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THE MODERN COLLEGE-AGE POPULATION

Abstract: The article deals with the phenomenon of Internet addiction, as well as the types and

diagnostic criteria of Internet addiction. The results of the empirical study of Internet addiction

among the college-age population are presented. The changes in various life spheres resulting from

the excessive use of Internet resources are analyzed.
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The rapid development of human capacity due to
the progress of information technology foregrounds
a number of issues today’s society is facing. The ex-
pansion of the Internet in various spheres of life
caused its pathological use.

The phenomenon of Internet addiction was first
studied by a psychiatrist I. Goldberg and a clinical
psychologist K. Young. According to I. Goldberg, In-
ternet addiction is a personality disorder resulting
from the excessive Internet and computer use having
a detrimental effect on the everyday, educational, so-
cial, job-related, family, financial and psychological
spheres of human activity [4].

An American scientist K. Young, who studied the
preconditions for the Internet addiction emergence,
developed its model, according to which Internet ad-
diction arises as a consequence of the accessibility
of the corresponding actions, control over personal
actions and the consequences of personal decisions,
as well as emotional excitement as a result of the
personal activities [1]. Based on the results of the
research, the scientist identified five main types of
Internet addiction [3]:

1. Computer addiction — obsessive work in front
of a computer (programming, computer games or
other activities);
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2. Net compulsion — compulsive web surfing or
database searches;

3. Information overload - pathological online
gambling, online trading or shopping etc.;

4. Cyber-sexual addiction — “cybersex” addiction,
that is, visiting pornographic sites, discussing sexual
topics in chat rooms or closed groups “for adults”;

S. Cyber-communication addiction — depen-
dence on communication in social networks, forums,
chats, group games and teleconferencing, which can
lead to the replacement of communication with real
family members and friends by the virtual ones.

V. Mendelevich suggested another typology of
the Internet addicted people, distinguishing the fol-
lowing types: Internet gamblers, Internet workahol-
ics, Internet sexaholiks, Internet erotaholics, Internet
shoppers and Internet relationship addicts [2].

Following the research results and systematiza-
tion of the Internet addiction criteria, a researcher
M. Orzack divided them into psychological and
physical ones. The psychological features of Internet
addiction include a state of emotional excitement or
euphoria while staying at a computer; an increased
duration of stay in the Internet space; the inability
to timely finish an Internet session; avoiding the rel-
evant personal affairs and responsibilities; ignoring
problems in the educational (professional) sphere;
the inability to distract from staying in the Internet
space; despair and irritation due to the forced session
interruption; obsessive thoughts about the Internet
and uncontrolled desire to resume an interrupted
session; excessive investment of material resources
to ensure the Internet access; avoidance of criticism
of such a lifestyle, as well as lying about the frequen-
cy and duration of stay in the Internet space. Among
the physical features of the Internet addiction, the
scientist mentionscarpal tunnel syndrome, dryness
of mucous membranes of the eyes, migraines, back
pain, irregular nutrition, contempt of the rules of
personal hygiene, sleep disorders [S].

The following scientists also showed interest
in studying the problem of computer addiction:

N. Bugayova, R. Granovska, A. Horlova, M. Drepa,
T. Dubrova, L. Yerhieva, N. Kuznetsova, O. Lysenko,
G. Mead, O Makarenko, O. Postova, M. Stepanova,
A. Timofeev, A.Uskova, S.Fadeeva, R.Folberg,
A. Freedman, A. Chambers, G. Chayka, T. Shybu-
tani and others.

The purpose of the study was to identify online
addiction among the contemporary college-age
population.

We define Internet addiction as a compulsive de-
sire to connect to the Internet space, stay there for a
long time, and a difficulty of disconnecting from the
network.

The main method of research was a question-
naire, and the respondents supposed to determine
the purpose and duration of the Internet resources
use and emotional changes as a possible conse-
quence of the excessive Internet use. Furthermore,
the changes in the process of the survey participants’
face-to-face communication, academic performance
and household habits caused by the excessive Inter-
net use were researched. One hundred and five stu-
dents from higher education institutions of the first
and fifth years were involved in the survey.

The developed questionnaire contained open
and closed questions on the study of the peculiari-
ties of the Internet resources use by the collage-age
population.

Based onscientific research (S. Varlamov, E. Hon-
charov, 1. Sokolov, T. Matsiokha, V. Mendelevich,
K. Young etc.), we have developed the following
valid and measurable criteria of Internet addiction:

— amount of time spent on the Internet;

— the purpose of staying online;

— affective changes as a result of excessive stay/
inability to stay online;

— decline in job-, academic-, household-related
performance due to the excessive Internet use;

— changes in the process of face-to-face commu-
nication.

The empirical data processing was carried out
using the cluster analysis method, which resulted
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into four groups of respondents with different degree
of Internet addiction divided according to selected
criteria.

The first group is characterized by the following
combination of Internet addiction criteria: staying
online for five or more hours a day, the purpose of
staying in the Internet space is not clearly defined,
the affective changes are pronounced, a significant
performance degradation in all spheres of life,
negative qualitative and quantitative changes in the
process of face-to-face communication.

The second group is characterized by the
following combination of Internet addiction criteria:
staying online for up to five hours a day, the purpose
of staying in the Internet space varies, the affective
changes are pronounced, performance degradation is
present in certain spheres of life, as well as qualitative
and quantitative changes in the process of face-to-
face communication.

The third group features the following criteria:
staying online for 2-3 hours a day, the purpose of
staying in the Internet space is clearly defined and
is connected with communication and training, no
pronounced affective changes, minor situational
changes in certain spheres of life, the absence of
negative qualitative and quantitative changes in the
process of face-to-face communication.

The fourth group comprises the following set
of criteria: staying online for 1-3 hours a day, the
purpose of staying online is clearly defined and is
connected with communication and cognitive
activity, lack of affective changes, lack of changes in
all spheres of life, the absence of negative qualitative
and quantitative changes in the process of face-to-
face communication.

As a result of the empirical data processing, the
first group included 7% of the respondents. For the
respondents staying online for longer periods (five
or more hours a day), the obsessive surfing (“trips”
on the network, information search in electronic
databases and through the search engines without
a clearly defined purpose), participation in network

computer games, virtual acquaintances etc. are
more typical. The main affective changes within the
discussed group of the respondents include mood
boost and euphoria while staying online, irritability
and aggression occurring when attempting to cut
down the session, increased level of reactive and
personal anxiety, and conflicts with those who do
not share the excessive passion to the Internet.
While staying on the Internet, the respondents
from this group demonstrate, as a rule, the inability
to distract from a session to manage household
affairs, educational activities, meet personal needs,
and sometimes even to meet basic needs. Among
the qualitative changes in the process of face-to-face
communication, there is a significant decrease in the
percentage of direct interaction: narrowing circle of
friends and acquaintances for “live communication’,
as well as the reduced emotionality. The set of
the established criteria allows us to attribute the
discussed respondents to the group of people with
the formed Internet addiction. The confirmation of
this conclusion is found in the studies of M. Orzack,
M. Nosov, K. Young.

The second group consists 0of 41% of respondents.
The length of stay online (up to five hours a day) is
defined by a certain purpose, which varies depending
on the actual activities: information search, cognitive
interest, entertainment and communication in
social networks. The affective changes include
both negative (depressed mood due to the session
cut down, irritability, frustration), and positive
(mood lift, increase in activity).It should be noted
that according to the “decline in job-, academic-,
household-related performance due to the excessive
Internet use” criteria, the significant difference,
compared to the first group of respondents, was
not noted. The representatives of this group also
experience the prevailed inability to stop the session
to perform household affairs and to meet personal
needs. Face-to-face communication between the
respondents of the second group is characterized
by negative changes (reduction of the percentage of
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direct interaction, narrowing of the circle of friends
and acquaintances for “live communication” and the
reduced emotionality), as well as the positive ones
(becoming less shy and more self-confident, bigger
circle of like-minded in certain questions people).
Summarizing the above-mentioned set of criteria, it
can be affirmed that the respondents from this group
belong to the individuals who have the initial signs
of Internet addiction.

The biggest percentage of respondents forming
the third group make 50%. This group is characterized
by short periods of time in the network (up to three
hours a day), having a clearly defined purpose. The
actual needs and interests of the individual, including
communication, interaction and cognitive needs
satisfaction, determine the trends of the Internet
resources usage. The respondents in the third group
have no pronounced affective changes. The main life
sphere undergoing minor changes is the domestic
one. Such changes include delaying or neglecting
the everyday affairs, simplifying and minimizing the
amount of daily duties. The sphere of face-to-face
communication does not undergo qualitative and
quantitative changes. The combination of certain
criteria allows us to conclude that there is no Internet
addiction among the respondents of the third group.

The smallest percentage of respondents (2%)
forms the fourth group, for which a short stay in the
Internet with a clearly defined purposeis typical.
The Internet sessions of the group representatives
are defined by the inability to meet the urgent needs

using other resources. No changes in affective and
communicative spheres are observed, the criteria of
educational and personal activity of the individual
remain stable. This set of criteria makes it possible
to conclude that the respondents of this group have
no Internet addiction.

There was an interesting fact: none of the survey
participants identified themselves as an Internet
addict.

Thus, the theoretical and empirical research
makes it possible to draw the following conclusions.
The Internet addiction the modern youth is
facing today is a pressing issue, deserving special
attention of scientists, since it develops rapidly and
dynamically. Its escalation among the collage-age
population, in spite of all the advantages of mass
cybernation of the population, has serious social
and psychological consequences. The conducted
questionnaire survey allowed distinguishing four
groups of respondents defined by varying degree of
Internet addiction. The representatives of the collage-
age population who joined the groups already having
Internet addiction and its initial features, undergo
the destructive changes in many spheres of life:
academic, everyday, job-related and communicative.
The students forming the third and fourth groups
do not have Internet addiction that is reflected in all
spheres of their lives having no destructive changes.
The problem of Internet addiction is to be solved by
creating recommendations for its prevention and
reducing the degree of addiction.
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Abstract: Assessment of the students’ study result according to the competence record used great
deal of evaluation methods (writing tests, oral examination, tests, observations, experiments, presen-
tations of project, etc.). Moving from assessment emphasizes on students’ knowledge to assessment
pays attention to the process that students grasp the knowledge, at the same time, focusing on basic
skills and personal ability to assess the progress of students. Studying the current situation of assess-
ment study results is one of the basis for the University to enhance the management of study results
according to the competence record of each student. This will improve the quality of education, help
students to clearly understand the problem, create and apply flexibly the knowledge to real situations.

Keywords: Current situation, assessment, result, study result, competence record, pedagogy

university, lecturer, pedagogical student.

1. Objects and tools of the study

Objects of the study: management officer (37
lecturers) and lecturers who are directly teaching
curricular modules in the Faculty of Mathematics,
Physics, History, Educational Psychology, Physical
Education (83 lecturers).

Tools of the study: 02 sample questionnaires
about the status quo of assessment activities of stu-
dents’ study result according to the competence re-
cord. In the questionnaire, some questions was de-
signed as a closed question form with three options,
representing three levels from high to low: 1. Signifi-
cant level includes: agreement, confusion, disagree-
ment. 2. Assessment of result level: good, average,
weak (poor). 3. Frequency of behavior level: often,
sometimes, never.

2. Content of the study

2.1. Current situation of awareness of manage-
ment officers and lecturers on the importance of
assessing students’ study result according to com-
petence record

To clarify this issue, we conducted a survey on
management officers and lecturers directly involved
in training in S faculties of Thai Nguyen Pedagogy
University: Mathematics, Physics, History, Educa-
tional Psychology and Physical Education. The con-
tents of the survey include:

1. Assisting lecturers to assess the students’
progress and achievement of outcome standard
level, finally to evaluate the quality of the training
process.
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2. Assisting students to have a basis to develop a
suitable plan that meet the study outcomes standard
of the curricular program.

3. Assisting lecturers to adjust teaching activities.

4. Assisting students to adjust learning activities

S. Evaluating the student’s competency system
to have the basis for counseling and adjusting the
learning activities of students.

6. Creating the basis for the adjustment of con-
tent and training programs.

7. Assisting the University to manage the train-
ing quality.

8. Assisting parents to grasp the practical ability
of their children’s to coordinate with the University
in the study counseling for students.

9. Assisting employers to grasp the practical abil-
ity of students to have basis for effective recruitment
to meet the job requirements.

The survey result shows that: Most of manag-
ers and lecturers have initially recognized the role
and importance of assessment activities of students’
study result according to the competence record as
assisting the lecturers to assess the students’ progress
and achievement of outcome standard level, finally to
evaluate the quality of the training process (X =3.0);

evaluating the student’s competency system to have

the basis for counseling and adjusting the learning
activities of students (X = 2.97). The information
obtained from the assessment results is one of the
bases for the University to enhance the management
activity and improve the training quality.

The survey also shows that some of managers and
lecturers believe that assessment of students’ study
result according to the competence record is unes-
sential in assisting parents to grasp the practical abil-
ity of their children to coordinate with the University
in the study counseling for students (X = 2.57). In
our opinion, this idea is not entirely correct because
evaluating the student’s study result according to the
competence record helps parents to grasp the ability
of their children and assess their children’s progress.
On the other hand, if the assessment activities of

students’ study result according to the competence
record are taken seriously, they will reflect the qual-
ity of student’s study achievement. This will help
parents to actively cooperate with the University in
orienting and consulting the students.

