pas-
BHBAACS, UM HY)XHO aKTUBHO 3aHMMATbCS: YeM paHb-
Ile OH HAaYHEeT OBAAAEBATb 3HAHUSAMU M YMEHUSIMH, TeM
GOADIIe y Hero IMAHCOB Ha YCIeIHY0 XHu3Hb («PanHee
Pa3BUTHE — 3aA0T ycriexa> )>. B criucox Bomau MopeAn
«PadyMHOTO>, «TPAAHLJMOHHOI'0>, «€CTeCTBEHHOI0>,
«HMHTEHCUBHOTO>» U «aAbda>» POAUTEAbCTBA. AaHHbIE
IIPEACTaBACHBI B TabAuIIe 4.

Tabnuua 4. — MNMpeanoyTeHre pecnoHaeHTaMM PasINYHbIX MoaeNen poamuTenbCcTea (B NPOLLEHTax)

Moaeab popuTeAbCcTBa Poccusa CIITIA Pasanunsa
Pazymuoe 59,4 61,5
TpaaumoHHOE 31,3 15,4 P<0,05
EcrecrBennoe 12,5 30,8 P <0,05
HMurencusnoe 59,4 61,5
Aabda 9,4 15,4

(Cymmapnvie noxasameiu evibopos npesviuarom 100%, nockorvky pecnondenmvl 86i6uparu ceviuie 00HOZ0

ymeepokdenus).

IToAydeHHbBIE AQHHbIE CBUAETEABCTBYIOT O TOM, 4TO
CTpaTeruy POAUTEABCTBA, peaAM3yeMble HALIUMH pe-
CIIOHAEHTAMH, IMEIOT MO3aUYHBII XapaKTep, COeAUHSIS
B cebe 9AeMeHTBI PasHbIX MoaeAeil. PopuTeabckue mpak-
THKH OOABIIMHCTBA MaTepeil 00erx BIOOPOK COYETA0T

B ce6e MOAEAHN Pa3yMHOI'O 1 HHTEHCHUBHOTO POAHUTEAD-
CTBa, TO €CTb OPUEHTHPOBAHbI Ha Y4€T HOTPe6HOCTefI
U COCTOSIHUM pe6eHKa 1 CO3AaHHE YCAOBI/Iﬁ AASL €T0 paH-
HEro pa3BUTHAL. HOHYAﬂPHOCTb I9THUX MOAeAefI B ITIOAHOM
MeEpe€ OTpaXa€T OPHUEHTALMI0O COBPEMEHHBIX MaTepeﬁ
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Ha THUOKMIA, AEMOKPATHYHBIM CTHAb B3aHMOAEHCTBH
C pe6eHKOM, C OAHO¥ CTOPOHBI, H TIOABEP>KEHHOCTD AAB-
A€HHIO COLIMYMa, TPOTMAraHAMPYIOIIEro UAeH HHTEHCHB-
HOT'O POAMTEAbCTBA Ye€Pe3 PEKAAMY ITOAE€3HBIX AAS ACTeH
TOBApPOB U YCAYT, C Apyroii. Ha BTopom mo 3HauumocTu
MecTe AAS aMEPHKAHCKUX MaM OKa3aAach MOAEAD ecTe-
crBenHoro poaureabctsa (P< 0,01), B To Bpems Kak
AASL POCCHSTHOK CTOAD K€ 3HAaYMMOM CTaAa MOAEAb po-
AWUTEAbCTBA, ODUEHTUPOBAHHAs Ha CEeMEeHMHbIE TPAAUIIUH
(P <0,01). «HepemokpaTHaHOe > aAbda-POAUTEABCTBO
IpHBAEKAaeT HaMMeHbIllee YMCAO MaTepel, M 9TO, Ha Hall
B3TASIA, YOCAUTEABHO CBUAETEABCTBYET O HEKOHIPYIHT-
HOCTH €T0 HAC€OAOTHHU COBPEMEHHOM JII0Xe.

MHorue pecrnoHA€HTBI OTMEYAIOT MePeHACHIIeH-
HOCTb MHQOPMAIIMOHHOTO TOTOKA MPUBAEKATEAbHBIMH
1 OAHOBPEMEHHO NPOTHBOPEYUBBIMU CBEACHHAMH H CO-
BETaMHM I10 YXOAY 3a AeTbMH, AABA€HHE KOTOPOTO OTMe-
qaror 25% poccuiickux u 38,5% aMepUKaHCKHX MaTe-
peit. TeMm He MeHee, KaK ITOKa3aAM Pe3yAbTAThI HANIErO
HCCAEAOBAHMS, OHH YCITEIIHO CIIPABASIIOTCS C BBIOOPOM
TOM CTpaTerMH POAUTEAbCKOTO IIOBEAEHHS, KOTOpas
B HaOOABIIell CTelleHH OTBeYaeT HX COOCTBEHHOM Kap-
THHE MHUPA, POAUTEABCKMM IIPUOPHUTETAM, YOEXKACHHAM
u 1leHHOCTAM. OPTOAOKCAAbHOE CAEAOBaHME KAKOM-AH-
60 OAHOI MACOAOTUH POAUTEABCTBA BCTPEYAETCS Heva-
CTO, O YeM CBHAETEAbCTBYIOT He TOABKO HAIllM AAHHBIE,
HO M aHAAU3 KOHTE€HTA POAUTEABCKHX GOPYMOB: MHOTHE
MaTepH, apryMEHTHPYS CBOIO IMO3HUIIUI0, TOBOPSAT O TOM,
4TO «BCe-TaKHM HY>KHO QUABTPOBATD M CKENITUYECKH ITOA-
XOAUTD K AF00OF KOHIJIIIINH BOCIIUTAHIS U OOpaljeHns
C pebeHKOM, ITyCTb AQXKe M CAMOI, YTO HU Ha eCTh ecTe-
CTBEHHOM > .

