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Autonomy and competence as predictors of affective job insecurity
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Autonomy and competence as predictors
of affective job insecurity

Abstract: The paperwork investigates the relationship between the satisfaction of the basic psy-
chological needs — autonomy and competence and the affective dimension of job insecurity. The
results speak in favour of the basic psychological needs as the predictors of the stress experience at
work: with the greater satisfaction of the autonomy and competence, the feeling of the strength of
the threat caused by job insecurity becomes weaker and, with the higher level of the satisfaction of

the need for autonomy, the feeling of helplessness becomes smaller.
Keywords: basic psychological needs, job insecurity, threat.

Job insecurity cuses stress with potentially
negative consequences for the employed person
as well as for the company and may be regarded as
the main source of stress at work. Such a certainty
originates from the knowledge on stress which
underlines the fact that the anticipation of stressful
events is equally important, or it may even be a
deeper source of anxiety compared to a real incident
[1]. Different authors have defined the concept of
job insecurity in completely different ways. Hartley
and his associates determine it as a fissure between
the level of security, which a person actually feels,
and the level of security he prefers [2], while Davy,
Kinicki and Scheck are of the opinion that it should
be stated through the expectations connected with
the continuity of the work situation [3].

In the Republic of Serbia the job insecurity is
becoming an integral part of the actual job market
and reality faced by each working person. In the
beginning of the 1990s, Serbia, like other socialistic
countries, entered the period of its transition —
the process of transforming the past socialistic
economy into the market economy, which created
the new business surrounding and new institutiona
linfrastructure and that meant that the privatisation
of firms became the imperative, basic question [4].
The trend of lessening the influence of the trade

unions and an evident drop of the number of the
organizations of trade unions additionally increased
the vulnerability of employees compared to their
bosses' positions and their decisions on sacking
workers or on the changes which are in close
relationship with the working roles.

The researches confirmed the role of the
basic psychological needs in the perception of
stress (threats), stress evaluation and ways of
responding to stress in different life domains
[S; 6; 7]. From the aspect of the Theory of Self-
determination, the basic psychological needs
represent the energetic potentials of a person; if
they are fulfilled, they contribute to the menthal
health, the person's integrity and characteristic
self, but, if they are not met, they cause sickness
and pathology [8]. The authors speak of three basic
psychological needs: the need for authonomy, the
need for competency and the need of relatedness.
The competence relates to the feeling of success in
optimally challenging tasks and to achieving wishfull
results (for example [9; 10]); autonomy means
the experience of choice and the person's feeling
that he is the initiator of his behaviour and actions
[11; 12]; the relatedness includes the feeling of
mutual respect, worries and bonding/support of
other people [13; 14]. The satisfaction of basic
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psychologicalneedshas greatimpact onto the process
of the person's estimate of demanding psychological
situations since it forms “obvious reality of objective
happenings” [S]. Skiner and Edge claim that in
the accordance with the level of satisfaction of
one's psychological needs, the stressfull situation
may be judged in the way of challenge [5]. In the
similar way, Ntoumanis and his associates point
to the satisfaction of the needs for autonomy and
competence, promoting the appraisal of control in
the situation, more exactly, the secondary evaluation
within the stressfull situation since individuals have
the feeling of efficiency and ownership of goals that
are important to them and toward which they head
to [ 15]. Blaskovic with his associates [ 16] indicates
that the satisfaction of basic psychological needs
can encourage valuable psychological resources that
contribute to abetter assessment of the psychological
state of the person and the psychological shaping of
stressful situations in the direction of challenges, not
threats. Mladenovic found that needs for autonomy
and competence were the most significant needs in
organizational context in Serbia [17]. Taking into
consideration these findings, it is important to
examine if there was a similar connection of needs
for autonomy and competence with the intensive
stres like job insecurity. In the accordance of the
ruling statements and opinions in literature, it is
expected that with the higher level of satisfied basic
psychological needs for autonomy and competence,
the strenght of threat and feeling of helplessness
would be reduced. Therefore, the problem of this
research is formulated in one single question:
what is the connection like between the satisfaction
of the autonomy and competence at work and the
affective dimension of job insecurity? The aim of
this research is to understand the role of the basic
psychological needs of autonomy and competence in
the affective dimension of the threat caused by
job insecurity. Two hypotheses were formulated in
this work: H1 It is expected that with the greater
satisfaction of the autonomy and competence at work
the feeling of helplessness, caused by job insecurity,
will be smaller, and H2 It is expected that with the
greater satisfaction of autonomy and competence at
work the feeling of the strenght of threat caused by
job insecurity will be smaller.

Method

Sample

The sample was created of 310 employees,
144 men (46.5%) and 166 women (53.5%) from
24 different companies (of various size, profile,
structure and ownership), which had dissimilar
working positions: workers (247; 79.7%) and
managers (63; 20.3%). The chosen employees
work in companies located in the northern part of
Republic of Serbia— Backa District (Subotica, Backa
Topola and Mali Idos). After the authors received
the approval of the companies management, the
criterion for choosing employees to be questioned
was their readiness to take part in this research.

Instruments

The Scale of the Perception of Job Insecurity (SPJI,
[18]. was created according to similar scales ([19;
20]. The scale consists of 22 items, all of the items are
expressed in Likert's scale of five degrees. The items
which belong to subscales are those which, after
the factor analysis, show the most saturation on
the isolated factors. The perception of job insecurity
was conceptualized as the accessibility of the working
role for the employees for the certain time in the future,
anditismade ofthree qualitative dimensions: the feeling
of helplessness (affective dimension), the strength of
the threats (affective dimension) and the evaluation
of the possible job loss (cognitive dimension).
The feeling of helplessness refers to the subjective
judgement of feeling unable to prevent the expected
job loss, the strength of the threat also includes the
subjective judgement of the intensity of the threatening
situation, while the possibility of the job loss represents
the subjective estimation of the employee that he
could lose his job, based on the personal resources
of the employee. The Scale of the Satisfaction of Basic
Psychological Needs at Work [17]. The satisfaction of
the basic psychological needs was worked out through
the scale of 21 items of the five-degree scale, a type of
Likert's scale. Marijana Mladenovi¢ [17] translated
and adapted this scale in Serbian language according to
the original one created by Deci and his associates [21],
for her researches within her doctorate dissertation
[17]. Originally, seven items refer onto the need for
autonomy, six for competence and eight for the need
for relatedness. The used items are those which entered
the pure three-factorial structure.
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Results

The first hypothesis was the following (H1): Itis
expected that, with the higher level of the satisfaction
of the autonomy and competence at work, the feeling
ofhelplessness, caused byjobinsecurity, is going to be
reduced. The multiple regressive analyses were done
for the basic psychological needs of autonomy and
competence as predictors and the feeling of weakness
as the criterium variable. The model which includes
these variables, shown in table No. 1, statistically is
significant, F(3,227) = 8.62, p < .001, and within it,
as an important predictor, only one variable stands
out and that is the Need for Autonomy (=-.27,p <
.01) As the feeling of the satisfaction of psychological
need of autonomy grows, the feeling of helplessness
drops, so it may be said that this hypothesis is
partly supported. H2: It is expected that, with the
satisfaction of the basic psychological needs of
autonomy and competence at work, the perceiving
strength of the threats caused by job insecurity
should be weaker. The multiple regressive analyses
were carried out, with the basic psychological
needs of autonomy and competence as predictors,
and the strength of threat as a criteria variable. The
Model, which included these variables (shown in
Table No. 2), was significant F(3,227) = 21.26,
p < .001 and within it, as important predictors,
both variables emerged as very important: the need
for autonomy (B = -.37, p < .001) and the need
for competence (f = -.19, p < .01) By increasing
the satisfaction of these two needs, the feeling of
the strength of threat becomes weaker, so we can
conclude that this hypothesis is fully supported.

Discussion

The aim of this work was to understand the
role of the basic psychological needs — preciselly,
the need for autonomy and competence, in the
affective dimension of job insecurity. The results
of this research are in the line with the previous
results which point to the important role of the basic
psychological needs in shaping the judgement and
evaluation of stress situations as well as the ways of
overcoming them [ 5;22]. This research show that the
greatest effect, onto the experience of job insecurity
has the satisfaction of the need for autonomy, and
after that, the need for competence. These two needs
distinguished themselves as important predictors of

the affective experience of the threat generated by
job insecurity.

The results of this research also show that with
the greater satisfaction of the needs for autonomy
and competence, the feeling of the strength of the
threats, generated by the job insecurity, becomes
weaker. At the same time, with the higher level of the
satisfaction of the need for autonomy, the feeling of
helplessness becomes smaller. The term autonomy
here is used for man's need that his behaviour and
results should be self-determined, independent by
other people, which must be distinguished from the
controlled behavior which depends on the influence
of other people or certain external factors.
Competence is in relation to the person's need to
feel active/productive and capable of performing
tasks of different levels of complexity [8].

The satisfaction of the need for autonomy is
pointed out as the most important factor in lessening
the level of threat in perceiving job insecurity. The
existence of choice, possibilities of planning and
realizing activities which are self-initiated, made by
free will, according to the wishes of the employeed
person, creates the feeling of controlling the situation
and lessens the threat of job insecurity as well as
the feeling of helplessness. These findings are in
accordance with the exploration of the relationship
between the job instability and the psychological
benefits at work where the lack of the possibility to
be able to make choices and perform self-initiated
activities, were most harmful effects of job insecurity
[23;24]. The satisfaction of the need for competence
stimulates the feeling of skillfulness and control
over the instable situation of an unsteady job and
contributes to lessening the strength of threat.

Speaking generally, the satisfaction of the
needs for autonomy and competence induces
the psychological resources of the employed
person by increasing his self-esteem, efficiency
and the inner lokus of control which all together
create important sources for overcoming stress.
It also helps the person feel better about himself,
empowering employees psychological state and
shaping the stressful situation towards experiencing
minor threats. Those employees, who feel capable to
fight threats, who believe in themselves, think that
they have some influence onto the job insecurity,
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so they will readily face the challenging situation.
These findings are in accordance with the results of
other theoreticians who speak of the satisfaction of
the basic psychological needs as a factor of resiliency
among workers [25] [5], and the influence of self-
confidence in estimating stress and reacting toitasifit
were a challenge [26]. If a person has a high opinion
on himself and thinks positively, it is very probable
that he will see a stressful situation as a challenge, or
a possibility for growth and development. Liflin and
his associates [27] claim that high self-confidence
mitigates the negative judgement of the stressor (the
estimate of the threat and uncontrolling event).

Conclusion

This research gives an insight into different
aspects of the experienced threat of employees
caused by job insecurity and speaks in favour of
the theory of self-determination as a relevant frame
for understanding the perception of job insecurity
and the basic psychological needs as the significant
factors of the answer onto the stress at work. The main
practical implications of this research may be seen in
taking into consideration the possibility of creating
social interventions at work in order to improve,
make stronger the resistance to the stress caused by
the job insecurity — activities aimed towards the
satisfaction of autonomy and competence of those
who work. In accordance with the theory of self-
determination, it is possible to make affirmative
adaptive aspects of the working encirclement
which stimulate autonomy and competence. The
support to autonomy means offering choices at

Tables

work and giving reasonal explanations to workers
by managers, authorities (supervisors, leaders, and
so on), respecting the opinions of the employees
and recognizing their perspectives of employees in
the interaction with high-ranking authorities as well as
lessening the stress at work by using minimum control
and reducing the pressure at work [28]. The second
adaptive aspect is called structure, and it refers to the
authorities, who should verbalize their expectations
clearly, give optimal working encirclement and
constructive feedback to employees [29].

The basic restrictions of this research refer to the
source and way of collecting data. Namely, the self-
estimated level of stress at work is influenced by the
dispositional factors of the mood, so they certainly
need to be controlled [30] [31]. The self-estimations
of the questioned workers represent a sort of danger,
in the form of the phenomenom known as common
method bias (bias caused by the fact that all the data
was gathered by self-estimated employees which
may lead to the inflation of corelations among
phenomenons). Also, this research did not take into
the account the influence of the personal variables,
such as optimism and positive affectivity. Greenhalgh
and Rosenblatt [23] suggest that such individual
differences may have an important role when it
comes to job insecurity perception. The applied
longitudinal draft of the research could insure
a better insight of the interaction of individual
differences in the situation of job insecurity and
overcome all the limitations connected to the self-
estimations of the employees.

Table No. 1. — The Importance of the Model and the Partial Contribution
of Predictors In Predicting the Feeling of Helplessness

Model Predictors B t P

R?=.10; Autonomy -267 | -3.260 .001

F =8.62; p <.001 |Connection -.140 | -1.880 061
Competence 069 .861 .390

Table No. 2. — The Importance of the Model and the Partial Contribution
of Predictors In Forecasting the Strength of Threats

Model Predictors Y t P

R?=.22; Autonomy -374 | -4.889 .000

F =21.26; p <.001 | Connection 097 1.40S 161
Competence -.194 -2.608 .010




Autonomy and competence as predictors of affective job insecurity

11.

12.
13.

14.
1S.

16.

17.

18.

19.

20.

21.

References:

Lazarus R.S. & Folkman S. (1984). Stress, Appraisal and Coping. New York: Springer.

Hartley, J., Jacobson, D., Klandermans, B. & Van Vuuren, T. (1991). Job insecurity: Coping with Jobs
at Risk. London: Sage.

Davy, J. A., Kinicki, A.]., & Scheck, C.L. (1997). A test of job security’s direct and mediated effects on
withdrawal cognitions. Journal of Organizational Behavior.

Cvijenovi¢, D., Mihajlovi¢, B.i Simonovi¢, Z. (2009). Tranzicija u Srbiji: efekti i ograni¢enja. Transition,
Vol.10 No. 21-22 April 2009.

Skinner, E., & Edge, K. (2002). Self-determination, coping, and development. In E.L. Deci &
R.M. Ryan (Eds.), Handbook of self-determination research (pp. 297-337). Rochester, NY: Uni-
versity of Rochester Press.

Hodgins, S.H., & Knee, R.C. (2002). The integrating self and conscious experience. In E.L. Deci &
R.M. Ryan (Eds.), Handbook of Self-Determination Research (pp. 87-100). Rochester, The University
of Rochester Press.

Hodgins, H. S. (2008). Motivation, threshold for threat, and quieting the ego. In H. Wayment & J. Bauer
(Eds.), Transcending selfinterest: Psychological explorations of the quiet ego (pp. 117-124) Washing-
ton, DC: American Psychological Association.

Ryan, M. R. & Deci, E.L. (2000). Intrinsic and extrinsic motivation: classic definitions and new direc-
tions. Contemporary Educational Psychology, 25 (1), 54-67.

Skinner, E. A. (1995). Perceived control, motivation, and coping. Thousand Oaks, CA: Sage.

. White, R.W. (1959). Motivation reconsidered: The concept of competence. Psychological Review, 66,

297-333.

deCharms, R. (1968). Personal causation: The internal affective determinants of behavior. New York:
Academic Press.

Deci, E. L. (1975). Intrinsic motivation. New York: Plenum.

Baumeister, R., & Leary, M. R. (1995). The need to belong: Desire for interpersonal attachments as a
fundamental human motivation. Psychological Bulletin, 117, 497-529.

Harlow, H.F. (1958). The nature of love. American Psychologist, 13, 673-685.

Ntoumanis, N., Edmunds, J.& Duda, J., L. (2009). Understanding the coping process from a self-deter-
mination theory perspective, British Journal of Health Psychology, 14, 249-260.

Blascovich, J., Mendes, W.B., Tomaka, J., Salomon, K., & Seery, M. (2003). The robust nature of the
Biopsychosocial Model Challenge and Threat: A reply to Wright and Kirby. Personality and Social Psy-
chology Review, 7 (3), 234-243.

Mladenovié¢, M. (2009). Uticaj globalne motivacione orijentacije i percepcije bazi¢nih psihi¢kih potreba na
motivaciju za rad. (Nepublikovana doktorska disertacija). Filozofski fakultet, Univerzitet u Beogradu, Beograd.
Knezevi¢, J. i Majstorovié, N. (2013). Merenje percepcije nestabilnosti zaposlenja: konstrukcija i vali-
dacija Skale percepcije nestabilnosti zaposlenja (manuskript). Filozofski fakultet, Univerzitet u Novom
Sadu, Novi Sad.

Ashford, S.].,, Lee, C. & Bobko, P. (1989). Content, cause and consequences of job insecurity: A theory-
based measure and substantive test. Academy of Management Journal, 32 (4), 803-829.

Isaksson, K., Hellgren, J., & Pettersson, P. (1998). Strukturomvandling inom svensk detaljhandel: Up-
pfoljning av omorganization och personalminskning i KF/KDAB (Structural transformation in Swedish
retail trade: Follow-up of a reorganisation and layoff in KF/KDAB). Stockholm: Stockholm University
(Reports from the Department of Psychology, No. 97/1998).

