
European Journal
of Education and 

Applied Psychology

№ 2 2018

Vienna
2018Publishing

PREMIER



European Journal of Education and Applied Psychology
Scientific journal

№ 2 2018

ISSN 2310-5704

Editor-in-chief Maestre Gabriel, Spain, Doctor of Psychology

International editorial board

 Artyuhina Alexandra Ivanovna, Russia, Doctor of Education
 Bulatbaeva Aygul Abdimazhitovna, Kazakhstan, Doctor of 
Education
 Gurov Valeriy Nikolaevich, Russia, Doctor of Education
 Ibragimova Liliya Ahmatyanovna, Russia, Doctor of Education
 Karabalaeva Gulmira, Kyrgyzstan, Doctor of Education
 Kołodziejczyk Marta, Poland, Doctor of Psychology
 Lekerova Gulsim, Kazakhstan, Doctor of Psychology
 Madalieva Zabira Bekeshovna, Kazakhstan, Doctor of Psychology
 Malakhova Irina, Belarus, Doctor of Education
 Moldabek Kulakhmet, Kazakhstan, Doctor of Education
 Moskvin Victor Anatolevich, Russia, Doctor of Psychology
 Novikov Alexei, Russia, Doctor of Education
 Oganyan Tatiana Borisovna, Russia, Doctor of Education

 Pet’ko Lyudmila Vasylivna, Ukraine, Ph.D. of Education
 Potapchuk Yevhen, Ukraine, Doctor of Psychology
 Rybalko Lina Nikolaevna, Ukraine, Doctor of Education
 Saipov Amangeldi, Kazakhstan, Doctor of Education
 Shadiev Rizamat Davranovich, Uzbekistan, Doctor of Education
 Shhahutova Zarema Zorievna, Russia, Ph.D. of Education
 Tolstaya Svetlana Viktorovna, Moldova, Doctor of Psychology

Proofreading Kristin Theissen

Cover design Andreas Vogel

Additional design Stephan Friedman

Editorial office  Premier Publishing s.r.o.
 Praha 8 – Karlín, Lyčkovo nám. 508/7, PSČ 18600

E-mail: pub@ppublishing.org

Homepage: www.ppublishing.org

European Journal of Education and Applied Psychology is an international, German/English/Russian language, peer-reviewed journal. It is 
published bimonthly with circulation of 1000 copies.
The decisive criterion for accepting a manuscript for publication is scientific quality. All research articles published in this journal have 
undergone a rigorous peer review. Based on initial screening by the editors, each paper is anonymized and reviewed by at least two anonymous 
referees. Recommending the articles for publishing, the reviewers confirm that in their opinion the submitted article contains important or 
new scientific results.
Premier Publishing s.r.o. is not responsible for the stylistic content of the article. The responsibility for the stylistic content lies on an author 
of an article.
Instructions for authors
Full instructions for manuscript preparation and submission can be found through the Premier Publishing s.r.o. home page at:
http://www. ppublishing.org.
Material disclaimer
The opinions expressed in the conference proceedings do not necessarily reflect those of the Premier Publishing s.r.o., the editor, the editorial 
board, or the organization to which the authors are affiliated.
Premier Publishing s.r.o. is not responsible for the stylistic content of the article. The responsibility for the stylistic content lies on an author 
of an article.
Included to the open access repositories:

© Premier Publishing s.r.o.
All rights reserved; no part of this publication may be reproduced, stored in a retrieval system, or transmitted in any form or by any means, 
electronic, mechanical, photocopying, recording, or otherwise, without prior written permission of the Publisher.

Typeset in Berling by Ziegler Buchdruckerei, Linz, Austria.
Printed by Premier Publishing s.r.o., Vienna, Austria on acid-free paper.



THE QUESTION OF INTERNET ADDICTION AMONG THE MODERN COLLEGE-AGE POPULATION

3

Section 1. Other Aspects of Psychology
Blokhina Iryna Oleksandrivna,

cand. of psych. senc., associate professor,
Department of Psychology and Pedagogy

The National Technical University of Ukraine
“Igor Sikorsky Kyiv Polytechnic Institute”

E-mail: irinablohina1@ukr.net
Moskalenko Olga Volodymyrivna,

cand. of psych. senc., Senior Lecturer,
Department of Psychology and Pedagogy

The National Technical University of Ukraine
“Igor Sikorsky Kyiv Polytechnic Institute”

E-mail: Olgets@ukr.net

THE QUESTION OF INTERNET ADDICTION AMONG 
THE MODERN COLLEGE-AGE POPULATION
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The rapid development of human capacity due to 
the progress of information technology foregrounds 
a number of issues today’s society is facing. The ex-
pansion of the Internet in various spheres of life 
caused its pathological use.

The phenomenon of Internet addiction was first 
studied by a psychiatrist I. Goldberg and a clinical 
psychologist K. Young. According to I. Goldberg, In-
ternet addiction is a personality disorder resulting 
from the excessive Internet and computer use having 
a detrimental effect on the everyday, educational, so-
cial, job-related, family, financial and psychological 
spheres of human activity [4].

An American scientist K. Young, who studied the 
preconditions for the Internet addiction emergence, 
developed its model, according to which Internet ad-
diction arises as a consequence of the accessibility 
of the corresponding actions, control over personal 
actions and the consequences of personal decisions, 
as well as emotional excitement as a result of the 
personal activities [1]. Based on the results of the 
research, the scientist identified five main types of 
Internet addiction [3]:

1. Computer addiction – obsessive work in front 
of a computer (programming, computer games or 
other activities);
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2. Net compulsion – compulsive web surfing or 
database searches;

3. Information overload – pathological online 
gambling, online trading or shopping etc.;

4. Cyber-sexual addiction – “cybersex” addiction, 
that is, visiting pornographic sites, discussing sexual 
topics in chat rooms or closed groups “for adults”;

5. Cyber-communication addiction – depen-
dence on communication in social networks, forums, 
chats, group games and teleconferencing, which can 
lead to the replacement of communication with real 
family members and friends by the virtual ones.

V. Mendelevich suggested another typology of 
the Internet addicted people, distinguishing the fol-
lowing types: Internet gamblers, Internet workahol-
ics, Internet sexaholiks, Internet erotaholics, Internet 
shoppers and Internet relationship addicts [2].

Following the research results and systematiza-
tion of the Internet addiction criteria, a researcher 
M. Orzack divided them into psychological and 
physical ones. The psychological features of Internet 
addiction include a state of emotional excitement or 
euphoria while staying at a computer; an increased 
duration of stay in the Internet space; the inability 
to timely finish an Internet session; avoiding the rel-
evant personal affairs and responsibilities; ignoring 
problems in the educational (professional) sphere; 
the inability to distract from staying in the Internet 
space; despair and irritation due to the forced session 
interruption; obsessive thoughts about the Internet 
and uncontrolled desire to resume an interrupted 
session; excessive investment of material resources 
to ensure the Internet access; avoidance of criticism 
of such a lifestyle, as well as lying about the frequen-
cy and duration of stay in the Internet space. Among 
the physical features of the Internet addiction, the 
scientist mentionscarpal tunnel syndrome, dryness 
of mucous membranes of the eyes, migraines, back 
pain, irregular nutrition, contempt of the rules of 
personal hygiene, sleep disorders [5].

The following scientists also showed interest 
in studying the problem of computer addiction: 

N. Bugayova, R. Granovska, A. Horlova, M. Drepa, 
T. Dubrova, L. Yerhieva, N. Kuznetsova, O. Lysenko, 
G. Mead, O Makarenko, O. Postova, M. Stepanova, 
A. Timofeev, A. Uskova, S. Fadeeva, R. Folberg, 
A. Freedman, A. Chambers, G. Chayka, T. Shybu-
tani and others.

The purpose of the study was to identify online 
addiction among the contemporary college-age 
population.

We define Internet addiction as a compulsive de-
sire to connect to the Internet space, stay there for a 
long time, and a difficulty of disconnecting from the 
network.

The main method of research was a question-
naire, and the respondents supposed to determine 
the purpose and duration of the Internet resources 
use and emotional changes as a possible conse-
quence of the excessive Internet use. Furthermore, 
the changes in the process of the survey participants’ 
face-to-face communication, academic performance 
and household habits caused by the excessive Inter-
net use were researched. One hundred and five stu-
dents from higher education institutions of the first 
and fifth years were involved in the survey.

The developed questionnaire contained open 
and closed questions on the study of the peculiari-
ties of the Internet resources use by the collage-age 
population.

Based on scientific research (S. Varlamov, E. Hon-
charov, I. Sokolov, T. Matsiokha, V. Mendelevich, 
K. Young etc.), we have developed the following 
valid and measurable criteria of Internet addiction:

– amount of time spent on the Internet;
– the purpose of staying online;
– affective changes as a result of excessive stay/

inability to stay online;
– decline in job-, academic-, household-related 

performance due to the excessive Internet use;
– changes in the process of face-to-face commu-

nication.
The empirical data processing was carried out 

using the cluster analysis method, which resulted 
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into four groups of respondents with different degree 
of Internet addiction divided according to selected 
criteria.

The first group is characterized by the following 
combination of Internet addiction criteria: staying 
online for five or more hours a day, the purpose of 
staying in the Internet space is not clearly defined, 
the affective changes are pronounced, a significant 
performance degradation in all spheres of life, 
negative qualitative and quantitative changes in the 
process of face-to-face communication.

The second group is characterized by the 
following combination of Internet addiction criteria: 
staying online for up to five hours a day, the purpose 
of staying in the Internet space varies, the affective 
changes are pronounced, performance degradation is 
present in certain spheres of life, as well as qualitative 
and quantitative changes in the process of face-to-
face communication.

The third group features the following criteria: 
staying online for 2–3 hours a day, the purpose of 
staying in the Internet space is clearly defined and 
is connected with communication and training, no 
pronounced affective changes, minor situational 
changes in certain spheres of life, the absence of 
negative qualitative and quantitative changes in the 
process of face-to-face communication.

The fourth group comprises the following set 
of criteria: staying online for 1–3 hours a day, the 
purpose of staying online is clearly defined and is 
connected with communication and cognitive 
activity, lack of affective changes, lack of changes in 
all spheres of life, the absence of negative qualitative 
and quantitative changes in the process of face-to-
face communication.

As a result of the empirical data processing, the 
first group included 7% of the respondents. For the 
respondents staying online for longer periods (five 
or more hours a day), the obsessive surfing (“trips” 
on the network, information search in electronic 
databases and through the search engines without 
a clearly defined purpose), participation in network 

computer games, virtual acquaintances etc. are 
more typical. The main affective changes within the 
discussed group of the respondents include mood 
boost and euphoria while staying online, irritability 
and aggression occurring when attempting to cut 
down the session, increased level of reactive and 
personal anxiety, and conflicts with those who do 
not share the excessive passion to the Internet. 
While staying on the Internet, the respondents 
from this group demonstrate, as a rule, the inability 
to distract from a session to manage household 
affairs, educational activities, meet personal needs, 
and sometimes even to meet basic needs. Among 
the qualitative changes in the process of face-to-face 
communication, there is a significant decrease in the 
percentage of direct interaction: narrowing circle of 
friends and acquaintances for “live communication”, 
as well as the reduced emotionality. The set of 
the established criteria allows us to attribute the 
discussed respondents to the group of people with 
the formed Internet addiction. The confirmation of 
this conclusion is found in the studies of M. Orzack, 
M. Nosov, K. Young.

The second group consists of 41% of respondents. 
The length of stay online (up to five hours a day) is 
defined by a certain purpose, which varies depending 
on the actual activities: information search, cognitive 
interest, entertainment and communication in 
social networks. The affective changes include 
both negative (depressed mood due to the session 
cut down, irritability, frustration), and positive 
(mood lift, increase in activity).It should be noted 
that according to the “decline in job-, academic-, 
household-related performance due to the excessive 
Internet use” criteria, the significant difference, 
compared to the first group of respondents, was 
not noted. The representatives of this group also 
experience the prevailed inability to stop the session 
to perform household affairs and to meet personal 
needs. Face-to-face communication between the 
respondents of the second group is characterized 
by negative changes (reduction of the percentage of 
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direct interaction, narrowing of the circle of friends 
and acquaintances for “live communication” and the 
reduced emotionality), as well as the positive ones 
(becoming less shy and more self-confident, bigger 
circle of like-minded in certain questions people). 
Summarizing the above-mentioned set of criteria, it 
can be affirmed that the respondents from this group 
belong to the individuals who have the initial signs 
of Internet addiction.