3akarouenne. MaTepuaAbl, MOAyYeHHbIE B XOAE Ha-
IIIer0 UCCAGAOBAHNSI, TIO3BOASIIOT COCTaBUTh 000011eH-
HBII IICUXOAOTHYECKHIT 00pa3 ceMbU U POAUTEABCTBA,
XapaKTePHbI AAS MaTepeil 061IjecTBa IpePUIypaTUBHOM
KYABTYPBIL.

IIpuopurersl cOBpeMEeHHON MOAOAOM CeMbH, CBSI-
3aHHBIE C IPOPECCHOHAABHOM caMopeaAusalue, cos-
AQHHEM MaTepHUaAbHOIo QyHAAMEHTA CeMeNHOM )KU3HH,
CTaHOBATCS OCHOBHOM MPUYMHOM TaK Ha3bIBAEMOTIO OT-
AOXXEHHOTO POAMTEABCTBA, TUIIMYHOTO AASL OOABIIMH-
cTBa pa3BUTHIX cTpaH. CoBpeMeHHas ceMbsi — 9TO Ipe-
HMYIIeCTBEHHO IIOAHAs HyKA€ApHA s MAAOAETHAsI CEMbs,
CMBICAOBBIM IIEHTPOM KOTOPOM SIBASIETCS YXOA 33 ACTbMHU
1 KOMPOPTHAsI KU3Hb BCEX €€ YACHOB. AeTOlLeHTpUd-
HOCTb ITOCTENEHHO YCTyTaeT MeCTO HAE€e eCTECTBEHHOTO
BpACTaHHs peOeHKa B )KM3Hb CEMbH, YeMy CIIOCOOCTByeT
Pa3BUTHE HHPPACTPYKTYPbI CEPBUCA, IOCTOSHHO PaCIIH-
PAIOIIEro «ATCKUe OII[UU> B IIepedHe YCAYT. YJacTHe

pebeHKa B CeMEHOM AOCYTe CTAaHOBHTCSI KOM(OPTHBIM
AASL POAUTEAEH, OHH BCe MeHbIIle HY)KAQIOTCSI B TIOMOII-
HHUKaX U IyBCTBYIOT ce0si Bce OOAee He3aBHCHMbIMHU
OT CTapIIero MOKOAEHHUSI.

ITpapoauTean HaxoasITCs Ha epudepun obpasa ce-
MbH COBPEMEHHBIX MaTepef, pACCMaTPUBAIOTCS TOABKO
KaK ITIOTeHIJMaAbHbIe IOMOILIHHUKH 10 YXOAY 32 ACTbMH,
HO He KaK HOCHTEAU HeOOXOANMbIX MOAOABIM POAUTEASIM
3HAHMI U yMeHMH. PopuTeAbckye MPaKTUKU MPeXKHUX
AT He TOABKO He aKTYaAbHBI, HO U OL|eHHUBAIOTCS KaK
OIIMOOYHbIE, pEIIPECCUBHBIE U TIOAABASIIONINE, HE OTBE-
Jaroljie AeMOKPaTHYHOMY XapaKTepy IICHXOAOTUYeCKOM
KYABTYPBI COBpeMeHHOTO 061mecTBa. MoAoable MaTepH
OPHEHTHPYIOTCS HA MOAEAH POAUTEABCTBA, KOTOPbIEe KOH-
CTpyupyeT HUHPOPMAIMOHHAS CPeAd TOCTUHAYCTPHAAD-
HOTO 00IIjecTBa, OAHAKO, peaAu3yeMble UMH CTPATerHUH
POAMTEABCTBA UMEIOT MO3AUYHBII XapaKTep, COCAMHSIS
B ceOe 9AeMeHTBI pa3HbIX MopeAeil. Hanboaee mpusaexa-
TEABHBIMHU AASL HUX OKA3bIBAIOTCSI IIPAKTUKH Pa3yMHOTO
Y HHTEHCHBHOTO POAMTEABCTBA, COYETAIOIIe YCTAHOB-
KM Ha CA€AOBAHME 32 IOTPEOHOCTSIMU M BO3MOXKHOCTSIMH
pebeHKa ¢ yOeXKACHHOCTDIO B IIOAb3€ U IIPEUMYIIIeCTBAX
PaHHEro pa3BUTHSI.

Hapsiay co 3HaYUTEABHBIM CXOACTBOM BBISBHAHCDH
¥ OIIPeAeACHHbIE PA3AMYHS B COACPXKAHUH 00pa3a ceMbH
y MaTepeil, IPHHAAAEXKAIIUX K PA3HBIM KYABTYPHBIM CO-
obmecTBaM.