Deci, E.L., Ryan, R.M., Gagne’, M., Leone, D.R., Usunov, J., & Kornazheva, B.P. (2001). Need
satisfaction, motivation, and well-being in the work organizations of a former Eastern Bloc country.
Personality and Social Psychology Bulletin, 27, 930-942.




Section 1. Industrial and organizational psychology

22. Milyavskaya, M., Gingras, I, Mageau, G., Koestner, R., Gagnon, H., Fang, J., & Boiché, J., (2009). Balance

23.

Across Contexts: Importance of Balanced Need Satisfaction Across Various Life Domains, Personality
and social psychology bulletin, Vol. 35 No. 8, 1031-1045.

Greenhalgh, L. & Rosenblatt, Z. (1984). Job insecurity: Toward conceptual clarity. Academy of
Management Review, 9, 438—-448.

24. Sverke, M. & Hellgren, J. (2002). The nature of job insecurity: Understanding employment insecurity

2S.

26.

27.

28.

29.

30.

31.

on the brink of a new millennium. Applied Psychology: An International Review, 51 (1), 23-42.

Deci, E.L. & Ryan, R. M. (1985). Intrinsic motivation and self-determination in human behavior. New
York: Plenum press.

Rector, N. A, & Roger, D. (1997). The stress buffering effects of self-esteem. Personality and Individual
Differences, 23 (5), 799-808.

Lee-Flynn, S. C., Pomaki, G., DeLongis, A., Biesanz, J. C., & Puterman, E. (2011). Daily cognitive
appraisals, daily affect, and long-term depressive symptoms: The role of self-esteem and self-concept
clarity in the stress process. Personality and Social Psychology Bulletin, 37 (2), 255-268.

Deci, E.L., Eghrari, H., Patrick, B.C., & Leone, D. (1994). Facilitating internalization: The self-
determination theory perspective. Journal of Personality, 62, 119-142.

Reeve, J. (2002). Self determination theory applied to educational settings. In E.L. Deci & R. M. Ryan
(Eds), Handbook of self-determination research (pp. 183-203). Rochester, NY: University of Rochester
Press.

Hellgren, J., Sverke, M., & Isaksson, K. (1999). A two-dimensional approach to job insecurity:
Consequences for employee attitudes and well-being. European Journal of Work and Organizational
Psychology, 8, 179-195.

Roskies, E., Louis-Guerin, C., Fournier, C. (1993). Coping with job insecurity: How does personality
make a difference? Journal of Organizational Behavior, 14, 617-630.




Formation of research abilities of the future teachers of foreign languages in the teaching practice

Section 2. Higher Education

Binetska Daria Igorevna,

National Pedagogical University of Dragomanov,
Teacher, The Faculty of Foreign Languages
E-mail: Dari2405 @ukr.net

Formation of research abilities of the future teachers
of foreign languages in the teaching practice

Abstract: In the article the general importance of teaching practice students — future foreign
language teachers. Using the problematic during the teaching practice of students. The formation of
research skills of future foreign language teachers in the internship.

Keywords: Pedagogical practice, process elements problematic, formation, research skills, stu-

dent, future teacher, foreign language.

buneyxas Aapva Heopesna,

HITY umenu M.I1. Apazomanosa, ITpenodasamers kadedpo

0014e20 S36IKO3HAHUS U 2EPMAHUCUKU
E-mail: Dari2405 @ukr.net

dopmupoBaHue uccnepoBaTesnibCKUX yMeHUMn
OyayLwmux yumtenem MHOCTPaHHbIX A3bIKOB
B XO04e neaarorn4yeckom npaKkTuku

Annortanusi: B craThe paccMarpuBaercst obulee 3HadeHHe I1€AATOTMYECKON IIPaKTHKH
CTYAEHTOB — OYAYILHX YYHTeAel HHOCTPAHHOTO s13bIKA. LICII0AB30BaHIE 9AeMEHTOB IIPOOAEMHOCTH
IIpY OpraHU3allMU NTeAArOTHYEeCcKOM IPAKTHUKU CTyAeHTOB. DopMHpOBaHME HMCCACAOBATEAbCKHX
YyMeHHUI OYAYIINX yIUTeAel HHOCTPAHHOTO SI3bIKA B XOA€ IIPOXOXKAEHHS TPAKTUKH.

KaroueBbie caoBa: Ileparormueckasi NpakTHKA, IIPOLIECC, JAEMEHTHI IIPOOAEMHOCTH,
popMHpOBaHUe, HCCAEAOBATEAbCKIE YMEHIS, CTYACHT, OYAYILIUIT YIUTEAb, THOCTPAHHBI SI3bIK.

ITeparormyeckasi MpakTHKA CTYA€HTOB SIBASIETCS
OAHOM M3 BOKHEMIINX (pOPM IIeAArOTUYECKOM IIOATO-
TOBKH CTYAEHTOB B yHHUBepcHuTeTe. OHa HeoTAeANMA
OT y4ebOHOIO0 Ipoljecca, TaK Kak CTYAEHTbI IpUobpe-
TAIOT YMEHUS ¥ HAaBBIKU OOYYeHUsS] HHOCTPAHHOMY
SI3BIKY 1 BOCIIHTAHISI YYEHUKOB B IIPOLjecce 00ydeHus,
Y4aTCsl CAMOCTOSTEABHO U TBOPYECKH TPUMEHSATD I10-
Ay4EHHbIE B YHUBEPCUTETE 3HAHM; BO BpeMs IIEAAro-
IMY€CKOM IIPAaKTUKU OHU MMEOT BOSMOXKHOCTD P€aAb-
HOI'O ITeAQrOrM9IeCKOM B3aUMOAEMCTBHS C yYEHUKAMK
Y YCBOEHM IIKOABHOM AEICTBUTEABHOCTH C IIO3UIIUI
neparora. K Tomy e, ucIipITaHe ATCKUM KOAAEKTH-
BOM — Hartboaee 9 PeKTUBHBII CIIOCOO AASI CTYAEH-
Ta, [10 HallleMy MHEHHIO, [IOYyBCTBOBAB CIIEIUPUKY

IIeAQrOTHYeCKOM POPeCccru i OOHAPYKUB yPOBEHD
Pa3BUTHSI COOCTBEHHBIX ITEAATOTNYECKUX CIIOCOOHO-
CTel, yMeHUH (n, B YaCTHOCTH, I/ICCAeAOBaTeAbCKI/IX),
paspaboTaTh MPOTrPaMMYy UX PA3BUTHS U OIIPEACAUTD
AASL cebsI HAIIpaBACHUSI AAABHEHIIETO IPOeccHo-
HAABHOTO COBEPIIEHCTBOBAHMAL.

B mponjecce popmupoBaHms HCCAGAOBATEABCKHX
YMeHUIT OYAYLIMX y4UTeAeldl MHOCTPAHHOIO SI3bI-
Ka IPY OPraHU3aLMH PAKTUKHA Mbl MCIIOAb30BaAH
AMYHOCTHO OPHUEHTHPOBAHHbIMN, KOMIAEKCHbI (Bbl-
TIOAHEHHUe BceX QYHKIUIT YUUTEAST), YCAOKHSIIOMIUIL
(mocreneHHOe MpHBAEYEHNE K AKTHBHOM ITpodec-
CHOHAABHOM AESTEABHOCTH) U TBOPYECKHIL IIOAXOA
K IIOATOTOBKE KaXXAOI'O CTYAEHTA.
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YTOOBI [TOCTABUTD CTYAEHTA B IIO3HIIHIO HCCAEAO-
BaTeAs, a He pOPMAABHOTO HCIIOAHHUTEAS O0SI3aTeAD-
HBIX 33A4 [T0 METOAVIKE, IIEAATOTHIKE U IICUXOAOTHH,
B)XHO IIOMOYb OYAYIIIMM YUUTEASIM PELIUTD AASL Ce0s1
BOIIPOC MOTHBAITHH.

Y0681 COPMUPOBATH HCCAEAOBATEABCKIIE YMeE-
HUSA y OYAYIINX yIUTEAe HHOCTPAHHOTO SI3bIKA, B Te-
JeHHe IIPOIeAeBTHIeCKOH MPAaKTUKU OHH AOAXKHBI
BBIITOAHUTD CACAYIOIIHE 3aAQUHU:

— YrAyOuTD 1 3aKpeIuTh TeOpeTHIeCKie 3Ha-
HISI, TIOAy4eHHbIE B XOA€ ayAUTOPHOM 1 BHEAYAUTOP-
HOM AeSITeAbHOCTH;

— CdopmupoBaTh HAOAIOAATEABHOCTb, KaK IIPO-
¢$eccrHoOHaABHOE KaueCTBO;

— O3HaKOMHTbCS € 3apaYaMU U COAEPXKAHUEM
y4e6HO-BOCIIUTaTEABHOM pabOTHI B CpeAHeil 001e-
00pa3oBaTeAbHOI IIKOAE;

— IToAyunTs mpeAcTaBAEHHE O METOAAX PYKO-
BOACTBA TIEAATOTUIECKUM KOAAEKTUBOM, KOAAEKTH-
BOM KAACCa, PaboTy y4eOHO-MEeTOANYECKUX OPTAHOB;

— Ilo3nakoMuTHCA CO CrienupuKoi oPpopmae-
HHSI METOAMYECKOM AOKYMEeHTAITHH.

B 3HaYNTEABHO! CTeIleHH TOOYAUTD CTYAEHTOB
K 6yAyme171 HCCAEAOBATEAbCKOM AESITEABHOCTH B IIIKO-
Ae (TOApasyMeBaeM U3ydeHHe HHAMBUAYAABHBIX OCO-
OEHHOCTEN YJAIMXCSI — CKAOHHOCTEM, HHTEPECOB,
MOTHBOB, IPUYMH TeX UAM MHBIX IIOCTYTIKOB U AP.
AAst TOTO, YTOOBI CIIOCOOCTBOBATh MAKCUMAABHOMY
Pa3BUTHIO UMEIOITHXCS Y KAKAOTO yYeHHKA 3aAaT-
KOB, CIIOCOOHOCTEH, YMeHH, MPOOAEM B KOAAEK-
TUBE, HAXOXAEHUE IPUYUH HEYCTIeBaeMOCTH U Ap.)
[IOMOTaAU NPOOAEMHbIE CHUTYALUH, KOTOPBIE MBI
paccMaTpuBaAu BO BpeMs KPYTABIX CTOAOB B Tede-
HUE IPOXOXKACHMS CTYAGHTAaMH IIeAaroruyecKoi
IPAKTUKH.

CryaeHTBI, KOTOpbIe MAYT Ha IpOIEAeBTHYe-
CKYI0 IIeAATOTUYECKYI0 IPAKTHKY, CKAOHSIOTCS
K OIjeHKe IIPOOAEMHOM CUTYaIIUH C [IO3ULUN YIEeHH-
Ka, a He yuuTeAsi. Ha mepBbIii B3TAsIA, TaKasi MO3UIIMA
MaAO CIOCOOCTBYeT pOPMUPOBAHUIO HCCAEAOBA-
TEAbCKHX YMEHUI 6YAYH_II/IX YYUTEAEH NHOCTPAHHO-
IO A3bIKa, HO C APYTOM CTOPOHBDI, 110 MHeHMIO A. Xy-
TOPCKOTO ITAMSITH O BOCIIPUSATHU 0OPa30BaTEABHOTO
Tporiecca ¢ Mo3uIMil yueHuKa (BCIOMHUTD cebs yue-
HHKOM) MOKET [IOMOYb B BbIGOPE NIeAArOrUHdecKH Iie-
AeCOOOPa3HBIX ACHCTBUI, 2 3HAYUT, MOXKET IIOMOYb
B Pa3BUTUH CCAEAOBATEAbCKUX yMeHuil [ 1,491].

Ilepeap Ha9aAOM IIPOINEAEBTHYECKOM MPAKTHKU
Mbl HaYMHAAM PAacCMOTpPeHHe C IPOCTEeHIINX, Ya-
CTO C TOTOBBIM pelleHreM IIPOOAEMHBIX CUTYALUH,
HO 00Cy>XAAAH, 3aAaBasi BOpoc: «IloueMy yunreasn
IIOCTYIIUA TaK, a He HHaYe?>», «B03MOXHO AM 6bIAO
APYTOe pelIeHre B 9TOM CUTYaluu?>», «Bpiao 6 oHO
Ay49mHM? >, « EcAM Tak, TO IpU KaKUX YCAOBHAX? .

B pesyabTare aHaAaM3a IPUXOAMM K BBIBOAY,
4TO B IIEPBYIO OY€PeAb YUUTEAb AOAKEH ITOAYMATh
He O TOM, KaK HalTH BUHOBHOIO M HaKa3aTb €ro,
a o ToM, moueMy, Tebe, yIUTEAIO, He YAAAOCH 3a-
uHTepecoBaTh pebenka (pereir)? Uro-To Hy*)HO
U3MEHHUTb B CBOEH METOAMKE IPENOAABAHUSA HMAU
B OTHOIIEHMH K AeTaM. Halitu BuHOBHOTO yunTearo
IIOMO>eT TaKoe IpodeccCHOHAAbHOE KaueCTBO, KaK
neparoruyeckas uHTyunus. VMiMenHo uHTYHImA mmo-
MOTaeT eMy OIIPEAEAMTD, KTO BUHOBAT, a KTO — HeT,
KTO AMAEP,  KTO — < BEAOMBII >, KTO — MOACTpeKa-
TeAb, 2 KTO — HCIOAHUTeAb. Ho He AAst TOTO, 4TOOBI
HAKa3aTb, & AASL TOTO, YTOOBI, OMHPASICh HA 3HAHIE
HHAVBHAYAABHBIX 0COOEHHOCTel pebeHKa, HAalTH Ta-
KYIO 3aAa9y II0 MHOCTPaHHOMY SI3bIKY, KOTOPOE CAe-
AaTh pebeHKy OyAeT MHTepecHee, Y4eM COPBATh YPOK
«CaMOAeTHKOM>. Pa3BuTHe neparormyeckoi HHTY-
UIIMU 3aBUCHUT OT IPOJPECCHOHAAPHOTO OIIbITA M AWY-
HBIX Ka4eCTB yuuTeAs. Takue kauecTBa yduTeAs, Kak
HAOAIOAQT€ABHOCTb, IyBCTBEHHOCTD, yTOHYEHHOCTD
U IIPOHMI]ATEABHOCTD ITOMOTAIOT €My C YeCTbIO BbI-
XOAHTD M3 CAaMBIX CAOSKHBIX CHTYaluil, a Takxke (4To
6oAee BaXXHO) MCIIOAB30BATh MX AASL BOCIIMTAHHUS
CBOUX Y4€HHKOB.

C neapto $pOpMUPOBAHHS CIIOCOOHOCTH K Ca-
MOAQHAAU3Y U CAMOOLIEHKU COOCTBEHHOTO YPOBHS
AUYHOCTHBIX KQ9eCTB U IIEAATOTMYECKUX CIIOCOOHO-
CTeH, ABASI€TCS BXXKHBIM B pOPMUPOBAHUH HCCACAO-
BAaTEAbCKOTO MbIIIAEHHSI, A TAK)KE YTOOBI TOMOYb UM
IIPEOAOAETD CTPaX IepeA KAACCOM, IIpeAAaraeM CTY-
AeHTaM (0CO6EHHO 3TO IIOAE3HO TIepeA MPOTIeAEBTH-
YecKoe MPAKTHUKOI1) TOOBIBATD B POAH YIUTEAS, T. €.
MOAEAMPYeM pa3AHYHbIe IIEAATOTUYeCcKHe CUTYaIlHH,
TA€ OAMH U3 CTYA€HTOB HaXOAUTCS B POAH YIHUTEAS],
a Apyrue — y4eHHKOB. [IpakTudecku Mpl peaanso-
BaAU 9TO TaK: CTYAGHT AEMOHCTPHUPYS pparMeHT
YyPOKa, CKOHIIEHTPHPOBAH OBbIA TOABKO Ha COAEp-
>KaHUU MaTepHaAa U Ha MaaHe ypoka. CTyaeHTbI —
«Y4EHHKH > HapyIIaAU AUCIIUTIAMHY HU3BeCTHBIMU
U3 COOCTBEHHBIX IIKOABHBIX AT CIIOCOOaMu: OT-
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[PAIINBAAUCDH BBIATH, 3aI[yCKAAU «CAMOAETHUKHU>,
IIEPEAABAAU APYT APYTY 3amucku U Ap. Kak mpasu-
AO, <YIHTEAI0> YAABAAOCH IIPOAEPIKATHCSI HECKOAD-
KO MUHYT. ITOCKOABKY cHTYyarms 6b1Aa CTPECCOBOT,
CTYAEHTOM — <« y4HTeAeM>» M30UPAAKCH AAMUHU-
CTpaTHBHBIe cIOCO6HI ee pemeHus (Kak MOTOM OT-
MEYaAUu B OOCYXXACHHU CaMH CTYAEHTBI, NMEHHO
TaK, KaK [IPABHAO, PEIIAAH TAKIE CUTYALIUH YIUTEAS
B IIKOA€), Ml €CAML OHHU He AefiCTBOBaAH, BOo6me Te-
PSIAKCD, TOHUMAsI 6€3BBIXOAHOCTD cUuTyaruu. [1o6s1-
BaB B TAKOM CUTYAIUH, HECMOTPSI Ha €€ UCKYCCTBEH-
HOCTb, OBIAO 3aMeYeHO 3HAYUTEABHYIO AKTUBH3ALIHIO
AEVICTBUI CTYAGHTOB B HAIIPABACHUU II€PEOLIeHKH
TIeAATOTUYECKUX CIOCOBHOCTel, ymMeHuil (1 uccae-
AOBATeAbCKHX, B YaCTHOCTH), Ka4eCTB 1 IIOUCKA ITy-
Te! COBEPIIEHCTBOBAHMS.