The biggest percentage of respondents forming 
the third group make 50%. This group is characterized 
by short periods of time in the network (up to three 
hours a day), having a clearly defined purpose. The 
actual needs and interests of the individual, including 
communication, interaction and cognitive needs 
satisfaction, determine the trends of the Internet 
resources usage. The respondents in the third group 
have no pronounced affective changes. The main life 
sphere undergoing minor changes is the domestic 
one. Such changes include delaying or neglecting 
the everyday affairs, simplifying and minimizing the 
amount of daily duties. The sphere of face-to-face 
communication does not undergo qualitative and 
quantitative changes. The combination of certain 
criteria allows us to conclude that there is no Internet 
addiction among the respondents of the third group.

The smallest percentage of respondents (2%) 
forms the fourth group, for which a short stay in the 
Internet with a clearly defined purposeis typical. 
The Internet sessions of the group representatives 
are defined by the inability to meet the urgent needs 

using other resources. No changes in affective and 
communicative spheres are observed, the criteria of 
educational and personal activity of the individual 
remain stable. This set of criteria makes it possible 
to conclude that the respondents of this group have 
no Internet addiction.

There was an interesting fact: none of the survey 
participants identified themselves as an Internet 
addict.

Thus, the theoretical and empirical research 
makes it possible to draw the following conclusions. 
The Internet addiction the modern youth is 
facing today is a pressing issue, deserving special 
attention of scientists, since it develops rapidly and 
dynamically. Its escalation among the collage-age 
population, in spite of all the advantages of mass 
cybernation of the population, has serious social 
and psychological consequences. The conducted 
questionnaire survey allowed distinguishing four 
groups of respondents defined by varying degree of 
Internet addiction. The representatives of the collage-
age population who joined the groups already having 
Internet addiction and its initial features, undergo 
the destructive changes in many spheres of life: 
academic, everyday, job-related and communicative. 
The students forming the third and fourth groups 
do not have Internet addiction that is reflected in all 
spheres of their lives having no destructive changes. 
The problem of Internet addiction is to be solved by 
creating recommendations for its prevention and 
reducing the degree of addiction.
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CURRENT SITUATION OF THE STUDY RESUL ASSESSMENT 
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ACCORDING TO THE COMPETENCE RECORD

Abstract: Assessment of the students’ study result according to the competence record used great 
deal of evaluation methods (writing tests, oral examination, tests, observations, experiments, presen-
tations of project, etc.). Moving from assessment emphasizes on students’ knowledge to assessment 
pays attention to the process that students grasp the knowledge, at the same time, focusing on basic 
skills and personal ability to assess the progress of students. Studying the current situation of assess-
ment study results is one of the basis for the University to enhance the management of study results 
according to the competence record of each student. This will improve the quality of education, help 
students to clearly understand the problem, create and apply flexibly the knowledge to real situations.

Keywords: Current situation, assessment, result, study result, competence record, pedagogy 
university, lecturer, pedagogical student.

1. Objects and tools of the study
Objects of the study: management officer (37 

lecturers) and lecturers who are directly teaching 
curricular modules in the Faculty of Mathematics, 
Physics, History, Educational Psychology, Physical 
Education (83 lecturers).

Tools of the study: 02 sample questionnaires 
about the status quo of assessment activities of stu-
dents’ study result according to the competence re-
cord. In the questionnaire, some questions was de-
signed as a closed question form with three options, 
representing three levels from high to low: 1. Signifi-
cant level includes: agreement, confusion, disagree-
ment. 2. Assessment of result level: good, average, 
weak (poor). 3. Frequency of behavior level: often, 
sometimes, never.

2. Content of the study
2.1. Current situation of awareness of manage-

ment officers and lecturers on the importance of 
assessing students’ study result according to com-
petence record

To clarify this issue, we conducted a survey on 
management officers and lecturers directly involved 
in training in 5 faculties of Thai Nguyen Pedagogy 
University: Mathematics, Physics, History, Educa-
tional Psychology and Physical Education. The con-
tents of the survey include:

1. Assisting lecturers to assess the students’ 
progress and achievement of outcome standard 
level, finally to evaluate the quality of the training 
process.
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2. Assisting students to have a basis to develop a 
suitable plan that meet the study outcomes standard 
of the curricular program.

3. Assisting lecturers to adjust teaching activities.
4. Assisting students to adjust learning activities
5. Evaluating the student’s competency system 

to have the basis for counseling and adjusting the 
learning activities of students.

6. Creating the basis for the adjustment of con-
tent and training programs.

7. Assisting the University to manage the train-
ing quality.

8. Assisting parents to grasp the practical ability 
of their children’s to coordinate with the University 
in the study counseling for students.

9. Assisting employers to grasp the practical abil-
ity of students to have basis for effective recruitment 
to meet the job requirements.

The survey result shows that: Most of manag-
ers and lecturers have initially recognized the role 
and importance of assessment activities of students’ 
study result according to the competence record as 
assisting the lecturers to assess the students’ progress 
and achievement of outcome standard level, finally to 
evaluate the quality of the training process (X = 3.0); 
 evaluating the student’s competency system to have 
the basis for counseling and adjusting the learning 
activities of students (X = 2.97). The information 
obtained from the assessment results is one of the 
bases for the University to enhance the management 
activity and improve the training quality.

The survey also shows that some of managers and 
lecturers believe that assessment of students’ study 
result according to the competence record is unes-
sential in assisting parents to grasp the practical abil-
ity of their children to coordinate with the University 
in the study counseling for students (X = 2.57). In 
our opinion, this idea is not entirely correct because 
evaluating the student’s study result according to the 
competence record helps parents to grasp the ability 
of their children and assess their children’s progress. 
On the other hand, if the assessment activities of 

students’ study result according to the competence 
record are taken seriously, they will reflect the qual-
ity of student’s study achievement. This will help 
parents to actively cooperate with the University in 
orienting and consulting the students.

2.1.2. Evaluation status of managers and lecturers 
regarding the performance of assessing students’ study 
result according to ccompetence record

To study this issue, we conducted a survey on 
management officers and lecturers. The contents of 
the survey as follows:

1. Diversifying the forms of assessment, paying 
attention in evaluation in the whole process (evaluat-
ing students’ assiduous level, group assignment and 
essay results, experiments and practices result).

2. Focusing on assessment of competence, pay-
ing attention in evaluating the progress of students.

3. Using a variety of information channels to 
evaluate, attaching much importance to coequal 
evaluation.

4. Considering assessment is a part of teaching 
process and using assessment results to develop and 
innovate the curricular programme.

5. Applying technology in the evaluation process 
to ensure the objectivity and fairness.

Comment:
Results of the survey show that most manage-

ment officers and lecturers believe that the assess-
ment of students’ study result according to the com-
petence record fulfills the following requirements: 
Diversifying the forms of evaluation, attaching much 
importance to evaluation in the whole process; 
evaluating students’ assiduous level, group assign-
ment and essay results, experiments and practices 
result (X = 2.95); Focusing on assessment of com-
petence, paying attention in evaluating the progress 
of students (X = 2.87); Considering assessment is a 
part of teaching process and using assessment results 
to develop and innovate the curricular programme 
(X = 2.84).

In fact, the assessment based on competence 
records helps students in terms of learning meth-
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ods, encourages their study effort and excitement in 
the teaching process. Examination and assessment 
are not only about grasping what students gain, 
but also to know how students learn, whether they 
apply the knowledge to practice. Based on the as-
sessment results of students, lecturers can use these 
results to develop the program and innovate the 
training process.

However, there are opinions that applying tech-
nology in the process of assessing students’ study 
result according to the competence record of the 
University has a lots of restrictions (X = 2.69). There 
are a number of modules were tested on computers 
but this is not equal among faculties.

2.1.3. Assessment status of managers and lecturers 
of Thai Nguyen University regarding the performance 
of assessing study result according to competence record

Content of the survey on the assessment status of 
managers and lecturers regarding the performance of 
assessing study result according to their competence 
records are as follows:

1. Determining the learning outcome standard 
and object of the modules;

2. Evaluating throughout the study process the 
learning result of students;

3. Assessing periodically the study result of stu-
dents;

4. Assessing at the end of each module;
5. Determining students’ achievement;
6. Comparing the results achieved with the learn-

ing outcome standard and object of the module;
7. Making decision to improve the teaching and 

learning activities after evaluation.
Based on the survey results, we find that: Deter-

mining the learning outcome standard and object 
of the modules (X = 2.96) is appreciated by the ma-
jority of managers and lecturers of the University. 
Among the above contents, lecturers and manag-
ers all asserted that the determination of students’ 
achievement was not well performed (X = 2.75). 
This is one of the limitations in assessing students’ 
study result according to the competence record.

2.1.4. Assessment status of managers and lecturers 
of Thai Nguyen University regarding the form and or-
ganization of assessing students’ study result according 
to competence record

– Assessing periodically the study result of students.
This is for regular exams, assignments and essays 

are held by the module lecturers. Re-examination 
will not be conducted for students with regular test 
scores below 5.0 (10 marks scale). Students who are 
absent with legitimate reasons in one of the regular 
exams are entitled to take the additional exam, who 
are absent with legitimate reasons in one of the prac-
tical sessions are considered by the lecturer to take 
part in another practical session.

– Assessing at the end of the module:
End of module assessment includes essay, ob-

jective test, quiz, etc. The form of end of module 
examination is clearly shown in the syllabus of lec-
turers. The survey shows that the University cur-
rently uses the essay form with the test is written 
in a specified time of 120 minutes. Examination 
should be in accordance with the content of the 
module and regulations of the University. The sur-
vey shows that the contents that many lecturers pay 
attention in end of module evaluation are the core 
issues according to object of the module (occupies 
97%) and contents that cover the whole curricu-
lum (occupies 70%). The assessment of the core 
knowledge according to object of the module helps 
students to grasp the basic content of the module; 
contents that cover the whole curriculum will help 
students to master generally the assigned module. 
The survey shows that there is 40% of lecturers se-
lected the knowledge that is often included in the 
regular exams, 23.3% of lecturers selected the hard 
knowledge in the module. The knowledge that lec-
turers are least concerned is the issues that students 
are often subjective or less attentive (03%) and the 
contents are easy to answer (03%).

The fact shows that the forms and methods of as-
sessment have not been effectively used by lecturers. 
The majority of lecturers use only the forms of essay 
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and quiz, other forms such as objective tests are rarely 
used or used without effectiveness.

To find out more about the forms of assessment of 
students’ study result according to the competence 
record, we conducted a questionnaire survey with the 
following contents:

1. Writing essay exam;
2. Essay assignment;
3. Objective test;
4. Writing essay combines with quiz;
5. Quiz;
6. Thematic issue.
The survey result illustrates that: Using the as-

sessment method of writing essay exam (X = 2.64), 
lecturers have hardly developed the orientation of 
ability assignments to measure the high thought level 
because of the difficulty in designing the score scale 
and answers (evaluation scale). Moreover, there are 
many possible answers that cannot be predicted or 
they are not enough ability to issue the examination 
(Especially the open issues – this kind of assignment has 
no fixed answer for both lecturers and students).

The assessment method using quiz (X = 2.39) 
and essay assignment (X = 2.35). In reality, some of 
assessment tools in the questionnaire and observa-
tion method group are used interchangeably, such 
as discussion and essay assignment system were 
combined with lecturers’ observation about the ful-
filment of the practice and teamwork tasks through 
product of presentation of the group representative, 
and by observing student participation. However, 
these tools have not been properly developed and 
used as some managers and lecturers believe that 
they regularly developed the assessment tools which 
is a system of questions and exercises in the class and 
were integrated into the lectures. In addition, very 
few lecturers create and use assessment tool of prod-
uct evaluation because it is least mentioned in the 
content of modules, the design is time consuming 
and the evaluation criteria is difficult to build.

Talking to some lecturers, we learned the follow-
ing: The use of objective tests on the computer has 

not been used frequently because lecturers are lim-
ited in their ability to compile multiple choice ques-
tions and apply technology in assessing students’ 
study result. The methods of coequal evaluation and 
self-assessment were not considered due to the habit 
of using only assessment of teacher.