Tax, cpeAr aMepUKAHCKHX MaTepeil pacTeT TOAePAHT-
HOe OTHOIIEHHE K TOMY, YTO aTMOCdepa AI0OBH, B3aHMO-
IIOHMMAHHs1 X ICHXOAOTHYeCKOr0 KOM(OpPTa KaK yCAOBUE
CeMeIHOrO CYaCTbsl MOXXET YCIIeNIHO KOHKYpPHUpPOBATh
C IIeHHOCTDIO TPAAUIIMOHHON CTPYKTYPBI CeMbH, TOTAQ
KaK AASL POCCHFICKMX MaM MMEHHO ITOAHOTA CeMbH BBI-
CTyIIaeT TAABHBIM KpUTepHeM ee 6Aaromoayuns. B To sxe
BpeMsl, IPOXHBAHHE B PACIIMPEHHOM CeMbe, PacIieHHBa-
eMoe POCCUICKAMH MaTePsIMU KaK BBIHYXKACHHOE, XOTsI
M MMeIOIIjie CBOH IPEUMYIIeCTBA, OKA3bIBAETCS IIOTEH-
IIMAABHO IPHBAEKATEABHBIM AASI MHOTHX aMePHKAHCKHUX
MaTepei, y KOTOPBIX PeaAbHBII OIBIT COBMECTHOTO IIPO-
KUBAHUS B OOABIION CeMbe OrpaHUYeH IMPA3AHUIHBIMU
¥ KAHUKYASIDHBIMH BCTPEYaMH C POAHBIMH.

OmnpepeseHHbIE PA3AMYUS UMEIOTCS U B IPEATIO-
YTEHHH MOAEAEH POAUTEAbCTBA: TPETh AMEPUKAHCKHX
MaTepeil pa3AeAsieT MAeU eCTeCTBEHHOIO POAUTEAbCTBA,
TAKOMY K€ UHUCAY POCCHSIHOK OAM3KH TPAAUIIMOHHBIE
IPUHIUIIBI BOCIIUTAHUA. 3AECh, TO-BUAUMOMY, CKa3bl-
BAeTCs BAMSIHHE AOMUHHPYIOUIUX I[€HHOCTeH obIe-
CTBEHHOT'O CO3HAHMS, AKTYAAUSHUPYIOMUX 3HAYMMOCTD
KOHTEKCTHBIX HA€HL. B 4acTHOCTH, IIeHHOCTHOE OTHOIIIe-
HUe K IPUPOAE, 3AOPOBOMY 00pasy XXU3HH, THIIHIHOE
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AASL AaMEPHKAHCKOTO O0IIeCTBa, CO3AAET IICHXOAOTHYe-
CKYIO YCTQaHOBKY Ha NPUHSTHE OAM3KHX 10 TeMaTHKe
HMAEH eCTeCTBEHHOTO POAUTEAbCTBA. AHAAOTMYHYIO
$YHKIIMIO AASL POCCUMCKHMX MaTepe BbIIIOAHSET TPaAU-
ITUOHAAUCTCKUM KOHTEKCT HAITMOHAABHBIX I[eHHOCTEH,
B KOTOPbIE YCIeIIHO BIIMChIBAETCS M OTHOLIEHHE K BOC-
IUTAHUIO AETeH.

Kpocc-kyAbTypHBIi XapakTep Halllero HCCAGAOBAHUS
MMO3BOASIET CAEAATH BBIBOA O TOM, UYTO IICUXOAOTHYECKOE
coAeprKaHUe 00pa3a ceMbU U POAUTEABCTBA COBPEMEHHBIX

MaTepei OIPeAeAseT s IPEHMYIeCTBEHHO TA0OAABHbI-
MH COIIMAAbHO-9KOHOMHYECKHMH, KyABTYPHBIMHU M HH-
popMaIMOHHBIMH ITPOIIeCCaMU, IIPOTEKAIOIIMMU B 06-
mecTBe NpeUrypaTuBHON KyAbTypbl. MIMeHHO 3THM
06yCAOBAEHO 3HAYUTEABHOE CXOACTBO MHOTUX ITO3HUIHI
POCCHICKMX U aMEPHUKAaHCKHUX MaTepel, OTHOCAIUXCS
K OAHOM BO3pPAaCTHOM Koropre. Pasandus B copeprkaHuu
06pasa ceMbH y IIPEACTABUTEAEH PA3HBIX CTPAH OIIPeAe-
ASIFOTCSL AOMUHHUPYIOIIUMH HAESIMH U TPAAULIMOHHBIMU
LIeHHOCTSIMH, OTPa’karolMMH MEHTAAbHOCTD HaIlHH.
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AHHOT&III/I}I: B crarpe paccMaTpUBalOTCA NHANBHUAYAADHO-IICHXOAOTHMYIECKHE XapaKTEPHUCTUKU 6YAYIHI/IX

IICUXOAOTOB, KOTOPbI€ BAMSIOT Ha YCIIEITHOCTD ACITEABPHOCTH B OKCTPEMAAbBHDBIX CUTYalTHAX. BbIAeAeHbI

(l)aKTOpr: CaMOaKTYyaAu3alusd AHIYHOCTH, KOMMYHI/IK3.6 €APHOCTDH, MOTHBHPOBAHHOCTDb, SKCTEPHAADPHOCTD,

3alIMTHbIC MEXAaHU3MbI IICUXHUKH 1 SOMOITNOHAAbHA CTa6I/IAbHOCTb.

KaroueBrpie caoBa: 9KCTpEMaAbHAA IICUXOAOTH, MTHANBHUAYAADbHBIE CBOMCTBA ANYHOCTH, IICHUXOAOT'H.