Aast TOro, 9T0651 CYOPMUPOBATH CIIOCOOHOCTH
y OYAYIIMX y4HTeAeil HHOCTPAHHBIX SI3bIKOB <«BH-
AE€Tb> AI00YI0 MPOOAEMHYIO CUTYAL[HIO C PA3HbIX
CTOPOH, UCIIOAb3yeM TPEHHPOBOYHbIE [IEAATOTHYE-
ckue 3acepanst. CKaxkeM, CUTYAIs TAKOBA: YIeHHUK
6-rO KAACCa HEOAHOKPATHO HAPYIIAET AUCLIUIIAMHY
Ha ypOKe, He paboTast caM U Melrasi BOCIPUHIMATb
MaTepUaA APYIUM AETSIM; Ha IlepeMeHax — OyAydH
MOCTOSIHHO MHHUIHATOPOM Pa3sAMYHBIX KOHQPAHKT-
HbIX CUTYALUH C yYeHUKaMHU. \HEeBHIKA HeT. A ecAU
M YAQeTCSI CBSI3ATbCSI C POAUTEASIMH, B IIKOAY OHH
He IIPUXOAST, IIOTOMY YTO BEPST ChIHY, KOTOPBII
FOBOPHT, 9TO BCe 3TO HempaBAa. B BHeypouHOIL Ae-
SITEAPHOCTH y4acTus He npuHumaeT. Ha 3acepannn
IIEAATOrMYeCKOTO COBETa IPUCY TCTBOBAAH YUHTEAS,
KAQCCHBII PyKOBOAHUTEAD, OTEL] MAM MAMa U IIPEACTA-
BUTeAb AAMHHHCTPALIUHU MIKOABI ( pacripeaeAseM aTH
POAH MEXAY CTYAGHTaMH) AASL TOTO, 4TO6BI PeIUTh
npo6aemy. B xope o6cyskaeHus cryaenTs (He3aBu-
CHMO OT POAM) MIOHUMAIOT, 4TO y HUX BO-IEPBBIX,
HEAOCTaTOYHO AQHHBIX O AUYHOCTH YYEHHKQ, a I10-
TOMY HOSIBASIETCS] OCO3HAHIUE TAYOOKOTO HCCAEAOBA-
HUST ANMHOCTH KQKAOTO YYeHHKA B PEAABHOM IIPO-
(peccHOHAABHOM AESITEABHOCTH, 2 BO-BTOPBIX — MM
IPUXOAUTCS PeIlaTh OTPOMHOE KOAMYECTBO 3aAY,
KaK OBl 9TO Ha3BaA MaTEMATHK, C AAHHBIMH, IIOCTO-
SHHO MeHSIOTCS (MBICAM, BBICKA3aHHBIE PA3AMYHBIMU

CTOpOHAMH). A pa3Bs3aHHE CHTYaI[UH 3aKAIOYAETCS
B AOCTIDKEHHH COTPYAHUYECTBA MEXKAY YIUTEASIMU,
AAMIHUCTpALMell U POAUTEASMU B HHTEPECAX pe-
OeHka.

Taxoke OAHMM H3 CTUMYAHPYIOIIUX GaKTOPOB
Ha IyTH GOPMHUPOBAHISI HCCAEAOBATEABCKIX YMe-
HUP OYAYIIIEro YIHTEAS HHOCTPAHHOTO SI3bIKA MOXKET
OBITH KOOIIEPATHBHOE 0Oy UeHIe, KOTOPOE IIPEAIOAA-
raeT MCCAEAOBAHIE [IEAATOTHIECKUX IIPOOAEM B CO-
TPYyAHHYECTBe. YCAOBHEM KOOIIEPATHBHOIO 00yue-
HUS SIBASIETCSI 001asi po6AeMa, 2 OTBETCTBEHHOCTb
3 PEe3yABTAT [lepeA IPYIIION II00YKAQET K AKTHBHOM
HICCAGAOBATEABCKOM AesITEABHOCTH. CTYAEHTHI CTaA-
KHBAIOTCSI C HEOOXOAUMOCTBIO BepOAAU3ALIIN CBOMX
MBICA€HM M apI'yMeHTallMel CBOMX BbICKAa3bIBAHUIA.
OHu y4aTcst CMOTPeTh Ha TOCTABACHHYIO IIPOOAeMy
C APYTO¥ TOYKHU 3PEHHs, a TAaKKe aHAAM3UPOBATh,
CPaBHUBATh APYTHE, AOBOABHO YaCTO IIPOTHBOIIO-
AO>KHBIE MHEHUSI, HAXOAUTD IIPUYHHBI HeYAQd. Bak-
HbI: [IOAOKUTEABHASI 3aBUCHMOCTD YAE€HOB T'PYIIIIBI,
B3aUMHAsI [IOAAEPYKKA M OTBETCTBEHHOCTH, COLIU-
aAbHAs KOMIIETEHTHOCTb (CTYAEHTBI y4aTcsl B3auM-
HOMY AOBEPHIO U YBAXKEHHUIO, Y€TKO BBIPAXKATh CBOU
MBICAH B IIPOIlecce OOIIEHNS U pelarh BO3MOXKHbIE
MPOTUBOPEYHUS M KOHPAUKTBHI) U OIIEHKa BKAAAQ, ACH-
CTBHUIL KaK COOCTBEHHBIX TaK X APYTUX YAEHOB IPYII-
IIBI C TOYKY 3PEHUS UCIIOAB3YEMBIX METOAOB PabOTHL.

ITeparormueckoe 3HaHMe OOAbIIE, 4YeM ArOOOe
APYTO€, AOAYKHO ITOAKPETASITHCS, II0 HAIleMy MHe-
HUIO, TIOCTOSIHHBIM HabAIOA€HHEM 3a mpodeccuo-
HAABHON AESTEAPHOCTBIO I1€AArOTOB-HOBATOPOB,
CII0co6CTBOBATH IIPOYHOCTH 3HAHUI U IIpeBpalle-
HUIO 3HAHWI B yOeXXAeHMUs, CIIocobCTBOBATh 3¢-
$exTUBHOMY GOPMUPOBAHMIO HCCACAOBATEAbCKUX
YMEHHI.

HTak, meparormdeckasi PakTHKA HMeeT OOABIIOe
3HaYeHUe B Iporecce $OPMHUPOBAHUS UCCAEAOBA-
TEABCKHX YMEHUIT OYAYINHX yIUTEeAeH HHOCTPAHHO-
IO SI3bIKA: AAET BO3MOXKHOCTD OIIPEAEAUTH PEAABHBII
ypOBeHb COOPMHUPOBAHHOCTH UCCAEAOBATEABCKHX
yMeHHUi1 1, 6Aaropapst 3¢ peKTUBHOI 0OpaTHOI CBSI-
3, paszpabaTpiBaTh 9P PEKTUBHYIO IIPOrPaMMy HX
COBEPLIEHCTBOBAHMSI.
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YcuneHue oGLenepgarormuyeckom coctaBnaioLlem
npodeccuoHanbHOMN NOAroTOBKM OyAyuiero
yuyuTensa v npenoaasartens

AnHoTanmsA: AHaAu3HpyeTCs INPOTHUBOpeYHe, BO3HUKIIEe B COBpeMeHHON YKpanHe —
MeXAY IOTPeOHOCTBIO IIOATOTOBKH BBICOKOKBAAMQHUIIMPOBAHHBIX CIIEIJHAAUCTOB-IIEAATOTOB
Y HEAOCTATOYHOM OPUEHTHPOBAHHOCTDb CTYA€HTOB [IEAArOTMYeCKOro By3a Ha YCBOEGHHeE I[eHHOCTeN
po¢deCCHOHAABHON AesITeABHOCTH. OOOCHOBBIBAIOTCS YAaCTHble METOAUYECKHEe IIPUHIIUIIbI
IIpeIOAABaHM IIeAATOTUYeCKUX AMCIIUIIAWH.

KaroueBbie CAOBa: CTYACHT, IPEIOAABATEAD, BbICIIAS MIKOAQ, TEAATOTHYECKHE AUCIIUIIAMHBI,
u3ydyeHue, yuebOHOe B3aUMOAEHCTBUE, ANYHBIE [[EHHOCTH, IPUHIJUITB OOy YeHNU.

TTOArOTOBKA MOAOAOTO Y€AOBEKA K IPOPECcCHO-  ONPEAEACHHOM OTPACAM B COOTBETCTBUH C COBpe-
HAABHOW A€SITEAPHOCTH SIBASIETCSI He TOABKO 3200TON  MeHHbIME TpeboBanmsiMu. Ocoboe obijecTBeHHOE
0 €ro AMYHOM OyAyILIeM, HO U [IPOLIECCOM COXPaHe-  3HAYEHHEe MMeeT KadeCTBEeHHAs! MPO¢eCCHOHAAD-
HUSL U IPIYMHOKEHHUS, 0O1[eCTBEHHOTO OIbITA HAHAa-  HAsl IIOATOTOBKA [IEAArora, KOTOPbIN ofecriednsa-
Y4HOI OCHOBe, OOHOBAEHUS TPYAOBBIX PECYPCOB €T BXOXKAEHHE MOAOAOTO IIOKOAEHHSI B AKTHUBHYIO
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001IeCTBEHHYIO )XU3Hb, HHTETPUPYET B CBOEH IIPO-
peccroHaABHOM AESTEAPHOCTH HanboAee IPOAYK-
TUBHBIE pOPMBI MEXKAUIHOCTHOTO B3aMOACHCTBHS,
HAaIpaBA€HHBIE Ha 0becIiedeHre TOAHOLIEHHOTO pa3-
BUTHS pebeHKa, CO3AAHIE BOSMOXKHOCTEH AASI €T0
ONTHMAaABHOU caMopeaansanuu. OTedecTBeHHBIE
yueHble BCEIAQ YACASIAM 3HAaYHTEeAbHOe BHMMAaHHe
IIeAArOTUYeCKOMy OOpa3OBAHUIO, O YeM CBHAETEAb-
ctBytoT paborsr H.Boaxosoi, H.Tysui, A. Ay-
6acenrox, M. Esryxa, U. 3a3tona, B. Kan-Kaauka,
A. Kancxko, H. Kyspmunoisi, B. Aososoit, M. ITua-
aacoro, E.Ilexorsr, A. CaBuenko, B. Cemuuenko,
B. Caacrénuna, E. Caecuk, H. Coaparenko, B. Cy-
xomauHCKoro, B. Yariku, H. YeneaeBoii, B. [1laxoBa
u MHOrux Apyrux. OAHAKO CeropHs BbICIIee 0Opa-
30BaHHe B YKpauHe pellaeT MHOTHe IPOOAEMBI, CBsI-
3aHHbIE C HEOOXOAUMOCTBIO YAYUILIEHHUS IOATOTOBKH
IIEAQrora B HOBBIX 00I[eCTBEHHO-[TIOAUTHYECKHX YC-
AOBHSIX.

M3yueHre IeAarormdecKux AMCITHIIAUH IIPeA-
CTaBAgeT cobo SAPO TPOPEeCCHOHAABHOM IIOA-
FOTOBKH OYAYIErO YYHTEAS], IIPeroAaBaTeAs, py-
KOBOAUTeAS] yaebHOTrO 3aBepeHms. Kak oTmeuaer
B. ITIlax0B, OHO HAIIPAaBAEHO «HA IIPUBUTHE CTYAEH-
TaM OCHOB IIeAArOTMYeCKON KYABTYPBI, IOMOIIb UM
B OBAQACHHUH Pa3AMYHBIMU TEXHOAOTHSIMU OO eHuS,
YTIpaBA€HMsI, CAMOPET'YASILIUH B [TAQHE IIPAKTHIeCKO-
TO MCIIOAb30BAHISI AQHHBIX TEXHOAOTHUII B y4eOHO-
BOCIIUTATEABHOM ITPOLIeCCe IIKOABI, & TAKOKe Ha 00y-
JeHHe CAMOCTOSITEeABHOTO KOHCTPYHPOBAHUS HOBBIX
[IEAATOTHYECKUX CUTYalui U $OopM 00ydIeH s Ha OC-
HOBe AU depeHINPOBAHHOTO, HHAUBHAYAABHO-AHY-
HOCTHOTO TIOAXOAQ K YYEHHUKY>, UTO, 6€3yCAOBHO,
COCTaBASIET OCHOBY IPOQPECCHOHAABHOMN AESITeAb-
HoCTH [ 6,40].

Ho, k co’kaAeHMIO, OTIBIT ITOKA3bIBAET, UTO IIEAQ-
rOrm4yeckre AMCIUIAUHBI 9aCTO PacCMaTpPHUBAIOT-
Csl CTYA€HTaMU KaK IPHAOXKeHHe K 00pa3oBaHHIO
B <OCHOBHOM>» OTPacAM — QU3UKO-MaTeMaTHye-
CKOH, eCTeCTBeHHOHAY4YHOH 1 T.11. B Ykpaune takoe
[IOAOXKEHME Bellel CTaAO elne 60Aee 3aMETHBIM B I10-
CAEAHHE AECSITUAETHSI, C BHEAPEHHEM [IAATHOTO 00-
y4eHI B BBICIIEH MIKOA€, KOTOPOe IIPeAyCMaTpUBaeT
B AAAbHeMHIIeM CAMOCTOSITEeAbHOE TPYAOYCTPOHCTBO,
OTCYTCTBHE XXeCTKOI peraaMeHTAI{H IIPU BBIOO-
pe pabodero Mecra. BpImycKHUK IIeAQrormdecKost
BBICIIIEN IIKOABI 9aCTO He CBSI3BIBAET CBOE Oyayuiee

C ITeAATOTMYECKOM AeATEAbHOCTDIO, PACCUUTHIBAS pe-
AAM30BaTh IIOAYYEHHYIO MPOPHUABHYIO TIOATOTOBKY
B APYTOH cdepe, U YCHAMI AASI M3YYeHHS AUCITUTIAMH
IICUXOAOTO-IIEAQrOTUYeCKOTO IJUKAA TIPUKAAABIBAET
MUHHMYM.

H3aoM mpeAcTaBAEHHI O IIEAATOTHMYeCKOM BbIC-
meM OOpa3oBaHMU KaK IyTh K KBAAMQHUIIMPOBAH-
HOM YYUTEAbCKOM AESTeABHOCTH Ha IIOCTCOBETCKOM
IPOCTPAHCTBE IIPOU3OLIEA ellle B AeBSIHOCTbIE TOADI,
KOTAQ, TI0O CBHAETEABCTBY MCCAEAOBATEeAeH, MeHee
IIOAOBUHBI ITEPBOKYPCHUKOB II€AATOTUYECKOTO HH-
CTUTYTa UMEAU BbIPA’KEHHYIO OpPHUEHTAIHIO Ha OB-
AapeHUe podeccreil B ee 1IeAOCTHOM IIOHUMAaHUH.
Ho u cpean aTHX CTYA@HTOB «TOABKO IIOAOBHHA OT-
METHAQ, YTO UM HPABUTCS paboTa U OOIIeHIe C AeTh-
mu. OcTanbHble (M3 OPHEHTHPOBAHHBIX HA TIEAATO-
rHYeCcKyI0 MPOPeCcCuio) TPUIIAU B IEABY3 TOABKO
IIOTOMY, YTO MM HPABUTCA KaKOM-TO IIpeAMeT UAU
AAS TIOBBIIIEHUS CBOETO HHTEAAGKTYAAbHOT'O YPOB-
Ha» [ 1, 265]. B coBpemenHo#1 YkpauHe cHTYyarus
BHAUTCS ellje 6OAee KPUTHUYECKOM: M3-3a COKpa-
I[eHUs CHCTeM IPO¢PeCcCHOHAABHO-TEXHHYECKOTO
Ml CPEAHETO CIIEIJMAABHOTO 00Pa30BaHMUs, COKpalle-
HUS pabOYIX MECT, TA€ TOTOBBI [IPUHSTH HEOTIBITHBIX
MOAOABIX AIOA€H, OOABIIMHCTBO U3 HUX PacCMaTpH-
BaeT BCTYIIACHUE B BICLIEe YIeOHOe 3aBeAeHHe KaK
BO3MOXKHOCTD BBIUTPATh BpeMs, IPHOOPECTH OIIBIT
Ipo¢eCcCHOHAAPHOM AESTEAPHOCTH B AIOOBIX AO-
crynHsix obaacTsx. [ToaToMy ycuans mpermopasa-
TeAel 10 OOYYEHHIO er0 OCHOBAM I1EAArOrUYeCKOM
AeSITeAbHOCTH HaIIPACHbI, IOCKOABKY He COOTHOCST-
C51 C OTIpeAeACHHBIMU MOAOABIM Y€AOBEKOM AASI CeOst
IepCreKTHBAMU.