3. Orientation of innovating examination and 
evaluation

Assessment of students’ study result according to 
the competence record is mainly evaluating the prog-
ress of students and finally is assessing the outcome 
in meaningful contexts. In order to assess students’ 
study result according to the competence record, 
lecturers need to clearly determine the outcome 
standard as well as object of the module; regulations 
on the content of professional knowledge; practical 
skills, ability of technical cognition and problem 
solving; the jobs that students can take after gradu-
ation and other specific requirements for each level 
and training programe. Determining the outcome 
standard and object of the modules is considered as a 
commitment of the University to the society in terms 
of knowledge, skills and attitudes that the student 
acquired after the training process, thereby improve 
the education quality of the University.

The University should train and foster the teach-
ing staff and specialists who are directly involved 
in the evaluation of students’ results, help them to 
improve their qualifications and assessment com-
petence. Paying attention in investing facilities, fi-
nance and equipment for assessment activities of 
students’ study result (such as classrooms, labs, 
management and assessment software systems, 
etc.). Testing and Educational Quality Assurance 
Department: Strengthening direction to profes-
sional faculties and coordinating with professional 
faculties to renovate the forms of examination and 
evaluation of students’ study result. Specialized 
faculties need to improve their responsibility and 
competence to manage the teaching, learning and 
assessments activities of lecturers in faculty. In par-
ticular, each lecturer needs to develop his or her 
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ability to assess the students’ study result and focus 
on the initiative to improve the effectiveness of the 
assessment of students’ study result according to 
the competence record.

The lecturers must to have comments to 
encourage the efforts and progress of students in 
test and evaluation. Grading can be a combination 
of evaluating exam result and observing the diligence 
and progress of student.
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Abstract: The aim of this study is to show the impact of social networks in pupil’s learning process 
and their lives. Research indicates the differences between the time that pupils use for learning and 
the time they spend navigating on social networks. We find out that in older age, children are less 
controlled by their parents during their navigation, thus they are more vulnerable towards social net-
works threats. Obviously, this is supported even by the fact that, from our data, pupils start using social 
networks at the age of eight, although 62.8% of them are aware that social networks are dangerous.

Keywords: social network, learning, behavior, dangerousness.
Introduction
Nowadays, our society is developing more and 

more, and consequently social networks are becom-
ing the trend of this area. Youths are the first to cope 
with this changes and the first to try their effects. 
Social networks are virtual platforms used to cre-
ate new relationships, communicate with friends/
relatives and exchange information [1, 13–17]. Re-
searches show that the use of these networks from 

children has increased [2, 1060–1075] and their 
impact on children life depends on their age and 
gender [3, 46–70].

The aim of this study is to show the impact of 
social networks in pupil’s learning process and their 
lives. From the data analysis it turned out that pu-
pils spend a lot of their time using social networks. 
Furthermore, we find out that in older age, children 
are less controlled by their parents during their 
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navigation. Thus they are more vulnerable towards 
social networks threats. They can lead to anxiety, 
behavioral changes, cyber bulling etc [4]. This is 
why family needs to participate in monitoring the 
activity that children perform on social networks 
[5, 85–90].

Materials and methods
Our study was carried out by us on November 

2017. For the realization of the study a question-
naire with 14 questions was designed. The ques-
tions were based son other researches with the same 
subject [6]. This study is distributed in “ELITE” 
middle and high school in Vlora city and “Andon 
Xoxa” middle and high school in Fier city, Albania, 
including 264 pupils from 12–16 years old. 121 of 
the pupils were female and 143 were males. The 
data were analyzed with Microsoft Office Excel.

Results
After analyzing the data, we were able to produce 

various results related to the impact of social net-
works (SN) in pupils. From 121 female pupils and 
143 males asked in our study, 84.3% of females and 
97.2% of males use social networks. For those who 
used these networks we have analyzed the age when 
pupils begin to use such SN, the time they spend us-
ing them, if they were endangered or not, the role of 
the parents and the main reasons of using SN. We 
analyzed social networking addiction as well. Figure 
1 shows the age when pupils start using social net-
works. The study found that males start using social 
networks earlier than females, around 8–11 years 
old and females in general around 12–15 years old. 
Facebook tops the list of sites that children sign up 
to under-age [7].

Figure 1. Starting age of using social networks

Regarding the time used for navigating in social 
networks; males spent more time than females and 
older pupils spent more time than younger ones. 
They spent around 3–4 hours and this affects the 
time for learning. During this time pupils might 
be endangered and since they are in a young age 
parents are responsible for they safety. The study 
conducted that, 69% of females and 58% of males 
were limited by their parents in what they could do 

while navigating and 65% of females and 41% of 
males were monitored while navigating. Apparent-
ly, males are less monitored by their parents com-
pared to females. Also, the study showed that in 
older age, children are less controlled by their par-
ents during their navigation and this is considered 
as a risk factor. Other endangering factors are the 
information shared and accepting invitations from 
strangers. These factors are shown in (Figure 2). 
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 As shown, males are more prone to share personal 
information, mostly photos (79%), and accept in-
vitations from strangers, equal to 24%, compared 
to females where only 7% of them accept invita-

tions from strangers. 13% of the females and 20% 
of the males have felt at least once endangered 
while using social networks, suffering at least hate 
abuse online.

Figure 2. Endangering factors while using social networks

But, what’s more disturbing is the fact that none 
of them asked help from an adult, they just blocked 
the person who threatened them. Even though the 
children know that social networks are danger-
ous (62.8%) they can’t stop themselves from us-
ing them, resulting in a dependency. 45% of them 
declare that they can’t imagine their day without 
social networks. On the other hand social networks 
can be used as a learning tool but only 12.4% of the 
pupils use them for this purpose.

Conclusions
Social networks represent an important ele-

ment of the pupils’ lives nowadays; as such their use 

has an undeniable impact on their learning process 
and their lives. The earliest age of using social net-
works is eight years old; therefore parents’ attention 
to the activity of their children in these networks 
should be greater. Even thought 62.8% of the pupils 
consider social networks dangerous, they can’t stop 
using them, and even 45% of them are dependent.

In conclusion, we recommend that parents pay 
more attention to their children activity on social 
networks.
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Аннотация: в этой статье проанализированы классификации разновидностей стилистиче-
ских ошибок, представленные в работах по методике обучения украинскому языку.
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Одним из важнейших педагогических условий 
формирования стилистической компетентности 
учащихся должна быть, по нашему мнению, рабо-
та над стилистическими ошибками, для положи-
тельных результатов которой необходима полная 
и точная классификация разновидностей этого 
типа речевых ошибок.

Среди последних исследований, на которые 
мы опираемся, – “Методика обучения украинско-
му языку в средних образовательных учреждени-
ях” под редакцией М. И. Пентилюк (Киев, 2009), 
в которой, в контексте классификации типов ре-

чевых ошибок, затронута проблема современной 
типологии разновидностей отклонений и от сти-
листической нормы.

Эта статья посвящена такому нерешенному 
вопросу методики обучения стилистике украин-
ского языка, как классификация разновидностей 
стилистических ошибок.

Цель этой статьи – анализ типологий разно-
видностей стилистических ошибок, представ-
ленных в исследованиях по методике обучения 
украинскому языку второй половины ХХ – начала 
XXI столетий.
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Классификации разновидностей стилистиче-
ских ошибок конца 60-х – начала 70-х гг. ХХ в. при-
ведены в трудах таких украинских исследователей, 
как Д. М. Кравчук, Г. В. Бережна и др.

Д. М. Кравчук разновидности стилистической 
ошибки объединяет в словарно-стилистические 
(употребление разговорно-просторечных и диа-
лектных слов; непонимание значения слова; не-
умение использовать синонимы; неправильное 
употребление слова; повторение одних и  тех 
же слов или передача одного и того же другими 
словами) и грамматико-стилистические (произ-
вольное расположение слов в  предложении, то 
есть нарушение их обычного порядка; ошибки 
в употреблении деепричастного оборота; непра-
вильное употребление местоимений; смешивание 
прямой речи и косвенной) [2, 55].

Недостатками этой типологии Г. В. Бережна 
называет отсутствие стилистико-фонетических 
неправильностей, неточность в группировании 
словарно-стилистических ошибок, причисление 
к стилистическим таких собственно синтаксиче-
ских неправильностей, как ошибки в употребле-
нии деепричастного оборота и смешивание пря-
мой речи с косвенной [1, 80].

Кроме этих недостатков, классификация 
Д. М. Кравчука, по нашему мнению, имеет и дру-
гие, а  именно: во-первых, отнесение к  стили-
стическим ошибкам употребления разговорно-
просторечных и диалектных слов, что возможно 
лишь в случае необоснованности этого примене-
ния; во-вторых, причисление к стилистическим 
таких собственно лексических ошибок, как не-
понимание значения слова и неправильное его 
применение; в-третьих, отнесение к стилисти-
ческим ошибкам произвольного расположе-
ния слов в предложении, то есть нарушение их 
обычного порядка, что возможно лишь с учетом 
приведенного автором этой типологии приме-
ра; в-четвертых, отсутствие ошибки в примере 
предложения с  неправильным употреблением 
местоимения.

Г. В. Бережна считает целесообразным объ-
единить разновидности стилистической ошибки 
в пять групп: 1) стилистико-лексические и фразео-
логические (злоупотребление штампами, так назы-
ваемыми словами-паразитами; допущение тавто-
логий, плеоназмов; смешивание лексики разных 
эпох; неудачное использование иностранных слов; 
повторение одних и тех же слов вследствие ограни-
ченности словарного запаса, неумение подбирать 
синонимы); 2) стилистико-фонетические (случаи 
неблагозвучия, то есть совпадение гласных и со-
гласных; неоправданная аллитерация; повторение 
одинаковых или подобных по звуковому составу 
частей слова); 3) стилистико-морфологические (ис-
пользование только одной формы падежных окон-
чаний при наличии параллельных и однообразие 
грамматических способов выражения отношений 
принадлежности или притяжательности); 4) сти-
листико-синтаксические (неудачный порядок слов, 
словосочетаний, оборотов в предложении, вслед-
ствие чего возникает двусмысленность; неумелое 
употребление местоимений, что тоже приводит 
к двусмысленности, а также повторение однотип-
ных предложений и синтаксических конструкций; 
однообразие перехода от одной фразы к другой); 
5) стилистические ошибки, связанные с использова-
нием таких художественных средств языка, как эпи-
теты, сравнения, метафоры, метонимии, гиперболы 
[1, 80–81].

Недостатками этой типологии, по нашему 
мнению, являются: во-первых, отсутствие стили-
стико-фразеологической ошибки в приведенном 
автором примере; во-вторых, причисление к сти-
листико-лексическим таких собственно лексиче-
ских ошибок, как допущение тавтологий и плеоназ-
мов, смешивание лексики разных эпох, неудачное 
использование иностранных слов; в-третьих, от-
несение к стилистико-синтаксическим такой соб-
ственно синтаксической ошибки, как неудачный 
порядок слов, словосочетаний, оборотов в пред-
ложении, вследствие чего возникает двусмыслен-
ность; такой собственно лексической ошибки, как 
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неумелое употребление местоимений, которое 
тоже приводит к двусмысленности; в-четвертых, 
причисление к стилистическим ошибкам повторе-
ния однотипных предложений и синтаксических 
конструкций, однообразия перехода от одной 
фразы к другой, что возможно только в случае не-
обоснованности этого повторения или перехода.

Более поздние классификации разновидно-
стей стилистических ошибок приведены в трудах 
таких украинских ученых, как В. Я. Мельничайко 
(Киев, 1984), М. И. Пентилюк (Киев, 2009) и др.

В. Я. Мельничайко называет такие разновид-
ности стилистических ошибок: 1) несоответствие 
стилистической окраски языковых средств содер-
жанию высказывания; 2) нарушение единства 
стиля; 3) искусственная образность; 4) штампы. 
Ученый отмечает, что к стилистическим общепри-
нято относить и  ошибки, связанные с  наруше-
нием общих норм коммуникативно правильной 
речи: 1) неблагозвучность выражения и другие 
отклонения от норм звукового оформления тек-
ста; 2) накопление одних и тех же частей речи; 
3) употребление громоздких, тяжелых для вос-
приятия предложений [3, 41–42].