ITocraHoBKa Mpo6AeMBI. AKTYyaABHOCTb HCCACAO-
BaHMS IIPOOAEMBI IPOPECCHOHAABHOR ITIOATOTOBKH CIIe-
IJUAAMCTOB MPaKTUYECKON IICHXOAOTHH, ASITEABHOCTH
KOTOPBIX CBSI3aHA C 9KCTPEMaAbHBIMH YCAOBHUSMH, IIpe-
AOTIpeAeAeHa YBeAMYEHHeM YPe3BbIYaliHbIX CHUTYaLMi
B YKpauHe, X YpOBHsA cAokHOCTH. OpHaKo npodeccu-
OHAABHASI IIOATOTOBKA OYAYIIIero IICMXOAOTa Ha CTAAUH
06pa3oBaHisI HeBO3MOXKHA 6€3 HAYYHOTO IIPEACTABACHHS
O IMICUXOAOTHYECKON CTPYKTYP€e AUMHOCTH H €€ HCCAAO-
BaHMs, BEAb AMIIb IIEAOCTHOE CTPYKTYpPUPOBaHHOE I10-
HUMaHHe IICUXUKU COAEPKATEAbHO IIPEACTABASIET TPY-
AOBO MOTEHIIMAA CIIEIIHAANCTA.

AHaAM3 IIOCACAHHX HCCACAOBAHHIT M ITyGAMKAIIHIL.
AHaAM3 AUTEpATyPHbIX HCTOYHUKOB ITOKA3aA, 9TO IPO-
bAeMe CITeIMAANCTA, 3aAeHICTBOBAHHOTO B 9KCTPEMAAD-
HBIX YCAOBHUSX ACATEABHOCTHU YAEASIeTCS AOCTAaTOYHOE
BHHMaHUe. PaccMaTpuBaioTcst 0cOO€HHOCTH ITOBEACHHS
YeAOBEKa B UPEe3BBIYAMHBIX CUTYAIHSAX PasHOrO THUIIA
TeXHOTEHHBIX M IPHPOAHBIX KaracTpod [2; 4]; uccae-
AYIOTCSI TICUXOAOTHYeCKoe obecriedeHre mpodeccro-
HAaABHOM M (YHKIIMOHAABHOM HAAEKHOCTH IIepCOHAAA
IIpH BBITIOAHEHUH 33Aa4 B YCAOBHUSIX, KOTOpbIe TPeOyIOT
BBICOKO MOOHAM3AIUY PpUSMIECKHX, ICHXOAOTHIECKUX
¥ MOPaABHBIX Ka4ecTB ANMHOCTH | 1; 3; 5; 7]. B 10 e Bpe-
Msl, TpobAeMe TIOATOTOBKHU IPAKTUYECKOTO IICUXOAOTA
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OTBOAUTCS HEAOCTaTOYHOE MECTO B IICUXOAOTO-TIeAQro-
rudeckoi aureparype. CylecTByIOT AUIIb OTAGAbHBIE
HCCAEAOBAHUS, B KOTOPBIX CTABUTCS AAHHAsI IpobaeMa
[6; 8]. Ha ceropHSmIHuMI1 AGHb OTCYTCTBYeT CHCTEM-
HBII [IOAXOA K ITOATOTOBKE IICHXOAOTa, He paspaboTaHa
IICUXOIPaMMa MPO(PECCUH <IICUXOAOTHS ASITEABHOCTH
B 0COOEHHBIX YCAOBHSIX > ; [TOYTHU He U3y4eHHbIe MOTHBbI
IICUXOAOTa B NMPOQECCHOHAAPHO-9KCTPEMAABHOM Aes-
TEABHOCTH.

H3A0keHHe OCHOBHOTO MaTepHaAa M pe3yAbTa-
TOB HCCAeAOBaHMA. L]eAb cTaTby — aMIMpHYecKoe Hc-
CAeAOBaHHE HHAUBHAYAAbHO-TICUXOAOTUYECKUX CBOMCTB
AWYHOCTH, KOTOPbIe AeTePMHHUPYIOT MPOPECCHOHAAD-
HYIO IOATOTOBA@HHOCTD ITPAaKTH4eCKOro ncuxoaora Jo-
CYAAPCTBEHHOM CAY>KOBI YKpauHbI 110 UPe3BbIYAFHBIM
CHUTYalUsIM.

Metopnr uccaepoBanusa. C IjeAbI0 MCCAEAOBAHUSA
AMYHOCTHBIX XapPAKTEPUCTUK OYAYIIMX IICUXOAOTOB ObIA
IIPOBEACH KOHCTATHUPYIOIMUM aKcrepuMeHT. basopoit
9KCIIEPIMEHTAABHOM IAOIIAAKOM OBIA M30paH ABBOB-
CKHI TOCYAAPCTBEHHBIH YHHBEPCUTET 0e30IIaCHOCTH
KU3HEAeATEeAbHOCTH. B riccaepOBaHHbIE IPHHUMAAO y4a-
cTre 245 AMI] IOHOIIECKOTO BO3PACTa, KOTOPbIE Y4aTcs
1o crierfuaAbHOCTH «Ilcuxoaorus>> AHeBHON POpPMBI
obyuenus (I-V kypcsr).