HabAroaeHsI TO3BOASIIOT YTBEPXKAATD, YTO Ha-
AVYME B CTYACHYECKOM aKaAeMUYECKOM IpyIie
AMII, Hé COPHEHTHPOBaHHBIX Ha IIEAATOIMYECKYIO
1podeccrio, HeraTUBHO BAUSET Ha pabOTy IPYIIIIbI
B I]€eAOM, CHIDKAeT Pe3yAbTAaTUBHOCTb KaK KOAAEK-
THUBHBIX, TaK 1 UHAUBUAYAABHBIX pOpPM pa60TbI AASL
BCEX CTYAEHTOB. BeAb MHAMBHAyaAbHas yueOHast
AEATEAbPHOCTDb CTYAEHTA Ha 3aHSATHUSAX IO IIeAArOTH-
YeCKUM AHUCIIUIIAMHAM SIBASIETCSI, B OIIPEACACHHOM
Mepe, ero npodpeCcCHOHAABHOM anpobariyert Ha TOM
MAM MHOM 9TaIle MOATOTOBKHU. BaskupiMu dakTOpa-
MU ee YCIeIIHOCTH SIBASIETCSI 0O0beKTHBHAS OLjeHKa
MHAUBHAYAABHbIX AOCTIOKEHMI M CAMOOIIEHKA Ha OC-
HOBE MX COIIOCTABACHUS C AOCTIDKEHHSIMH APYTHX.
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Yem 6oaee poPecCHOHAABHO OPHEHTHUPOBAHHOM
SIBASIETCS y4eOHasI CpeAd B [IeAOM, TeM yCIIelliHee 06-
ydeHHe KOKAOTO CTyAeHTa B yacTHOCTH. [ToaTomy
HEAOCTAaTOYHbBIA MHTEPEC, HU3Kasl HACTOMIMBOCTD
IPY U3y4EeHUH [IeAATOTIECKHIX AUCITUIIAUH Y OAHHX
CTYAEHTOB 00YCAOBAMBAIOT CHIDKeHME 9 PeKTUBHO-
CTH O0Y4eHUSI AASL APYTHX.

HabAroaeHHsI 32 CTyAeHTaMHU BO BpeMs y4eb-
HOW IPaKTHKU TAaKKe TIOKA3bIBAIOT, YTO OHH TAKOKe
B OOABIIIell CTEIIEHH ITOAAraloTCs Ha COOCTBEHHBIE
CIIOCOOHOCTH U OIIBIT, IPHOOPETEHHDIN BO BpeMsI
CBOETO IIKOABHOTO OOy4YeHMs, a He Ha IIeAArOrd-
Jyeckue 3HaHUA. CUMTaeM 9TO CAGACTBHEM 3HA4H-
TEABHOTO COKpalleHHs yieOHBIX YaCOB Ha U3yUeHUe
IICUXOAOTO-IIeAATOTYE CKUX AUCLIUIIALH, YTO He I10-
3BOASIET B OOADIIEN CTEIIEHN COCPEAOTOYNTHCS HA UX
IPUKAAAHBIX ACITEKTaX, M OTKA3a OT CUCTEMbI [IeAAro-
TUYECKOTO COIPOBOXXAEHMS BO BpeMs IIPAKTHK, KO-
TOpas mpuobpeAa ONTUMAABHBIA BUA B 70—80 ropst
XX BeKka M IIOAHOW CTeIIeHH OTBeYaAd IPHHIUITY
HEOOXOAMMOCTH U AOCTATOYHOCTH.

OTMmevaeM TakxKe 000CTpeHHe IPOTUBOPEUHS
MeXAY UHAUBHAYAABHBIMU OCHOBAMH II€AArOTHYe-
CKOM AeSITEABHOCTHU U ACMHAMBHAYAAHU3ALIHeN IPO-
I11ecca Mpo¢$peCcCHOHAABHOM TIOATOTOBKH YYUTEAS,
KOTOPBIN HaOAIOAAeTCsI B TOcAepHee Bpemst. [Ipu-
Mep: BaXKHBIM KOMITOHEHTOM FOTOBHOCTH K pabore
C YYEHUKAMH SIBASIETCSI KOMMYHHKATHBHO-AHAAK-
TUYECKAsl COCTABASIIONAsl, KOTOPAsl IPEACTaBASIET
co60#1 CITIOCOOHOCTD K AMAAKTHYIECKON HHTEPIIpe-
Tallu MHPOPMAIIUU Ha YPOBHE €e COAEepP KaHUA
U BOCIIpou3BeaeHus. Takasi TOTOBHOCTD TpebyeT
OIlpeAeAeHHBIX [TPAKTUYECKUX HApabOTOK, KOTO-
psle He OYAYT AOCTaTouHO 3¢ PeKTHBHBIMH Oe3
uX OOHAPOAOBAHHS, KOHIIENITYaAbHOTO AaHAAM3A
U KOppeKIMU. B 4acTHOCTH, OIIBIT TOKa3bIBAET, UTO
B IPYIIIe IEPBOKYPCHUKOB NleAyHUBepcuTeTa (pu-
MepHO 2S5 4eAOBEK) AaKE OTHOCUTEABHO TPOCTOE
3apaHHEe — ITeAATOTMYEeCKHI PaccKa3 IIPOAOAXKH-
TEAPHOCTBIO 3—5 MHHYT — 6e3 He0OXOAUMOCTH
B CYI€CTBEHHOH KOPPEKIIMH MOXeT BBIIIOAHHUTD
2—-3 CTyAeHTa, 4TO COCTaBAsSeT OKoAOo 12-16%.
OcTaAbHBIE AOITYCKAIOT OMHMOKY, 3HAYUMBIE B KOH-
TeKCTe HUX IPOPECCHOHAABHOIO CTAHOBAEHUS,
KOTOpbIe MOTYT OBITh CBEACHBI K ABYM OCHOBHBIM
rpyImam: 00e3ANYUBaHIe COAEPIKAHUS U HeCOBep-
IIEHCTBO BOCIIPOU3BEACHHUS], yCTPaHEeHNe KOTOPhIX

0e3 creraAbHOM PabOTHI BUAUTCSI AOBOABHO IIPO-
OAEMHBIM.

C npobaemoit opranusanuu 3 peKTUBHOM yueo-
HOM B3aMMOAEMCTBUS IIPEIIOAABATEAS U CTYACHTA
CBsI3aHA TAKKe MPOOAEMa HEXBATKH BO3MOXKHOCTEM
AASI Pa3BUTHS Y IIOCAEAHETO dMOILIMOHAABHOTO HH-
TEAAEKTa — CIIOCOOHOCTH, BO-IIEPBBIX, IIPABHABHO
IIOHUMATb APYTHX AFOAEH, IOHUMATh MOTHBBI UX A€sI-
TEABHOCTH, OTHOIIEHNE UX K paboTe, yCTaHABAMBATD
C HUMU KOHCTPYKTHUBHbIE KOHTAKTbl; BO-BTOPBIX,
CITIOCOOHOCTh POPMUPOBATH AAEKBATHYIO MOAEAD
CBOEro «SI» WUrpaer 3HAYUTEABHYIO POAb BO BCeil
JKU3HEOPTaHU3ALMHU YeA0BeKa [2, 8], uTo Hezame-
HUMO AASI [TEAQrOTa-MacTepa.

Haxoascp B moucke adpdexruBHpx $opM opra-
HU3AL[HH AESTEAPHOCTH CTYACHTOB IIPU H3yYeHUH
IeAQTOTUYECKUX AUCLIUTIAMH, BAAUM HEOOXOAMMOCTD
IIEPECMOTPA CHCTEMBI AAAKTUYECKUX [IPUHIJUIIOB,
Ha KOTOPBIe MbI OIIUPAEMCSI IPU KOHCTPYHUPOBAHIU
coAepaKaHust, OPM U METOAOB IIEAATOTUIECKUX AVIC-
LIUIIAVH B [IPOL{eCCE IIOATOTOBKY OYAYIIETO YIUTEAS
¥ IPEIIOAABATEAS.

I[Tpunmme 00yYe s TOHNMaeM KaK <« peKOMeH-
AQIIMH, HAIIPABASIIOIHE [TEAATOTHYECKYIO AESITEAD-
HOCTD U y4eOHBII IIPOLeCC B I[EAOM, KaK CIIOCOOBI
AOCTIDKEHUS IIEAATOTHIECKUX [{EAEH C YYETOM 3aKO-
HOMEPHOCTEN U YCAOBHUI IIPOTEKAHIS Y4eOHO-BOC-
MUTaTeAbHOrO Tiporeccas |3, 173]. OpuenTupysico
Ha BeAYIUN AMAAKTUYECKUI IPUHIIMII Pa3BUBAIO-
II[erO ¥ BOCIIUTHIBAOIIErO OOy IeH s i 6a30BbII AAS
PO ¢eCCHOHAABHOTO 00Pa30BaHIS IPUHIHIT GYHAQ-
MEHTAABHOCTH U IIPOeCCHOHAABHOM HAIIPABACHHO-
CTH, IPOAHAAUSUPOBAB CIIELPUKY [TEAATOTHIECKHX
AWCIIUIIAMH, UX IIOTE€HIIUAA U PYHKIIUHU 110 pOpMH-
POBaHUIO MPOPECCHOHAABHBIX KAYeCTB OyAyIIero
yuuTeas (TIpernoAaBaTeAst), Mbl BHIAGAMAHU PSA PUH-
IIUIIOB OOYYeHUs], KOTOPble OBIAY IIPUMEHEHBI IIPH
paspaboTke y4eOHO-METOAMYECKUX KOMIIAEKCOB
AucnunavH «Ileparormdeckuie TeEXHOAOTHU: TEOPHS
U [IPAaKTHKa>», «MeHeAXMeHT 001e00pa3oBaTeAb-
HOTO y4eOHOro 3aBeAeHNs», «[leparoruka BeIcIneit
IIKOABI>» U AP. OTO IPUHIIHIIBL:

— AByMepHOTO obyueHusi (Kaxpoe sBACHHE
y4eOHOIO IPOLiecca pacCMATPUBACTCS CTYAEHTOM
OAHOBPEMEHHO U C TOYKH 3PEHHS TOTO, 4eM OHO SIB-
ASIETCSI AASI HETO Celvac, ¥ KaKue 3HAHUS, YMEeHUs
Y HaBBIKU PO ECCHOHAAPHOM AESTEAPHOCTHU 0be-
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crieduBaeT Ha 6yaymee). OH ONTUMUSHPYET TIPO-
riecc $OpMUPOBAHUS yIeOHOTO COACPIKAHIS U OPHU-
EHTHPYeT MPENOAABATeAs] Ha BBIOOP Takux $popm
U METOAOB PabO0TbI, KOTOPBIE IIO3BOASIIOT CTYAEHTY
He TOABKO H3y4aTh [TEAATOTHYECKHE OCHOBBI OYAY-
1meit poQeCCHOHAABHOM AESITEABHOCTH, HO U OBAQ-
AEBaTb POABIO e CyObeKTa Yepe3 BHIITOAHEHHE COOT-
BETCTBYIOIIHX y4eOHBIX 32Aa4 B KOHTEKCTE Y4eOHOTO
B3aMMOAEMCTBUS;

— paBHOBecHsI $OPMAABHOTO U IIPOU3BOABHOTO,
YYUTHIBAIOIIMI AMYHOCTHO-TBOPYECKHM IIOTEHIIMAA
[IEAArOTUYECKHX AVCLIUIIANH, HO IIOAYE€PKHUBAOIIHI
IPUOPUTETHOCTh HAYYHOTO [IEAATOTMIECKOTO 3Ha-
HUSL HaA UHTYUTHBHO-OMITHPHIECKUMU BBIBOAAMU.
ITpearoAaraeTcst IPOABIKEHNE OT PEIIPOAYKTHBHO-
rO YPOBHsI YCBOEHMsI y4eOHOTO COAEPIKAHISI, HEOO-
XOAVIMOTO AASI OCBOEHUST aKCHOMATHUYECKIX OCHOB
[IEAQTrOTUYECKOM AESTEABHOCTH, K PEKOHCTPYKTHB-
HOMY ¥ TBOPYECKOMY YPOBHSIM, OCYIE€CTBASIEMOE
CTYAEHTOM KaK pa3BHTHe COOCTBEHHOrO podeccu-
OHAABHOTO ITOTEHIHAAR;

— B3auMOO6yUeHus (KaXAbI Cy6beKT yae6HO-
BOCITUTATEABHOTO IIPOI}ECCa MOXKET IPUBHOCHUTH
B HEro COOCTBEHHbIE AOCTIDKEHHSI, UMEIOIUE AASL
APYTHX 00y4aIOIIy o 3HAIUMOCTb ) ;

— AMYHOCTHOV BKAIOYEHHOCTH, COTAACHO KO-
TOPOMY HH OAMH Pe3yAbTAT IIPU M3YYEHHH CTY-
AEHTOM IIEAATOTMYECKUX AUCLUIIAMH HEe MMeeT
CMBICAQ, €CAYL HE CTAHOBHUTCS 9AeMEHTOM IIpodec-
CHOHAABHON HHAUBHAYAABHOCTH OYAYIIETO IEAd-
rora, He CIIOCOOCTBYeT PaCIUIMPEHHIO ero mpodec-
CHOHAABHBIX BO3MOXHOCTel. VM 06ycaoBAeHO
MHOT006pasue $OpM 1 METOAOB pabOTbl, KOTOPHIE
OTPaXKAIOT OCHOBHBIE KOMITOHEHTBI COAEPXKAHMUSI
AUCIIMIIAUHBI, IPEACTAaBA€HHbIE CTYAEHTOM B €r0
AngHOM uHTeprperanuu. COOTBETCTBEHHO, 9TOT
IPUHIKII 0OOCHOBBIBAET BKAIOUEHIHE B IIPOLIECC
TEKYIero ¥ UTOrOBOTO KOHTPOASL, HapPsIAY C OC-
BOEHHEM OCHOBHBIX T€OPeTHYEeCKUX IIOAOKEHHUH,
TaKoKe MPodeCcCHOHAABHO-TBOPYECKHUX PaboT pas-
AMYHOTO JKaHpa. TakuMu, B 4aCTHOCTH, AAS Kypca
«OCHOBBI [TEAATOTMYECKOTO MACTEPCTBA> UTOTO-
BBIMU TBOPYECKMMH 3aAa9aMU CTAAY IIEAATOTHYe-
ckuit pacckas (I MoAyAb), BocriuTareabHas 6ecepa
(I moayab), pparment ypoxa (111 MOAYAD), AAs
Kypca «ITeparoruka BeICIIell HIKOABI» — par-
MEHT AEKIUH;

— arudeckoi aerepMuHanuu. Kak ormevaer
E. Caecuk, «onmpepeAsIOIUMHI AASL YEAOBEKa SIB-
ASIIOTCSI He TOABKO PEAMTHO3HO-KOH(PECCHOHAAD-
Hble, ITI03HABATEAbHbIE, 3CTETUIECKHUE HUAM YTH-
AMTApHO-TIpaKTUYecKHe ILieHHocTu. Hacrymaer
BpeMs, KOTAQ OIIPEAEASIOMMMHU AASL YEAOBEKA U de-
AOBEYECTBA AOAXKHBI CTaTh L€HHOCTH 3TUYECKUE,
TaK KaK OT 9TOTO 3aBUCUT CaMO BbDKMBaHHE YE€AO-
Beyeckol nusuAuzanuu> 4, 30]. Y BuyTpuAuC-
IIMIIAUHAPHAS CPeAd Y4eOHOro B3aUMOAEHCTBUS
IPOEKTUPYETCS IPENOAABATEAEM ITEAATOTUIECKUX
AVMICIIUIIAMH B IIEPBYIO O4epeAb KaK CpeAa aTude-
cKas, 6AArompusaTHAs K KOXXAOMY Y€AOBEKY, K 3a-
AadaM ero npo¢pecCHOHaAAbHOIO U AMYHOCTHOTO
pas3BuTHS;