2.1.2. Evaluation status of managers and lecturers
regarding the performance of assessing students” study
result according to ccompetence record

To study this issue, we conducted a survey on
management officers and lecturers. The contents of
the survey as follows:

1. Diversifying the forms of assessment, paying
attention in evaluation in the whole process (evaluat-
ing students’ assiduous level, group assignment and
essay results, experiments and practices result).

2. Focusing on assessment of competence, pay-
ing attention in evaluating the progress of students.

3. Using a variety of information channels to
evaluate, attaching much importance to coequal
evaluation.

4. Considering assessment is a part of teaching
process and using assessment results to develop and
innovate the curricular programme.

5. Applying technology in the evaluation process
to ensure the objectivity and fairness.

Comment:

Results of the survey show that most manage-
ment officers and lecturers believe that the assess-
ment of students’ study result according to the com-
petence record fulfills the following requirements:
Diversifying the forms of evaluation, attaching much
importance to evaluation in the whole process;
evaluating students’ assiduous level, group assign-
ment and essay results, experiments and practices
result (X = 2.95); Focusing on assessment of com-
petence, paying attention in evaluating the progress
of students (X = 2.87); Considering assessment is a
part of teaching process and using assessment results
to develop and innovate the curricular programme
(X=2.84).

In fact, the assessment based on competence
records helps students in terms of learning meth-
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ods, encourages their study effort and excitement in
the teaching process. Examination and assessment
are not only about grasping what students gain,
but also to know how students learn, whether they
apply the knowledge to practice. Based on the as-
sessment results of students, lecturers can use these
results to develop the program and innovate the
training process.

However, there are opinions that applying tech-
nology in the process of assessing students’ study
result according to the competence record of the
University has a lots of restrictions (X = 2.69). There
are a number of modules were tested on computers
but this is not equal among faculties.

2.1.3. Assessment status of managers and lecturers
of Thai Nguyen University regarding the performance
of assessing study result according to competence record

Content of the survey on the assessment status of
managers and lecturers regarding the performance of
assessing study result according to their competence
records are as follows:

1. Determining the learning outcome standard
and object of the modules;

2. Evaluating throughout the study process the
learning result of students;

3. Assessing periodically the study result of stu-
dents;

4. Assessing at the end of each module;

5. Determining students’ achievement;

6. Comparing the results achieved with the learn-
ing outcome standard and object of the module;

7. Making decision to improve the teaching and
learning activities after evaluation.

Based on the survey results, we find that: Deter-
mining the learning outcome standard and object
of the modules (X =2.96) is appreciated by the ma-
jority of managers and lecturers of the University.
Among the above contents, lecturers and manag-
ers all asserted that the determination of students’
achievement was not well performed (X = 2.75).
This is one of the limitations in assessing students’
study result according to the competence record.

2.1.4. Assessment status of managers and lecturers
of Thai Nguyen University regarding the form and or-
ganization of assessing students’ study result according
to competence record

— Assessing periodically the study result of students.

This is for regular exams, assignments and essays
are held by the module lecturers. Re-examination
will not be conducted for students with regular test
scores below 5.0 (10 marks scale). Students who are
absent with legitimate reasons in one of the regular
exams are entitled to take the additional exam, who
are absent with legitimate reasons in one of the prac-
tical sessions are considered by the lecturer to take
part in another practical session.

— Assessing at the end of the module:

End of module assessment includes essay, ob-
jective test, quiz, etc. The form of end of module
examination is clearly shown in the syllabus of lec-
turers. The survey shows that the University cur-
rently uses the essay form with the test is written
in a specified time of 120 minutes. Examination
should be in accordance with the content of the
module and regulations of the University. The sur-
vey shows that the contents that many lecturers pay
attention in end of module evaluation are the core
issues according to object of the module (occupies
97%) and contents that cover the whole curricu-
lum (occupies 70%). The assessment of the core
knowledge according to object of the module helps
students to grasp the basic content of the module;
contents that cover the whole curriculum will help
students to master generally the assigned module.
The survey shows that there is 40% of lecturers se-
lected the knowledge that is often included in the
regular exams, 23.3% of lecturers selected the hard
knowledge in the module. The knowledge that lec-
turers are least concerned is the issues that students
are often subjective or less attentive (03%) and the
contents are easy to answer (03%).

The fact shows that the forms and methods of as-
sessment have not been effectively used by lecturers.
The majority of lecturers use only the forms of essay
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and quiz, other forms such as objective tests are rarely
used or used without effectiveness.

To find out more about the forms of assessment of
students’ study result according to the competence
record, we conducted a questionnaire survey with the
following contents:

1. Writing essay exam;

2. Essay assignment;

3. Objective test;

4. Writing essay combines with quiz;

S. Quiz;

6. Thematic issue.

The survey result illustrates that: Using the as-
sessment method of writing essay exam (X = 2.64),
lecturers have hardly developed the orientation of
ability assignments to measure the high thought level
because of the difficulty in designing the score scale
and answers (evaluation scale). Moreover, there are
many possible answers that cannot be predicted or
they are not enough ability to issue the examination
(Especially the open issues — this kind of assignment has
no fixed answer for both lecturers and students).

The assessment method using quiz (X = 2.39)
and essay assignment (X = 2.35). In reality, some of
assessment tools in the questionnaire and observa-
tion method group are used interchangeably, such
as discussion and essay assignment system were
combined with lecturers’ observation about the ful-
filment of the practice and teamwork tasks through
product of presentation of the group representative,
and by observing student participation. However,
these tools have not been properly developed and
used as some managers and lecturers believe that
they regularly developed the assessment tools which
is a system of questions and exercises in the class and
were integrated into the lectures. In addition, very
few lecturers create and use assessment tool of prod-
uct evaluation because it is least mentioned in the
content of modules, the design is time consuming
and the evaluation criteria is difficult to build.

Talking to some lecturers, we learned the follow-
ing: The use of objective tests on the computer has

not been used frequently because lecturers are lim-
ited in their ability to compile multiple choice ques-
tions and apply technology in assessing students’
study result. The methods of coequal evaluation and
self-assessment were not considered due to the habit
of using only assessment of teacher.

3. Orientation of innovating examination and
evaluation

Assessment of students’ study result according to
the competence record is mainly evaluating the prog-
ress of students and finally is assessing the outcome
in meaningful contexts. In order to assess students’
study result according to the competence record,
lecturers need to clearly determine the outcome
standard as well as object of the module; regulations
on the content of professional knowledge; practical
skills, ability of technical cognition and problem
solving; the jobs that students can take after gradu-
ation and other specific requirements for each level
and training programe. Determining the outcome
standard and object of the modulesis considered asa
commitment of the University to the society in terms
of knowledge, skills and attitudes that the student
acquired after the training process, thereby improve
the education quality of the University.

The University should train and foster the teach-
ing staff and specialists who are directly involved
in the evaluation of students’ results, help them to
improve their qualifications and assessment com-
petence. Paying attention in investing facilities, fi-
nance and equipment for assessment activities of
students’ study result (such as classrooms, labs,
management and assessment software systems,
etc.). Testing and Educational Quality Assurance
Department: Strengthening direction to profes-
sional faculties and coordinating with professional
faculties to renovate the forms of examination and
evaluation of students’ study result. Specialized
faculties need to improve their responsibility and
competence to manage the teaching, learning and
assessments activities of lecturers in faculty. In par-
ticular, each lecturer needs to develop his or her

10
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ability to assess the students’ study result and focus The lecturers must to have comments to

on the initiative to improve the effectiveness of the ~ encourage the efforts and progress of students in

assessment of students’ study result according to  test and evaluation. Grading can be a combination

the competence record. of evaluating exam result and observing the diligence
and progress of student.
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LEARNING PROCESS AND THEIR LIVES AGED
BETWEEN12 AND16 YEARS OLD

Abstract: The aim of this study is to show the impact of social networks in pupil’s learning process
and their lives. Research indicates the differences between the time that pupils use for learning and
the time they spend navigating on social networks. We find out that in older age, children are less
controlled by their parents during their navigation, thus they are more vulnerable towards social net-
works threats. Obviously, this is supported even by the fact that, from our data, pupils start using social
networks at the age of eight, although 62.8% of them are aware that social networks are dangerous.
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Introduction children has increased [2, 1060-1075] and their

Nowadays, our society is developing more and  impact on children life depends on their age and
more, and consequently social networks are becom-  gender [3, 46-70].
ing the trend of this area. Youths are the first to cope The aim of this study is to show the impact of
with this changes and the first to try their effects.  social networks in pupil’s learning process and their
Social networks are virtual platforms used to cre-  lives. From the data analysis it turned out that pu-
ate new relationships, communicate with friends/  pils spend a lot of their time using social networks.
relatives and exchange information [1,13-17].Re-  Furthermore, we find out that in older age, children
searches show that the use of these networks from  are less controlled by their parents during their
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navigation. Thus they are more vulnerable towards
social networks threats. They can lead to anxiety,
behavioral changes, cyber bulling etc [4]. This is
why family needs to participate in monitoring the
activity that children perform on social networks
[S,85-90].

Materials and methods

Our study was carried out by us on November
2017. For the realization of the study a question-
naire with 14 questions was designed. The ques-
tions were based son other researches with the same
subject [6]. This study is distributed in “ELITE”
middle and high school in Vlora city and “Andon
Xoxa” middle and high school in Fier city, Albania,
including 264 pupils from 12-16 years old. 121 of
the pupils were female and 143 were males. The
data were analyzed with Microsoft Office Excel.

Results

After analyzing the data, we were able to produce
various results related to the impact of social net-
works (SN) in pupils. From 121 female pupils and
143 males asked in our study, 84.3% of females and
97.2% of males use social networks. For those who
used these networks we have analyzed the age when
pupils begin to use such SN, the time they spend us-
ing them, if they were endangered or not, the role of
the parents and the main reasons of using SN. We
analyzed social networking addiction as well. Figure
1 shows the age when pupils start using social net-
works. The study found that males start using social
networks earlier than females, around 8-11 years
old and females in general around 12-1S years old.
Facebook tops the list of sites that children sign up
to under-age [7].
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Figure 1. Starting age of using social networks

Regarding the time used for navigating in social
networks; males spent more time than females and
older pupils spent more time than younger ones.
They spent around 3-4 hours and this affects the
time for learning. During this time pupils might
be endangered and since they are in a young age
parents are responsible for they safety. The study
conducted that, 69% of females and 58% of males
were limited by their parents in what they could do

while navigating and 65% of females and 41% of
males were monitored while navigating. Apparent-
ly, males are less monitored by their parents com-
pared to females. Also, the study showed that in
older age, children are less controlled by their par-
ents during their navigation and this is considered
as a risk factor. Other endangering factors are the
information shared and accepting invitations from
strangers. These factors are shown in (Figure 2).
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As shown, males are more prone to share personal
information, mostly photos (79%), and accept in-
vitations from strangers, equal to 24 %, compared
to females where only 7% of them accept invita-

tions from strangers. 13% of the females and 20%
of the males have felt at least once endangered
while using social networks, suffering at least hate
abuse online.
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Figure 2. Endangering factors while using social networks

But, what’s more disturbing is the fact that none
of them asked help from an adult, they just blocked
the person who threatened them. Even though the
children know that social networks are danger-
ous (62.8%) they can’t stop themselves from us-
ing them, resulting in a dependency. 45% of them
declare that they can’t imagine their day without
social networks. On the other hand social networks
can be used as a learning tool but only 12.4% of the

has an undeniable impact on their learning process
and their lives. The earliest age of using social net-
works is eight years old; therefore parents’ attention
to the activity of their children in these networks
should be greater. Even thought 62.8% of the pupils
consider social networks dangerous, they can’t stop
using them, and even 45% of them are dependent.

In conclusion, we recommend that parents pay
more attention to their children activity on social

pupils use them for this purpose. networks.
Conclusions
Social networks represent an important ele-
ment of the pupils’ lives nowadays; as such their use
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KJIACCUDUKALUNA PASHOBUOHOCTEW
CTUWINMCTUYHECKUX OLLNBOK

AHHOTAIHSI: B 9TOM CTAaThe IIPOAHAAM3UPOBAHBI KAACCUPHUKAIIUY PAa3HOBUAHOCTEH CTUAUCTHYE-
CKHUX OIIHOOK, IIPEACTABAEHHBIE B paOOTAX [10 METOAUKE OOYUeHHsI YKPAUHCKOMY SI3BIKY.
KaroueBbIe CAOBa: CTUANCTHYECKAS OMNOKA, KAACCHUPUKALIUS PA3SHOBHAHOCTEN CTUAUCTHYECKUX

omuboK.

OAHIM U3 BOKHEHIIIX [IEAArOTUYeCKUX YCAOBHIA
$OPMHPOBAHUS CTHAUCTUYECKOI KOMIIETEHTHOCTH
YYAIIIXCSI AOAXKHA OBITH, [10 HAllleMY MHEHHUIO, pabo-
Ta Hap CTUAMCTHYECKHMMU OIIMOKAMH, AASL IOAOXKH-
TEABHBIX PE3yABTATOB KOTOPOil HEOOXOAMMA IIOAHAS
Y TOYHAs KAACCUPUKALMA Pa3HOBUAHOCTEH 9TOTrO
THIIA pedYeBbIX OIINOOK.