AM4HOCTHBIE CBOMCTBA OYAYIIMX IICHXOAOTOB H3y4a-
AVICD C TIOMOIIIBIO CAEAYIOIIMX METOAMK. MeTopuKa MHO-
rodaxropHoro uccaeposanus auanoctu 16-PF (P.B. Ke-
TeAA), IPeAHA3HAYEHHAS AASL U3MEPEHHS [IeCTHAALIATH
$akTOpOB, KOTOpPbIE AAIOT MHGOPMAIIUIO O KOHCTHTYIIH-
OHHBIX CBOMCTBAaX MHAMBHAQ. MeToAuKa ompeaeAeHus
akijeHTyanui xapakrepa K. Aeonrapara, koropas aua-
THOCTUPYeT HaAM4Ye aKIIeHTyal[|ii: THTIePTUMHOCTH, Ae-
MOHCTPATHBHOCTH, 9K3aAbTHPOBAHHOCTH, BO3OYAUMOCTH,
TPEBOXXHOCTH, TIEAAHTHYHOCTH, HeyPaBHOBEIIEHHOCTH,
AUCTUMHOCTH, IIMKAOTUMHYHOCTH, 3MOTHBHOCTH. MHO-
rOypPOBHEBbIN ANYHOCTHBII OIPOCHUK “AAAITUBHOCTD
KOTOPbII AMarHOCTHUPYeT IaTONCUXOAOTHYECKHe OTKAO-
nenus amanoctd. Camoakryaausuposanssii rect (E. [o-
CTPOM), KOTOPBII OIIPEAEASIET CAMOAKTYAAUBALIMIO AMYHO-
CTH KaK MHOTOMEPHYIO BeAUYHHY. MeToANKa CaMOOIIeHKI
CTPYKTYpPHbI TeMIIepaMeHTa, KOTOPasl II03BOASIET AUATHO-
CTHPOBATb €T0 NOASIPHbIE CBOMCTBA: 9KCTPABEPCHI0 — HH-
TPOBEPCHUIO, PUTHAHOCTb-TIAACTHIHOCTD, SMOITMOHAABHYIO
BO3OYAUMOCTb — 3MOIIMOHAABHYIO YPaBHOBEIIEHHOCTD,
TEMIT peaKiiuii, akTHBHOCTb. MeToauka TenmuHr-rect, ko-
TOpasi MO3BOASIET OIIPEACAUTD CHUAY M CAAOOCTb HepBHOM
CHCTEMBI AUMHOCTHU H ee AAOMABHOCTD. MeToanKa AMa-
THOCTHKY THIIA [ICUXOAOTHYecKoi samuts! [ P. ITayTunk,
KearepMmaH], ompeaeasieT MOACO3HATEABHbIE 3ALIUTHBIE

MeXaHU3Mbl IICUXMKH, KOTOpble IpUMEeHSeT AUYHOCTD
B CTPECCOBBIX CUTYAIMAX. MeTOANKA MOAGAM TTOBEACHHUS
B CTpeccoBbIX cHTyanusx SACS AASI AMATHOCTHKH CTpaTe-
THIA ITPEOAOACHHS AMYHOCTDIO KCTPEMAABHBIX YCAOBHIL
buorpaduyecknit Bonpocuuk BIV, xoTopsiit AuarsocTu-
pyeT HeKOTOpBbIe aCIeKTbI OHOTPaduU U CTPYKTYPHI AUY-
HOCTHU ¥ $aKTOPBI COIIMAABHOM CPEABL

OMOIMOHAABHO-BOAEBas Cdpepa AUArHOCTHPOBAAACH
C TIOMOIIIBIO CACAYIOIIHMX TeCTOB. MeToANKA AMarHOCTH-
KU CKAOHHOCTH AUYHOCTHU K KOHPANKTHOMY TIOBEAEHUIO
K. Tomaca, koTOopoe onpeaeAsieT AOMUHHPYIONIKeE CIIO-
COOBI peryAMpOBaHUS MHAMUBUAOM KOHPAUKTOB. Me-
TOAMKA AMArHOCTHMKHM IIOKa3aTeAedl u $OpM arpeccuu
(A. Bacc, A. Aapxka), KOTOpas onpepeAsieT PU3UIECKYIo,
BepOaAbHYIO, HEIIPSIMYIO POPMBI AT PECCHH, HETATUBU3M,
Pa3APaKUTEABHOCTD, IOAO3PUTEABHOCTD, OOHAY U UyB-
CTBO BUHBL. MeTOAMKA H3MepeHHs YPOBHS peaKTUB-
HOM U AmyHOCTHOU TpeBoxkHocTu (Y. A. Criuabeprep,
0. A. XaHuH), HaTpaBA€HHAs Ha OT[PEAEACHUE YPOBHS
BPO>KAGHHOM U CUTYaTHBHOM TPEBOKHOCTHU YEAOBEKa.
MeToarKa AMATHOCTHKM 3MOITMOHAABHBIX COCTOSHUMI
(A.T. Akepacailp), KOTOpast U3MepseT CTeNeHb POSIB-
A€HMS HeTaTUBHBIX aKTYaAbHBIX COCTOSHMI, TAKUX KaK:
OAMHOYECTBO; 6eCCOAepPIKATEABHOCTD CYIIleCTBOBAHMS;
cB00OOAQ BBIOOPA; TOAOBOM KOHPAUKT; BPKAEOHOCTD;
pacxoxxaeHne MexAy S-peasbHbiM U I-upeaAbHBIM; CBO-
60Aa BOAM; 6€3HAAEKHOCTD; YYBCTBO HEIPUKASHHOCTH.

OcobeHHOCTH MOTHBALIMOHHOM Cpepbl ANTHOCTH HC-
CAEAOBAAKCD C IIOMOIIBIO CAEAYIOIIUX OIIPOCHUKOB. MeTo-
AMKA OLIeHKH ypOBHS niputssanuii amanoct (B. K. Top6a-
YeBCBKHIT), KOTOPAst ONPEAEASIET OCHOBHbIE KOMIIOHEHTBI
MOTHBAILJHOHHOM CTPYKTYpbl UHAUBHAQ. MeToauKa AMa-
THOCTUKH yPOBHS CyObeKTUBHOTO KoHTpoas (Ax. Pot-
Tep), C IOMOIIBIO KOTOPOI OIPEAEASIOT AOKAAM3ALIHIO
9KCTEPHAABHOTO M HHTEPHAABHOTO CAMOKOHTPOAS AMY-
HocTH. MeToauka «OpuenTanuonnas ankera» (B. Bacc),
KOTOpasl AMArHOCTUPYeT HAIPaBA€HHOCTb AMYHOCTH
Ha ceb6s1, Ha OOIIeHNE HAM XK€ Ha ACATEABHOCTb.