— NPUHLIKI CAMOLIEeHHOX KOMMYHUKAIIMH, KOTO-
pblit 6a3upyeTcs Ha MPOEKTUBHOM IIPEACTABACHUN
0 KOMMYHHMKATHBHOM B3aHMOAEHCTBUH ITPEIOAaBa-
TeAs M CTYAEHTA KaK Ipoliecce, B KOTOPOM IIPOHUC-
XOAUT HUHPOPMALIMOHHOE U dMOLIMOHAABHOE B3aH-
MooboraieHIe Cy6beKTOB 9TOrO B3aUMOAEHCTBHS,
KOTOpO€e BOCIIPHHIMAETCSI 0OeUMH CTOPOHAMH KaK
IIOAOXKMTEABHBIN PE3yAbTAaT HE3ABMCUMO OT COAEP-
KaTeABHBIX 0COOEHHOCTEN;

— NPUHIUII KOHCTPYKTUBHOTO HTOra — OT-
paXkaeT IIOAOXKEHHE O IIO3UTUBHOCTH AASL Pa3BUTHSA
AUYHOCTH AIOOOTO Yy4eOHOro OIBITA M HAljeAUBAET
IPENOAABATEAS M CTYACHTA Ha BHIACACHHE 3HAYMMbIX
AASL ANMHOCTHOTO CTAaHOBAEHHSI ITOCACACTBHI yue6-
HOM aKTMBHOCTH ITOCAEAHETO.

baaropaps peaamsanuu oTHUX IPHUHIUIIOB U3-
ydeHIe IIeAArOruYeCKUX AUCLIUIIAUH ITprobperaeT
AASL CTYAHTA, KPOMe YHCTO IMPOPeCCHOHAABHOTO,
HOBBIFl CMBICA, 3aTParvBalONIUil IPOOAEMBI JKU3-
HEHHOM CTPATeruy U TAKTHMKH MOAOAOIO YE€AOBEKA,
ero oOIeCTBEHHOMN AAAITAI[MM, CAMOBBIPAKEHIUS
U CaMOp€aAM3al[iH: IJ€HHOCTHbIM, CaMOIIO3HaBa-
TEAbHbIF, CaMOPa3BUBAIOLIMM, KOMMYHHUKAaTUBHO-
MHCTPYMEHTAAbHBIM, UHTEPAKTUBHBINA U TOMY II0-
Ao6HOe. OpHAKO 3apaderi PeIIOAABATEAS] OCTAETCS
CcOoXpaHeHHe NPO(PeCCHOHAABHO-TIEAATOTUYECKUX
OPHEHTHPOB KypcCa, ¥ KaK BBICOKHI YPOBEHb AO-
CTUTHYTOTO y4eOHOIO pe3yAbTaTa pacCMaTpUBaeM
$opMupoBaHHE ITEAATOTUYECKON KOMIIETEHTHOCTH
CTyAEHTa, KOTOpasi B XOAe OCBOEHHsI y4eOHOrO COo-
Aep>KaHUsI CTaAd IPU3HAHHOMN U IIPUHSITOMN UM 00-
Pa30BaTEAbHON U AMMHOCTHOM LIEHHOCTDIO.
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Some problems of organization the modern
training process at the University

Abstract: This article discusses the problems arising as a result of the transition of the higher pro-
fessional education to a multilevel system. The authors take into consideration several contradictions,
the resolution of which will allow to optimize the learning process of students. In addition, some
forms and methods of independent work of students, distance and mixed learning were proposed in
order to promote more successful assimilation of academic disciplines.

Key words: transition to a multilevel system of education, mixed learning, information and tele-
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The main factor transforming our life today is in-
formation. Informational resources determine the
success of all human activities. Annually there is a
doubling of knowledge.

According to E. O. Ivanova [3], we live in the era
of informational revolution which occurs through
the development of informational telecommunica-
tion (ITC) technologies and provides the mankind
with unlimited opportunities for receiving, process-
ing and producing information. Today the processes
of information operating prevail over all others due
to the use of new ITC-technologies. Thus, knowl-
edge has become not only a basis of a society life,

but also a strategic resource and the most important
factor of economic growth.

Reforms taking place in a modern society
changed our understanding of the requirements
made to a modern university graduate. In the infor-
mational society preference is given to a highly edu-
cated person who is capable to carry out searching,
comprehension and analysis of information inde-
pendently; to transfer it into knowledge; to put this
knowledge into practice; to share and extend it in
the professional community. For the modern man
the main ability is the ability to solve vital problems
on the basis of existing knowledge and skills. The
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modern education has to teach the person to live in
a constantly changing world [3].

Acceleration of a society development and the
Bologna Declaration, led to the transition of higher
education into a multi-level system — Baccalaure-
ate and Magistracy, and to the reduction of training
time, in comparison with Speciality, on average for
one year. Accordingly, it caused to a reduction of
time for studying some subjects, more often disci-
plines of a naturally scientific cycle, and resulted to
the necessity of consolidation of studying informa-
tion. Thereby, today the amount of the studied in-
formation does not match the amount of time given
by academic curriculum on leaning the subjects. Ac-
cording to the new generation Federal State Educa-
tional Standards of Higher Education the time for
classes was significantly reduced at universities (in
some disciplines to 70% ), and the most part of train-
ing material was given for self-study that led to in-
crease of independent students’ work part.

Besides, the main feature of Baccalaureate is a
practice-oriented teaching, and self-learning becomes
professionally significant quality of an individual. That
means that an employer wants to see the professional-
ly competent experts in the university graduates who
will be able to carry out the professional duties im-
mediately after the recruitment.

That is why training when knowledge is given to
students not in a finished form, but is acquired by
the students themselves in the process of an active
classroom and extracurricular cognitive activity is of
current interest today.

At the same time, as practice shows, self-study-
ing of an educational material increases time of its
assimilation greatly. As the student does not get
knowledge “in a finished form”, he has to look for in-
formation in various sources, to separate from it the
main, somehow to structure it. Hereof there is a
problem of account, coordination and regulation of
time which is really spent for independent students’
work in every academic discipline. Otherwise, stu-
dents will be exposed to training overload. Healths
saving educational technologies, which are often
mentioned in the school education, have to be topi-
cal in the system of higher institution too. So, at the
present time there is a contradiction between the
necessity of increasing the share of independent stu-

dents’ work in the learning process and the lack of
health technologies for its organization.

Besides, the fact that the school-leavers in Russia
are not ready for self-working with educational in-
formation and assimilation of knowledge is gener-
ally accepted. In this connection there is one more
conflict between the increased significance of inde-
pendent students’ work in the educational process
and unpreparedness of school-leavers to self-learn-
ing activity. Therefore, the problem of training the
first-year students for independent work should be
solved by higher education institutions. On this oc-
casion, I. A. Zimnyaya remarks that self-training of
the student is the highest form of his educational
activity and requires preliminary studying in tech-
niques, forms and the content of this work [2].

We consider that the organization of special
courses where students can get knowledge of self-
education is necessary to resolve this contradiction.
First-year students must learn using dictionaries, en-
cyclopedias, textbooks, catalogs, master the speed
reading, skills of self-control, self-checking, and also
self-assessment of their activity. Our experience
shows that fairly high percent of junior students (ac-
cording to our survey — up to 50%) does not take
exams due to the lack of skills to prepare for them.
Therefore it is necessary to train students in prepara-
tion for examinations, offsets, workshops, laboratory
works, rules of having scientific dispute, writing of
papers, essays, workbooks, reports, rational meth-
ods of reading the educational text and information
searching, drawing up computer presentations.

At the same time it becomes apparent today that
educational process needs providing with the inno-
vative educational technologies increasing effective-
ness of cognitive activity. Nowadays there is a transi-
tion from the traditional academic training based on
oral presentation of the material and direct commu-
nication of the teacher with students to innovative
teaching which uses searching, exploring, gaming,
discussing and interactive technology.

It is necessary to agree with an opinion that
all innovative processes happening in education do
not imply the complete rejection of the previous ex-
perience, and have to be directed on its perfecting
according to requirements of the modern society.
According to E. O. Ivanova “... the didactics of infor-
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mational society is not in fundamentally new, deny-
ing all existing didactic knowledge. It is a new level
of the science development, basing on the canons
formulated within classical didactics, its conceptual
apparatus. The traditional didactic knowledge in the
conditions of the information society existence is
supplemented and changes> [3,20].

In classical didactics there is a statement that for
mastering the studied material, the student “... has
to carry out a full cycle of educational and cognitive
actions: perception of a new material, its primary and
subsequent understanding, remembering, drills in
application of the learned theory into practice and
then repetition for the purpose of deepening and
stronger assimilation of knowledge and skills” [8,
P.152]. Only the implementation by the students a
full cycle of educational-cognitive actions provides
deep and strong acquisition of program material,
their intellectual development, formation of scien-
tific outlook, moral and esthetic culture [8].

In a modern educational process is not rare to
observe scornful attitude to didactic verity. For ex-
ample, studying of physics at school twice a week
does not provide the complete cycle of educational
and cognitive actions. The extensive informative
training material on Physics allows passing only
the stage of perception at each lesson. It is im-
possible to cover other stages of educational and
cognitive actions at a good qualitative level in the
limit of time. It is known that the result of the only
perception is the formation of representations as
a lower form of knowledge. Representations are
the lowest form of knowledge because only exter-
nal characteristics of subjects and phenomena are
fixed in them, but their essence is not opened. Low
results of the Unified State Examination in Physics
prove it. The same can be said of a high school as we
have mentioned above the reduction of the natural
sciences class hours.

At the same time the didactic laws formulated
by 1. P. Podlasy state: the results of teaching (within
certain limits) are directly proportional to the du-
ration of study. Epistemological law claims that the
results of teaching in known (limits) are directly pro-
portional to ability of pupils to study [6]. In condi-
tions of deficiency of school hours when pupils are
not able to acquire knowledge independently, qual-

ity education becomes improbable without taking
special actions.

Thus, nowadays there is one more contradiction:
between the changes happening in system of educa-
tion and discrepancy of these changes to the didac-
tic laws and regularities. In the light of mentioned
contradictions occurs a problem of organization the
modern teaching process based on the independent
students’ work, and urged not to destroy the previ-
ous educational system, but to improve it.

Therefore the transition into multi-level system
of the higher education demands not only new meth-
odological approaches, but also intensive method-
ological support of educational process which will
allow: firstly, to prepare first-year students to system-
atic self-studying; secondly, to train teachers for the
organization of educational process in new condi-
tions when the complete cycle of educational and
cognitive actions is carried out mostly on the basis
of independent students’ work at essential restric-
tion of classroom hours.

It should be noted that more often the public
opinion indicates hastiness of transition into multi-
level system of higher education. The Ministry of
Education recommends accepting the bachelor’s
degree as the evidence of receiving complete higher
education, but labor market and public opinion give
preference to a specialist [9].

In this regard it is necessary not to refuse the tradi-
tional teaching but to combine it with the innovative
one. In our opinion the most effective way to solve this
urgent problem is using of the combined teaching. The
combined teachingis an education where advantages of
traditional academic and innovative trainings are used.
It includes interactive and electronic teaching, tech-
nologies of classroom training and distant educational
technologies. The distance learning which is carried
out on the basis of Internet resources and technolo-
gies implies technology of the student’s work with in-
formation. The pupil or the student should not only
assimilate varied information on a particular question,
but have a good orientation in it and own productive
activity [4].The combined teaching is based on a mix-
ing of classroom training and Internet studying. It is
an integration of elements and approaches from the
traditional full-time and correspondence education
and on-line learning. The combined teaching allows
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using the strong sides of full-time training and advan-
tage of distant educational technologies. Thus advan-
tages of internal and electronic teaching are united and
disadvantages of both forms of education are excluded.
In this way pedagogy, psychology, teaching methodol-
ogy and informational and communication technolo-
gies closely intertwined. This approach to study allows
managing educational process through independent
students’ work. The problems of the combined teach-
ing were discussed at the All-Russian scientific and
practical symposium “The combined and corporative
education” which took place in September, 2007 under
the auspices of the Ministry of Education and Science
of the Russian Federation. According to the results of
the symposium this type of teachingis accepted as one
of the main directions of improving the quality of the
students’ training and the effectiveness of the Russian
system of the ongoing education [1].

An educational process is built up in a way that
students perceive the part of a studied material inde-
pendently and beforehand through the use of distant
technologies. Thus the teacher has an opportunity to
organize the stage of understanding at the classes giv-
en in the form oflecture-seminar, lecture-discussion,
problem lecture, lecture-conversation, lecture —
consultation, lecture-press conference, lecture visu-
alization [S]. But it is difficult or even impossible to
have such lessons with unprepared students.

As part of a technology of the combined teach-
ing it is possible to offer the students to make
avideo presentation by particular criteria with the
subsequent protection and discussion at the class-
es, having changed a classical classroom lecture
on watching on-line video or on a distant lecture.
Thus, it is possible to provide both perception of a
new material and its primary and subsequent un-
derstanding.

According to L F.Harlamov for remember-
ing a training material “... time limit is of a signifi-
cant importance. From this point of view two types
of memorization are distinguished: concentrated
which is implemented at once and dispersed when
assimilation of the studied material is carried out in
several stages and disperses in some period of time.
At concentrated memorization knowledge tran-
sits into the operative, short-term memory and is
quickly forgotten. The dispersed memorization

promotes transferring knowledge into the long-term
memory” [8, 158-159]. In our opinion, the com-
bined teaching contributes the dispersed memori-
zation.

The stages of memorization and drills are orga-
nized in the process of self-preparation for seminars
and holding the seminar classes. Self-assimilation
of knowledge on the basis of distant technologies
under the leadership of the teacher allows changing
options of carrying out seminar and laboratory re-
searches. Except the seminar classes connected with
the previous lectures it is possible to hold seminars
not connected with them as the students study the
training material discussed on these classes before-
hand, having received a package of studied material
and a task to them remotely. The described method
allows saving time on classroom lessons and pro-
vides the dispersed memorization of the students.
At such approach to teaching the border between
lecture and seminar is disappearing.

Saving time due to the independent students’
work a teacher can hold seminars directed not only
on the fixing of received knowledge, but also on
deepening and extension of earlier obtained infor-
mation. It is possible to organize a seminar-discus-
sion — the seminar where performing, listening and
discussion of reports, papers, essay and presenta-
tions on particular criteria take place.

A teacher can hold a part of practical training in
the form of webinars which will allow participants
of discussion to use one desktop, to show their
work to other participants, to conduct a survey of
opinions on the assessment of the works, to ask a
question. Group work in the network can be car-
ried out on the basis of open tools and services
(blogs, wikis, Internet tabs, photo and video shar-
ing services).

There is a possibility of carrying out the consul-
tations in the form of webinars (and forums) on a
special schedule. All these also help saving time for
classroom lessons.

Due to the transition of educational process from
aknowledge paradigm into a competence-based one
special seminars have become actual. They are based
on the previous excursion in a scientific lab or a pro-
duction plant, connected with the professional com-
petence of the students.
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Exercises in applying the gotten knowledge are re-
alized also in laboratory researches. Use of the virtual
laboratory works as a stage of preparation for a real
laboratory work with testing for getting access into the
electronic media will allow reducing a time of staying

The stage of repetition can be implemented while
the students are preparing for intermediate certifica-
tion using the self-test in the electronic media.