Cpear IOCAEAHUX HCCAEAOBAHMIL, Ha KOTOpBIE
MbI orupaeMcs, — “MeToarKa 00ydeHUs yKParnHCKO-
My SI3BIKY B CPEAHUX 00pa30BaTEAbHBIX YUPEKACHH-
sx” mop pepaxuuest M. M. TTenTuatox (Kues, 2009),
B KOTOPOI1, B KOHTEKCTe KAACCUPUKALUY TUIIOB pe-

4eBBIX OIIMOOK, 3aTPOHYTA IPOOAEMA COBPEMEHHOI
TUIIOAOTHH Pa3HOBHAHOCTE! OTKAOHEHHUI 1 OT CTHU-
AUCTHYECKOI HOPMBL.

OTa cTaThsl MOCBSII[EHA TAKOMY HepeIIeHHOMY
BOIIPOCY METOAUKY OOYYeHUS CTUAUCTHKE YKPAHH-
CKOTO 5I3BIKQ, KaK KAACCUPUKAIINS PAaSHOBUAHOCTEN
CTHAUCTHYECKHX OLIHOOK.

LleApb 9TOM CTaTHU — AHAAU3 TUIIOAOTHUI Pa3HO-
BHAHOCTEN CTHAMCTHYECKUX OIIMOOK, IPeACTaB-
A€HHBIX B HCCAEAOBAHMUSX 110 METOAVKE OOYdYeHIsI
YKPAHHCKOMY SI3bIKY BTOPOU ITOAOBHHbI X X — HadaAa
XXTI croaeruit.
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Kaaccuduxanuy pasHOBUAHOCTEN CTHAMCTHYE-
CKHUX omK60K KoHIIa 60-x — Havaaa 70-x rr. XX B. ipu-
BEACHBI B TPYAAX TAKUX YKPAUHCKUX HCCAEAOBATEAET,
kak A. M. Kpasuyk, I. B. Bepexxna u aAp.

A. M. KpaBuyk pa3HOBUAHOCTH CTUAMCTHYIECKOM
OIINOKK OOBEAUHSIET B CAOBAPHO-CHUAUCIIUHECKUE
(ynorpebaeHue pasroBOpHO-POCTOPEYHBIX U AHA-
AEKTHBIX CAOB; HEITOHMMAHHE 3HAYEHMsI CAOBA; He-
yMeHHe KCIIOAb30BaTh CHHOHUMBI; HEIPABHABHOE
yImoTpebAeHHEe CAOBA; ITOBTOPEHHE OAHHX U TeX
K€ CAOB MAM IIEPEAAYa OAHOIO U TOTO XK€ APYTHUMH
CAOBaMU) U 2pammamuko-crmuiucmudeckue (pous-
BOABHOE PACIIOAOXKEHHE CAOB B IIPEAAOKEHUH, TO
eCTh HapylIeHHe UX OOBIYHOIO MOPSIAKA; OUIMOKM
B yIIOTpeOAEHHU AeeIIPUYACTHOrO 060pOTa; Helpa-
BUABHOE YIIOTpebAEH e MECTOUMEHHUIT; CMELINBAHYIE
IPAAMON pedy U KOCBeHHoit) [2, SS].

Hepocrarkamu aroit Tunosoruu I. B. bepexxna
Ha3bIBAaeT OTCYTCTBHE CTUAMCTHKO-(POHETHIECKHUX
HEIIPAaBUABHOCTEN, HETOYHOCTD B IPYIIIUPOBAHIU
CAOBAPHO-CTUAUCTUYECKUX OLMINOOK, IIPUIHCAEHIE
K CTUAUCTHYECKUM TAaKMX COOCTBEHHO CHHTaKCHYe-
CKUX HeIPAaBHABHOCTEH, KaK OIIUOKH B yIIOTpebAae-
HUH ACETPUYACTHOrO 060POTA U CMEIIMBAHIE IIPSI-
MO¥ peun ¢ KocBeHHoI [ 1, 80].

Kpome aTHX HEAOCTATKOB, KAACCHPHUKALIUSL
A. M. KpaBuyka, 1o HarmeMy MHEHHIO, UIMeeT U APY-
rye, a IMEHHO: BO-IIEPBBIX, OTHECEHHE K CTHAU-
CTUYeCKUM OIIHOKaM yIOTpebAeHUs pa3roBOPHO-
IIPOCTOPEYHBIX U AUAAEKTHBIX CAOB, YTO BO3MOXKHO
AVILIB B CAy4ae HeOOOCHOBAHHOCTH 9TOTO IIPUMeEHe-
HUSI; BO-BTOPBIX, IIPHYUCACHNE K CTHAUCTHYECKUM
TaKMX COOCTBEHHO AEKCHYECKHX OIMUOOK, KaK He-
IIOHMMAHUe 3HAYEHHSI CAOBA U HEIIPABHABHOE €ro
[IpUMEeHEHHE; B-TPeTbUX, OTHECEHHE K CTHAUCTH-
YeCKMM OIIMOKaM IMPOU3BOABHOIO PACIIOAOXKeE-
HUSL CAOB B IIPEAAOXKEHUH, TO €CTh HapyLIeHHe UX
OOBIYHOTO MTOPSIAKA, YTO BOZMOXKHO AMIIB C YYETOM
IIPUBEAEHHOTO aBTOPOM 9TOM TUIIOAOTHMH IIPUMe-
pa; B-4€TBEPTHIX, OTCYTCTBHE OWMUOKU B IIPUMEpe
IIPEAAOXKEHS C HEIIPABUABHBIM YHOTpebAeHnEM
MECTOUMEHHS.

I'B. BepexxHa cunraeT IjeAecOOOpasHbIM 00B-
€AUHUTD PA3SHOBUAHOCTU CTHAUCTHYECKON OMIMOKH
B IATH TPy 1) cruaucmuxo-Aekcudeckue u ¢paseo-
aozuteckue (3A0yTIOTpe6AEHHE IITAMITAMH, TaK Ha3bl-
BaeMbIMU CAOBAMH-TIAPA3UTAMH; AOITYIjeHHe TaBTO-
AOTHH, TIACOHA3MOB; CMENINBAHHE A€KCUKU Pa3HBIX
3TI0X; HEYAAQUHOE HCTIOAb30BAHHE HHOCTPAHHBIX CAOB;
MIOBTOPEHHE OAHUX U TeX ke CAOB BCAGACTBHE OTPAaHHU-
YeHHOCTH CAOBAPHOTO 3allaca, HeyMeHuUe TIOAOHpPaTh
CHHOHHUMEI); 2) CIUAUCMUKO-POHEmuUHecKuUe (caygan
HebAaro3By4usi, TO €CTb COBIIAA€HHE TAACHBIX H CO-
TAACHBIX; HEOIIPABAAHHAS AAAUTEPAIHS; IIOBTOPEHHUe
OAMHAKOBBIX MAU IIOAOOHBIX 10 3ByKOBOMY COCTaBY
JacTeii cAOBa); 3) CIUAUCIUKO-MOPPOLOUHECKIE (uc-
MIOAB30BAHHE TOABKO OAHOM (pOPMBI ITAAKHBIX OKOH-
YaHUIT IIPU HAAUYHUH TTAPAAAEABHBIX M OAHOOOpasue
IPaMMaTHYECKUX CIIOCOOO0B BhIPaKEHHSI OTHOIIEHHI
TIPHHAAASKHOCTH UAU TIPHTSDKATEABHOCTH); 4) crmu-
Aucmuxo-cunmarxcuseckue (HeyAQUHBIN MOPSIAOK CAOB,
CAOBOCOYETAHMHI, 0O00OPOTOB B IIPEAAOXKEHHH, BCACA-
CTBHE Yero BO3HHKAET ABYCMBICACHHOCTD; HeyMeAOoe
yIoTpeOAeHe MECTOMMEHHI, YTO TOXe€ IPHUBOAUT
K ABYCMBICA€HHOCTH, a TakKe TOBTOPEHHe OAHOTHII-
HBIX IIPEAAOKEHHMM U CHHTAaKCMYECKMX KOHCTPYKIIUL;
OAHOO6pas3He epPeXoAa OT OAHOM Ppasbl K APYTOiL);
S) cmuaucmuseckue owubKY, CBA3AHHDIE C UCNOA3064-
HUEM MAKUX Xy00#eCMBEHHbIX CPedcmB I3biKa, Kak INU-
membvl, CPABHEHUS, MEMAPOPbL, MEMOHUMULL 2UNepOOAL
[1,80-81].

HepocTarkamMu 3TOM THIIOAOTMH, IO HalleMy
MHEHHIO, SIBASIFOTCSI: BO-TIEPBBIX, OTCYTCTBHE CTHAU-
CTHKO-$Pa3eOAOTHIECKOI OMIHOKY B IPUBEACHHOM
aBTOPOM IIpUMepe; BO-BTOPBIX, IPUYHCACHHUE K CTH-
AMICTHKO-AEKCHYECKUM TAKUX COOCTBEHHO AEKCHYe-
CKHX OIIHOO0K, KaK AOTTyIIleHUe TABTOAOTHIT 1 IIACOHA3-
MOB, CMeIINBaHHe AeKCHKH Pa3HbIX 3II0X, HEYAAYHOE
HCIIOAb30BaHYEe HHOCTPAHHBIX CAOB; B-TPeTbHX, OT-
HeCeHHe K CTUAMCTUKO-CUHTAKCUYECKUM TaKOM CO6-
CTBEHHO CHHTaKCHYeCKOH OMMOKH, KaK HEYAAIHBIH
HOPSIAOK CAOB, CAOBOCOYETAHHUI, 0O00POTOB B IIPeA-
AOKEHHUH, BCAGACTBHE Yero BOSHUKAET ABYCMbICACH-
HOCTb; TaKOM COOCTBEHHO AEKCHIECKOM OMIMOKHU, KaK
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HeyMeAOe YIIOTpeOAeHHe MeCTOUMEHHI, KOTOpoe
TOXEe TIPUBOAUT K ABYCMBICAeHHOCTH; B-4eTBEPTHIX,
MPHYUCAEHYE K CTHAMCTUYECKUM OIIMOKaM TOBTOpe-
HUSI OAHOTHUITHBIX ITPEAAOSKEHHI M CHHTAKCUIeCKHIX
KOHCTPYKLUI, OAHOOOPA3MsI IepPeXOAd OT OAHOM
¢pasbpl K APYTOH, 4TO BOZMOXKHO TOABKO B CAyYae He-
0060CHOBAHHOCTH 3TOTO IOBTOPEHNSI HAU IIEPEXO0AQ.
boaee nmospHMe KaaccuPUKAIMM Pa3HOBUAHO-
CTeil CTUAMCTHYECKUX OIIMOOK IIPUBEAECHBI B TPYAAX
TaKUX YKPAaUHCKHUX y4eHbIX, Kak B. . Meabnuyarixo
(Kues, 1984), M. 1. IenTuatox (Kues, 2009) u Ap.

B. 1. MeAbHMYaNKO Ha3bIBaeT TaKHe Pa3HOBHA-
HOCTH CTHAMCTHYECKUX OIHO0K: 1) HecOOTBeTCTBIE
CTHAMCTHYECKOH OKPACKH SI3BIKOBBIX CPEACTB COAEP-
JKQHUIO BBICKA3bIBAHMS; 2) HapylIeHHe eAMHCTBA
cruas; 3) HCKYCCTBEHHAsI 0OPa3HOCTb; 4) mrTammeL
YueHBIIT OTMeYaeT, YTO K CTUAMCTUYECKUM O0LienpH-
HSTO OTHOCHUTD U OLIMOKH, CBSI3aHHBIE C Hapylie-
HHEM O0IuX HOPM KOMMYHHKATHBHO IPaBUAbHOM
peuu: 1) HeOAAro3ByYHOCTDb BBIPOKEHUS U APYTHe
OTKAOHEHHS OT HOPM 3BYKOBOTO OPOPMAEHHS TeK-
CTa; 2) HaKOIIAGHHE OAHUX U TeX Ke JacTeil peuy;
3) yIoTpeOAeHe TPOMO3AKHX, TSDKEABIX AASI BOC-
IPUSATUS IPEAAOKeHHI [ 3, 41-42].

M. W. [IeHTHAIOK YCAOBHO OOBEAMHSIET CTHAU-
CTHYeCKHe OIUOKU B ABe PAa3HOBUAHOCTH: CHIUAe-
gvie (HapyIIeHHe CTPYKTYPBI TEKCTA TOTO UAU HHO-
IO CTHAS, CMEIIMBAHUE CTUACH) M CHIUAUCHIUYECKUE
(HeneaecoobpasHOe MpUMEHEHHE OL}eHOYHO-IMO-
ITMOHAABHO-3KCIIPECCHBHO OKPAIIeHHbIX SI3BIKOBBIX
CPEeACTB pa3HbIX YPOBHeil SI3PIKOBOM CUCTEMBI), TPHU
9TOM ITOCAEAHUE yIeHbIN 00beAUHSIET B OHEMUKo-
cmuaucmuvecKue (335/50Huttec1cue), AEKCUKO-CMUAU-
cmudeckue U epammamuxo-cmusucmuyeckue. I1o ee
CAOBAM, TaKasi TUIIOAOTHS SIBASIETCSI YAOOHOM IpH
IIpOBepKe MUChbMEHHBIX BBICKA3bIBAHUH YJAI[UXCS,
HO IpU KOHCTAaTUPOBAHUH OMIMOOK CTOHUT IOAB30-
BAaThCsI OAHUM TePMHHOM — CTUAHCTHYECKAsI OIINO-
Ka [4,312].