М. И. Пентилюк условно объединяет стили-
стические ошибки в две разновидности: стиле-
вые (нарушение структуры текста того или ино-
го стиля, смешивание стилей) и стилистические 
(нецелесообразное применение оценочно-эмо-
ционально-экспрессивно окрашенных языковых 
средств разных уровней языковой системы), при 
этом последние ученый объединяет в фонетико-
стилистические (эвфонические), лексико-стили-
стические и грамматико-стилистические. По ее 
словам, такая типология является удобной при 
проверке письменных высказываний учащихся, 
но при констатировании ошибок стоит пользо-
ваться одним термином – стилистическая ошиб-
ка [4, 312].

М. И. Пентилюк отмечает, что нарушения 
структуры текста того или иного стиля нельзя без-
оговорочно относить ни к одному из типов оши-

бок, но учитывать их необходимо. Ученый счита-
ет, что в этом случае можно пойти на компромисс 
и назвать их стилистическими (для удобства уче-
та), так как проявляются они в текстах, принад-
лежащих к определенному стилю. Она приводит 
некоторые ошибки в структуре текста с класси-
фикации таковых, представленной В. Я. Мельни-
чайко: бессистемность изложения, дублирование 
содержания предыдущих частей текста, смысло-
вые разрывы в изложении содержания, неудачные 
начальные и конечные части текста, логически не 
связанные с основной частью повествования, от-
сутствие разделения текста на абзацы, отсутствие 
средств связи между элементами текста [4, 313].

По мнению М. И. Пентилюк, к  стилистиче-
ским (собственно стилистическим) ошибкам от-
носятся: 1) нарушение стилевого единства текста: 
стилистическая несовместимость слов, разности-
левые синтаксические структуры, разностилевая 
окраска текста; 2) неправильное употребление 
слов с переносным значением, фразеологизмов, 
искусственная образность; 3) неуместное исполь-
зование эмоционально окрашенных слов и  вы-
ражений, без учета их стилистических функций, 
вследствие чего возникает стилистическая несо-
вместимость слов, то есть сочетания слов разных 
стилистических рядов; 4) неумение пользоваться 
грамматическими синонимами (вариантами сло-
воформ, словосочетаний и предложений в текстах 
разных стилей); 5) неоправданное употребление 
языковых штампов, клише; 6) лишние в  речи 
бессодержательные слова (слова-паразиты); 
7) нарушение благозвучия речи (прежде всего для 
устных высказываний); 8) немотивированное на-
копление одних и тех же частей речи или их форм; 
9) употребление громоздких, однообразных син-
таксических конструкций, которые делают текст 
стилистически невыразительным [4, 312–313].

Ученый отмечает, что употребление устойчи-
вых словосочетаний в несвойственных им значе-
ниях причисляют к фразеологическим ошибкам, 
однако, по ее мнению, такую неправильность 
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стоит классифицировать как стилистическую, 
поскольку нецелесообразное употребление 
фразеологизмов негативно влияет на стилисти-
ческую окраску текста [4, 311]. По нашему же 
мнению, употребление устойчивых словосоче-
таний в несвойственных им значениях является 
фразеологической ошибкой, а нецелесообразное 
их употребление – стилистической.

С. А. Караман, О. В. Караман, М. Я. Плющ 
и  В. И. Тихоша (Харьков, 2012) выделенные 
В. Я. Мельничайко нарушения структуры текста 
называют условно-стилистическими ошибками, 
а  выделенные М. И. Пентилюк стилистические 
ошибки – собственно стилистическими [6, 54–55].

На нерешенность вопроса типологии разно-
видностей стилистических ошибок указывает 
и то, что в одном и том же источнике – “Словаре-
справочнике по украинской лингводидактике” 
(Киев, 2015) – поданы две классификации раз-
новидностей стилистических ошибок, согласно 
первой из которых они “делятся на языковые 
(лексико-стилистические, морфолого-стили-
стические и синтаксисо-стилистические) и не-
речевые (композиционные, логические и факти-
ческие и т. д.)” [5, 106], а согласно второй – их 
“следует дифференцировать на фонетико-сти-

листические, лексико-стилистические, грамма-
тико-стилистические и собственно стилистиче-
ские” [5, 233]. Также во второй классификации 
отмечено, что к  стилистическим ошибкам от-
носят: нарушение стилевого единства текста, 
неправильное употребление слов с переносным 
значением, фразеологизмов, искусственную об-
разность; неуместное использование эмоцио-
нально окрашенных слов и выражений, без уче-
та их стилистических функций, вследствие чего 
возникает стилистическая несовместимость 
слов; немотивированное накопление одних и тех 
же частей речи или их форм и т. д. [5, 233].

Таким образом, приведенные в работах по ме-
тодике обучения украинскому языку типологии 
разновидностей стилистических ошибок, по на-
шему мнению, полностью не удовлетворяют тре-
бований современной методики обучения стили-
стике украинского языка.

Перспективы дальнейших исследований 
в этом направлении заключаются, по нашему мне-
нию, в уточнении классификации разновидностей 
стилистических ошибок с целью способствования 
положительным результатам работы над этим ти-
пом речевых отклонений от нормы при формиро-
вании стилистической компетентности учащихся.
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1. General information
Subject: Psychology, number of credits: 4 (60 

hours) in which: theory 45 credits, discussion/ ex-
ercises/ essay: 9 credits, group activities: 6 credits 
and self study: 120 credits.

Psychological module equips learners with knowl-
edge of the general issues of psychology, basic phe-
nomena of psychological life, personality and psycho-
logical development via the ages, psychological basis 
of teaching process and education, some issues of 

teachers’ personality to help learners form their skills 
and develop their career skills. Psychological module 
is a prerequisite course for students to study pedagogic 
terms and participate in pedagogic practice.

2. Objectives
Based on the overall objective, researching team 

identified the levels of objectives with specific dis-
criptions, the level of the output of the training pro-
gram and level of competency that learners would 
have after learning process. In detailed:

Table 1.

Objective Module discription Output Qualifi-
cation

1 2 3 4

G1
Analyzing the basic and modern scientific knowledge on human 
psychology, the development of psychology of children through 
the ages, the nature and rules of psychology in the teaching and

1.3.1; 1.4.2; 3
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1 2 3 4

G1

educational process, characterisstics of pedagocial work and 
teachers’ capacity. To know about the theorical methodology 
and methodology of studying, to learn about human psychology 
and psychology of children in the pedagogical process.

1.4.5; 1.3.1; 3

G2

Applying the knowledge you have learned to:
– Evaluate different perspectives on human psychology, explaining 

the psychological phenomena that arise in life and in education;
– Learn the psychology of children in life, in teaching and edu-

cation;
– Organize pedagogical teaching, educational and comunicative 

activities;
– Self-evaluate and develop, complete pedagogical personality.

2.1.1; 2.1.2; 
2.1.3; 2.2.4; 
2.2.1; 2.4.1; 
2.4.2; 2.4.3; 
2.4.4; 2.4.5; 
2.4.6; 2.5.4;

3.5

G3 Develop communication skills and teamwork in solving aca-
demic tasks

3.1.1; 3.2.1; 
3.2.2; 3

G4
Analyze and evaluate in a scientific way and determine how 
to properly handle the pedagogical situations that arise in the 
teaching and eduacational process.

4.1.1; 4.4.1; 
4.4.2; 4.4.3; 

4.5.3;
3.5

G1: Objectives of knowledge
G2: Objectives of qualities and skills
G3: Target group skills and communication
G4: Career skills target
CĐR của CTĐT: the output of the training program
TĐNL: Qualification

3. Output
From the objectives and the outcome of the 

training program and the qualification that students 

need to reach, the research team has set up the out-
put standards corresponding to the specific objec-
tives and the level of teaching for each target.

Table 2.

Objec-
tive

Specific 
objectives Output discriptions Teaching 

level
1 2 3 4

G1

G1.1 Recognizing the psychological life and basic psychological phe-
nomena of human; psychological research methods. I, T

G1.2 Explaining the nature of human psychological phenomenon fol-
low to the point of view of dialectical materialism. I, T, U

G1.3
Explaining conscious is the most advanced psychological phe-
nomenon in man and analyzing the basic psychological attributes 
of attention.

I, T, U

G1.4 Describe the psychological attributes of individuals and state their 
role in personality. I, T
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1 2 3 4

G1

G1.5 Analyzing personality formation and the factors that govern the 
formation and development of personality I, T

G1.6 Explaining the basic concepts of cognitive activity, cognitive activ-
ity and teaching, education I, T

G1.7 To identify memory and language concepts, stages, and roles for 
cognitive processes I, T

G1.8
To clarify the basic concepts and rules of emotional life, the role of 
emotional life, the essential difference between them and con-
sciousness.

T

G1.9 Understanding the basic concepts of will-action, the relationship 
between cognition-emotion-will in action and human life. T

G1.10
Describe the principles, rules of psychological development, the 
basic psychological characteristics of each stage in the develop-
ment of children.

I, T

G1.11 To distinguish the characteristics of psychological development of 
secondary school students and psychology of high school students. I, T

G1.12 Explaining the nature and psychological rules of teaching and 
learning processes I, T

G1.13 Describe the structure of pedagogical personality I, T
G1.14 Analyzing some psychosocial issues and pedagogical communication I, T, U

G2

G2.1 Applying the learned knowledge for the analysis, orientation of 
the formation and development of pedagogical personality T, U

G2.2
Collecting, analyzing theoretical and practical materials on psy-
chological life, analyzing and solving the case of the pedagogical 
task of studying and practicing.

T, U

G2.3 Practicing pedagogical qualities and capacity that have been iden-
tified and formed a pedagogical behaved system T, U

G3 G3.1 Be able to participate and implement in a team effectively T, U
G3.2 Be able to communicate pedagogically T, U

G4
G4.1 Analyzing, evaluate about psychology of situations that arise dur-

ing pedagogical process. T, U

G4.2 To introduce and select, decide the right solution to solve the situ-
ation suitably. T, U

Where: Gx.x: specific goal
Teaching Level: I (Introduce): Introduction; T (Teach): Teach; U (Utilize): Use

4. Evaluation of the module
On the basis of the learning outcomes, the 

module assessment was conducted by a process as-
sessment (50%) and a final assessment (50%). It 
evaluates the process twice more than before and 
is composed of three specific assessments: learning 

sense, case record, and periodic assessment. Periodic 
and end-of-term assessments are conducted by us-
ing an objective test where the exam questions are 
randomly assigned from the exam bank and rebuilt 
on the basis of the exam bank before. Specific com-
ponents of evaluation:
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Table 3.
Evaluaiton components Evaluation lesson Output Rate (%)
A1. Processing evaluation 50%
A1.1. Learning awareness (attendance, attitudes) 10%

A1.1.1. Attitude and timeliness G1.1 – G4.2 5%

A1.1.2.
Collaborative attitude with faculty 
and team members, class, demon-
strates progress in learning process.

G1.1 – G4.2 5%

A1.2. Course profiles (assignments, group tasks, etc.) 20%

A1.2.1 Academic chapters 1,2,3,4,5,7,8

G1.1; G1.2; G1.3; G1.4; 
G1.5; G1.6; G1.7; G1.8; 

G1.9; G1.12; G1.13; G2.1; 
G2.2.

10%

A1.2.2 Products of activity chapter 2,6,9 G1.5; G1.11; G1.14; G2.3; 
G3.1; G3.2; G4.1; G4.2 10%

A1.3. Periodical review (periodic checkpoint) 20%

Test online
A1.3.1. G1.1; G1.2; G1.3; G1.4; 

G1.5; G1.6; G2.1 10%

A1.3.2. G1.7; G1.8; G1.9; G1.10; 
G1.11; G2.2 10%

A2. End-of-term assessment (final grade) 50%

Test online The content covers all the major 
learning outcomes of the course. G1.2 – G4.2 50%

5. Teaching content (syllabus), teaching plan 
(detailed syllabus) and lecture

In order to implement defined outcomes, the re-
search team has identified the content of the module. 
In detailed:

Table 4.