Thus, some problems of modern education can be
solved by operating the independent students’ work

the student in the lab and also it will allow the most
prepared students to do lab works successfully.

on the basis of the combined teaching along with the
training the learners self-activity, being guided by the
principles, laws and regularities of didactics.
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3aA0XKEHBI OIIPEAEACHHbIE BO3MOXXHOCTH AASI OPMU-
PpOBaHKA IPOPECCHOHAABHOM IIOATOTOBKH CTYA€HTOB
pu pepAeKCUBHOI OPTaHU3AIMU UX Y4eOHO-TI03HAa-
BaTeAbHOM AEATEAPHOCTHU. B cBsisu ¢ aTuM BOo3HHKAQ
HeOOXOAUMOCTD BBISICHUTD, HACKOABKO PEAAN3YIOTCS
AQHHBIE BO3MOXXHOCTH B IIPAKTUKe PaboThI Impodec-
CHOHAABHOTO 00pasoBanust. C 3TOI 1IeABIO B paMKax
KOHCTATUPYIOLIEro 9KCIIePUMEeHTa OBIAO IIPOBEACHO
AHKeTUPOBAHME IIPEIIOAABATEAEH U CTYACHTOB TEX-
HUYeckoro By3a. [IpemoaaBareasiM mpeasaraauch
AHKETBI, COAEPYKaHHE KOTOPDIX ITO3BOASIAO OLIEHUTD
CA€AYIOIHE KaYeCTBEHHbIE TOKA3ATeA :

— XapakTep H 00BeM TeOpeTHYeCKUX 3HAHUIM
O CYIIHOCTHU pe(pAeKCHBHOM OpraHU3aIUU y4eOHO-
ITO3HABAaTEABHOM AEATEAPHOCTH CTYA€HTOB By3a;

— AWYHOCTHO€ OTHOIIEHME IIPEroOAaBaTeAeHr
K peHOMEeHY pedAeKCHBHON OpraHHU3ALUK y4eO-
HO-TTO3HABAaTE€AbHOM ACATEAPHOCTH CTYAEHTOB By3a
U HeOOXOAUMOCTH ee IIPUMEHEHHs B IIPOLiecce Ux
IpodeCcCHOHAABHOM IIOATOTOBKH;

— YPOBEHb BAAAEHHMS MpoLeccoM G¢opMHpOBa-
HUS TPOPECCUOHAABHON IIOATOTOBKU CTYAEHTOB
BY33;

— YMeHHe AMAaTHOCTHPOBATh YpPOBEHb CHOPMH-
POBaHHOCTU IPO(PECCHOHAABHOM IIOATOTOBKH CTY-
AEHTOB BY3a.

AHKeTBI TIOKa3aAH, 4TO INPENOAABAaTEAH HEeAO-
CTaTOYHO BAAACIOT METOAMKON pepAeKCUBHOM Op-
FaHHU3AIUH Y4eOHO-TI03HABATEABHON AESITeAPHOCTH
CTYAEHTOB By3a. Tak, orpeaeAsis MeTOABI OpraHu3a-
MU y4eOHO-II03HABATEABHO AESITEABHOCTH, CIIO-
cobcTByomMe GOPMUPOBAHUIO IPOPECCHOHAABHOM
IIOATOTOBKH CTYAEHTOB, IPEMOAABATEA OTMETHUAN
B MX 4HMCAe «OPMYAHPOBAHHE IMPOOAEMHBIX BO-
IIPOCOB>», <«BKAIOYEHHE TBOPYECKHMX 3aAAHUMI>,
«HCIOAHEHHE UHAUBUAYAABHOM CaMOCTOSTEABHOMN
paboTer»>. OAHAKO IIPU 9TOM KpariHe peAKO Ha3Ba-
AMl OpPraHM3alUI0 PePAEKCMBHOM AEATEAbHOCTH
CTYA€HTOB, HaITPAaBA€HHYIO HAa Pa3BUTHE HE TOABKO
HMHTEAAEKTYaAbHOM CPepbl, HO M aKTUBH3ALIUIO MO-
THUBAIJMOHHON U 3MOLIMOHAABHO-BOAEBON Cepbl,
OKa3bIBAIOIUX KOMIIAEKCHOE BO3ACHCTBHE Ha IICH-
XUKY CTYAGHTA B IleAOM. boApmuHCTBO npenopasa-
Teaeit (0koA0 60% ) BOO6Ie 3aTPYAHHAUCH OTBETHTD
Ha 3TOT BOIIPOC.

AHAAM3 MOAYYEHHBIX PE3yABTaTOB MOKA3aA, YTO
CPEAM IIPEMOAABATEACH MMEET MECTO 3HAYUTEABHOE

pacxoxkAeHHe B MOTHBAaX, OTHOIIEHHH U XapaKTepe
OCMbICA€HHS CYIIHOCTH PO (eCcCHOHAABHOM IIOATO-
TOBKH CTYAEHTOB, a TaK)ke B yPOBHE BAAACHUS Me-
TOAMKOM CO3AQHIUSI HEOOXOAMMBIX ITeAArOTHYeCKHIX
YCAOBHUI AASL 3P PEKTUBHOTO NPOTEKAHUS AAHHOTO
Tporiecca B 06pa3oBaTeAbHOM IIpoLiecce By3a. AUIIb
HE3HAYUTEABHOE YHCAO TIperopaBareet (8%) yxa-
3aA0, 4TO ITOA AQHHBIM ITOHATHEM CAeAyeT IIOHHMMaThb
U CIIOCO0 AESITEABHOCTH, U MHTEIPATUBHYIO Xapak-
TEPUCTUKY AUYHOCTH, BKAIOYAIOILIYIO B cebs1 6A0K
3HAHUI U TPEACTABAEHHIT, DAOK MOTHUBOB U IIOTpPeO-
HOCTe}1, a TaKKe OAOK yMeHHIL.

KavecTBeHHDIN aHAAM3 aHKETHOIO MaTepHaAa
II0KA3aA, YTO OCHOBHAsI Macca IperopaBaTeAei pas-
AeAsieT YTBep>KACHHUE, YTO B YUCAO OCHOBHBIX ITPH-
OPHTETOB COBPEMEHHOIO BBICIIEr0 O0OpPa3OBaHMUS
BXOAUT 32Aa4a HAIIPABAEHHOCTH 0OPa30BaTeAbHOTO
npoiiecca Ha $opMHpOBaHKe NPOPeCCHOHAABHOM
IIOATOTOBKHU CTYAEHTOB, OAHAKO OHHU CAA00 OpHeH-
THPYeTCs B COBPEMEHHBIX HallpaBACHUAX U TEXHO-
Aorusix ero obecriedernss. OAHOM U3 IPUYMH TaKoO-
IO IOAOXKEHHS MOXKHO Ha3BaTb TOT PakT, uto 100%
OIIPOIIEHHBIX IIPENIOAABATEAEH Ha BOIIPOC O AOCTYII-
HOCTH MHPOPMALUK 10 IPOoOAEMe UCCAEAOBAHHUS,
0COOEHHO METOAMKO-TEXHOAOTNYECKOTO XapaKTepa,
OTMETHAH, YTO UHPOPMAITUH IBHO HEAOCTATOYHO.

TakuM 06pa3oM, aHAAM3 IPAKTHKH IIOATBEPYKAA-
eT aKTYaABHOCTDb IpobAeMbl pOPMUPOBAHUS IPO-
deccroHaAbHOM MOATOTOBKH CTYACHTOB C IIOMOIIbIO
pedAeKCHBHOI OPraHU3aI[HHU UX y4eOHO-IIPOPeccro-
HAABHOM AeATeAbHOCTH. BMecTe ¢ TeM, AaHHBIE O AU-
HaMuKe CPOPMHUPOBAHHOCTH IPOdeCcCHOHAABHOM
TIOATOTOBKH CTYA€HTOB TEXHHIECKOTO By3a, TOAyYeH-
HbIe HAMHU B XOA€ KOHCTaTHPYIOLIEro 9KCIIepUMeHTa,
TIOATBEP>KAQIOT, YTO OPraHM3aIIM AAHHOTO ITPoljecca
IpeACTaBA€HA HEAOCTATOYHO, 3a4aCTYIO0 AUIIb PUKCH-
PYyeTcsi Ha ypOBHe IIOCTAaHOBKH IIPOOAEMBI HAU OCY-
II[eCTBASIETCSI ITPEIIOAABATEASIME 6€3 CHCTEeMBL

Eme opHOM 3apaueri, AOTHYECKU CBSI3aHHOM
C IPEAbIAYIIUMH 3aAa4aMHU KOHCTaTHPYIOIIETO IKC-
IIepHMeHTa, IBUAOCH BbIIBAEHHUE YPOBHA COPMHPO-
BaHHOCTHU PO ECCHOHAABHOM IIOATOTOBKHU CTYA€H-
TOB By3a. AAS pelleHus] HAMeYeHHOM 3aAaUH OBIAK
OIIpeACACHbI CACAYIOIIE HAIIPAaBACHHS:

— BBIIBUTDH AUYHOCTHOE OTHOIIIEHHE CTYACHTOB
K HOHATUAM <IpOdecCHOHAAbHAS TOArOTOBKA>
U «IpodeccCHOHAAbHAS ACSATEABHOCTD > ;
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— OIIPeACAUTb AUHAMUKY PasBUTHA IPOPeccH-
OHAABHOM ITOATOTOBKH CTYAEHTOB B TPAAUITMOHHOM
06pa3oBaTeAbHOI CHCTEME By3a.

AAs peleHus 3aAa9U AQHHOTO 3Tara KOHCTaTHPY-
IOIErO 9KCIIePUMEHTA MCIIOAb30BAAKCDH CAEAYIOIIIHE
METOADIL: TIeAQrOrHYecKye HaDAIOAEHMS, AaHKETHPOBa-
HHe, TECTUPOBaHHMe, BbIITIOAHEHNEe CAaMOCTOSTEAbHbIX
3aAAHUM, aHAAM3 TIPOAYKTOB AesiTeAbHOCTH. Fx nmpu-
MeHeHHe II03BOAUAO [TOAYYHUTb OOLIMPHBIN MaTepHAA
0 COCTOSTHMH CPOPMHPOBAHHOCTHU MPOPECCHOHAAD-
HOM ITOATOTOBKH CTYAeHTOB By3a. CopepsKaTeAbHbIH
AHAAU3 MTOAYYEHHbIX AQHHBIX ITO3BOASIET KOHCTATH-
POBaTh, YTO B OCHOBHOM CTYAEHTBI OCO3HAOT Cebst
CaMOAOCTaTOYHOM, CaMOCTOSITEAbHON AMYHOCTDIO,
IPHOPUTETHOI LIEABIO UX O0y4eHHS B By3e SIBASIETCS
npodeccuoHaAbHas IOATOTOBKA. Takoke IIOATBepKAQ-
eTCsl HEyAOBACTBOPEHHOCTb OCHOBHOM MacChl CTYACH-
TOB OpraHU3aIlUell y4eOHO-[I03HABATEABHOM AESITEAD-
HOCTH B ITAQHE UX TIOATOTOBKH K ITPO(eCCHOHAABHOM
AesaTeAbHOCTH. Tak, 45% CTYA€HTOB OTBETHAO, YTO
y4eOHast AeSITEABHOCTD He CIIOCOOCTBYET pelIeHHIO
aTOM IpobAeMbl, 38% peCcIIOHAEHTOB OTMETHAM, YTO
CIIOCOOCTBYET AHIIDb B MAAOI CTETIEHH, M TOABKO 17%
CTYAEHTOB YAOBAETBOPEHBI PabOTOI IIperioAaBaTeAeit
By3a B 11eAOM B AAHHOM HaIIlpaBA€HUH.

Yposenb chopMupoBaHHOCTH ITPOPeCcCHOHAAD-
HOM ITOATOTOBKU CTYACHTOB MBI AUaTHOCTHPOBAAU
Ha 6aze MarHUTOropCcKOro roCyAQpCTBEHHOTO TeX-
HUYeCKOro yHuBepcuTera. Ha xoHcTaTHpyromem

aTare SKCIIepHMeHTa Mbl He CTPEeMUAKCH IPOCACAUTD
M3MEHEeHHsI 110 KAKAOMY KPUTEPHUIO B OTAEABHOCTH,
HAC MUHTepecoBaA 000OIeHHbIN PE3YABTAT C LIEABIO
IIOAYYeHUSI 00BEKTHUBHOIO IIPEACTABAEHHS 00 ypOB-
HSX CPOPMHUPOBAHHOCTH MPOPECCHOHAABHOM TTOA-
TOTOBKHU CTYACHTOB B COBPEMEHHOM IIPAKTHUKe.

KauecTBeHHBIN 1 KOAUYECTBEHHBIN AaHAAM3 ITOAY-
JeHHbIX PE3yAbTATOB IIO3BOASIET CAGAATD CACAYIOIHEe
BBIBOABI:

— ¢opmMupoBaHHEe MPOPECCHOHAABHOM MTOATO-
TOBKHU CTYAEHTOB By3a B YCAOBHSX COBPEMEHHOIO
06pa3oBaTeABHOTO YUPEXKAEHHS PEAAU3YeTCS HEAO-
CTaTOYHO 3P PEKTHUBHO;

— IOBBIIIEHHE YPOBHA HPOPeCcCHOHAABHOM
IIOATOTOBKH CTYAEHTOB By3a MOXKeT OBITh Obecreye-
HO ITyTeM Pa3pabOoTKHU CIIeIIUAAPHOM MOACAH AAHHO-
IO IPOIlecca U ee PeaAn3alii Ha OCHOBE KOMIIAEKCA
IIeAQTOTHIeCKHX YCAOBHIL, 00eCIIeurBaroero ee a¢-
¢exTUBHOrO GYHKIIMOHHPOBAHUSI B 0OPa30BaTEAD-
HOH CHCTeMe By3a.

Taxum 06pa3oM, B Xoae KOHCTATHPYIOLIETO IKC-
IIepUMeHTa, HaMH OblAa BHISIBACHA aKTyaAbHASI AAS
TIIeAQrOTUYeCKOM IPaKTHKH 3aAa4a: OIIPEASAUTD -
(eKTUBHBIE IIyTU U CPEACTBA PelIeHHs IPOOAeMbl,
0600muUTh UX, CO3AATh PePAEKCUBHO-AMAAKTHYE-
CKYIO MOAEADb OPraHU3AIMH YieOHO-TI03HABATEABHO
AEATeABHOCTH CTYACHTOB M BBIACAUTD IIeAATOTHYe-
ckue ycaoBus ee 9P PeKTUBHOro QyHKIIMOHUPOBA-
HUSL B 00pPa3oBaTeABHOM IIpOIlecce By3a.
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Abstract: This article examines the problem of prevention of emotional burn-out of teachers in
the conditions of preschool educational organizations. According to the author, this work should
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oOpa3oBaTesibHbIX OpraHn3auun (onbiT padoTbl)

AnnoTanus: B cTaTbe paccMoTpeHa nmpobaeMa IpOPHAAKTUKY IMOLIMOHAABHOTO BBITOPAHHUS
IIEAQrOTrOB B YCAOBHSIX AOIIKOABHBIX 00pa3oBaTeAbHBIX opranusanuii. [To MHeHHUIO aBTOpa, AQHHYIO
paboTy HeOOXOAUMO IIPOBOAUTD He TOABKO B TPAAULIMOHHOM B HAIIPAaBACHUH KOPP KLU AUYHOCTHBIX
II0Ka3aTeAel, HO TakoKe OTpabaThIBasi C IeAAroraMy KOHKpeTHbIe IIPAaKTHYeCKUe HABBIKY TOBEASHS
B CUTYAILVSIX, BBI3BIBAIOIIMX ITOBBIIIEHHYIO HAMPsDKEHHOCTD. OMbIT pabOThI C OAHOM U3 KaTeropuit
TaKUX CUTYaljuil, a MMEHHO B3aMMOAEHCTBUE C POAUTEASIMH BOCIIMTAHHUKOB, IPEACTABAEH aBTOPOM
B AAHHOM CTaThe.

KaroueBbie cAOBa: CHMHAPOM OSMOLIMOHAABHOTO BbITOPAHMS BOCIIMTATEAU AOMIKOABHOM
06pa3oBaTeAbHOI OPTaHU3ALUK [IEAATOT-TICHXOAOT AOIIKOABHOM 00pa30BaTeAbHOM OpraHU3aINY,
B3aMMOAEHNCTBYE BOCIIUTATEAEH C POAUTEASIMU BOCIIUTAHHUKOB.

OaAHOM U3 IPHYHH 9MOIJMOHAABHOTO BBITOpa- Cy0OpeKTHBHBIE IPUYUHDI ACHCTBYIOT, KaK IIpa-
HISI [IEAQTOTOB, M B OOABIIIEl CTEIIeHH IIEAATOTOB  BHAO, M CO CTOPOHBI BOCITUTATEAEH, K CO CTOPOHBI
AOIIKOABHBIX 0OPa30BaTEAbHBIX OPTaHHU3ALHM, sIB-  poAnuTeAeil. K HUM MOXXHO OTHECTH HMCKAIOYHUTEAD-
ASIeTCS MOBBIIIEHHAS HAMPsDKEHHOCTDh BO B3aMMO-  HO IIO3UTHBHBIE MAU HCKAIOYMTEABHO HeraTUBHbIE
AEVICTBHHM C POAUTEASIMH BOCIIUTAaHHHMKOB. OXKHMAQHMS POAUTEAEH OT AOIIKOABHOTO YIpPeXKAe-
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Hus. HeonpaspaHHO MO3UTHBHOE OTHOIIEHHE BO3-
HUKAeT, KOTAQ POAUTEAH, OTAABAsI peOeHKa B AeTCKHI
CaA, HAYMHAIOT XUTb B HEKOM MUQe, UYTO «AETCKHIT
CaA BCeMy HAy4HT>, K UX OCHOBHAsI 00S3aHHOCTb Te-
nepb — obecIeynBaTh MATEPUAABHOE CYIeCTBOBA-
H1e cBoero yaaa. HerarusHbIe ske OTHOMEHUS MOTYT
IIPOM3PACTATh U3 yKe IOAYIeHHOTO paHee HeraTuBs-
HOTO OIIBITA B3aUMOAEHCTBHS C AOIITKOABHBIM YIPeX-
A€HHEM POAUTEAEH AU UX 3HAKOMBIX.