M. . IlenTHAIOK OTMeYaeT, 4TO HapylIeHHUs
CTPYKTYPbI TEKCTa TOTO HAM HHOTO CTUASI HEAb3s1 6e3-
OTOBOPOYHO OTHOCHTDb HU K OAHOMY U3 THUIIOB OIIU-

00K, HO YYHUTHIBATh UX HEOOXOAUMO. YeHbIil CUMTA-
€T, 4TO B 9TOM CAy4Yae MOXKHO ITOMTH Ha KOMIIPOMHCC
¥ Ha3BaTh MX CTHAUCTHYecKUMH (AAS YAO6CTBA yue-
Ta), TaK KaK MPOSIBASIOTCS OHH B TEKCTaX, IPUHAA-
AeXAIUX K onpeAeAeHHOMY cTHA0. OHa IPUBOAUT
HEeKOTOpBbIe OLIMOKH B CTPYKTYpe TeKCTa C KAACCH-
¢uKaMK TaKOBbIX, peacTaBAeHHOM B. 1. Meabnu-
YalKO: 6€CCHCTEMHOCTD U3AOXKEHNUS, AyOAUpOBaHIe
COAEPYKAHUSA MIPEABIAYITHX JacTel TeKCTa, CMbICAO-
Bble Pa3pbIBbI B U3AOKEHUHU COACPKAHNS, HeYAAUHbIe
HavaAbHbIE U KOHEYHbIE YACTHU TEKCTA, AOTHYECKH He
CBsI3aHHBIE C OCHOBHO YaCThIO IOBECTBOBAHUS, OT-
CYTCTBHE pPasAeAeHIsI TEKCTA Ha a63alibl, OTCYTCTBUE
CPEACTB CBSI3H MEXKAY dAeMeHTaMH TekcTa [4, 313 ].
ITo muenuto M. . IleHTHAIOK, K CTUAUCTHYE-
ckuM (CO6CTBEHHO CTHAMCTHYECKHM) OIIUOKAM OT-
HOCATCS: 1) HApyIIeHHe CTUAEBOTO €AMHCTBA TEKCTa:
CTHAMCTHYECKAsI HECOBMECTHMOCTD CAOB, PA3HOCTH-
AeBble CHHTaKCHYeCKHe CTPYKTYPbl, PA3HOCTHAEBAS
OKpacKa TeKCTa; 2) HelpaBUAbHOE YIOTpebAeHHe
CAOB C TIEpeHOCHBIM 3HaueHHeM, $pPa3eOAOTU3MOB,
MCKYCCTBeHHAs 06Pa3HOCTD; 3) HEYMECTHO® UCTIOAD-
30BaHHE dMOIOHAABHO OKPAIIEHHBIX CAOB U BbI-
paxkeHHI1, 6e3 yyeTa UX CTUAUCTHIECKUX PYHKIIUT,
BCAEACTBHE Yero BO3HUKAET CTUAMCTHYECKAS HEeCO-
BMECTHMOCTb CAOB, TO €CTh COUYETAHHSI CAOB Pa3HbIX
CTHAMCTUYECKHX PAAOB; 4) HeyMeHuUe TOAb30BaThCS
rpaMMaTHYeCKUMU CHHOHUMaMU (BapHAHTaMU CAO-
BO(OPM, CAOBOCOYETAHUI U IIPEAAOKEHHI B TEKCTaX
PasHBIX CTHAEH); S) HeompaBAAHHOE yHOTpebAeHUe
A3BIKOBBIX NITAMIIOB, KAMIIE; 6) AMIIHUE B peun
GeccoaepxaTeAbHble CAOBa  (CAOBa-TIAPA3HTbI);
7) HapymeHue 6Aaro3Byuus pedn (pexAe BCero AAS
YCTHBIX BbICKA3bIBAHHIA); 8 ) HEMOTUBHPOBAHHOE Ha-
KOITAGHHE OAHUX U TeX JKe YacTel pedd UAH UX GOpM;
9) ynoTpebaeHHe rPOMO3AKHIX, OAHOOGPA3HBIX CHH-
TAKCHYEeCKHUX KOHCTPYKIIHI, KOTOPbIe ACAAIOT TeKCT
CTUAMCTHYECKH HeBbIpasuTeAbHbIM [ 4, 312-313].
YueHbIit OTMEYaEeT, YTO yHOTpe6AeHne YCTONYH-
BBIX CAOBOCOYETAHUM B HECBOVCTBEHHBIX UM 3HaYe-
HUSX IPUYUCASIIOT K $Pa3eOAOTHYECKUM OLINOKAM,
OAHAKO, TI0 ee MHEHHIO, TAKYI0 HeIPaBHAbHOCTD
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CTOUT KAACCUPUIMPOBATD KaK CTHAMCTHIECKYIO,
IIOCKOABKY HelleAecoOOpa3HOe yHmoTpebaeHue
$pa3eoAOrn3MOB HETATUBHO BAVSIET HA CTHAUCTH-
4ecKyI0 OKpacky Tekcra [4, 311]. 1o Hamemy xe
MHEHMIO, YIOTPebOAEeH e YCTOMYMBBIX CAOBOCOYE-
TAaHHM B HECBOMCTBEHHBIX UM 3HAUEHUSX SIBASIETCS
dpaseororuyeckoit ommbKoil, a HerjeAecoo0bpasHOe
UX yoTpebAeHIe — CTUAMCTHIECKO.
C.A.Kapaman, O.B.Kapaman, M. . I1arom
u B.U. Tuxoma (Xapbpkos, 2012) BbipeAeHHbIE
B. 1. MeabHMYaliko HapyLIeHHUs CTPYKTYpPbl TEKCTa
HA3bIBAIOT YCAOBHO-CIMUAUCHUMECKUMU OLIMOKaMH,
a BoipeaeHHbIe M. M. ITeHTHAIOK CTHAMCTHUYECKHE
ONIMOKY — cOOCmBenHo cruiucmuteckumu [ 6, 54-S5S].
Ha HepelmeHHOCTD BOIIPOCA THIIOAOTHHU Pa3HO-
BHAHOCTEN CTUAMCTHUYECKUX OMIMOOK yKa3bIBaer
¥ TO, 9YTO B OAHOM H TOM Xe UCTOYHUKe — “CaoBape-
CIIPaBOYHUKE I10 YKPAUHCKOIN AMHIBOAUAAKTHKE
(KHeB, 2015) — IIOAQHBI AB€ KAACCUPUKALUU Pa3-
HOBHUAHOCTEM CTUAMCTUYECKUX OIUOOK, COTAACHO
IIepBOI U3 KOTOPBIX OHU ‘AEASITCSI Ha SI3BIKOBBIE
(Aexcuko-cTHAMCTHYECKHE, MOPPOAOTO-CTHAM-
CTHYECKHe M CHHTAKCHUCO-CTHAMCTHYECKUE ) U He-
peuesbie (KOMIO3UIIMOHHDIE, AOTHIECKHE U PaKTHU-
veckue u T.A.)" [S, 106], a coraacHo BTOpOIt — UX
“caeayer anddepeHnupoBaTh Ha GpOHETHKO-CTHU-

AUCTHYECKHE, AEKCHKO-CTHAUCTHIECKHE, [PaMMa-
THUKO-CTUAUCTUYECKHE U COOCTBEHHO CTHAMCTHYE-
ckue” S, 233 ]. Taxke Bo BTOpOil KAacCHPUKALUH
OTMEYEHO, YTO K CTHUAMCTUYECKUM OIIMOKAM OT-
HOCST: HapyIIeHHe CTUAEBOTO €AMHCTBA TEKCTa,
HEIIPAaBUABHOE yIIOTPeOAEHIE CAOB C IIePEHOCHBIM
3HaueHHeM, $pPa3eOAOrU3MOB, HCKYCCTBEHHYIO 00-
Pa3HOCTb; HEYMECTHOE HCIIOAB30BAHHE dMOILINO-
HAABHO OKPALIEHHBIX CAOB ¥ BbIPAXKeHMUI, 6e3 yde-
Ta UX CTHUAUCTUYECKUX QYHKIIHI, BCAEACTBUE €T
BO3HUKAET CTHAUCTHYECKAs HECOBMECTHMOCTD
CAOB; HEMOTHUBUPOBAHHOE HAKOIIACHHE OAHUX U TEX
e JacTeil pedr uau uX popM H T.A. [ S, 233].

Taxum 06pasom, IprBeAeHHbIE B PabOTax IO Me-
TOAMKE O0YYeHUS] YKPAUHCKOMY SI3bIKY THIIOAOTHH
PasHOBUAHOCTEH CTHAUCTHYECKUX OIIMOOK, IT0 Ha-
1My MHEHHIO, IIOAHOCTBIO He YAOBAETBOPSIIOT Tpe-
60BaHMUIT COBpEMEHHOMN METOAUKHU O0ydeH!s CTUAU-
CTHIKE YKPAUHCKOTO SI3BIKA.

IlepcrieKTHBBI ~ AQABHEMIINX HMCCACAOBaHHUI
B 9TOM HAIIPABACHUH 3AKAOYAOTCS], [I0 HAIIEMY MHe-
HUIO, B yTOYHEHUH KAACCUPUKALIUY PA3HOBUAHOCTEH
CTHAMCTUYECKUX OMIMOOK C I[EABIO CITOCOOCTBOBAHUS
[IOAOXKUTEABHbIM Pe3yAbTaTaM PAOOTHI HAA ITUM THU-
I[IOM pe4eBbIX OTKAOHEHHI1 OT HOPMBI IpU GOPMHUPO-
BaHUM CTHAMCTUIECKON KOMIIETEHTHOCTH YYaIHXCSL.
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Abstract: To participate in the innovative process in order to improve the effectiveness of vocai-

tonal training to meet demand of high school education and international integration of the pedagogi-

cal sectors of school, the Department of Psychology researched innovation of psychological teaching

activities follow to the CDIO approach. The objectives of this innovation are relatively comprehensive

including: to develop new contents, programs, teaching and testing method, assessment of module.
In the 2016-2017 school year, the syllabus has been completed and tested in the first semeter in the
2017-2018 school year and has been evaluated for effectiveness.

Keywords: Psychology, evaluation, contents, program, objectives, pedagogical students, Vinh

University, and teaching innovation.

1. General information

Subject: Psychology, number of credits: 4 (60
hours) in which: theory 45 credits, discussion/ ex-
ercises/ essay: 9 credits, group activities: 6 credits
and self study: 120 credits.

Psychological module equips learners with knowl-
edge of the general issues of psychology, basic phe-
nomena of psychological life, personality and psycho-
logical development via the ages, psychological basis
of teaching process and education, some issues of

teachers’ personality to help learners form their skills
and develop their career skills. Psychological module
is a prerequisite course for students to study pedagogic
terms and participate in pedagogic practice.

2. Objectives

Based on the overall objective, researching team
identified the levels of objectives with specific dis-
criptions, the level of the output of the training pro-
gram and level of competency that learners would
have after learning process. In detailed:

Table 1.
Objective Module discription Output Quéhﬁ-
cation
1 2 3 4
Analyzing the basic and modern scientific knowledge on human
Gl1 psychology, the development of psychology of children through | 1.3.1; 1.4.2; 3
the ages, the nature and rules of psychology in the teaching and
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1 2 3 4
educational process, characterisstics of pedagocial work and
teachers’ capacity. To know about the theorical methodology
Gl _ 1.4.5; 1.3.1; 3
and methodology of studying, to learn about human psychology
and psychology of children in the pedagogical process.
Applying the knowledge you have learned to:
— Evaluate different perspectives on human psychology, explaining | 2.1.1; 2.1.2;
the psychological phenomena that arise in life and in education; 2.1.3;2.2.4;
— Learn the psychology of children in life, in teaching and edu- 2.2.1;2.4.1;
G2 . 3.5
cation; 2.4.2;2.4.3;
- Organize pedagogical teaching, educational and comunicative | 2.4.4; 2.4.5;
activities; 2.4.6;2.5.4;
— Self-evaluate and develop, complete pedagogical personality.
Develop communication skills and teamwork in solving aca- 3.1.1; 3.2.1;
G3 . 3
demic tasks 3.2.2;
Analyze and evaluate in a scientific way and determine how 4.1.1; 4.4.1;
G4 to properly handle the pedagogical situations that arise in the 4.4.2; 4.4.3; 3.5
teaching and eduacational process. 4.5.3;

G1: Objectives of knowledge

G2: Objectives of qualities and skills

G3: Target group skills and communication

G4: Career skills target

CDR ciia CTDT: the output of the training program
TDNL: Qualification

3. Output
From the objectives and the outcome of the
training program and the qualification that students

need to reach, the research team has set up the out-
put standards corresponding to the specific objec-
tives and the level of teaching for each target.

Table 2.
Ol')]ec- SI,, ec1'ﬁ © Output discriptions Teaching
tive | objectives level
1 2 3 4
Recognizing the psychological life and basic psychological phe-
Gl1.1 , LT
nomena of human; psychological research methods.
Explaining the nature of human psychological phenomenon fol-
G1.2 . . 1 1 LTU
low to the point of view of dialectical materialism.
Gl Explaining conscious is the most advanced psychological phe-
G1.3 |nomenon in man and analyzing the basic psychological attributes L T,U
of attention.
Gl1.4 Describe the psychological attributes of individuals and state their LT
) role in personality. ’

21



Section 5. Psychology of Education

1 2 3 4
GLS Analyzing personality formation and the factors that govern the LT
) formation and development of personality ’
GL6 Explaining the basic concepts of cognitive activity, cognitive activ- LT
) ity and teaching, education ’
GL7 To identify memory and language concepts, stages, and roles for LT
cognitive processes
To clarify the basic concepts and rules of emotional life, the role of
G1.8 emotional life, the essential difference between them and con- T
sciousness.
Gl G1.9 Understanding the basic concepts of will-action, the relationship T

between cognition-emotion-will in action and human life.
Describe the principles, rules of psychological development, the
G1.10 |basic psychological characteristics of each stage in the develop- LT
ment of children.