Boaee yeTkyio u moAHYI0 KApTHHY HUHAMBHAYAAbHO-
TICUXOAOTMYeCKHX CBOMCTB AMYHOCTH, KOTOPbIE AeTep-
MHHHPYIOT PO eCCHOHAABHYIO TIOATOTOBACHHOCTD, BbI-
sABAsIeT GaKTOPHBIN aHAAU3, TOCKOABKY OH PacKphIBaeT
AQTeHTHYIO CTPYKTYPY paKTOPOB U OIKChIBAET €€ He3Ha-
YUTEAbHBIM KOAMYECTBOM INepeMeHHbIX. MHTepmpera-
1115 Pe3yABTATOB PpaKTOPHOTO aHAAKM3A OCYIIeCTBASAACh
I10 3HAYMMOCTHU (AKTOPHBIX Harpy3oK. B pesyabraTe dpak-
TOPHOTI'O AHAAM32 ITO BbIOOPKE B IIeAOM BbIACACHBI IIIECTh
$aKTOpOB, KOTOpbIe IMEAH HANOOABIIYIO CMBICAOBYIO Ha-
IPY3Ky M BKAIOYAAM CaMble CyIleCTBEHHbIe TOKA3aTeAH,
XapaKTepH3yIolre KAIoYeBble HHAMBUAYAAbHO-TICHXOAO-
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rUYecKHe 0COOeHHOCTH CTPYKTYPbI AUMHOCTHU OyAyIle-  aHaAM3a BHIOOPKH B 1jeAOM AaHbI B Tabaurie 1. i uHTEp-
IO IPAKTHUYECKOTO IICUXOAOTA. Pe3yAbTaThl paKTOPHOrO  IPETHPYIOTCS CACAYIOLIHM 00pa3oM.

Tabnuua 1. - Pe3ynbratbl GakTOPHOro aHanm3aa BbIOOPKU B LLESTIOM

PaxTopsl
F1 F2 F3 F4 FS F6
PeaktuBHOE 0OpasoBaHue 0,535
OrTpurjanue peaAbHOCTH 0,415
Kommencarus 0,528
[Ipoexnus 0,553
TpeBo>xHOCTD -0,420
TTosHaBaTeAbHBIN MOTUB 0,544
Vzberanus MoTHB 0,496
CopeBHOBaHHUSI MOTHB 0,444
3HaYMMOCTD PE3YABTATOB -0,512
O1eHKa YPOBHS AOCTUTHYTHIX PE3YABTATOB 0,463
O1jeHKa cBOero moTeHIjuaAa 0,504
HameueHHbI1 ypOBeHb MOOHAN3ALIUY YCUAMI 0,568
O>KupaeMbIil yPOBEHD Pe3yAbTATOB 0,424
3aKOHOMEPHOCTh PE3YABTATOB 0,489
MunimatuBHOCTD 0,437
O6uiast UHTEPHAABHOCTD -0,499
HHTepHAABHOCTD HEyAQY -0,696
HHTepHAAPHOCTD CEeMEIHBIX OTHOIMIECHUH -0,600
VHTepHaABHOCTD TPOU3BOACTBEHHBIX -0,578
OTHOIIICHUI

IToxa3zareAan

HHTepHAABHOCTD 3A0POBbSI K 60AE3HU -0,580
OpueHTanys BoO BpeMeH! 0,518
Llennoctu 0,649
KpearusHocTp 0,663
ABTOHOMHOCTbD 0,757
CIIOHTaHHOCTD 0,717
Camopassurue 0,630
AyTOocuMnaTus 0,635
KonTakTHOCTD 0,583
Tubxocrp 0b1meHns 0,656
KommyHuKabeapHOCTD 0,611
OMOIMOHAABHAS CTOMKOCTD 0,654
TTopunnsIeMocTh 0,531
CAEep>KaHHOCTD 0,548
HopMmarnBHOCTD MOBeAeHUS 0,535
YyBCTBUTEAPHOCTD 0,563
AoBepuuBOCTD 0,410
ITpaxTryHOCTB 0,534
AHUIIAOMaTUIHOCTD 0,737
YBepeHHOCTD 0,564
Koncepsarusm 0,484
CaMOKOHTPOAD 0,548
HanpspkeHHOCTD 0,443
OAHMHOYECTBO -0,400
Besnapesxxsaocts -0,493
CTHAD BOCIIUTAHMS 0,418 -0,404
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B ¢axTope 1, koTOpbIi Ha3BaH HAMH «<CAMOAKNLY-
aiusayus AumHocmu>, Ha 3% -OM ypOBHE 3HAYHUMO-
CTH BBIACAMAMCH AEBATH ITOKazaTeaell. Hamboapmuit
YAEABHBII BeC MMEIOT IlepeMeHHbIe «aBTOHOMHOCTD >
U «CIIOHTAHHOCTb>, KOTOPbIE XapaKTePU3YIOT CAMOOT-
HOIIIeHMe AUYHOCTH K CBOUM CITOCOOHOCTSIM, BO3MOJX-
HOCTb KOHTPOAUPOBATb CBOIO KU3Hb, BEPY B CBOH CHUABI
U UX 00beKTUBHOE BHAEHbE, KOTOPOE BAUSIET B 3HAUHU-
TEAbHOM Mepe Ha ee NpoeCcCHOHAAbHOE CTAHOBAEHUE.
Ilepemennble «oOpueHTalMs BO BpeMeHM>, <II€HHO-
CTU>», «KPEaTHUBHOCTb>, «CAMOPA3BUTHE >, «ayTOCUM-
IATUS> MPEAOIIPEASASIOT dMOIMOHAABHBIN KOMPOPT
MHAMBHAQ, €r0 CaMOCTOSITEABHOCTb M YAOBAETBOPEH-
HOCTb >KU3HbIO. B opranusanuu ¢akTopa y4acTByIOT Tak-
e MHAUBHAYAAbHO-TICHXOAOTHYECKHe CBOMCTBA, TaKKe
KaK «KOHTAKTHOCTb>» U «TMOKOCTD OOIIeHUS >, KOTOPbIe
XapaKTepHU3yIOT CIIOCOOHOCTb 0OCAEAyeMBIX CTPOHTb
CHCTeMy B3aUMOOTHOIIEHUH, BBIXOAUTD U3 KOHPAUKTA,
a MHOIAQ u3berarpb KOHQAUKTHBIX AHCTBUI.