Contents Output of sub-
ject

Assessing les-
son

1 2 3
Chapter 1: psychology is a science
1.1. Object, task and method of psychology
1.2. The nautre, function, classification of psychological phenomena

G1.1; G1.2;
G2.2;

A1.1; A1.2.1; 
A1.3.1; A2

Chapter 2. The formation and development of psychology, 
awareness and personality
2.1. Formation and development of psychology
2.2. Formation and development of awareness
2.3. Formation and development of personality

G1.3; G1.4; 
G1.5; G2.1; 

G3.1;

A1.1; A1.2;
A1.3; A2

Chapter 3: activity of awareness
3.1. Sensory perception
3.2. Sense of reason
3.3. Intelligence and intelligent measurement

G1.6 A1.1; A1.2.1;
A.1.3.1; A2
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1 2 3
Chapter 4: memory and language
4.1 Memory
4.2. Language

G1.7; G3.2; A1.1; A1.2;
A1.3.2; A2

Chapter 5: affair and will
5.1. Emotional life
5.2. Will and action

G1.8; G1.9 A1.1; A1.2.1;
A1.3.2; A2

Chapter 6: developmental psychology
6.1. Overview of generation and development of personal psychology
6.2. Psychology of secondary school students
6.3. Psychology of high school students

G1.10; G1.11; 
G2.2;

G3.1; G4.1;

A1.1; A1.2;
A1.3.2;

A2

Chapter 7: psychology of teaching and education
7.1. Teaching psychology
7.2. Educational psychology

G1.12; G2.2; A1.1; A1.2.1;
A1.3.2; A2

Chapter 8: personality psychology of teacher
8.1. Characteristics of the teacher’s work
8.2. Some personality qualities of the teacher
8.3. The capacity of the teacher
8.4. Prestige and the prestige’s formation of the teacher

G1.13; G2.3;
G4.2;

A1.1; A1.2;
A2

Chapter 9: some issues of social psychology and pedagogical 
communications
9.1. Social groups and social psychological phenomena
9.2. Pedagogical communication

G1.14; G2.3;
G3.1;
G3.2;

A1.1; A1.2.2;
A2

6. Evaluation
Based on the learning outcomes and the content 

of the module, the research team has developed a 
matrix for the module with 5 levels of each module, 
in detailed:

Level 1: Know/Remember Level 2: Understanding

Level 3: Application Level 4: Analysis, synthesis
Level 5: Assessment, creation
The results of the psychological evaluation at 

the first semester of the academic year 2017–2018 
of the pedagogical students at the Vinh University 
are shown in the table:

Table 5.
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The spectrum is shown in the chart as below:
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Figure 1.

The chart shows that there are ¾ the number of 
students who are quite good and average; the num-
ber of students who are very good and excellent 
equivalent to the average and accounted for about 
10%. Such results are considered acceptable but it is 
lower than before.

Conclusion: Research on the innovation of 
teaching activities in the psychology under the 
CDIO approach is a new study that suits with the 
teaching trend follow to view of the development of 
learners’ capacity of modern education to meet the 
requirements of vocationalic capacity of teachers in 
high school education.

The results were achieved by the researc team 
lead to a change of psychological teaching activity. 
However, this is only a very first result. In the com-
ing time, it is necessary to contunue to evaluate and 
adjust the content, program, and method of module 
assessment. On the other hand, it is necessary to 
improve capacity of trainers – who are familiar with 
the old teaching methods and focus on innovating 
teaching methods. The most important thing is the 
application of group teaching and hands-on experi-
ence to students.
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PSYCHOLOGICAL ABILITIES ON SPORTIVE PERFORMANCE
Abstract: This article is focused on the psychological abilities, as an important component of 

the whole process of the sport training. A solid integrity psychological would help the athletes to 
demonstrate optimal possibilities and resources that possesses. Like any other ability of the athlete, 
the psychological ability as instrument of his/her effectiveness needs professional appropriate com-
petence during the training process.

Keywords: professional, psychological ability, training, athletes, sport.
Introduction
The significance and the role played by psycho-

logical components in increasing the workforce’s 
productivity have long taken on an ever greater scope 
in the professional lectures and discussions of many 
lecturers. This is due to the fact that the cultivation of 
a psychological integrity as solid as the athlete would 
greatly contribute to improving and increasing the 
opportunities of using unsupported reserves during 
the sports competition. Many coaches, shortcom-
ings observed in training sessions and especially in 
sports competitions, think and try to correct them 
by manipulating the training parameters of such 
components as: physical, technical, tactical skills, 

etc. However, in many observed cases, no lack of 
or weakness in sports skills is noticed, especially in 
elite levels of representation, but more in terms of 
skills and psychological deficiencies. In such cases, 
the attention of trainers should focus on identifying 
psychological needs and finding appropriate models 
that provide an accurate technical and professional 
combination and aim at training and improving the 
observed shortcomings [1, 58–59].

The individual (sportsman) and the team, even 
for the same emotional situations, exhibit different 
needs for psychological treatments and interven-
tions. So for example, while a sportsman needs to 
have a psychological relaxation, another needs an 
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improvement of concentration, confidence, moti-
vation, or mental preparation in general. Therefore, 
a good identification of these needs would be help-
ful in finding and designing the proper techniques 
for achieving the desired outcomes. Such skills are 
developed by increasing the fitness of psychological 
processes [2, 42].

Why is psychological training important? Any 
athlete or practitioner of physical activity in his 
sports stereotype has been faced with fluctuations 
in his psychological integrity, such as decreasing his 
desire to exercise, non-uniform behavior to physi-
cal load, distraction not managing anxiety, etc. Also 
none of the practitioners are immune from “Errors” 
arising from such situations or factors. Often mental 
or psychological components dominate pure physi-
cal, technical and tactical performance components, 
especially during competitive situations [3, 199].

Whatever sport, success or non-success of a 
practitioner depends on the level of coordination of 
physical skills (strength, speed, coordination, bal-
ance) and mental (concentration, self-confidence, 
administration, anxiety). Today many scholars and 
coaches think that sport at certain levels of repre-
sentation is primarily a true psychological confron-
tation. While in sports such as golf, tennis and art 
skating, they are typical in the appearance of psy-
chological qualities. However, and though the con-
tributions of psychological qualities are accepted in 
the improvement of the sporting manifestation, it 
is easy to see that the quantitative physical training 
parameters are many times greater than the time de-
voted to the training of the psychological component 
processes [4, 808–809].

Then one question is right: Why is the psycho-
logical component training avoided or underestimat-
ed? Following are some of the reasons, which are: 
[5, 57–62].

Lack of knowledge: There are many trainers 
who ignore ways of learning or mentoring mental 
skills. For example, some trainer learns focus by us-
ing a high tone of voice in their calls, etc. “Focus,” 

“Care what you need to do”. Such findings and the 
like, create the idea that the player knows the focus, 
but does not apply it in practice or at least does not 
implement it properly. Or such verbal interventions 
of coach like “Slow”, “Quiet,” “Do not be nervous,” 
“Confident,” etc., clearly indicate the need to increase 
the competitor’s ability to properly administer to-
nus to certain psychological elements. If we want 
to use such psychological elements as instruments 
to increase efficiency in performance and competi-
tion, then we should not only devote time but also 
to properly train them.

Psychological skills as dynamics: It is often 
thought that a person comes to life with psychologi-
cal abilities, which is more than just a champion. It 
is also considered high-level athletes to have a per-
sonality characterized by psychological power and 
competitive motivation. That’s not true. Of course, 
all human beings arise with some physical and psy-
chological predispositions, but can benefit and de-
velop abilities depending on the experiences they 
experience in life. No result or glorious record of 
athletes has come without endless hours of stadi-
ums or gyms to perfect his physical and technical 
abilities. All sportsmen have a certain psychological 
perception of situations before, during and after the 
representation, especially on the results achieved.

Lack of time: Lack of time represents another 
reason displayed by coaches and athletes, not to be 
trained in a psychological plan. However, they are the 
same subjects that, for the losses or the low level of 
presentation, support their arguments in factors such 
as “we did not have the right focus,” “under pressure,” 
“lost trust,” etc. It is natural to think that a trainer who 
believes that the reasons for the poor result in the 
race were in the lack of concentration, will take mea-
sures to increase the exercise to improve this aspect. 
If it is believed that psychological abilities are impor-
tant, then the time needed for their training must be 
found. In a few cases it is thought that sports psy-
chologists intervene only with failed athletes. Clini-
cal sports psychologists can use clinical psychology 
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to handle mental turbulence that is related to sports 
activities such as drugs, nutrition, and depression. 
However, the greatest needs of sports consultants are 
for sports educator psychologists, whose priority is 
to assist athletes in the development of psychological 
abilities [5, 57–58].

Programming mental ability exercises
Programming and forms of mental ability train-

ing organization contain various goals in accordance 
with the needs identified to be addressed. However, 
the programs represent a structure that consists of 
three phases:

1. Education or awareness stage: At this stage, 
keeping in mind that the participants are not familiar 
with the practices and strengths of the psychological 
ability training, the overriding character of each pro-
gramming will be the educational character. During 
this phase, participants notice and become aware of 
the importance of adopting psychological skills train-
ing techniques that contribute to the improvement 
and increase of sports efficiency. This is a phase that 
is accomplished by a simple relationship between 
coach/sportsman, through which we note that ath-
letes consider properly the impact of psychological 
aspects on the quality of their performance. During 
this conversation, it is intended that athletes should 
be argued that improving psychological abilities is 
gained by training them alongside physical abilities.

Generally, the educational phase is dealt with 
within an hour or several hours of time divided into 
several days. Thus, when we learn how to fix the mo-
ments or moments of encouragement, we should 
explain the reasons that provoke the state of anxi-
ety and the interdependence that has the impetus 
to the act. The key here is for athletes to understand 
or discover the optimum level of encouragement 
so that they can transform tension and anxiety into 
energy positive while avoiding the effects of these 
elements compromising the quality of the result. A 
good psycho-pedagogical instrument, in such cases 
would be examples from the experience of model 
athletes [5, 59–60].

2. Stage of derive skills: This stage is based on 
strategies and techniques of learning of various psy-
chological abilities. At this stage we have to build 
specific intervention strategies according to not 
only identified needs but also the athlete’s potential. 
Thus, in cases when an athlete faces and experiences 
anxiety, failure to achieve success, it is necessary to 
adapt a cognitive strategy in order to seek proper rec-
ognition and adaptation of athlete’s thinking. It may 
be that in an athlete, muscle strains adversely affect 
the achievement of the desired result, then the psy-
chologist’s intentions should make the athlete aware 
of the absorption of physical relaxation techniques 
as a developmental relaxation [5, 60–61].

3. Repeat phase: In the aims of this phase we can 
recall the aims of:

• Educate psychological skills in conditions 
similar to those of the race;

• Automation of psychological skills;
• Continuous integration of psychological 

abilities in racing situations.
During the repetition phase, the participant (ath-

lete), for example, in the process of learning how to 
regulate the promotion, may pass from the imagina-
tion directed to the self-administered imagination in 
order to use this technique in the training process as 
it would be dealt with in one real competition. Thus, 
the athlete will adopt the techniques of controlling 
and regulating the promotion in his racing prepara-
tions. At this stage it is necessary to keep a record 
or a diary in order to systematically track the results 
and create feedback for further improvements. One 
of the daily records would inform the tensions expe-
rienced after each stewardess, the ways of replenish-
ment, and their efficiency [5, 62].

When should a psychological training pro-
gram be developed?

From the present treatments it has been shown 
that in increasing the efficiency of the exercise of 
psychological abilities, time factor is considered 
undoubtedly important. While finding the right 
time for interventions and training these skills is 
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another opportunity that contributes to increasing 
the efficiency or success of psychological training 
programs. To start implementing a program as time 
consuming are considered preparatory periods and 
prerace because there is more time to learn new 
techniques and athletes do not have the pressure 
of the results. Psychological training is a continu-
ous process that, in the concept of time, should 
be integrated with the preparation of other sports 
components [6, 169].

The time required for the repetition and acquisi-
tion of psychological elements and processes varies 
according to the technique and the degree of learn-

ing, if it is a new technique, the time factor will have 
a greater extent, depending also on the threshold of 
learning athlete [7, 566].