To distinguish the characteristics of psychological development of

G1.11 secondary school students and psychology of high school students. LT

GL12 Explaining the nature and psychological rules of teaching and LT
) learning processes ’

G1.13 | Describe the structure of pedagogical personality LT

G1.14 |Analyzing some psychosocial issues and pedagogical communication LT,U
Applying the learned knowledge for the analysis, orientation of

G2.1 the formation and development of pedagogical personality LU
Collecting, analyzing theoretical and practical materials on psy-
G2 G2.2  |chological life, analyzing and solving the case of the pedagogical T,U
task of studying and practicing.
G2.3 Practicing pedagogical qualities and capacity that have been iden- TU
) tified and formed a pedagogical behaved system ’
G3 G3.1 |Beable to participate and implement in a team effectively T,U
G3.2  |Beable to communicate pedagogically T,U
G4.1 Analyzing, evaluate about psychology of situations that arise dur- TU
G4 ing pedagogical process. ’
To introduce and select, decide the right solution to solve the situ-
G4.2 . . T, U
ation suitably.
Where: Gux.x: specific goal
Teaching Level: I (Introduce): Introduction; T (Teach): Teach; U (Utilize): Use
4. Evaluation of the module sense, case record, and periodic assessment. Periodic

On the basis of the learning outcomes, the and end-of-term assessments are conducted by us-
module assessment was conducted by a process as-  ing an objective test where the exam questions are
sessment (50%) and a final assessment (50%). It  randomly assigned from the exam bank and rebuilt
evaluates the process twice more than before and  on the basis of the exam bank before. Specific com-
is composed of three specific assessments: learning  ponents of evaluation:
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Table 3.
Evaluaiton components | Evaluation lesson | Output Rate (%)
Al. Processing evaluation 50%
Al.l. Learning awareness (attendance, attitudes) 10%
Al.l.1. Attitude and timeliness Gl.1 -G4.2 5%
Collaborative attitude with faculty
Al.1.2. and team members, class, demon- G1.1-G4.2 5%
strates progress in learning process.
Al.2. Course profiles (assignments, group tasks, etc.) 20%
G1.1; G1.2; G1.3; G1.4;
) G1.5; G1.6; G1.7; G1.8;
Al.2.1 Academic chapters 1,2,3,4,5,7,8 GL9; )Gl.12; G1.1)3; G2.)1; 10%
G2.2.
.. G1.5; G1.11; G1.14; G2.3;
Al2.2 Products of activity chapter 2,6,9 G3.)1; G3.2); Ga.1; )G4.2 ’ 10%
Al.3. Periodical review (periodic checkpoint) 20%
G1.1; G1.2; G1.3; G1.4;
Al.3.1. ’ ’ ’ ’ 109
Test online 3 G1.5; G1.6; G2.1 .
AL32 G1.7; G1.8; G1.9; G1.10; 10%
o GlL.11; G2.2 )
A2. End-of-term assessment (final grade) 50%
Th 11 th i
Test online ¢ content covers a® the major G1.2-G42 50%
learning outcomes of the course.

5. Teaching content (syllabus), teaching plan
(detailed syllabus) and lecture

In order to implement defined outcomes, the re-
search team has identified the content of the module.

In detailed:
Table 4.
Contents Outpl'lt of sub- | Assessingles-
ject son
1 2 3
Chapte.r 1: psychology is a science GL1; G12; ALL AL2.1;
1.1. Object, task and method of psychology G AL31 A2
1.2. The nautre, function, classification of psychological phenomena - Y
Chapter 2. The formation and development of psychology,
awareness and personality G1.3; G1.4;
] Al.1; Al.2;
2.1. Formation and development of psychology GL1.5; G2.1; AL3: A2
2.2. Formation and development of awareness G3.1; -
2.3. Formation and development of personality
Chapter 3: activity of awareness
3.1. Sensory perception GL6 Al.1; A1.2.1;
3.2. Sense of reason ) A.1.3.1; A2
3.3. Intelligence and intelligent measurement

23



Section 5. Psychology of Education

1 2 3
Chapter 4: memory and language
4.1 Memory G1.7; G3.2; i\ﬁll é’ ?IAZZ’
4.2. Language o
Chapter 5 aﬂ'alvr and will ALL AL
5.1. Emotional life G1.8; G1.9 AL32: A2
5.2. Will and action o
Chapteré: developméntal psychology G1.10; GL.11; ALL AL2;
6.1. Overview of generation and development of personal psychology
G2.2; Al1.3.2;

6.2. Psychology of secondary school students G3.1: GAL A
6.3. Psychology of high school students e
Chapter 7: psychology of teaching and education ALL AL2L
7.1. Teaching psychology G1.12; G2.2; A.l ’3 5. A2 ’
7.2. Educational psychology o
Chapter 8: personality psychology of teacher
8.1. Characterlstlcs‘of the t.e.acher s work GL.13; G2.3; ALL AL2;
8.2. Some personality qualities of the teacher G4 I
8.3. The capacity of the teacher -
8.4. Prestige and the prestige’s formation of the teacher
Chapter 9: some issues of social psychology and pedagogical

‘ot G1.14; G2.3; _ .
communications Gal: Al.1; Al1.2.2;
9.1. Social groups and social psychological phenomena G 3' 2{ A2
9.2. Pedagogical communication -

6. Evaluation

Based on the learning outcomes and the content
of the module, the research team has developed a
matrix for the module with § levels of each module,

Level 3: Application Level 4: Analysis, synthesis

Level 5: Assessment, creation

The results of the psychological evaluation at
the first semester of the academic year 2017-2018

in detailed: of the pedagogical students at the Vinh University
Level 1: Know/Remember Level 2: Understanding  are shown in the table:
Table 5.
A B+ B C+ C D+ D F
8,5-10 8,0-8,4 7,0-7,9 6,5-6,9 5,5-6,4 5,0-5,4 | 4,0-4,9 <4,0
g | = score score score score score score score score
= -
2 S| & oy oy 2 oy 2 oy 2
H H .- Q oy L .- Q -y °° - L oy Q oy L D] °°
SIS E| 3|8 2 5| 2| E| 2 Bl E||E e
« el < < < o] « < ] <] [+ o < <} < «
S| * &R |E * | * || *R|E*| & S~
Psy- = 8 2 o 2 8 8 =
ol | § 5|22 |8 8|88 |F|8|~3|=]8]2]%
ogy < [N s R S S S 3

The spectrum is shown in the chart as below:
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Figure 1.

The chart shows that there are 34 the number of
students who are quite good and average; the num-
ber of students who are very good and excellent
equivalent to the average and accounted for about
10%. Such results are considered acceptable but it is
lower than before.

Conclusion: Research on the innovation of
teaching activities in the psychology under the
CDIO approach is a new study that suits with the
teaching trend follow to view of the development of
learners’ capacity of modern education to meet the
requirements of vocationalic capacity of teachers in
high school education.

The results were achieved by the researc team
lead to a change of psychological teaching activity.
However, this is only a very first result. In the com-
ing time, it is necessary to contunue to evaluate and
adjust the content, program, and method of module
assessment. On the other hand, it is necessary to
improve capacity of trainers — who are familiar with
the old teaching methods and focus on innovating
teaching methods. The most important thing is the
application of group teaching and hands-on experi-
ence to students.
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PSYCHOLOGICAL ABILITIES ON SPORTIVE PERFORMANCE

Abstract: This article is focused on the psychological abilities, as an important component of

the whole process of the sport training. A solid integrity psychological would help the athletes to

demonstrate optimal possibilities and resources that possesses. Like any other ability of the athlete,

the psychological ability as instrument of his/her effectiveness needs professional appropriate com-

petence during the training process.

Keywords: professional, psychological ability, training, athletes, sport.

Introduction

The significance and the role played by psycho-
logical components in increasing the workforce’s
productivity have long taken on an ever greater scope
in the professional lectures and discussions of many
lecturers. This is due to the fact that the cultivation of
a psychological integrity as solid as the athlete would
greatly contribute to improving and increasing the
opportunities of using unsupported reserves during
the sports competition. Many coaches, shortcom-
ings observed in training sessions and especially in
sports competitions, think and try to correct them
by manipulating the training parameters of such
components as: physical, technical, tactical skills,

etc. However, in many observed cases, no lack of
or weakness in sports skills is noticed, especially in
elite levels of representation, but more in terms of
skills and psychological deficiencies. In such cases,
the attention of trainers should focus on identifying
psychological needs and finding appropriate models
that provide an accurate technical and professional
combination and aim at training and improving the
observed shortcomings [1, 58-59].

The individual (sportsman) and the team, even
for the same emotional situations, exhibit different
needs for psychological treatments and interven-
tions. So for example, while a sportsman needs to
have a psychological relaxation, another needs an
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improvement of concentration, confidence, moti-
vation, or mental preparation in general. Therefore,
a good identification of these needs would be help-
ful in finding and designing the proper techniques
for achieving the desired outcomes. Such skills are
developed by increasing the fitness of psychological
processes [2, 42].

Why is psychological training important? Any
athlete or practitioner of physical activity in his
sports stereotype has been faced with fluctuations
in his psychological integrity, such as decreasing his
desire to exercise, non-uniform behavior to physi-
cal load, distraction not managing anxiety, etc. Also
none of the practitioners are immune from “Errors”
arising from such situations or factors. Often mental
or psychological components dominate pure physi-
cal, technical and tactical performance components,
especially during competitive situations [3, 199].

Whatever sport, success or non-success of a
practitioner depends on the level of coordination of
physical skills (strength, speed, coordination, bal-
ance) and mental (concentration, self-confidence,
administration, anxiety). Today many scholars and
coaches think that sport at certain levels of repre-
sentation is primarily a true psychological confron-
tation. While in sports such as golf, tennis and art
skating, they are typical in the appearance of psy-
chological qualities. However, and though the con-
tributions of psychological qualities are accepted in
the improvement of the sporting manifestation, it
is easy to see that the quantitative physical training
parameters are many times greater than the time de-
voted to the training of the psychological component
processes [4, 808-809].

Then one question is right: Why is the psycho-
logical component training avoided or underestimat-
ed? Following are some of the reasons, which are:
[S,57-62].

Lack of knowledge: There are many trainers
who ignore ways of learning or mentoring mental
skills. For example, some trainer learns focus by us-
ing a high tone of voice in their calls, etc. “Focus,”

“Care what you need to do”. Such findings and the
like, create the idea that the player knows the focus,
but does not apply it in practice or at least does not
implement it properly. Or such verbal interventions
of coach like “Slow”, “Quiet,” “Do not be nervous,”
“Confident,” etc., clearly indicate the need to increase
the competitor’s ability to properly administer to-
nus to certain psychological elements. If we want
to use such psychological elements as instruments
to increase efficiency in performance and competi-
tion, then we should not only devote time but also
to properly train them.

Psychological skills as dynamics: It is often
thought that a person comes to life with psychologi-
cal abilities, which is more than just a champion. It
is also considered high-level athletes to have a per-
sonality characterized by psychological power and
competitive motivation. That’s not true. Of course,
all human beings arise with some physical and psy-
chological predispositions, but can benefit and de-
velop abilities depending on the experiences they
experience in life. No result or glorious record of
athletes has come without endless hours of stadi-
ums or gyms to perfect his physical and technical
abilities. All sportsmen have a certain psychological
perception of situations before, during and after the
representation, especially on the results achieved.

Lack of time: Lack of time represents another
reason displayed by coaches and athletes, not to be
trained in a psychological plan. However, they are the
same subjects that, for the losses or the low level of
presentation, support their arguments in factors such
as “we did not have the right focus,” “under pressure,”
“lost trust,” etc. It is natural to think that a trainer who
believes that the reasons for the poor result in the
race were in the lack of concentration, will take mea-
sures to increase the exercise to improve this aspect.
Ifitis believed that psychological abilities are impor-
tant, then the time needed for their training must be
found. In a few cases it is thought that sports psy-
chologists intervene only with failed athletes. Clini-
cal sports psychologists can use clinical psychology
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to handle mental turbulence that is related to sports
activities such as drugs, nutrition, and depression.
However, the greatest needs of sports consultants are
for sports educator psychologists, whose priority is
to assist athletes in the development of psychological
abilities [S, 57-58].

Programming mental ability exercises

Programming and forms of mental ability train-
ing organization contain various goals in accordance
with the needs identified to be addressed. However,
the programs represent a structure that consists of
three phases:

1. Education or awareness stage: At this stage,
keeping in mind that the participants are not familiar
with the practices and strengths of the psychological
ability training, the overriding character of each pro-
gramming will be the educational character. During
this phase, participants notice and become aware of
the importance of adopting psychological skills train-
ing techniques that contribute to the improvement
and increase of sports efficiency. This is a phase that
is accomplished by a simple relationship between
coach/sportsman, through which we note that ath-
letes consider properly the impact of psychological
aspects on the quality of their performance. During
this conversation, it is intended that athletes should
be argued that improving psychological abilities is
gained by training them alongside physical abilities.