B ¢akrop 2 Bomau nokasareau, KOTOpble XapaKTepu-
3YI0T KOMMYHHKATHBHYIO chepy uHAuBHAA. K HUM OT-
HOCATCS: <KOMMYHHKA0EABHOCTD>, <CACPKAHHOCTD>,
«HOPMATHUBHOCTDb MTOBEACHHS >, <IyBCTBUTEABHOCTD>,
«AOBEPUUBOCTDb>, <YBEPEHHOCTb>, «KOHCEPBATU3M>,
«HAIPSDKEHHOCTb>, «CTHAb BOCIHHTAHHUSI>», a TaKKe
C OTPHUIIATEABHBIM 3HAKOM «0e3HaAeXXHOCTb>». OTbOp
nokasaTeseii aToro ¢pakropa popMHpYeT OTHOIIEHHE
AMYHOCTHU K OKPY>KAIOIIUM M CBUAETEAbCTBYET, 4TO 00-
CAeAyeMble B OOIIEHHU C ADYTHMHU AIOABMHU HCIIOAB3YIOT
HOPMATUBHOCTDb IIOBEACHHUS M UMEIOT HaBbIKM TapMoO-
HHUYHOTO OOImjeHns. AHAAUBUPYeMBIN PpaKTOP MOXKHO
HHTEPIIPETUPOBATD KAK «KOMMYHUKAOEALHOCTb AUY-
Hocmu>.

dakTop 3, yCAOBHO Ha3BaHHBIN HAMH <MOMUBUPO-
6AHHOCMb AUMHOCMU>>, SIBASIET COOO0I KOMOHMHAIIHIO
MOTHBOB 0OCAEAYEMBIX M CAMOOLIEHKH Pe3yAbTaTHBHO-
cru ux pAeareabHOCTH. K mokasareAsiM, KoTophle Xapak-
TePU3YIOT MOTUBAIIMOHHYIO Cpepy MHAUBHAQ, IIPHHAAAL-
XKAT: «II03HABATE€AbHbIN MOTUB>, « MOTHB U30€TaHusI>,
«MOTHB COPEeBHOBAHMUA>, KOTOPbIE SBASIOTCS Ba>KHBI-
MM KOMIIOHEHTaMH NMPO¢{eCcCHOHAAbHOM HaITPaBAEHHO-
CTU ¥ IPUTOAHOCTH AMYHOCTH. Bpicokue daxTopHbIE
Harpy3KH UMEIOT Takke IMOKA3aTeAU, KOTOPbIe BAMSIOT
Ha GOpMHMpOBaHUE OTHOIIEHUS PECIIOHAEHTOB K AOCTH-
JKEHUSAM B TPOPeCCUOHAAPHOM AEATEAPHOCTH, 3 IMEHHO:
«OIIeHKa YPOBHS AOCTUTHYThIX PE3yABTATOB>, «OL]eHKa
CBOETrO MOTEHIINAAA>, <« HAMEUEHHbIN YPOBEHb MOOUAH-
3aIlMU YCUAUH >, <« 0KUAAEMBIN YPOBEHb Pe3yABTATOB>,
«3aKOHOMEPHOCTDb Pe3yAbTATOB>, « HHUIUATUBHOCTb>
Y C OTPHIJATEABHBIM 3HAKOM «3HAYUMOCTD PE3YABTATOB> .

B dakrop 4 Bomau nATHh moKasareAer C OTPUIJATEAD-
HbIM 3HAKOM, KOTOPBIe XapaKTePU3YIOT AOKYC-KOHTPOADb
AUYHOCTH B Pa3HBIX Cdepax KU3HEAeATeAbHOCTH, TaKH1e
KaK: «O00Ijasi MHTePHAABHOCTb>», <«HHTEPHAABHOCTD
HeyAQY>», <« MHTEPHAABHOCTD B CEMEHMHBIX OTHONIEHHAX >,
<«HHTEPHAABHOCTb IIPOM3BOACTBEHHbBIX OTHONIEHUH >,
«<HMHTepHAABHOCTDb 3A0POBbsI K 6OAE3HHU >, KOTOPAs AAeT
BO3MOYKHOCTb Ha3BaTb AAHHBIM PaKTOp «<IKCMEPHAADb-
HOCMb AUMHOCIU>> .