An indicator of improving and absorbing psycho-
logical techniques is the competences that align ath-
letes in combining mental training with the training 
of other sports components. A session constructed 
well psycho-sports should be used during a real or 
fierce competition whether it is. Mental exercises can 
also be treated in the form of tasks, but when the 
degree of psychological autonomy of the athlete is 
delicate, the psychologist’s ongoing control and pres-
ence in the training sessions is needed [8, 304–305].
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The education system in the Republic of Azer-

baijan is regulated by the State Law on Education of 
the country. Developments in the field of education 
are also an important component of the country’s 
development in economic and socials concepts [1]. 
The measures taken in recent years to develop edu-
cation in Azerbaijan is one of the most important 
strategic trends of state policy and perhaps, the most 
important factor. Since 2016, National Coordination 
Council of Azerbaijan has set clear targets to imple-
ment the Sustainable Development Goals 2030. 
Currently, within this Council, Azerbaijan aims to 
reach and become role model for UN member coun-
tries within the framework of Goal 4 – “ensure inclu-
sive and equitable quality education and promote 
lifelong learning oppurtunities for all” [2].

In line with the challenges of the globalizing world, 
the elevation of the education system is one of the main 
goals of our state, which is advancing through modern-
ization and modernization projects. Identifying new 

targets to meet the challenges of human capital devel-
opment in our republic, which is on the path of rapid 
development, and the adaptation of quality education 
indicators to European standards is a priority.

From this point of view, the Decree of President 
Ilham Aliyev dated October 24, 2013 on Approval 
of the “State Strategy for the Development of Edu-
cation in the Republic of Azerbaijan” is of great im-
portance [3].

In accordance with the development concept of 
our state, the development of a modern education 
system that promotes long-term, sustainable and 
competitive development in our strategy, promotes 
the development of human capital and realizes hu-
man resources development and management. At 
the same time, in this conceptual document, the de-
velopment directions, the main goals of the educa-
tion system that meet international standards have 
been clearly defined and new responsibilities have 
been set in front of educators.



Section 7. Education Management

32

President of the Republic of Azerbaijan of 6 
december 2016 established decree by name “The 
perspective future of the Strategic Road Map of the 
National Economy” [3]. Development of human 
resources, the 4th Target of the Strategic Road Map, 
which is the basis of sustainable economic develop-
ment is the main focus of the Strategic Road Map. 
A Strategic Road Map on the Development of Vo-
cational Education and Training in the Republic of 
Azerbaijan was prepared to provide human capi-
tal development based on the Strategic Roadmap. 
The document envisages the involvement of highly 
qualified personnel, meeting the requirements of 
the modern labor market and attracting investment 
flows to this area. The document, prepared on the 
basis of the “Strategic Road Map,” reflects the ways to 
achieve strategic goals by fully covering this area and 
implementing measures and programs in the short 
term. According to the document, the following tar-
gets have been set in the vocational education and 
training process of the Republic[4]:

1. Integration of employers into the vocational 
education and training system;

2. Creating a robust financial system based on 
results;

3. Creation of targeted professional development 
programs;

4. Creating specific sectoral programs;
5. Implementation of tools to stimulate the 

achievement of vocational education and training 
goals.

As a result, all these programs will help to shape 
the human potential for the country’s innovative 
economy. By ensuring all these above mentioned 
targets Republic of Azerbaijan will promote bet-
ter human capital, provide its citizens with relevant 
skills for employment, specifically focus on learn-
ing outcomes in order to create the platform for 
its citizens to be able to transfer its skills with each 
other and finally to make Azerbaijanis become a 
true global citizens.
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Abstract: The children have their needs to move and to do exercises. They should exercise ev-
eryday to coordinate limbs and body muscles to move in the best way their body. Children needs 
more than ever to move and play, because his mental development is directly connected with “his 
motor development”. When his “motor development” is not normal, there can be not an intellectual 
development, affective and social. In this point of view, we think to explore in actual motor abilities 
and social level of the children in the age 4–6 years old. For the realization of study, have selected 60 
children from four Tirana’s preschools city. Gymnastic program build is in a specific way to adjust 
from age 4 to 6. Motor abilities will be evaluated by a tests battery such as: ruler drop test, coordina-
tion test (eye-hand), ball throwing, kick for target, trunk flexion, jumping (left-right), static balance 
test, beam balance walk backward test, push-up test, long jump standing test. Collected data, in begin, 
middle and in the end of tests and questionnaires were under a statistical processing by IBM SPSS 
package, version number 22. T-test. Results evidenced statistical changes in both genders (girls and 
boys) in all performed tests in first and second phase. Gymnastic program has an impact in motor-
skills education and development, but this impact in not the same in all skills because it is limited by 
maturity effect, especially by fine motor skills.
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ance.
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Introduction
Development is very complex and universal pro-

cess, when the development fields must pass from a 
stage simple to the most complicated one and to in-
tegrate with each other. It is a product of social-emo-
tional, cognitive and biological fields. The growth 
refers to quantitative changes which are comparable 
with a rate [1, 127].

Growth and development is general process of 
organism maturity that advance in a progressive way 
from conception moment to adult age. All the educa-
tors or fields specialists which works with preschool 
children must know and understand their typically 
changes since birth to eight years old, atypical chang-
es, also to understand the benefits that come from 
educators interventions [2, 73–74].

Growth and development are represented by 
many physic, psychic, social, emotive and cultural fac-
tors that in general are genetic factors. Some of this 
growth and development indicators from one side are 
very with connected each other and with genetic fac-
tors, and from the other side they are connected with 
external factors too. Children development theories 
help us to understand them better and to know what 
are the best ways in which they can learn and the rela-
tions with development factories [3, 56].

The childhood years represent one of the most 
important stages in the human development. The 
thesis in which human development is compared 
with a 10 floors building is already accepted by many 
scholars, in which eighth first floors represent the age 
till 6 years old. To have a normal child development 
needs for sure the stimulation of external environ-
ment factors. Children with disabilities or those with 
social problems, as the normal child, have physical 
and psychological needs to live and develop their 
best potential [4, 60–61].

The children have their needs to move and to do 
exercises. They should exercise everyday to coordinate 
limbs and body muscles to move in the best way their 
body. This is one of the reasons why physical activity 
represent an essential part of the children education 

program. Through this activity, children have all the 
possibilities to discover and recognize themselves, to 
develop constantly moving skills which are insepara-
bly connected with their child world and which cre-
ating their personality are valid for the present and 
future. The children learn from their life experience 
and curious nature, so they appear in school with a 
very considerable training and experience formed in 
theirs families or friends [5, 91].

Children learn through the moving field inter-
action with the other fields which are: knowledge, 
social and emotional. In this way, physical education 
through moving experience focused in moving skills 
contributes in children full development [6, 244].

Pedagogical sciences that handle the movement, 
consider it as a very important education tool. In this 
point of view, education and in particular the move-
ment at preschool ages draws attention of many spe-
cialists and scholars, based on the pedagogical mas-
terpiece to build and develop learning process in a 
creative way [7, 126].

Preschool age, without doubt, is one of the most 
important periods that needs a special attention. The 
curiosity of the child in this age is a really treasure, 
which allows to discover in few years all the world 
around him. The child pay attention in details, in 
which adults do not recognize them. He join look-
ing, hearing and touching things. In this period chil-
dren needs more than ever to move and play, because 
his mental development is directly connected with 
“his motor development”. When his “motor develop-
ment” is not normal, there can be not an intellectual 
development, affective and social. In this point of 
view, we think to explore in actual motor abilities 
and social level of the children in the age 4–6 years 
old. Based on our confirmations, we think also that 
this study will serve to improve the movement field 
in the preschool children, considering that the edu-
cation and “motor skills” as a very important factor 
in movement development to create opportunities 
to practice social skills connected with childhood 
world, talent and their entertainment potential, 
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which are valid to build their personalities in the 
present and future. Combination of theoretical with 
practical character and study conclusions will serve 
the teachers of physical education which works with 
preschool ages [8, 86–88].

Purpose of study
The purpopse of the study is to test the efficiency 

of this motor model-education through a gymnastic 
program for preschool children.

Methodology
For the realization of our study, have selected 

60 children from four Tirana’s preschools city, that 
seems to be the bigger city, center of economic, so-
cial, administrative, culture, academic, industrial, 
medial of Albania, with purpose to have a big repre-
sentation of all social-economics layers. The children 
are separated in two equal groups.

In the experiment group will be implemented the 
education program with basic gymnastics elements, 
which will last twelve weeks, twice a week for an hour.

Gymnastic program build is in a specific way to 
adjust from age 4 to 6. Children which will be part 
of this program will have the possibilities to practice 
with different gymnastics elements, games and social 
skills. They will have always the same leader and the 
same persons which will keep their data bases. For 

any change, in the end of twelve weeks program, data 
will recollect.

In this study dependent variables are motor 
abilities while the independent variables are the 
participation in the gymnastic program and gen-
der. Control group, will follow a free program by 
using preschool infrastructure under educators 
supervision. Motor abilities will be evaluated by 
a tests battery such as: ruler drop test, coordina-
tion test (eye-hand), ball throwing, kick for target, 
trunk flexion, jumping (left-right), static balance 
test, beam balance walk backward test, push-up test, 
long jump standing test.

Collected data, in begin, middle and in the end 
of tests and questionnaires were under a statistical 
processing by IBM SPSS package, version num-
ber 22. T-test is used to see if there are significant 
changes between control and experiment group 
skills along the tests phases. This test is used also 
to see the differences between dependent and in-
dependent variables. F criteria is used to tell the im-
portance of dependent and independent variables 
relation. Pearson’s Product-Moment coefficients is 
used to evaluate all the relations between depen-
dent variables.

Results
Table 1. Differences in motor ability in experiment group. N = 30

Motor Ability First phase Second phase
Mean Std Mean Std T-test p

Reaction time 37.74 1.25 38.09 1.62 –1.74 0.003
Hand action cube positioning (sec) 43.13 2.52 45.63 3.10 –6.92 0.000

Hand action, postcards distribution (sec) 39.80 1.75 41.63 1.96 –7.60 0.000

Kicking ball (m) 6.30 0.25 5.80 0.26 10.10 0.000
Hand-eye action, push the needle thread 4.00 0.74 3.67 0.80 3.01 0.005
Static balance 14.40 2.06 17.90 1.67 –10.17 0.000
Dynamic balance 6 cm 2.50 0.22 1.56 0.24 30.52 0.000
Dynamic balance 4.5 cm 1.87 0.18 1.14 0.21 22.00 0.000
Jumping right-left 15 s 8.73 2.21 6.83 1.80 10.85 0.000
Flexibility 1.61 0.91 –1.17 1.31 19.54 0.000
Long standing jump 68.93 9.78 59.33 9.63 16.77 0.000
Muscular endurance 8.30 1.70 3.90 0.89 16.33 0.000
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Table 2. Differences in motor ability in control group. N = 30

Motor Ability First phase Second phase
Mean Std Mean Std T-test p

Reaction time 37.86 1.36 37.96 1.44 –0.67 0.005
Hand action cube positioning(sec) 43.75 3.31 44.63 3.18 –4.45 0.000
Hand action, postcards distribution (sec) 41.21 1.85 42.02 2.31 –3.59 0.001
Kicking ball (m) 5.94 0.19 5.88 0.21 3.70 0.001
Hand-eye action, push the needle thread 3.77 0.73 3.71 0.65 0.57 0.005
Static balance 17.15 1.52 17.46 1.55 –2.32 0.003
Dynamic balance 6 cm 1.68 0.26 1.59 0.23 4.47 0.000
Dynamic balance 4.5 cm 1.25 0.13 1.19 0.10 3.66 0.001
Jumping right-left 15 s 7.33 2.06 6.97 1.75 3.00 0.005
Flexibility –0.58 0.94 –1.08 1.14 4.67 0.000
Long standing jump 62.1 8.74 60.93 8.97 1.85 0.005
Muscular endurance 4.5 1.09 4.1 0.76 4.39 0.000

Discussions
Achieved results from informative statistical pro-

cessing (IBM SPSS, 22 version) for measured data in 
each subject, we confirm again the hypothesis at the 
beginning of this study that movement activity mod-
eling in this age in function of education and move-
ment develope skills is in the right way. In case of the 
achieved results from subjects in which gymnastic 
program with simple elements was applied for 12 
weeks, the changes are significant. Based on statisti-
cal processing results in the table 1 and 2 it seems a 
difference of results between first and second phase 
of all the tests. Before the program implementation, 
for reaction time results was any significant change 
as per control and experiment children group. In the 
end program, there is a small increase in the experi-
ment group children performance, but in the control 
group children performance have a decrease, a sign 
that shows a general improvement of the indicators. 
The concentration absence is another factor that can 
be helpful in the test results. Distraction affect in the 
reaction ability by lowering it. Distraction and a tasks 
answer failure slows down the reaction.