Generally, the educational phase is dealt with
within an hour or several hours of time divided into
several days. Thus, when we learn how to fix the mo-
ments or moments of encouragement, we should
explain the reasons that provoke the state of anxi-
ety and the interdependence that has the impetus
to the act. The key here is for athletes to understand
or discover the optimum level of encouragement
so that they can transform tension and anxiety into
energy positive while avoiding the effects of these
elements compromising the quality of the result. A
good psycho-pedagogical instrument, in such cases
would be examples from the experience of model
athletes [ S, 59-60].

2. Stage of derive skills: This stage is based on
strategies and techniques of learning of various psy-
chological abilities. At this stage we have to build
specific intervention strategies according to not
only identified needs but also the athlete’s potential.
Thus, in cases when an athlete faces and experiences
anxiety, failure to achieve success, it is necessary to
adapt a cognitive strategy in order to seek proper rec-
ognition and adaptation of athlete’s thinking. It may
be that in an athlete, muscle strains adversely affect
the achievement of the desired result, then the psy-
chologist’s intentions should make the athlete aware
of the absorption of physical relaxation techniques
as a developmental relaxation [, 60-61].

3. Repeat phase: In the aims of this phase we can
recall the aims of:

« Educate psychological skills in conditions

similar to those of the race;

« Automation of psychological skills;

« Continuous integration of psychological

abilities in racing situations.

During the repetition phase, the participant (ath-
lete), for example, in the process of learning how to
regulate the promotion, may pass from the imagina-
tion directed to the self-administered imagination in
order to use this technique in the training process as
it would be dealt with in one real competition. Thus,
the athlete will adopt the techniques of controlling
and regulating the promotion in his racing prepara-
tions. At this stage it is necessary to keep a record
or a diary in order to systematically track the results
and create feedback for further improvements. One
of the daily records would inform the tensions expe-
rienced after each stewardess, the ways of replenish-
ment, and their efficiency [S, 62].

When should a psychological training pro-
gram be developed?

From the present treatments it has been shown
that in increasing the efficiency of the exercise of
psychological abilities, time factor is considered
undoubtedly important. While finding the right
time for interventions and training these skills is
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another opportunity that contributes to increasing
the efficiency or success of psychological training
programs. To start implementing a program as time
consuming are considered preparatory periods and
prerace because there is more time to learn new
techniques and athletes do not have the pressure
of the results. Psychological training is a continu-
ous process that, in the concept of time, should
be integrated with the preparation of other sports
components [6, 169].

The time required for the repetition and acquisi-
tion of psychological elements and processes varies
according to the technique and the degree of learn-

ing, if it is a new technique, the time factor will have
a greater extent, depending also on the threshold of
learning athlete [7, 566].

An indicator of improving and absorbing psycho-
logical techniques is the competences that align ath-
letes in combining mental training with the training
of other sports components. A session constructed
well psycho-sports should be used during a real or
fierce competition whether it is. Mental exercises can
also be treated in the form of tasks, but when the
degree of psychological autonomy of the athlete is
delicate, the psychologist’s ongoing control and pres-
ence in the training sessions is needed [8, 304-305].
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The education system in the Republic of Azer-
baijan is regulated by the State Law on Education of
the country. Developments in the field of education
are also an important component of the country’s
development in economic and socials concepts [1].
The measures taken in recent years to develop edu-
cation in Azerbaijan is one of the most important
strategic trends of state policy and perhaps, the most
important factor. Since 2016, National Coordination
Council of Azerbaijan has set clear targets to imple-
ment the Sustainable Development Goals 2030.
Currently, within this Council, Azerbaijan aims to
reach and become role model for UN member coun-
tries within the framework of Goal 4 - “ensure inclu-
sive and equitable quality education and promote
lifelong learning oppurtunities for all” [2].

Inline with the challenges of the globalizing world,
the elevation of the education system is one of the main
goals of our state, which is advancing through modern-
ization and modernization projects. Identifying new

targets to meet the challenges of human capital devel-
opment in our republic, which is on the path of rapid
development, and the adaptation of quality education
indicators to European standards is a priority.

From this point of view, the Decree of President
ITham Aliyev dated October 24, 2013 on Approval
of the “State Strategy for the Development of Edu-
cation in the Republic of Azerbaijan” is of great im-
portance [3].

In accordance with the development concept of
our state, the development of a modern education
system that promotes long-term, sustainable and
competitive development in our strategy, promotes
the development of human capital and realizes hu-
man resources development and management. At
the same time, in this conceptual document, the de-
velopment directions, the main goals of the educa-
tion system that meet international standards have
been clearly defined and new responsibilities have
been set in front of educators.
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President of the Republic of Azerbaijan of 6
december 2016 established decree by name “The
perspective future of the Strategic Road Map of the
National Economy” [3]. Development of human
resources, the 4th Target of the Strategic Road Map,
which is the basis of sustainable economic develop-
ment is the main focus of the Strategic Road Map.
A Strategic Road Map on the Development of Vo-
cational Education and Training in the Republic of
Azerbaijan was prepared to provide human capi-
tal development based on the Strategic Roadmap.
The document envisages the involvement of highly
qualified personnel, meeting the requirements of
the modern labor market and attracting investment
flows to this area. The document, prepared on the
basis of the “Strategic Road Map,” reflects the ways to
achieve strategic goals by fully covering this area and
implementing measures and programs in the short
term. According to the document, the following tar-
gets have been set in the vocational education and
training process of the Republic[4]:

1. Integration of employers into the vocational
education and training system;

2. Creating a robust financial system based on
results;

3. Creation of targeted professional development
programs;

4. Creating specific sectoral programs;

S. Implementation of tools to stimulate the
achievement of vocational education and training
goals.

As aresult, all these programs will help to shape
the human potential for the country’s innovative
economy. By ensuring all these above mentioned
targets Republic of Azerbaijan will promote bet-
ter human capital, provide its citizens with relevant
skills for employment, specifically focus on learn-
ing outcomes in order to create the platform for
its citizens to be able to transfer its skills with each
other and finally to make Azerbaijanis become a
true global citizens.

Referencess:

1. Azarbaycan Respublikasinin Prezidenti “Tohsil haqqinda”. Azarbaycan Respublikasinin Qanunu, Baki
sohari, 19 iyun — 2009 il. Link: http://edu.gov.az/az/page/72/302

2. Azerbaijan — 2030: From the Millenium Development Goals Towards the Sustainbale Development
Goals. Link: https://sustainabledevelopment.un.org/content/documents/16005Azerbaijan.pdf

3. Azoarbaycan Respublikasinin milli iqtisadiyyat perspektivi tizro Strateji Yol Xoritasi.— 2016. Link:

https://president.az/articles/21993

4. Azoarbaycan Respublikasinda pess tohsili vo taliminin inkisafina dair Strateji Yol Xaritasi.— 2016. Link:
http://edu.gov.az/upload/file/serencama-elave/2016/peshe-tehsil-yol-xeritesi.pdf

32



MODEL EDUCATION AND DEVELOPMENT MOTOR ABILITY TO CHILDREN AGE 4-6 YEARS

Section 8. Physical Education

Msc. Valbona Golemi,

Faculty Health and recreation,

Sport University Tirana Albania
E-mail: valbonagolemi@hotmail.com

Doc. Ikonomi Edison,

Ph D., Faculty Science of Movement
Sport University Tirana Albania
E-mail: edisikon@yahoo.com

Msc. Kuro Ilia,

Faculty Physical Education,
Sport University “Marin Barleti”
Tirana Albania,

E-mail: iliakuro@yahoo.com

MODEL EDUCATION AND DEVELOPMENT MOTOR
ABILITY TO CHILDREN AGE 4-6 YEARS

Abstract: The children have their needs to move and to do exercises. They should exercise ev-
eryday to coordinate limbs and body muscles to move in the best way their body. Children needs
more than ever to move and play, because his mental development is directly connected with “his
motor development” When his “motor development” is not normal, there can be not an intellectual
development, affective and social. In this point of view, we think to explore in actual motor abilities
and social level of the children in the age 4-6 years old. For the realization of study, have selected 60
children from four Tirana’s preschools city. Gymnastic program build is in a specific way to adjust
from age 4 to 6. Motor abilities will be evaluated by a tests battery such as: ruler drop test, coordina-
tion test (eye-hand), ball throwing, kick for target, trunk flexion, jumping (left-right), static balance
test, beam balance walk backward test, push-up test, long jump standing test. Collected data, in begin,
middle and in the end of tests and questionnaires were under a statistical processing by IBM SPSS
package, version number 22. T-test. Results evidenced statistical changes in both genders (girls and
boys) in all performed tests in first and second phase. Gymnastic program has an impact in motor-
skills education and development, but this impact in not the same in all skills because it is limited by
maturity effect, especially by fine motor skills.

Keywords: Exercises, children, motor development, balance, flexibility, ability, muscular endur-
ance.
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Introduction

Development is very complex and universal pro-
cess, when the development fields must pass from a
stage simple to the most complicated one and to in-
tegrate with each other. Itis a product of social-emo-
tional, cognitive and biological fields. The growth
refers to quantitative changes which are comparable
with arate [1, 127].

Growth and development is general process of
organism maturity that advance in a progressive way
from conception moment to adult age. All the educa-
tors or fields specialists which works with preschool
children must know and understand their typically
changes since birth to eight years old, atypical chang-
es, also to understand the benefits that come from
educators interventions [2, 73-74].

Growth and development are represented by
many physic, psychic, social, emotive and cultural fac-
tors that in general are genetic factors. Some of this
growth and development indicators from one side are
very with connected each other and with genetic fac-
tors, and from the other side they are connected with
external factors too. Children development theories
help us to understand them better and to know what
are the best ways in which they can learn and the rela-
tions with development factories [3, 56].

The childhood years represent one of the most
important stages in the human development. The
thesis in which human development is compared
with a 10 floors building is already accepted by many
scholars, in which eighth first floors represent the age
till 6 years old. To have a normal child development
needs for sure the stimulation of external environ-
ment factors. Children with disabilities or those with
social problems, as the normal child, have physical
and psychological needs to live and develop their
best potential [4, 60-61].

The children have their needs to move and to do
exercises. They should exercise everyday to coordinate
limbs and body muscles to move in the best way their
body. This is one of the reasons why physical activity
represent an essential part of the children education

program. Through this activity, children have all the
possibilities to discover and recognize themselves, to
develop constantly moving skills which are insepara-
bly connected with their child world and which cre-
ating their personality are valid for the present and
future. The children learn from their life experience
and curious nature, so they appear in school with a
very considerable training and experience formed in
theirs families or friends [S, 91].

Children learn through the moving field inter-
action with the other fields which are: knowledge,
social and emotional. In this way, physical education
through moving experience focused in moving skills
contributes in children full development [6, 244].

Pedagogical sciences that handle the movement,
consider it as a very important education tool. In this
point of view, education and in particular the move-
ment at preschool ages draws attention of many spe-
cialists and scholars, based on the pedagogical mas-
terpiece to build and develop learning process in a
creative way [7, 126].

Preschool age, without doubt, is one of the most
important periods that needs a special attention. The
curiosity of the child in this age is a really treasure,
which allows to discover in few years all the world
around him. The child pay attention in details, in
which adults do not recognize them. He join look-
ing, hearing and touching things. In this period chil-
dren needs more than ever to move and play, because
his mental development is directly connected with
“his motor development”. When his “motor develop-
ment” is not normal, there can be not an intellectual
development, affective and social. In this point of
view, we think to explore in actual motor abilities
and social level of the children in the age 4-6 years
old. Based on our confirmations, we think also that
this study will serve to improve the movement field
in the preschool children, considering that the edu-
cation and “motor skills” as a very important factor
in movement development to create opportunities
to practice social skills connected with childhood
world, talent and their entertainment potential,
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which are valid to build their personalities in the
present and future. Combination of theoretical with
practical character and study conclusions will serve
the teachers of physical education which works with
preschool ages [8, 86-88].

Purpose of study

The purpopse of the study is to test the efficiency
of this motor model-education through a gymnastic
program for preschool children.

Methodology

For the realization of our study, have selected
60 children from four Tirana’s preschools city, that
seems to be the bigger city, center of economic, so-
cial, administrative, culture, academic, industrial,
medial of Albania, with purpose to have a big repre-
sentation of all social-economics layers. The children
are separated in two equal groups.

In the experiment group will be implemented the
education program with basic gymnastics elements,
which will last twelve weeks, twice a week for an hour.

Gymnastic program build is in a specific way to
adjust from age 4 to 6. Children which will be part
of this program will have the possibilities to practice
with different gymnastics elements, games and social
skills. They will have always the same leader and the
same persons which will keep their data bases. For

any change, in the end of twelve weeks program, data
will recollect.

In this study dependent variables are motor
abilities while the independent variables are the
participation in the gymnastic program and gen-
der. Control group, will follow a free program by
using preschool infrastructure under educators
supervision. Motor abilities will be evaluated by
a tests battery such as: ruler drop test, coordina-
tion test (eye-hand), ball throwing, kick for target,
trunk flexion, jumping (left-right), static balance
test, beam balance walk backward test, push-up test,
long jump standing test.

Collected data, in begin, middle and in the end
of tests and questionnaires were under a statistical
processing by IBM SPSS package, version num-
ber 22. T-test is used to see if there are significant
changes between control and experiment group
skills along the tests phases. This test is used also
to see the differences between dependent and in-
dependent variables. F criteria is used to tell the im-
portance of dependent and independent variables
relation. Pearson’s Product-Moment coeflicients is
used to evaluate all the relations between depen-
dent variables.