Apyras npuunHa KOHPAMKTOB CBsI3aHa C TeM,
4TO BOCIHTATEAb ITOPOM CTAHOBUTCS AAS POAHTE-
Ae¥l CHMBOAOM BAACTH, HEKUM KOHTPOAEPOM, KOTO-
PBII OIIEHHBAeT UX AeHCTBHSA, moydaeT ux. M xoraa
BOCIIUTAaTeAb TOBOPHT O pebeHKe, AeAaeT KaKue-TO
PeKOMEHAQALINH, POAUTEAb OY€Hb YACTO OMIUOOYHO
II0AAraeT, 4TO OIIeHHBAIOT €r0 CaMOTO, ero COCTOs-
TEABHOCTb KaK YeAoBeKa M popuTeas. Ilpmdaem xax
OKA3bIBAETCS], Y BOCIIUTATeACH BO3HUKAET IIOX0XKas
CHTYaI¥s1, KOTAQ OHU BOCITPUHHUMAIOT POAUTEAEH KaK
HMHCIIEKTOPOB, KOTOPBIE eXXEAHEBHO XOAST H IIPOBe-
PSIIOT UX PaboTy.

Korpa obmraenbest ¢ BOCIUTaTeAsIMH, MHOTHe
BBICKA3bIBAIOTCSI O TPYAHOCTSIX PAOOTBI C POAHTE-
AsIMU. AeHCTBUTEABHO, BCe POAUTEAH pasHble, 3TO
B3POCABIE AIOAU, U K KXKAOMY HY>KHO HaWTH OIpe-
AEACHHBIN MOAXOA. Tak HeKOTOpble BOCIIUTATEAH
MPU3HAIOTCS, UTO <TYIIYIOTCS>» HAU AQXKe IIPEAITO-
YUTAIOT U30eraTb KOHTAKTOB C HEKOTOPBIMU POAH-
TEASIMH H3-32 HEAOCTATOYHOM YBEPEHHOCTH B TOM,
KaK <IIPAaBHABHO> C HHMH PasroBapHuBaTh, YTOOBI
«He CKa3aTb AMIIHETO>» U IOAATh MHPOPMALUIO
0 pebeHKe B BEPHOM KAIOYE.

B Hamem AOIIKOABHOM y4peXAEHHH IIOCTOSH-
HO BeAeTCs paboTa 10 ONTHMH3AIIMU B3aHMOAEH-
CTBHS BOCIIUTATEAEH C pOAUTEAIMH (BOCIIUTAHHH-
xoB). Ho crano sicHO, 4T0 meparoram Heo6xopnma
0TpaboTKa KOHKPETHBIX HABBIKOB, HOBBII (pOpMAT
IPaKTHYEeCKON PabOThl B AQHHOM HAaIIPaBAEHUIL
B xauecTBe mpumepa, MbI IPEACTABUM TPEXAHEBHbIH
CeMHHAP-TIPaKTHKYM C 9AeMEeHTaMH TPeHMHTa, KO-
TOPBI OBIA pa3paboTaH U MPOBEAEH C IIEAArOraMu
MyHHUIMITAABHOTO aBTOHOMHOT'O AOIIKOABHOTO 00-
Pa30BaTEABHOTO YUPEXACHUS «3O0AYIIKa» FOPOAA
Hos6psck, THAO, B 2014 roay.

PaboTa ceMuHapa MpOXOAMAQ IO THITY TPEHUH-
TOBBIX 3aHATHUI. T.e. KOXXABIN AeHb HAYMHAACS pas-
MUHKOM, AaAee OBIA 9TAIl IeAeTIOAATAHNS, 3aTeM OC-

HOBHOE YIIpa)KHeHHe U 3aBepiieHue. PasMuHO4YHbIE
YIPOKXHEHHS] MOXKHO IOAOOPATh KaK AASL AFOOOTO
KOMMYHHKaTUBHOTO TpeHuHra. [Torosopum 06 oc-
HOBHOI1 pabore.

B nmepsbIit AeHb ceMMHapa B peXXHMe MO3TOBOIO
IITypMa TPyIIa BOCIHUTATeAEH aKTyaAM3HpPOBaAa
«IIpmarHBI TPYAHOCTE! B3aHMOAEHCTBHS MEXAY
BOCHHTATEeASIMH H POAUTEAsIMH > . PesyabTaToM pa-
6OTBI CTAAO CAeAyIOLIIEe:

HepocTarouyno BbICOKUI yPOBEHb IICUXOAOTO-
IIEAATOTUYECKOM KYABTYPhI POAUTEAEH.

Hepocrarouynas KOMIIETEeHTHOCTb HEKOTOPBIX
BOCITUTATEACH.

Henoanas muHOPMHUPOBAHHOCTD BOCITUTATEACH
00 YCAOBHSIX )KH3HH peOeHKa AOMA U, COOTBETCTBEH-
HO, POAUTEAEH O )KH3HHU pebeHKa B ACTCKOM CaAY.

OrHomleHne BoCTIMTaTeAe K POAMTEASIM Kak
K 06'beKTaM BOCIIUTAHUSL

CrpemaeHue BOCIIUTaTeACH U30€raTh «XKUBOIO>
001e s, TOAMEHHUTD €T0 AaHKeTHPOBaHKeM, HHPOp-
MALIMOHHBIMH CT€HAAMH.

«3aKphITOCTD> AOUIKOABHOTO YUPEKACHHUS.

HeaocraTrounslii ypoBeHb COLIMAABHOTO CTaTyca
Ipo¢eccuy BOCIUTATEAS B 00IIeCTBe.

ITocae TOro, KaK IPUYMHBI OBIAU OIIPEAEACHBL,
IIeAAroTy Pa3AeAMAMCh Ha MUKPOTPYIIIBI M pOpa-
OaTBIBAAY X 10 CAEAYIOIIEMY ITAQHY:

Hanpumep, (13 ombita pa6oTsr Bocnurateaeit
B 2014 roay), Hedocmamouro 8vicokuil yposers ncu-
X0A020-1€0a202UecKoll KyAbmypul podumenei:

IlpsaMoe BAMSHWE NPUYHUHBL: POAUTEAH MOAO-

Able, HEOIIBITHbIE, HEBOCIIMTAHHbIE, HECACPXKAHHbIE;
CYMTAIOT CBOE MHEHHE EAMHCTBEHHO BEPHBIM U IIPU
3TOM He YYUTHIBAIOT BO3PACTHBIE OCOOEHHOCTH Ae-
Tell; He )KEAAIOT CAYLIATh. YXOAST OT MPobAeM, 3a-
HUMAIOTCS CaMOOOMAHOM, AEAAIOT BUA, YTO BCe B I10-
psake («mepepacrer> ).

KocBeHHOe BAVISIHUE TPUYMHBL: BAXKHA HE CTOAD-
KO IICHXOAOTO-TIEAATOTHYeCKasl KyABTYPa, CKOABKO
BOCITUTAHHOCTD (COLIMAAbHAS KyAbTypa). IToBbI-
IIATh ICUXOAOTO-IIEAATOTHYECKYIO KYABTYPY POAHU-
TeAell — OAHA M3 3apaa4 Bocrurareaeri u MAAQOY

[Tyt mpeoAOAEHUS: HCIIOAB3YS pa3HOOOpa3Hble

dopmbl (HecTaHAAPTHBIE CIIOCO6BI, CXEMBI, KAPTOY-
KU U T.T.), Pa3bsCHATh POAMTEASM BO3PACTHbIE
0COOEHHOCTH AeTell, a TakoKe HeOOXOANMMOCTD pas-
BUTHS OTIPEACACHHDBIX 3HAHWH, YMEHMMH, HaBbIKOB CO-
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TAACHO TPeOOBaHMAM BO3PACTa U 00Pa30BATEABHOM
porpamMmsl. AeMOHCTPUPOBATH YACTHU 3AHSITHI, pe-
JKMMHBIX MOMEHTOB, B KOTOPBIX POAUTEAD CMOXKET
YBHAETb CIIOCOOHOCTH U TPYAHOCTH CBOETO pebeH-
Ka. [Tpuraamars poAuTeAs B 0OBIYHBII OYAHUIT ACHB,
C IJEABIO HETTOCPEACTBEHHOTO HAOAIOAEHNS 3a Aesl-
TEABHOCTDIO PeO€eHKa B IPYIIIIe B TEYEHHE AHSL

Takum 06pa3om, maa MpopaboTKa BCex BBISIBACH-
HBIX IPUYMH TPYAHOCTEN B3AUMOAEHCTBHS C POAU-
TEASIMH.

Ymo 30ect 8axcHo. BocriutareAn caMoCTOSTEAD-
HO aHAAU3HUPOBAAM IIPOOAEMY: OIPEAEAUAH IIPH-
YUHBI TPYAHOCTEN B3aHMOAENCTBISI C POAUTEASIMY,
0600IIMAY U AKTYaAUBUPOBAAU X U, YTO elle 0o-
Aee BaXHO, 0003HAUMAU AASL ce0s IyTH pelleHus.
T. e. HamAYM cOOCTBEHHbIE CIIOCOOBI, PeaAbHbIE, AFY-
Hble, AocTwKuMble. (B OTAMYME OT «CITyIjeHHbIX
CBepXy>.) 3A€Ch PellaAach elle OAHA ICUXOAOTUYE-
CKasl 3apa4a — 9TO AKTUBU3ALUS Y IIEAATOTOB CIIO-
COOHOCTH K aHAAM3Y U CAMOAHAAUSY.

ITo mpeAAOSKEHHOM CTpaTeruy ObIAY IIPOAHAAY-
3UPOBAHBI BCE IPUYHHBI TPYAHOCTEH, KPOME ITOCAEA-
Hell 3asIBA€HHOM [IeAArOTaMuU: HedOCamouHuLil ypo-
B8eHb COYUAALHO20 CIMAMYCA NPOPecCUl 0CHUMAMeAs]
8 06uecmese. X04eTCSI OTMETUTD, YTO MMOHATHE «CTa-
TYC BOCIIUTATEASI>»> He BCETAA IIOAOXKUTEABHO OT3bI-
BAeTCsl B CO3HAHUM IIEAATOTOB AOIIKOABHBIX 06Opa-
30BaTeAbHbIX Opranusanuil. Hexoropoe Bpemst ouu
AEVCTBUTEABHO OLIYIIAAY CHIDKEHHUE CTaTyCa CBOeM
npodeccu 1o MPUYMHAM OT HUX He 3aBUCSIINX,
CIIPOBOLIMPOBAHHBIX OKPYIKAIOIIEN CPEAOH B LIEAOM.
IToaTomy 3agacTyro Ha ypOBHE CYyO'BEKTUBHOIO BOC-
NPUSTUS AQHHOE IIOHSITHE CYUTACTCS YEM-TO yXKe
OIIpeAEAEHHBIM, Ha YTO IIOBAUSITH HEBO3MOXKHO.

ITo TEXHOAOTUH «MO3rOBOIO LITYPMa> Y4acT-
HUKAMH CKAQABIBAAOCH COAEp)KaHHE <«CTaTyca
BOCIIMTATEASI>. [0 MHEHUIO [IEAArOTOB-AOIIKOAD-
HHKOB, B 9TO [IOHSTHE BOLIAU Pa3HOOOpa3HbIe Xa-
PAaKTEePUCTUKH: OT YPOBHS 0OPa30BAHUSI AO AUY-
HOCTHBIX KaueCTB. YYaCTHMKaM OblAa 3apaHa
npobAeMa: om K020 3a8UCUM Kasdoe U3 IMux onpe-
deaenuti? (Ot camoro meparora.) Ileaaroru B mpo-
1ecce OOCYXXAEHUS MPHUIIAN K YMO3AKAIOYEHHUIO
0 TOM, YTO II0 CYTH, CTATyC [IEAArOra — ITO AUIIb
TEPMUH, 2 BOT UCTUHHAS «CTAaTyCHOCTb>» TOTO UAU
HMHOTO BOCITUTATEAS] 3ABUCHUT AMIIb OT BHyTPEHHe-
IO COAEPYKaHMSI KOHKPETHOTO YeAOBEKa, KOTOpOe

HHUKTO APYIOH, KpOMe HEro CaMoro HAIlOAHHTb
He CMOJXKeT.

B paMkax Haiero ceMuHapa IeAaroraM TaKxKe
OBIAY IIPEAAOXKEHBI YIIPAKHEHHUSI Ha COBEPIIEHCTBO-
BAHUSI HABBIKOB SMITATUH 1 PePAEKCHH; Ha pa3BUTHE
IPOCTEHIINX HABBIKOB OOIEHNUSI B KOHKPEMHbIX CUi-
myayusx.

VIcKycCTBEHHO IeAAroraMy CAMUMHE CO3AABAAUCH
IPOOAEMHbIE CHTYALUH, B KOTOPIX TPeOOBAAACH OT-
paboTka ompeaeseHHbIX HaBBIKOB. K pumepy, «Boi-
x00 U3 KOHMAKMA>: BO3HUKAIOT CUTYALIUH, KOTAQ
3TO HYXKHO A€AATh 0cobeHHO rpamMoTHO. Mau 06pa-
Mumocs K pooumeAro, UCNoAb308as pasHovle Npuembl
(mpocbba, TpeboBaHue, xKar06a IPeAYTIPEKAEHHE,
II0XBAAQ, IIYTKA, BOIPOC, HAMEK, TOKEAAHNUE, PEKO-
MEHAAIUA | T.L.): HEOOXOAUMO HAHTH He TOABKO
Hy>KHbIe HHTOHAIIUY, HO U IIAACTUKY MIMHKO-IIAH-
TOMHMMYECKOTO HHTOHUPOBAHIIS, IIPAaBUABHOE I10-
AokeHHe Teaa (CAEAMTD 32 MbINIEYHON CBOGOAOI
M CHUMaTb U3AHMIIHEE MbIIIEYHOE HATpPSKEHHE).
Buipabomame onpedesennoiii arzopumm Oeiicrmeuti
8 HEOHUOAHHBIX CUMYAYUsX: BOFIASL B Pa3AEBAAKY, PO-
AWTEAb CTAHOBUTCSI CBHAETEAEM KOHPAUKTA MEXKAY
POAUTEASIMH, KOHPAUKTA MEXAY POAUTEAEM U pe-
6enxoM. Kak mpaBHABHO CTPOHTD PasroBop, ecau
BO3HUKAET pasHocmv mouek 3penus. Hampumep,
IIeAArOT peKOMEHAYeT IPOSIBASIT K peOeHKy Tpebo-
BATEABHOCTb B BHIITOAHEHHH KYABTYPHO-THIHeHHYe-
CKHIX HaBBIKOB, OAEBAHIsI/ Pa3A€BAHUS U IIp., & MaMa
TOBOPUT O TOM, 4TO PeOEHOK «ellje MAaACHbKHUIL, ero
HKAAKO>.

B npourpsIBaHUE CUTYALUF MBI TAKKE TPEHUPY-
eMCsI ICTIOAB30BATh PA3AULHbIE CHPAMeZUL U NpUembl
beckoHPAuKMHO20 noBedeHuUs U 06 eruys. YIpaxkHe-
HUSI, HAIIPAaBACHHBIE HAa PEAAM3AIINIO BCEX OIMCAH-
HBIX 3aAQ4 1 HAIIOAHUAH HAIIY paboTy.

B xauecTBe IIPaKTHIECKOTO IPUMepa IIPeAAara-
eM yrpaxHeHue «Bcmpeuarom no odexckes .

Ileab: pasBuTHE AKTHBHOIO IPYIIIOBOrO ObIie-
Hus, 00ydeHne ClIoCOOHOCTH K BHy TPEHHEMY aHAAH-
3y CBOEI1 COLIMAABHOM «MACKH>, Pa3BUTHE IMIIATHH,
KOHIPY9HTHOCTH.