In the first phases test (before the gymnastic pro-
gram intervention) the subjects of control and ex-
periment groups needed more time in the postcards 
distribution. Postcards distribution average time is 

the same in the both groups. After the intervention 
program it seems an improvement in the distribution 
postcards time in both groups, but the most signifi-
cant improvement seems in the experiment group. 
Seems clearly a significant difference between groups 
(t= –3.05, p = 0.000).

In the hand action test, cube positioning, as in 
the first and in the second phase seems that there is 
no change between groups. Even though in the sec-
ond phase the majority of subjects are improving, 
there is not improve in the decrease average time 
in the both groups. The results of our study con-
firm the conclusions of study [9, 181–184] in wich 
hand-eye coordination and small muscles control 
improves rapidly in the 4–6 age. Based on the table 
number 1, it seems that in the first phase of legs ac-
tion test, kicking the ball, has no significant statisti-
cal changes between two groups (experiment-con-
trol). This changes presented in the second phases 
results (t = 6.201, p = 0.000), where the subjects 
of experiment group had an increase in the average 
distance of balls jump, while in the control group 
had not significant changes.

In the first phase, between the subjects of exper-
iment and control groups, there are no significant 
statistical changes in the performance of the proof 
to push the needle thread. In the second phase, it 
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seems a small improvement in the both groups per-
formance, which is not reflected in the final result. 
Is proved that the ability of coordination eye-hand 
improves as it grows, which is based in some other 
study. The results of static equilibrium test in the 
first phase shows that there is no significant change 
between control and experiment group. After the in-
tervention program with basic gymnastic elements, 
the changes between groups become more signifi-
cant (t = –5.901, p = 0.0001). Significant statistical 
changes between control and experiment groups 
we will recognize in both dynamic balance tests 
(t = 13.26, p = 0.000); (t = 15.61, p = 0.000); Study 
results are in the same direction with study. Physical 
activity improves children dynamic balance at the 
fourth age.

Significant statistical changes between groups 
will recognize in flexibility (t = 9.17, p = 0.0001); 
in agility and left-right jumps during 15 seconds 
(t = 2.54, p = 0.01); in long jump (t = 2.85, p = 0.01); 
muscular endurance (t = 1.01, p = 0.000). The mo-
tor abilities were improved considerably in the end 
of gymnastic program. The result can be the same 
in both genders and the children will be developed 
considerably, if it will be selected the right activity 
for this age. Based on the first tests phases of statisti-
cal processing results, it seems significant changes 
between the experiment groups gender. Those are 
noticed in cubes positions (t = –3.46, p = 0.000); 
dynamic balance (t = –6.48, p = 0.00), agility 
(t = –3.37, p = 0.02); long jump (t = –4.58, p = 0.000). 
Significant changes are also noticed in all motor 
abilities in both genders between first and second 
phase (girls and boys). There is a considerable im-
prove in the second phases results, which are re-
flected in significant statistical changes between 
both genders. Those changes are reflected in static 
balance (t = –2.03, p = 0.005); dynamic balance 
(t = –3.05, p = 0.00); in power (t = –3.92, p = 0.00); 
in flexibility (t = –2.38, p = 0.003). This is attributed 
to activity role in increasing or decreasing gender dif-
ferences. Both genders can perform in the same way, 

if in preschool age they get all the same education 
form. The differences between genders are very small 
in this age. Differences between genders in power at 
4–6 age are small, they begin to appear in teenage. 
The changes in the second phase between genders, 
can be as result of selected activity type influence 
because our study results shows differences along of 
testing performance. Our study results reinforce the 
study conclusion ‘Muscular strength abilities mea-
surements shows that boys are better than girls in 
every group age.

Conclusions
Our study and our experience results, confirm 

what was expected; in this age education and motor 
skills, are not just depended from maturity (body 
developments, neuromuscular systems, cardio res-
pirator system development and endocrine glands 
function) but also by activity type that children de-
cided to be part of because it can be determinant in 
their improvement.

Through this study we think to offer some rational 
solutions with movement and social character, using a 
variety tools that gymnastic contains accompained by 
some educational and entertainment methods.

Studys results shows that gymnastic program 
has an impact in motorskills education and devel-
opment, but this impact in not the same in all skills 
because it is limited by maturity effect, especially by 
fine motor skills. Fine motor skills development de-
pends by growth, and especially by bone develom-
pent. In a child the hand, wrist, ankles and leg has 
less bones than an adult. In girls, this bones are vis-
ible in the age 4 years and 3 months while in boys 4 
years and 5 months. This difference explain why girls 
has better elegant motor coordination performance 
than boys. This conclusion is important and must be 
known by all individs that works chlidrens raising 
and education in this age [10, 77–78].

In the results were evidenced statistical improve-
ments in dynamic and static equlibration skills of ex-
periment group, in dexterity, in suppleness, power 
and muscular stability.
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Results evidenced statistical changes in both gen-
ders (girls and boys) in all performed tests in first 
and second phase. It seems girls tendency to perfom 

better than boys in eye-hand coordination and static 
equilibration tests.
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The reform of socio-economic line has brought 
about a comprehensive, strong and profound devel-
opment in social life along with the transformation 
of the value orientation system in each person. In 
fact, the market economy has profoundly influenced 
in both positive and negative aspects of social life in 
general and the system of values and moral norms 
in particular, in which there is the ethical education 
issue. An alarming issue is that social evils have en-
tered schools, making a part of the students slow to 
progress, difficult to educate, even easy to corrupt 
and commit an offence. As a result, strengthening 
moral education for students is becoming increas-
ingly urgent. This raises the issue to intensify the 
school’s management of ethical education in order 

to increase the effectiveness of this activity and limit 
the negative aspects of ethical behavior of students.

Solution 1: Planning the management of ethi-
cal education for students

This is the most important stage of the manage-
ment process. Based on the analysis of the current 
situation, the advantages and disadvantages, the po-
tential and the availability to clearly define the goal, 
the content of activities and necessary solutions.

It is essential to identify specific objectives and 
solutions for each school year, each semester of the 
whole school as well as each grade according to the 
general education program; ensure both the reason-
ableness and the feasibility; aims to orient moral 
education activities for junior high school students. 
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Based on this plan to mobilize the participation of 
teachers, students and social forces into ethical edu-
cation for students.

1.1. Content of solution
In the planning process, junior high school Princi-

pals need to investigate the conditions of their schools 
regarding the ability of teachers in general and the staff 
of ethical education in particular, the moral behavior 
of students, and the favorable and difficult factors im-
pact on ethical education for students. Particular at-
tention should be paid to the quality and effectiveness 
of moral education for students in previous years.

The plan must ensure the consistency with the 
general educational goal of the school, mobilize the 
synergy of educational forces inside and outside the 
school.

The plan must ensure the feasibility and high effi-
ciency. At the same time, it need to be deployed com-
prehensively, regularly and strictly with examination 
and evaluation to promptly learn from experience.

The plan must be elaborated in detail and clearly 
define the objectives, contents, methods, time, mea-
sures and participation forces, etc.

Setting up many types of plans: annual plan, se-
mestral plan, monthly and weekly plans.

1.2. Process of solution implementation
In order to develop the plan, the managers should 

have a good grasp of the information on the stu-
dents’ situation, the advantages and difficulties in 
the implementation process, the physiological char-
acteristics of junior high school students. Thereby, to 
renew the form and content of the study and extra-
curricular activities such as organizing games, con-
tests, law propaganda, performing arts and sports. 
Focusing on cognitive and ideological education to 
shape students’ thought with healthy and disciplined 
lifestyles. The plans are approved by the meetings of 
teachers, the Youth Union and the Parents’ Associa-
tion to exchange ideas and build up plans.

Administrators disseminate the rules and regu-
lations of the schools Board, at the same time, pro-
mulgate the rule of conduct for teachers, staff and 

students in the internal relations of the school and 
in social activities to create a friendly environment, 
prevent violence and social evils.

1.3. Conditions for solution implementation
Building up a feasible plan for the effective imple-

mentation of the assigned tasks, ensuring a rational 
and decisive assignment and avoiding overlap.

Participants must be aware of the situation, initia-
tively co-ordinate with the administrators to imple-
ment the plan.

Solution 2: Diversifying extra-curricular ac-
tivities to improve the quality of ethical educa-
tion for students

Through the extra-curricular activities, students 
will strengthen, complete and broaden their knowl-
edge, develop their aestheticism, improve their health 
and develop social and civic awareness. These activi-
ties also bring to them the love with homeland and 
country; educate positive attitude, solidarity, sense of 
initiative and boldness in collective activities; form 
a sense of self-discipline to accomplish well the ac-
tivities organized by the school or the Youth Union. 
Turning the training process into a self-training pro-
cess. From the implementation went according to 
plan to self-development of plan, self-organization, 
adjustment and accomplishment of the plan and self-
assessment of their performance and other students.

2.1. Content of solution
This solution help students to develop their own 

tasks, solve problems by themselves, self-assess and 
evaluate the results. From this, student have the de-
mand to perform the assigned task and design a plan 
to carry out assigned tasks by themselves. It is impor-
tant for the school to ensure that each student is not 
allowed to act individually without being a part of a 
class or a group of activities. They do not stand outside 
to observe but consider themselves as a member of 
the collective class and actively take part in activities;

Diversification of extra-curricular activities is 
an ethical education method that is not directed at 
individual students but organized for the entire col-
lective student. This helps to build up the student’s 
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ability to control the group accomplish the plan, deal 
with situations arising in the implement process, 
check and adjust activities to suit the actual situation 
and purpose, realize and evaluate the pros and cons, 
rank the performance according to the objectives of 
the task and learn from experience to do better next 
time. Decision in ethical education management for 
students is not the method of an individual teacher, 
not even the method of the schools but the school 
organization; students organize the process of ethical 
education. Relations in collective classes and youth 
unions are social relations and when the role of the 
student is facilitated to promote, it will directly affect 
the formation of personality of students.

2.2. Process of solution implementation
– Through the civics education curriculum and 

other subjects in school. Ethical education by this 
way is a necessity. This contributes to the formation 
of the consistency in education and the practical 
implementation of the comprehensive education 
policy. Focusing on moral education and lifestyle; all 
administrators, teachers and students need to grasp 
this plan thoroughly;

– Through the extra-curricular activities. This is 
one of the most important educational activities in 
schools. These activities can support the curricular 
activities in schools, contribute to the development 
and improvement of personality, foster talents and 
creativeness of students. The content of extra-cur-
ricular education is diverse: social activities, arts, 
physical training and sports, sightseeing, scientific 
research, etc. Thus, the knowledge acquired in the 
classroom has the opportunity to be applied and 
expanded in reality, enhancing the study interest of 
students with curricular subjects. Extra-curricular 
activities can be organized by subject teachers, ad-
ministrators and youth unions. For the effective ac-
tivities, it is necessary to combine comprehensively 
the direction of the educators, functional agencies 
and social organizations with the autonomy of the 
student as the subject of the activity. Moreover, 
conditions and potentials in society need to be fully 

exploited. The contents and forms of activities are 
always new, diverse and abundant to create attraction 
and high efficiency in education;

– Ethical education through good examples. 
Teachers and administrators must be aware of the 
importance of the “genuine teacher” method in or-
der to train themselves to be moral examples. In ad-
dition, schools should reward scholarships and an-
nual awards for excellent students and students who 
overcome difficulties in life;

– Through the action programs organized by the 
Youth Union to meet the legitimate interests of stu-
dents in learning, living and entertainment. This will 
bring into play the role of students, orienting them 
to have a sense of acceptance and apply into the ac-
tivities of collective students. The school should pro-
mote many campaigns and step by step create train-
ing movements for students in the spirit of “three 
yes, three no” (three yes: have patriotism, love the 
people; have honor and responsibility; have knowl-
edge and skills; three no: cheat in examination and 
evaluation; social evils; stand outside the movement 
of collective student); highly pay attention and have 
specific solutions to foster and encourage students 
to cultivate the mind with practical social skills, life 
skills, integration skills to establish their positions in 
life and set up a career;

– Promoting the study emulation movement 
among students. The Youth union branches and 
chapters create conditions for encouraging their 
members to actively study and develop the ability 
to discover, explore, create and work independently. 
Regularly maintaining the “studying and training 
well movement” in the students, focusing on and en-
couraging self-study, promoting genuine academic 
value, contributing to generate a breakthrough with 
the motto: enhancing the ability of independent 
thought, actively accessing knowledge, learning 
along with practice; creating a favorable environ-
ment for students to study and train, promoting the 
roles and responsibilities of students in order for 
them contribute to build the country.
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2.3. Conditions for solution implementation
Mobilizing the support and facilitation in terms 

of spiritual as well as financial aspects from relevant 
departments. In addition to the funds of the Govern-
ment, budget needs to be mobilized from enterprises 
and collective organizations.