Results

Table 1. Differences in motor ability in experiment group. N = 30

. First phase Second phase
Motor Ability Mean Std Mean Std T-test )
Reaction time 37.74 1.25 38.09 1.62 -1.74 0.003
Hand action cube positioning (sec) 43.13 2.52 45.63 3.10 -6.92 0.000
Hand action, postcards distribution (sec) | 39.80 1.75 41.63 1.96 -7.60 0.000
Kicking ball (m) 6.30 0.25 5.80 0.26 10.10 0.000
Hand-eye action, push the needle thread 4.00 0.74 3.67 0.80 3.01 0.005
Static balance 14.40 2.06 17.90 1.67 | -10.17 | 0.000
Dynamic balance 6 cm 2.50 0.22 1.56 0.24 30.52 | 0.000
Dynamic balance 4.5 cm 1.87 0.18 1.14 0.21 22.00 0.000
Jumping right-left 15 s 8.73 2.21 6.83 1.80 10.85 0.000
Flexibility 1.61 0.91 -1.17 1.31 19.54 0.000
Long standing jump 68.93 9.78 59.33 9.63 16.77 0.000
Muscular endurance 8.30 1.70 3.90 0.89 16.33 0.000
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Table 2. Differences in motor ability in control group. N = 30

Motor Ability First phase Second phase
Mean Std Mean Std T-test p
Reaction time 37.86 1.36 37.96 1.44 -0.67 0.005
Hand action cube positioning(sec) 43.75 3.31 44.63 3.18 -4.45 0.000
Hand action, postcards distribution (sec) | 41.21 1.85 42.02 2.31 -3.59 0.001
Kicking ball (m) 5.94 0.19 5.88 0.21 3.70 0.001
Hand-eye action, push the needle thread 3.77 0.73 3.71 0.65 0.57 0.005
Static balance 17.15 1.52 17.46 1.55 -2.32 0.003
Dynamic balance 6 cm 1.68 0.26 1.59 0.23 4.47 0.000
Dynamic balance 4.5 cm 1.25 0.13 1.19 0.10 3.66 0.001
Jumping right-left 15 s 7.33 2.06 6.97 1.75 3.00 0.005
Flexibility -0.58 0.94 -1.08 1.14 4.67 0.000
Long standing jump 62.1 8.74 60.93 8.97 1.85 0.005
Muscular endurance 4.5 1.09 4.1 0.76 4.39 0.000

Discussions

Achieved results from informative statistical pro-
cessing (IBM SPSS, 22 version) for measured data in
each subject, we confirm again the hypothesis at the
beginning of this study that movement activity mod-
eling in this age in function of education and move-
ment develope skills is in the right way. In case of the
achieved results from subjects in which gymnastic
program with simple elements was applied for 12
weeks, the changes are significant. Based on statisti-
cal processing results in the table 1 and 2 it seems a
difference of results between first and second phase
of all the tests. Before the program implementation,
for reaction time results was any significant change
as per control and experiment children group. In the
end program, there is a small increase in the experi-
ment group children performance, but in the control
group children performance have a decrease, a sign
that shows a general improvement of the indicators.
The concentration absence is another factor that can
be helpful in the test results. Distraction affect in the
reaction ability by lowering it. Distraction and a tasks
answer failure slows down the reaction.

In the first phases test (before the gymnastic pro-
gram intervention) the subjects of control and ex-
periment groups needed more time in the postcards
distribution. Postcards distribution average time is

the same in the both groups. After the intervention
program it seems an improvement in the distribution
postcards time in both groups, but the most signifi-
cant improvement seems in the experiment group.
Seems clearly a significant difference between groups
(t=-3.05, p = 0.000).

In the hand action test, cube positioning, as in
the first and in the second phase seems that there is
no change between groups. Even though in the sec-
ond phase the majority of subjects are improving,
there is not improve in the decrease average time
in the both groups. The results of our study con-
firm the conclusions of study [9, 181-184] in wich
hand-eye coordination and small muscles control
improves rapidly in the 4-6 age. Based on the table
number 1, it seems that in the first phase of legs ac-
tion test, kicking the ball, has no significant statisti-
cal changes between two groups (experiment-con-
trol). This changes presented in the second phases
results (t = 6.201, p = 0.000), where the subjects
of experiment group had an increase in the average
distance of balls jump, while in the control group
had not significant changes.

In the first phase, between the subjects of exper-
iment and control groups, there are no significant
statistical changes in the performance of the proof
to push the needle thread. In the second phase, it
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seems a small improvement in the both groups per-
formance, which is not reflected in the final result.
Is proved that the ability of coordination eye-hand
improves as it grows, which is based in some other
study. The results of static equilibrium test in the
first phase shows that there is no significant change
between control and experiment group. After the in-
tervention program with basic gymnastic elements,
the changes between groups become more signifi-
cant (t = -5.901, p = 0.0001). Significant statistical
changes between control and experiment groups
we will recognize in both dynamic balance tests
(t=13.26,p = 0.000); (t = 15.61, p = 0.000); Study
results are in the same direction with study. Physical
activity improves children dynamic balance at the
fourth age.

Significant statistical changes between groups
will recognize in flexibility (t = 9.17, p = 0.0001);
in agility and left-right jumps during 1S5 seconds
(t=2.54,p=0.01); inlongjump (t=2.85,p=0.01);
muscular endurance (t = 1.01, p = 0.000). The mo-
tor abilities were improved considerably in the end
of gymnastic program. The result can be the same
in both genders and the children will be developed
considerably, if it will be selected the right activity
for this age. Based on the first tests phases of statisti-
cal processing results, it seems significant changes
between the experiment groups gender. Those are
noticed in cubes positions (t = -3.46, p = 0.000);
dynamic balance (t = -6.48, p = 0.00), agility
(t=-3.37,p=0.02); longjump (t=-4.58,p =0.000).
Significant changes are also noticed in all motor
abilities in both genders between first and second
phase (girls and boys). There is a considerable im-
prove in the second phases results, which are re-
flected in significant statistical changes between
both genders. Those changes are reflected in static
balance (t = -2.03, p = 0.005); dynamic balance
(t=-3.05,p=0.00); in power (t=-3.92,p =0.00);
in flexibility (t = —2.38, p = 0.003). This is attributed
to activity role in increasing or decreasing gender dif-
ferences. Both genders can perform in the same way,

if in preschool age they get all the same education
form. The differences between genders are very small
in this age. Differences between genders in power at
4-6 age are small, they begin to appear in teenage.
The changes in the second phase between genders,
can be as result of selected activity type influence
because our study results shows differences along of
testing performance. Our study results reinforce the
study conclusion ‘Muscular strength abilities mea-
surements shows that boys are better than girls in
every group age.

Conclusions

Our study and our experience results, confirm
what was expected; in this age education and motor
skills, are not just depended from maturity (body
developments, neuromuscular systems, cardio res-
pirator system development and endocrine glands
function) but also by activity type that children de-
cided to be part of because it can be determinant in
their improvement.

Through this study we think to offer some rational
solutions with movement and social character, using a
variety tools that gymnastic contains accompained by
some educational and entertainment methods.

Studys results shows that gymnastic program
has an impact in motorskills education and devel-
opment, but this impact in not the same in all skills
because it is limited by maturity effect, especially by
fine motor skills. Fine motor skills development de-
pends by growth, and especially by bone develom-
pent. In a child the hand, wrist, ankles and leg has
less bones than an adult. In girls, this bones are vis-
ible in the age 4 years and 3 months while in boys 4
years and S months. This difference explain why girls
has better elegant motor coordination performance
than boys. This conclusion is important and must be
known by all individs that works chlidrens raising
and education in this age [10, 77-78].

In the results were evidenced statistical improve-
ments in dynamic and static equlibration skills of ex-
periment group, in dexterity, in suppleness, power
and muscular stability.
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Results evidenced statistical changesin both gen-  better than boys in eye-hand coordination and static

ders (girls and boys) in all performed tests in first ~ equilibration tests.

and second phase. It seems girls tendency to perfom
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Abstract: Ethical education for junior high school student is essential in the context of global

integration. Principals in junior high schools need to have management measures to improve the ef-

fectiveness of ethical education activities. The paper proposed two solutions: “Planning the manage-

ment of ethical education for students” and “Diversifying extra-curricular activities to improve the

quality of ethical education for students” into the educational theory system about ethical education

management. The author considers these measures are important to improving the quality of moral

education for junior high school students.
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education management.

The reform of socio-economic line has brought
about a comprehensive, strong and profound devel-
opment in social life along with the transformation
of the value orientation system in each person. In
fact, the market economy has profoundly influenced
in both positive and negative aspects of social life in
general and the system of values and moral norms
in particular, in which there is the ethical education
issue. An alarming issue is that social evils have en-
tered schools, making a part of the students slow to
progress, difficult to educate, even easy to corrupt
and commit an offence. As a result, strengthening
moral education for students is becoming increas-
ingly urgent. This raises the issue to intensify the
school’s management of ethical education in order

to increase the effectiveness of this activity and limit
the negative aspects of ethical behavior of students.

Solution 1: Planning the management of ethi-
cal education for students

This is the most important stage of the manage-
ment process. Based on the analysis of the current
situation, the advantages and disadvantages, the po-
tential and the availability to clearly define the goal,
the content of activities and necessary solutions.

It is essential to identify specific objectives and
solutions for each school year, each semester of the
whole school as well as each grade according to the
general education program; ensure both the reason-
ableness and the feasibility; aims to orient moral
education activities for junior high school students.
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Based on this plan to mobilize the participation of
teachers, students and social forces into ethical edu-
cation for students.

1.1. Content of solution

In the planning process, junior high school Princi-
pals need to investigate the conditions of their schools
regarding the ability of teachers in general and the staff
of ethical education in particular, the moral behavior
of students, and the favorable and difficult factors im-
pact on ethical education for students. Particular at-
tention should be paid to the quality and effectiveness
of moral education for students in previous years.

The plan must ensure the consistency with the
general educational goal of the school, mobilize the
synergy of educational forces inside and outside the
school.

The plan must ensure the feasibility and high effi-
ciency. At the same time, it need to be deployed com-
prehensively, regularly and strictly with examination
and evaluation to promptly learn from experience.

The plan must be elaborated in detail and clearly
define the objectives, contents, methods, time, mea-
sures and participation forces, etc.

Setting up many types of plans: annual plan, se-
mestral plan, monthly and weekly plans.

1.2. Process of solution implementation

In order to develop the plan, the managers should
have a good grasp of the information on the stu-
dents’ situation, the advantages and difficulties in
the implementation process, the physiological char-
acteristics of junior high school students. Thereby, to
renew the form and content of the study and extra-
curricular activities such as organizing games, con-
tests, law propaganda, performing arts and sports.
Focusing on cognitive and ideological education to
shape students’ thought with healthy and disciplined
lifestyles. The plans are approved by the meetings of
teachers, the Youth Union and the Parents’ Associa-
tion to exchange ideas and build up plans.

Administrators disseminate the rules and regu-
lations of the schools Board, at the same time, pro-
mulgate the rule of conduct for teachers, staff and

students in the internal relations of the school and
in social activities to create a friendly environment,
prevent violence and social evils.

1.3. Conditions for solution implementation

Building up a feasible plan for the effective imple-
mentation of the assigned tasks, ensuring a rational
and decisive assignment and avoiding overlap.

Participants must be aware of the situation, initia-
tively co-ordinate with the administrators to imple-
ment the plan.

Solution 2: Diversifying extra-curricular ac-
tivities to improve the quality of ethical educa-
tion for students

Through the extra-curricular activities, students
will strengthen, complete and broaden their knowl-
edge, develop their aestheticism, improve their health
and develop social and civic awareness. These activi-
ties also bring to them the love with homeland and
country; educate positive attitude, solidarity, sense of
initiative and boldness in collective activities; form
a sense of self-discipline to accomplish well the ac-
tivities organized by the school or the Youth Union.
Turning the training process into a self-training pro-
cess. From the implementation went according to
plan to self-development of plan, self-organization,
adjustment and accomplishment of the plan and self-
assessment of their performance and other students.

2.1. Content of solution

This solution help students to develop their own
tasks, solve problems by themselves, self-assess and
evaluate the results. From this, student have the de-
mand to perform the assigned task and design a plan
to carry out assigned tasks by themselves. It is impor-
tant for the school to ensure that each student is not
allowed to act individually without being a part of a
class or a group of activities. They do not stand outside
to observe but consider themselves as a member of
the collective class and actively take part in activities;

Diversification of extra-curricular activities is
an ethical education method that is not directed at
individual students but organized for the entire col-
lective student. This helps to build up the student’s

40



SOME SOLUTIONS IN ETHICAL EDUCATION FOR JUNIOR HIGH SCHOOL STUDENT

ability to control the group accomplish the plan, deal
with situations arising in the implement process,
check and adjust activities to suit the actual situation
and purpose, realize and evaluate the pros and cons,
rank the performance according to the objectives of
the task and learn from experience to do better next
time. Decision in ethical education management for
students is not the method of an individual teacher,
not even the method of the schools but the school
organization; students organize the process of ethical
education. Relations in collective classes and youth
unions are social relations and when the role of the
student is facilitated to promote, it will directly affect
the formation of personality of students.