daxrop S, YCAOBHO HAa3BaHHbIM HAMH <«<3aujum-
Hble MEXAHU3MbL NCUXUKU>>, QOPMHPYIOT ITOKA3ATEAH,
KOTOpbIe XapaKTePH3YIOT CUCTEMbI 3aIUThl HHAUBUAQ
B CTPeCCOBbIX CUTyanusx. Beicokue gaxropHbie Harpys-
KU MMEIOT ITOKA3aTeAN <«PeakTHBHOe 0OpasoBaHue>,
«OTpUIJAHUE PEAABHOCTH>», «KOMIIEHCALUS», <IIPO-
eKIIMsA>, KOTOPas CBUAETEAbCTBYET O CIIeIU(pUIecKix
KOMITEHCAIIMOHHbIX MEXaHH3MAaX IICHXO03aIIUThI, KOTOPbIe
IIOMOT'YT B pe3yAbTaTe CyOAMMAIIMH KOMIIEHCUPOBATDb
HEAOBOABCTBO OYAyIIleft AeSITEAPHOCTDIO U e CTPecco-
BbIMH ycAOBUSAMHU. CO 3HAKOM MUHYC B AAHHOM paKTope
BBIACAMACS TAKOM ITOKA3aTeAb KaK « CTHAb BOCIIUTAHMSA>,
KOTOPBIA CBUACTEABCTBYeT 00 aBTOPUTAPHOCTH B BOC-
IUTaTeAbHOM IIpOliecce, KOTopas TOpMO3UT GOPMHPOBa-
HIe aAANITHBHBIX 3aIJUTHBIX MEXaHHU3MOB M BAUSET Ha I10-
sIBA€HUE HeTaTUBHBIX IICUXMIeCKHX COCTOSHHUI.

B nccaepoBaHMU BhIpEAGH Takke HIeCTON (akTop,
KOTOPBIA YYUTHIBAET MAKCUMYM AMCIIEPCHUH IOCAE IIATH
nepsbix. Ero Bepymue HHAUKATOpPHI, IpeXAe BCEro, Xa-
PAKTEPH3YIOT SMOIIOHAABHYIO CPepy AUYHOCTH: «3MO-
ITMOHAABHASI CTOUKOCTD >, <IIOAYUHSIEMOCTD>, <IIPaK-
TUYHOCTb>, < AMIIAOMAaTUYHOCTD>, «CAMOKOHTPOAD>.
Kpome Toro, B $pakTop BOLIAM MOKa3aTeAH C OTPHUIA-
TEABHBIM 3HAKOM «TPEBOXKHOCTb>» M «<OAUHOYECTBO>,
KOTOpble AMArHOCTHUPYIOT OTCYTCTBHE HeraTHBHBIX
3MOIIMOHAABHBIX COCTOSHHI AMYHOCTH, TICHXO3MOIIUO-
HAABHOTO ¥ KOTHUTUBHOTO AASI COIJHOHANPSDKEHHUS, YTO
MO>KeT CBHAETEAbCTBOBATD O PErpeCcCUBHBIX KOMMYHHKa-
usix. IToCKOABKY B AQHHBIH GAKTOP BOLIAO HOABIIE BCETO
TIIepeMeHHbIX, KOTOpbIe OIPEAEASIOT CIIOCOOHOCTD 06-
CA@AYeMBIX PYKOBOAUTb CBOMMU PeaKIUsIMH, 3TOT Pak-
TOP MOXXHO MHTEPIPeTHPOBATh KaK «IMOYUOHAAbHASL
CMAaOUALHOCHb AUMHOCIU>> .

BsiBoa. B ieaoM, MOXHO 00001 HHO ITPe3eHTOBATh
TaKHMe Ba)KHeHIIMe pe3yAbTaThl GaKTOPHOIO aHAAM3A.
KaroueBbiMu Mpr3HAKaMH, KOTOPbIe BBIKPUCTAAAM30BAAU
crienupUKy HHAUBHAYAAbHO-TICHXOAOTHIECKHMX CBOMCTB
AUYHOCTH, KOTOPbIe AeTePMHHHUPYIOT TPOPeCCHOHAAD-
HYIO IIOATOTOBA€HHOCTD ITPAKTUYECKOTO IICUXOAOTA K Ae-
ATEAbHOCTH YPe3BBIYAMHBIX CUTYAIJHSIX IO BHIOOPKe B Ije-
AOM, GbIAM Takue: 1) «CaMOAKTyaAM3aLyst ANGHOCTH >,

80



The investigation of personality properties of future psychologists

KaK GaKTOp, KOTOPHIN OOYKAAET YeAOBEKA K YAOBAETBO-
PEHHIO IOTPeGHOCTH BO BHYTPEHHEM POCTe; 2) «KOM-
MYHHKA0€APHOCTh AMYHOCTH > KaK CIIOCOOHOCTB K I10-
CTPOEHHUIO TAPMOHIYHbIX OTHOLIEHHI C OKPY KAIOIIUMH;
3) «MOTHUBHPOBAHHOCTb AMMHOCTH>, KaK FTOTOBHOCTb
HCCAEAYEMBIX K CAMOPEAAU3ALMU ANYHOCTH B IIpodec-

CHOHAABHOM cdepe; 4) «IKCTEPHAABHOCTb AMIHOCTU >
KaK yMeHUsI U30eraTb YyBCTBA BHHBI B 9KCTPEMAABHbIX
CHTyalusx; S) «3alUTHbIe MEXaHM3MbI IICUXHKU > KAK
crenuduyeckre KOMIIEHCAIIMOHHbIE MEXaHU3MbI IICUXO-
3AIUTHl HHAMBUAR B CTPECCOBBIX CHTYALHSAX; 6) «3MO-
IIMOHAABHAS CTAOUABHOCTD AMYHOCTH >
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