School managing board, teachers and collective 
organizations need to support, consciously participate 

in and contribute to the development and implemen-
tation of activities. The activity plan must be specific, 
regularly inspected, monitored and corrected in time.

Understanding the study ability, interested ac-
tivities and relationships in the collective student to 
build an educational learning environment which is 
fully equipped with facilities and programs and is 
consistent with the content and supposed plan.
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In the process of training problem-solving skills, 
fostering the ability of knowledge mobilization for 
students is considered as a major content. Therefore, 
studying the implementation measures to improve the 
quality of teaching mathematics in general and improv-
ing the ability of knowledge mobilization in math prob-
lem solving in particular is essential and meaningful.

1. Steps of math problem solving according to 
the viewpoint of G. Polya

In “How to solve a math problem?” G. Polya pro-
posed a method to solve a general math problem 
with four steps:

Step 1: Clearly comprehending about the math 
problem;

Step 2: Building a mathematical problem-solving 
program;

Step 3: Implementing the solving plan;
Step 4: Evaluating the answer.
With his theoretical conclusions, Polya created 

a general mathematical teaching method which 
not only aims to solve a single math problem, but 
also bring arguments and reasons in mathematical 
problem-solving process. In other words, educator 
G. Polya hopes to be able to help pedagogues who 
want to develop math skills for their students and 
help students to develop their math skills.

In 4 steps that G. Polya proposed, step number 2 
“Building a mathematical problem-solving program” 
is actually a unified step between the dialectic logic 
and the formal logic. The formal logic addresses the 
“structure” of the plan (the form of the plan) while 
the dialectic logic indicates the specificity, feasibil-
ity and method of implementing the mathemati-
cal problem-solving plan (the content of the plan). 
Thus, building a mathematical problem-solving plan 
is mainly to propose the strategy to solve the math 
problem. For this process to be effective, students 
must think in a number of following orientations:

– Have I seen this math problem yet? Or this 
math problem is in a different form? Is there any 
problem related to this?

– Is this math problem related to the problem 
that I have solved? Can its solution and result be 
used?

– If this math problem has not solved yet, is 
there any related problem that is easier? Or this may 
be a particular case? Or a similar problem?

– Can I solve a part of the problem? Or should 
I retain a part of the condition and ignore the other 
part? Can I extract a useful factor from data?

– Did I use all the conditions? Did I pay atten-
tion to every major concept in the math problem?
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In other words: To achieve mathematical prob-
lem-solving strategies, students need to choose the 
relevant knowledge and experience to solve the 
problem, build up a plan to reach the destination of 
the problem.

According to Polya, in order to mobilize and or-
ganize knowledge, students need to know how to:

– Zoning the knowledge corresponding to the 
conditions of the math problem.

– Identifying the concepts, properties, formulas 
and rules that relate to the requirements of the prob-
lem. What type of familiar problem does it involve 
or relate to?

– Reliving the concepts, properties, formulas, or 
similar types of problems and methods of solving 
them.

– Complementing a few elements to better un-
derstand the way of solving the problem.

Difficult and complex math problems may have 
details that were considered as the key, we can provi-
sionally isolate this element to focus on it, and then 
combine it with the whole problem.

2. Improving knowledge mobilization ability 
for student in math problem solving

2.1. Reinforcing knowledge as the basis of 
thought in the process of solving math problems

The characteristics of mathematics are system 
and continuity. The mathematical knowledge is 
arranged in a strict system. The later knowledge is 
formed on the basis of existing knowledge. An ear-
lier concept and its properties must be clearly un-
derstood in order to comprehend the later concepts. 
Therefore, students need to understand and grasp 
each knowledge as the basis for receiving other new 
knowledge: the process of continuous learning is a 
stage in the thinking process which is the basis of the 
math problem solving.

In mastering the knowledge, understanding and 
comprehending the concepts play a leading role. 
From the definition of each concept we can detect 
its property and its relation to other concepts in the 
same array of knowledge.

In many cases just because students do not un-
derstand the concepts, they have solved the problems 
wrong or could not find the solution. For example, 
students who do not know the formula of triangular 
area can not solve problems related to the triangu-
lar area or the length of triangular edge. Unable to 
grasp the method of numerical structure analysis, 
students have difficulty in solving numerical prob-
lems. In contrast, understanding the concepts and 
comprehending formulas will help students to solve 
math problems related to triangular area, calculate 
the length of edges by triangular area and compare 
the area. Students can even solve advanced problems 
such as calculating area of the shapes that can be in-
ferred as triangular area; grafting the shapes base on 
their area; calculating the ratio area of the shapes.

2.2. Exploiting the applications of concepts, 
rules and formulas to increase the ability of using 
knowledge

Teachers can exploit the applications of concepts, 
rules and formulas by integrating plentiful applica-
tion exercises. When exploiting the applications of 
concepts, rules and formulas, teachers need to pay 
attention to the level of each student to adjust the 
“dose of knowledge” and appropriate method of com-
prehending knowledge.

For example: Giving a sequence of numbers: 4, 
8, 12, 16, 20, …

a) Are numbers 182 and 64 included in the given 
numerical series?

b) If they are, what are their order number in the 
sequence?

c) What is the 121th number of the sequence?
Students may make the following answers:
a) The above sequence of numbers defines the 

rule: “Each term of the series is divisible by 4.”
Number 182 divides into 4 makes 45 and surplus 

is 2, that is, 182 is not divisible by 4.
So, the number 182 is not included in the given 

numerical series.
b) Again we have: “Each term of the series equal 

to its order number multiplies by 4”.
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64 = Order number (64) × 4
So the order number of 64 is: 64: 4 = 16
c) Due to “Each term of the series equal to its 

order number multiplies by 4”, the 121th number of 
the sequence is: 121: 4 = 484

2.3. Practicing the typical math problems solv-
ing to increase the ability of knowledge mobilization

Typical mathematics is the basic part of the math 
problem solving in elementary school which aims to 
introduce some basic math problems and the solv-
ing methods, so practicing this type of math helps 
to increase the knowledge to solve math problems 
and practice mathematical problem-solving skills for 
students. This is one of the factors that help students 
increase their ability to mobilize knowledge. In this 
respect, typical math problems can be considered as 
an additional problem or an intermediate step in the 
process of solving other problems.

When students study a particular form of typical 
math problem, the teacher should pay attention to 
explore all the specific forms of the problem, arrange 
them logically and reasonably in the form of a series 
of related problems to help students increase their 
ability of knowledge mobilization, improve their 
mathematical problem-solving competence.

For example, when students learn the math form 
of Sum – Difference in grade 4, we design a series of 
exercises:

Exercise 1: Finding the two numbers when their 
sum is 70 and their difference is 10

This is a basic problem. In this type of exercise, 
the problem is to know the sum and the differ-
ence of two numbers, it requires to find that two 
numbers (hidden). When solving this problem, a 
basic requirement is that students must grasp the 
basic characteristics of the original problem and the 
original problem model, then master and apply the 
original problem solving method to solve the same 
problems.

Exercise 2: Finding the two two-figure numbers 
whose sum is 54. Knowing that if in turn grafting the 
big numbers onto the left and the right of the small 

number, we have two numbers with 4 digits and their 
difference is 2376.

This is the Sum – Difference problem. If we keep 
the data that their sum is 54 and solve the problem 
in the direction of finding the difference of two num-
bers, this type of problem is to known the sum and 
the difference is hidden. If we keep the data that 
the two four-figure numbers with their difference is 
2376 and based on the remaining data to find their 
sum, this type of problem is to known the difference 
and the sum is hidden.

With this problem, the teacher can suggest that 
students zone and recognize the requirements of the 
problem which is related to the “Sum – Difference” 
problem, recall how to solve the “Sum – Difference” 
problem, add the information that we have the dif-
ference of the two four-figure numbers to analyze 
the numerical structure. From this point we isolate to 
determine their difference (ab-cd) which is the crux 
of the problem. Then we link the difference to know 
whether it is related to the sum of two given numbers 
and two finding numbers or not. Obviously yes. That 
is the ability to solve the problem.

In the case that students add the sum of the two 
numbers (ab + cd) is 54 as a basis to calculate the 
sum of the two four-figure numbers (abcd + cdab), 
the isolation is to determine the sum (abcd + cdab). 
And we link this sum with the given elements and 
elements that must be found to bring out different 
solution to the problem.

Exercise 3: Finding the two numbers whose sum 
is the largest three-figure number and if we add the 
figure 9 to the left of the small number we get the 
big number.

This is a Sum – Difference problem with both the 
sum and the difference are hidden. Based on the ba-
sic form of Sum – Difference problem and hiding one 
of the two data, students easily solve the problem.

When students learn a particular form of typical 
math problem, the teacher need to explore all the 
specific forms of the problem, arrange them logi-
cally and reasonably in the form of a series of related 
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problems, organize students to practice math prob-
lem solving according to pedagogical scientific guid-
ance to help students increase their ability of knowl-
edge mobilization and improve their mathematical 
problem-solving competence.

2.4. Improving the ability of knowledge mobi-
lization through organizing students to study rel-
evant math problems

Practicing math problem solving not only helps 
students to deepen their knowledge and familiarize 
students with many different types of math prob-
lems, but also help them to accumulate and practice 
skills of mobilizing knowledge.

Organizing students to solve relevant math prob-
lems will helps them to form associations and mobi-
lize their knowledge thoroughly and thereby gradu-
ally increase their ability of knowledge mobilization.

The ability of mobilizing knowledge will be en-
hanced if students continue to practice hard and 
complex math problems. Since along with the pro-
cess of mobilizing knowledge, psychological and in-
tellectual functions are also mobilized at a high level, 
facilitate students to study and find solutions to the 
problem.

For example: With the problem: “Giving 6 points 
in which no 3 points are connected to a straight line, 
how many triangles are there that their tops are the 
given points?” (*). Students can solve this problem if 
they practice and solve the following two problems:

Exercise 1: Giving a quadrilateral.
a) How many line segments connect 2 of the 4 

tops of the quadrilateral?

b) How many triangles are there that their tops 
are the given points?

Exercise 2: “Giving 6 points in which no 3 points 
are connected to a straight line, calculates the num-
ber of line segments in which each line segment joins 
two of the 6 given points.

Generalizing from Problem 1 and based on Prob-
lem 2, students can solve problem (*) as following 
steps:

The number of straight lines connecting 2 of the 6 
given points is: 5 + 4 + 3 + 2 + 1 = 15 (line segments)

Getting a line segment as the bottom, connecting 
with the 4 remains peaks, we have 4 triangles.

From 15 line segments, the number of triangles 
are: 15 × 5 = 75 (triangles)

Since each triangle is computed in triplicate, the 
number of triangles are: 75: 3 = 25 (triangles)

3. Conclusion
Knowledge mobilization plays a crucial role in 

the thinking process to find solutions. In order to 
mobilize knowledge, students must practice math 
problem solving on a regular basis according to sci-
entific methods developed by the teachers’ peda-
gogic intention design. If students have a learning 
process that regularly learn from experience, the pro-
cess of mobilizing knowledge would be quicker and 
the knowledge that they have mobilized is indeed the 
necessary knowledge. Researching to find solutions 
to improve the ability of knowledge mobilization to 
increase the mathematical problem-solving compe-
tence for students is always a big question that need 
to find the answer.
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