2.2. Process of solution implementation

— Through the civics education curriculum and
other subjects in school. Ethical education by this
way is a necessity. This contributes to the formation
of the consistency in education and the practical
implementation of the comprehensive education
policy. Focusing on moral education and lifestyle; all
administrators, teachers and students need to grasp
this plan thoroughly;

— Through the extra-curricular activities. This is
one of the most important educational activities in
schools. These activities can support the curricular
activities in schools, contribute to the development
and improvement of personality, foster talents and
creativeness of students. The content of extra-cur-
ricular education is diverse: social activities, arts,
physical training and sports, sightseeing, scientific
research, etc. Thus, the knowledge acquired in the
classroom has the opportunity to be applied and
expanded in reality, enhancing the study interest of
students with curricular subjects. Extra-curricular
activities can be organized by subject teachers, ad-
ministrators and youth unions. For the effective ac-
tivities, it is necessary to combine comprehensively
the direction of the educators, functional agencies
and social organizations with the autonomy of the
student as the subject of the activity. Moreover,
conditions and potentials in society need to be fully

exploited. The contents and forms of activities are
always new, diverse and abundant to create attraction
and high efficiency in education;

— Ethical education through good examples.
Teachers and administrators must be aware of the
importance of the “genuine teacher” method in or-
der to train themselves to be moral examples. In ad-
dition, schools should reward scholarships and an-
nual awards for excellent students and students who
overcome difficulties in life;

— Through the action programs organized by the
Youth Union to meet the legitimate interests of stu-
dents in learning, living and entertainment. This will
bring into play the role of students, orienting them
to have a sense of acceptance and apply into the ac-
tivities of collective students. The school should pro-
mote many campaigns and step by step create train-
ing movements for students in the spirit of “three
yes, three no” (three yes: have patriotism, love the
people; have honor and responsibility; have knowl-
edge and skills; three no: cheat in examination and
evaluation; social evils; stand outside the movement
of collective student); highly pay attention and have
specific solutions to foster and encourage students
to cultivate the mind with practical social skills, life
skills, integration skills to establish their positions in
life and set up a career;

— Promoting the study emulation movement
among students. The Youth union branches and
chapters create conditions for encouraging their
members to actively study and develop the ability
to discover, explore, create and work independently.
Regularly maintaining the “studying and training
well movement” in the students, focusing on and en-
couraging self-study, promoting genuine academic
value, contributing to generate a breakthrough with
the motto: enhancing the ability of independent
thought, actively accessing knowledge, learning
along with practice; creating a favorable environ-
ment for students to study and train, promoting the
roles and responsibilities of students in order for
them contribute to build the country.
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2.3. Conditions for solution implementation

Mobilizing the support and facilitation in terms
of spiritual as well as financial aspects from relevant
departments. In addition to the funds of the Govern-
ment, budget needs to be mobilized from enterprises
and collective organizations.

School managing board, teachers and collective
organizations need to support, consciously participate

in and contribute to the development and implemen-
tation of activities. The activity plan must be specific,
regularly inspected, monitored and corrected in time.
Understanding the study ability, interested ac-
tivities and relationships in the collective student to
build an educational learning environment which is
fully equipped with facilities and programs and is
consistent with the content and supposed plan.
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In the process of training problem-solving skills,
fostering the ability of knowledge mobilization for
students is considered as a major content. Therefore,
studying the implementation measures to improve the
quality of teaching mathematics in general and improv-
ing the ability of knowledge mobilization in math prob-
lem solving in particular is essential and meaningful.

1. Steps of math problem solving according to
the viewpoint of G. Polya

In “How to solve a math problem?” G. Polya pro-
posed a method to solve a general math problem
with four steps:

Step 1: Clearly comprehending about the math
problem;

Step 2: Building a mathematical problem-solving
program;

Step 3: Implementing the solving plan;

Step 4: Evaluating the answer.

With his theoretical conclusions, Polya created
a general mathematical teaching method which
not only aims to solve a single math problem, but
also bring arguments and reasons in mathematical
problem-solving process. In other words, educator
G. Polya hopes to be able to help pedagogues who
want to develop math skills for their students and
help students to develop their math skills.

In 4 steps that G. Polya proposed, step number 2
“Building a mathematical problem-solving program”
is actually a unified step between the dialectic logic
and the formal logic. The formal logic addresses the
“structure” of the plan (the form of the plan) while
the dialectic logic indicates the specificity, feasibil-
ity and method of implementing the mathemati-
cal problem-solving plan (the content of the plan).
Thus, building a mathematical problem-solving plan
is mainly to propose the strategy to solve the math
problem. For this process to be effective, students
must think in a number of following orientations:

— Have I seen this math problem yet? Or this
math problem is in a different form? Is there any
problem related to this?

— Is this math problem related to the problem
that I have solved? Can its solution and result be
used?

— If this math problem has not solved yet, is
there any related problem that is easier? Or this may
be a particular case? Or a similar problem?

- CanlI solve a part of the problem? Or should
I retain a part of the condition and ignore the other
part? Can I extract a useful factor from data?

— Did I use all the conditions? Did I pay atten-
tion to every major concept in the math problem?
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In other words: To achieve mathematical prob-
lem-solving strategies, students need to choose the
relevant knowledge and experience to solve the
problem, build up a plan to reach the destination of
the problem.

According to Polya, in order to mobilize and or-
ganize knowledge, students need to know how to:

— Zoning the knowledge corresponding to the
conditions of the math problem.

— Identifying the concepts, properties, formulas
and rules that relate to the requirements of the prob-
lem. What type of familiar problem does it involve
or relate to?

— Reliving the concepts, properties, formulas, or
similar types of problems and methods of solving
them.

— Complementing a few elements to better un-
derstand the way of solving the problem.

Difficult and complex math problems may have
details that were considered as the key, we can provi-
sionally isolate this element to focus on it, and then
combine it with the whole problem.

2. Improving knowledge mobilization ability
for student in math problem solving

2.1. Reinforcing knowledge as the basis of
thought in the process of solving math problems

The characteristics of mathematics are system
and continuity. The mathematical knowledge is
arranged in a strict system. The later knowledge is
formed on the basis of existing knowledge. An ear-
lier concept and its properties must be clearly un-
derstood in order to comprehend the later concepts.
Therefore, students need to understand and grasp
each knowledge as the basis for receiving other new
knowledge: the process of continuous learning is a
stage in the thinking process which is the basis of the
math problem solving.

In mastering the knowledge, understanding and
comprehending the concepts play a leading role.
From the definition of each concept we can detect
its property and its relation to other concepts in the
same array of knowledge.

In many cases just because students do not un-
derstand the concepts, they have solved the problems
wrong or could not find the solution. For example,
students who do not know the formula of triangular
area can not solve problems related to the triangu-
lar area or the length of triangular edge. Unable to
grasp the method of numerical structure analysis,
students have difficulty in solving numerical prob-
lems. In contrast, understanding the concepts and
comprehending formulas will help students to solve
math problems related to triangular area, calculate
the length of edges by triangular area and compare
the area. Students can even solve advanced problems
such as calculating area of the shapes that can be in-
ferred as triangular area; grafting the shapes base on
their area; calculating the ratio area of the shapes.

2.2. Exploiting the applications of concepts,
rules and formulas to increase the ability of using
knowledge

Teachers can exploit the applications of concepts,
rules and formulas by integrating plentiful applica-
tion exercises. When exploiting the applications of
concepts, rules and formulas, teachers need to pay
attention to the level of each student to adjust the
“dose of knowledge” and appropriate method of com-
prehending knowledge.

For example: Giving a sequence of numbers: 4,
8,12, 16, 20, ...

a) Are numbers 182 and 64 included in the given
numerical series?

b) If they are, what are their order number in the
sequence?

c) What is the 121th number of the sequence?

Students may make the following answers:

a) The above sequence of numbers defines the
rule: “Each term of the series is divisible by 4.

Number 182 divides into 4 makes 4S5 and surplus
is 2, that is, 182 is not divisible by 4.

So, the number 182 is not included in the given
numerical series.

b) Again we have: “Each term of the series equal
to its order number multiplies by 4”.
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64 = Order number (64) x 4

So the order number of 64 is: 64: 4 =16

c) Due to “Each term of the series equal to its
order number multiplies by 47, the 121" number of
the sequence is: 121: 4 = 484

2.3. Practicing the typical math problems solv-
ing to increase the ability of knowledge mobilization

Typical mathematics is the basic part of the math
problem solving in elementary school which aims to
introduce some basic math problems and the solv-
ing methods, so practicing this type of math helps
to increase the knowledge to solve math problems
and practice mathematical problem-solving skills for
students. This is one of the factors that help students
increase their ability to mobilize knowledge. In this
respect, typical math problems can be considered as
an additional problem or an intermediate step in the
process of solving other problems.

When students study a particular form of typical
math problem, the teacher should pay attention to
explore all the specific forms of the problem, arrange
them logically and reasonably in the form of a series
of related problems to help students increase their
ability of knowledge mobilization, improve their
mathematical problem-solving competence.

For example, when students learn the math form
of Sum - Difference in grade 4, we design a series of
exercises:

Exercise 1: Finding the two numbers when their
sum is 70 and their difference is 10

This is a basic problem. In this type of exercise,
the problem is to know the sum and the differ-
ence of two numbers, it requires to find that two
numbers (hidden). When solving this problem, a
basic requirement is that students must grasp the
basic characteristics of the original problem and the
original problem model, then master and apply the
original problem solving method to solve the same
problems.

Exercise 2: Finding the two two-figure numbers
whose sum is 54. Knowing that if in turn grafting the
big numbers onto the left and the right of the small

number, we have two numbers with 4 digits and their
difference is 2376.

This is the Sum - Difference problem. If we keep
the data that their sum is 54 and solve the problem
in the direction of finding the difference of two num-
bers, this type of problem is to known the sum and
the difference is hidden. If we keep the data that
the two four-figure numbers with their difference is
2376 and based on the remaining data to find their
sum, this type of problem is to known the difference
and the sum is hidden.

With this problem, the teacher can suggest that
students zone and recognize the requirements of the
problem which is related to the “Sum - Difference”
problem, recall how to solve the “Sum - Difference”
problem, add the information that we have the dif-
ference of the two four-figure numbers to analyze
the numerical structure. From this point we isolate to
determine their difference (ab-cd) which is the crux
of the problem. Then we link the difference to know
whether it is related to the sum of two given numbers
and two finding numbers or not. Obviously yes. That
is the ability to solve the problem.

In the case that students add the sum of the two
numbers (ab + cd) is 54 as a basis to calculate the
sum of the two four-figure numbers (abcd + cdab),
the isolation is to determine the sum (abcd + cdab).
And we link this sum with the given elements and
elements that must be found to bring out different
solution to the problem.

Exercise 3: Finding the two numbers whose sum
is the largest three-figure number and if we add the
figure 9 to the left of the small number we get the
big number.

This is a Sum - Difference problem with both the
sum and the difference are hidden. Based on the ba-
sic form of Sum - Difference problem and hiding one
of the two data, students easily solve the problem.

When students learn a particular form of typical
math problem, the teacher need to explore all the
specific forms of the problem, arrange them logi-
cally and reasonably in the form of a series of related
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problems, organize students to practice math prob-
lem solving according to pedagogical scientific guid-
ance to help students increase their ability of knowl-
edge mobilization and improve their mathematical
problem-solving competence.

2.4. Improving the ability of knowledge mobi-
lization through organizing students to study rel-
evant math problems

Practicing math problem solving not only helps
students to deepen their knowledge and familiarize
students with many different types of math prob-
lems, but also help them to accumulate and practice
skills of mobilizing knowledge.

Organizing students to solve relevant math prob-
lems will helps them to form associations and mobi-
lize their knowledge thoroughly and thereby gradu-
ally increase their ability of knowledge mobilization.

The ability of mobilizing knowledge will be en-
hanced if students continue to practice hard and
complex math problems. Since along with the pro-
cess of mobilizing knowledge, psychological and in-
tellectual functions are also mobilized at a high level,
facilitate students to study and find solutions to the
problem.

For example: With the problem: “Giving 6 points
in which no 3 points are connected to a straight line,
how many triangles are there that their tops are the
given points?” (*). Students can solve this problem if
they practice and solve the following two problems:

Exercise 1: Giving a quadrilateral.

a) How many line segments connect 2 of the 4
tops of the quadrilateral?

b) How many triangles are there that their tops
are the given points?

Exercise 2: “Giving 6 points in which no 3 points
are connected to a straight line, calculates the num-
ber of line segments in which each line segment joins
two of the 6 given points.

Generalizing from Problem 1 and based on Prob-
lem 2, students can solve problem (*) as following
steps:

The number of straight lines connecting 2 of the 6
givenpointsis: S+4+3+2+1=15 (line segments)

Getting a line segment as the bottom, connecting
with the 4 remains peaks, we have 4 triangles.

From 15 line segments, the number of triangles
are: 15 x 5 =75 (triangles)

Since each triangle is computed in triplicate, the
number of triangles are: 75: 3 = 25 (triangles)

3. Conclusion

Knowledge mobilization plays a crucial role in
the thinking process to find solutions. In order to
mobilize knowledge, students must practice math
problem solving on a regular basis according to sci-
entific methods developed by the teachers” peda-
gogic intention design. If students have a learning
process that regularly learn from experience, the pro-
cess of mobilizing knowledge would be quicker and
the knowledge that they have mobilized is indeed the
necessary knowledge. Researching to find solutions
to improve the ability of knowledge mobilization to
increase the mathematical problem-solving compe-
tence for students is always a big question that need
to find the answer.
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