YuactHuku paboTaioT B Tpoiikax. OAUH B MEKPO-
TPYILIIe IOAYYAeT KAPTOUKY C HAATIUCHIO, HAIIPUMEP:

<4 mak ycmasra>, «Kaxue cez00ns neynpasase-
mote demu>>, «dmo e ceramv Ha ywcun>, «O, 8ot —
Ayque podumeAu Ha ceeme>, «<Kaxoii xopowuii pe-

25



Section 3. Preschool Education

benok !>, «Hukmo mens ne nonumaem, <A ne mozy
pacckasamp am 6ce 0 nosedeHuu sauiezo pebenka,
waier sac>, «Kak 8ot mHe HadoeAu> U T. 1.

KapTouku aep>xar Tak, 4T0OBI HUKTO HE CMOT UX
npodects. Ob6AapaTEAD KAPTOUKH IIBITAETCS IIPO-
JyBCTBOBATh OIMCAHHOE COCTOSIHUE, AyMAeT O HeM
Y TOABKO AUIID BBIP)KEHHEM I'Aa3, AeTKOM MUMHUKOM
AeMOHCTpUpYyeT («<MoChIAaeT> ).

Apyrue y4acTHUKH TPOFKH HaOAIOAQIOT, IIbITA-
I0TCsI pepAEKCHPOBATh COOCTBEHHBIE OLIYIEHHUS
B 9TOM KOHTAaKTe H IIPOYEeCTb COCTOSIHHE MTapTHepa.

Yepes Tpu MUHYTHI YIACTHUKH BO3BPAIAIOTCS
B OOIIHiT KPYT.

O6cyxaeHNe: TPOBOAUTCS METOAOM IIOMCKA OT-
BETOB Ha BOMPOCHI (B TPOIMKAX): BCE, KTO HAOAIOAAA
U IIBITAACS] <IIPOYECThb>, OIHIINTE, CBOU ONIyIIe-
HUS, BOHUKAIOIIYE B TeYeHUe 9THX TPeX MUHYT Ha-
6AroAeHME (HeraTHBHbIE, IIO3UTUBHbIE, KAKHUe); YTO
BBI3bIBAAO 3TH omymeHus? Kak Bbl Aymaere, 4To Ae-
MOHCTpPUpPOBaAU 0bAaapaTeAn KapTouek? ITokaxkure
KapTouku? UTO momemaso mpovyBCTBOBATD, IIPO-
yecTb? YTO momorao?

HTorom AAaHHOTO yTIpa)KHeHHMs MOXKeT CTaTh pas-
2080p 0 KOH2PYIHMHOCU.

Auarozuqeckoe 0bujertie — OAHO U3 BaXKHEHIIUX
YCAOBUI AMYHOCTHOIO Pa3BUTHs 4yeAroBeka. Pas-
paboTKa Kak TeOPeTHYECKHX, TaK 1 MPAKTHIeCKUX
BOIIPOCOB AMAAOTA BA)KHA B IIAQHE IPOPECCHOHAAD-
HOTO Pa3BUTHA IIeAAroroB. BakHbIM KpuTepreM aHa-
AM3a Ka4eCTBa AMAAOTIA SIBASIETCSI KOHIPYSHTHOCTb
CTOpOH.

ITopAHHAS COTAACOBAaHHOCTD POAUTEAEH U Ile-
AAroroB — 3TO IPOAYKT IIpoliecca MOCTPOEHU

IIPOYHOI'O AOBEPUTEABHOI'O AAbSIHCA MEXKAY POAU-
TeASIMH U TIeAArOraMHU IIPH YCAOBUU TAyOOKOI 3a-
HMHTEPEeCOBAaHHOCTU 00eUX CTOPOH. AABSIHC CTPO-
HUTCS He 32 OAMIH A€Hb, He 32 OAUH MeCSIII. A C KeM-TO
aAbsTHCA TaK M He caydaeTcs. OAHON M3 NMPUYUH
MOXXET CTaThb UMEHHO HEeKOHI'PYSHTHOCTD IIeAaro-
IOB — PACCOTAACOBAHHME CAOB, YyBCTB U ACMCTBUI.
(<<,A,o6pbn71 Beuep, y Cepexxu, ceropHs Bce 6b1AO
B IIOPSIAKE>, — C MPAYHbIM AHILIOM FOBOPHUT BOC-
IIUTAaTEAb POAUTEAIO, IPHUIIEALIEMY 33 pe6eHK0M.)
Takass paccoraacoBaHHOCTb pacljeHHBAaeTCs IMap-
THEPOM I10 OOIeHUIO0 HAa HHTYUTUBHOM YPOBHE KaK
AKMBOCTD, YTO TaKXKe BEAET K ITOBbIIICHUIO HaIlps-
’KEHHOCTHU BO B3aMMOOTHOIIEHUAX. B CBSA3U ¢ aTHM,
OAHOIT U3 3aAa4 Halleil paboThl CTAAO TAK)Ke Pa3BU-
TH€ KOHTPY9HTHOCTH IIEAArOTOB.

ITo-HameMy MHeHHIO, paboTy C Ieparoramu
10 MPOPUAAKTHKE CHHAPOMA 9MOIIMOHAABHOTO BbI-
ropaHus, BAXHO BECTH He TOABKO B HAIlpaBA€HHUU
KOPPEKIIUN AMYHOCTHBIX IIOKa3aTeAeH, HO maKie
ompabamovleas y nedaz0208 KoHKpemHbvle npaxmute-
CKUe HABLIKYU N0Be0EHUS 8 CUMYAYUIX, BbI3bIBAIOUJUX
nosviuerue Hanpsxerrocmu. ITpobaeMHbIM ¢ 9TOM
TOYKH 3PEHHUS BOIIPOCOM AAS ITIEAATOTOB AOIIKOAB-
HBIX 00Pa30BaTEABHBIX OPraHU3AIMI CTAHOBHUTCS
B3aMMOAEMCTBUE C POAUTEASIMU BOCIHUTAaHHMKOB.
OrmcaHHas B AAHHOI cTaThe pOpMa pabOTHI TOMOT-
A HaIlTMM IIEAArOraM IPEOAOAETh TPYAHBIE MOMEHTHI
O0IIeHISI C POAUTEASIME BOCIIUTAHHUKOB U HAAQAUTD
3Ty B3aUMOCBSI3b. MBI CTaAH AOOHMBATHCS YCIIEXOB
B pelIeHNH 3asIBACHHBIX [IPOOAEM, IMEHHO IT09TOMY
AEAMMCS Halllel pa3paboTKOM CO BCeMH, KTO TaK e
paboTaeT B AAHHOM HaIlpaBA€HUU.
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Abstract: The article describes and analyzes the psychotherapeutic phenomenon of “double loop”
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Experience of break of the meaningful relation-
ships in the couple “man-woman” is one the sig-
nificant topics in the practice of counseling. Due
to intensification and complication of relationships
formalization in the social medium, psychologi-
cal intimacy with a meaningful partner, particu-
larly in marital relations, is acquiring special impor-
tance [1]. Noting diversity of phenomenology of
the relationships break experience, we, within the
framework of the present article, would like to dwell
on one phenomenon, named by us as a “return” phe-
nomenon or “a double loop”. In counseling people
experiencing breaks of meaningful relationships, we
singled it out as a standalone phenomenon. This re-
fers to the need of going back to the relationships
with a partner, which the other partner (to his mind)
decided to terminate. What is more, this decision
might be attributed to various causes — to external
ones, connected with the partner’s behaviour, as well
as internal, determined by generation of dissatisfac-
tion and suppositions, concerning the destructive
“deteriorative” role of these relations in the context
of one’s own life, in other words, a conscience deci-
sion.

In such a case the need of going back in relation-
ships can be actualized twice. Consequently, it is
possible to indentify two situations, two “loops of
return”. The loop metaphor enables us to distinguish
availability of a specific circular motion in the rela-
tionships dynamics (trajectory). It should be not-
ed that in these cases radically different content is
behind one and the same need; the need gratifica-
tion in going back results in different psychological
consequences for a human being.

In the first case the need in coming back (the first
loop phenomenon at relationships completion) is rather
of a neurotic nature, to the effect, that it is connected
with a wish to get rid of the anxiety, generated by sepa-
ration, as soon as possible and restore (preserve) for-
mer relations. In the second case the need to resume
the relationships (the second loop phenomenon) is
rather of a healthy nature, since it is directed at gaining
one’s own integrity and the wish to restore oneself and
bring the relationship to completion. In the first case
the individual attempts to return the partner; in the
second the attempt is made (incredible as it may seem)
to return in order to return oneself back to oneself and
pull oneself out of these relationship once and for all.
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In order to illustrate the dynamics of the failing
relationships experience, it is reasonable to return to
the model of the cycle contacts or the needs gratifi-
cation cycle, used in the Gestalt therapy [3]. Since
Gestalt approach in psychotherapy and psychological
counseling is classified under psychodynamic concep-
tions, the given model enables us to observe how in
the process of needs gratification the level of stain is
undergoing changes. The first stage of the cycle —
the precontact stage, at which awareness and final for-
mation of the need take place. In the course of the
precontact the excitement arises, which is required
for the need generation. On the second stage —
the stage contact — identification the partner (with
whom intimate relations are initiated) is carried out.
The third stage — the final contact stage contemplates
the merger with the object of the need. In the context
of the “man-woman” relations experience the merger
at this stage is the mechanism that enables them to
experience the utmost oneness of feelings, emotions
and thoughts. The merger is perceived as a feeling
of integrity and dissolving in the partner, which, in
the terms of Gestalt therapy, can be described as “ego-
boundary dissolving”, emergence of the “WE” figure.
Leaving the contact, return to oneself, and restoration
of the “ego-boundary” comprises the content of the
fourth stage — the postcontac stage. Here the endured
experience is to be assimilated and the tension re-
duced to the full, which makes it possible to remain
open for new relationships. Such dynamics is typical
for unfolding of “healthy” relationships that can last
for a certain time and which, in case of termination,
are usually accompanied by feelings of gratitude, sad-
ness, etc, which don’t lead to despair and destructive
experience.

The first loop phenomenon, described by us, ap-
pears in the final phase of the contact cycle, when
due to some reason, experience assimilation, resto-
ration of the ego integrity and the tension minimi-
zation turn out to be impossible. We believe that it
can be explained by the fact that at the final contact
stage, supposedly ending into termination of the re-
lationships and autonomy acquisition, there emerg-
es and obstacle, taking form of separation anxiety,
which in its turn, triggers a sort of rollback into the
past, which actualize the need to experience the lost
oneness.

On the behavioral level it manifests itself in the
fact that the individual again returns to the partner,
reproaching himself for the weakness. From the
point of view of a therapeutic hypothesis formation,
which makes it possible to define the activity target
while counseling, the major problems at relation-
ships termination are triggered by the mechanism
of psychological merger.

In the process of the “confluent interaction”
the individual tries to become one whole with the
partner: giving up one’s own interests and needs in
favour of the partner, demanding from the latter
the same. It should be stressed that at the first stage
of infatuation such relationships are appraised
as very romantic, but later they result in serious
problems. The partners, participating in the “con-
fluent interaction”, are hardly aware of their need in
autonomous existence. The partner’s image doesn’t
match the reality and is overloaded with projec-
tions. Even if one partner episodically brings up
the issue of leaving the merger, presenting the dif-
terences, it is perceived as a threat for the underde-
veloped “ego” and treated as a disloyalty.

In this case the counseling should be aimed at
reduction of anxiety, connected with separation and
at restoration of the lost boundaries. This activity
requires lengthy counseling, enabling the client to
live through the experience of individual existence.
Strictly speaking, the counselor can identify his/her
attitude to the wish to return as a variant of the cli-
ent’s neurotic behaviour, which the former is not in-
clined to support; nevertheless, the client is to have
the right to come to such a decision.

The “second loop” phenomenon is determined
by actualization of the autonomy need, which para-
doxically can be satisfied at the expense of a sort of
shuttle movement:

The first tact of movement (meeting one’s own
ego), independent, autonomous experience and in-

ternal work aimed at necessity of separation aware-
ness and restoration of the “ego” boundary.
The second tact of movement — return to the

real contact with the partner, but not for experienc-
ing the lost merger, but for awareness and isolation
of differences between oneself and the partner (I am
different; I can perceive my own singleness, being with
this individual, remaining, nevertheless, my own self).
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In this case the work of the counselor (behav-
ioral therapist) is defined by two goals:

1. Assistance in restoration of the self, violated
by boundaries merger, on the one hand;

2. Support of the client’s intention to return, on
the other hand. We believe it is important to leave it at
that, which in this case serves as support for the client.

The second loop phenomenon might provoke
a strong feeling of guilt, experiencing manipulative
character of one’s intentions regarding the former
partner. This is why the counseling should fall into the
work with the client’s feelings and the work, connected
with understanding the need to return. The work with
the client’s feeling will make him/her understand
the guilt formation mechanism, when the individual
leaves the merger. The feeling of guilt occurs when

the client’s attitude changes and he/she starts to fo-
cus on the own needs rather than on the needs of the
partner. This new experience should be supported
and assimilated, and the process of going through
the experience in question forms the psychological
counseling content [2]

The understanding suggests that the counselor
must direct the client’s efforts at understanding the
personal meaning, which is behind the intention to
return, in a wider context of the need to acquire au-
tonomy.

It should be noted that the individual’s construc-
tive experiences of separation leads to gaining spe-
cific meta-experience, which enables this person to live
through similar situations in a more conscious and less
traumatic way.
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B HacTosdlmee BpeMa B Poccuu ormevaercs TeH- COCTOsIHHE 3AOPOBbBS, B UX UHNCAE U AeTEfI C TAJKEADI-
A€HIM K YBEAMYEHHNIO KOAMIECTBA YIalHXCsI o6pa— MU MEAUIIMHCKHUMHU ITOKa3aHNAMH, KOTOPbIM Heob-
30BaTE€AbHbIX Y‘Ipe)KAeHI/II;I, HMEIIHNX ocaabAeHHOE XOAHMMDBI CIIENHAADPHDBIE YCAOBHS AASI IIOAHOLIEHHO-
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ro oby4enus. Kak CBHAETEABCTBYIOT MCTOYHHUKHU
POCCHIICKOTO 3APAaBOOXPAHEHHUS], OKOAO 6,5 MAH.
JeAOBeK, IIOAOBHHA BCEX yYamUxcs obmeobpaso-
BaTeAbHbIX IIKOA CTpaHsl [ 5, 215-218], mpoxopsar
€XErOAHO€ CaHATOpHOe AevyeHre. VIMeHHO B crierju-
AAMBUPOBAHHBIX AETCKHX KPYTAOTOAUYHBIX CAHATO-
PHX, TA€, KaK H3BECTHO, y4eOHBII IPOLjecC parjuo-
HAABHO COYETAETCSI C IIPOLIECCOM A€UEeHNS], CO3AAHBI
HAMAyYIINe YCAOBHS AASL BCECTOPOHHEro obpaso-
BaHUS AeTell. AHAAM3 IPAKTUKU ITOKA3bIBAET, YTO
[IepHOA BOCCTAaHOBHTEABHOTO A€YEHHS B AETCKUX
CAaHATOPISIX UMEET PA3HYIO0 [IPOAOAKUTEABHOCTB,
Kak IPaBHAO, OT 21 AHA, 2—3 MecslIleB U AO ITOAYTO-
AQ, B 3aBHCHMOCTH OT 3ab0AeBanus pebenka. [Tocae
IPOXOXAEHHS Kypca peabHAUTAIIMOHHOTO A€UeHIUS
yJaIuecs: C TSOKEABIMUA MEAULIMHCKIMHE ITOKA3aHUS-
MU OKa3BIBAIOTCS B IOCTOSIHHOM 0OPa30oBaTeAbHOM
cpeae u IpoOAeMa CTeIeHH YCIIEMHOCTH UX BKAIO-
yenus (MHKAIO3UM) B Y4eOHbIN MPOIIECC COBMECTHO
CO 3A0POBBIMH OAHOKAAQCCHUKAMU AKTYAAH3UPYETCSL.

B aBTOpPCKOM ITOHMMAHHHU, O4€BUAHO, YTO O3HA-
JyeHHasl MPOOAEMATHKA MeeT TAyOOKHe COLMAAb-
HbI€e, ICUXOAOTO-TIEAATOTUIECKIE, IKOHOMHIYIECKHE,
HAKOHell, MeHTaAbHble 0CHOBaHusL. CoraacHo AocTa-
TOYHO PACIPOCTPAHEHHOMY CPEAU IIEAArOTYEeCKO
00611eCTBEHHOCTH MHEHHIO, IKOABHUKH C TSDKEABIMH
MEAULIMHCKIMHE ITOKA3aHSMH AOAXKHBI 00y4aTbCst
Ha MHAUBHAYAABHOI OCHOBE HA AOMY MAH B CIIEIfH-
AABHBIX KOPPEKIIMOHHBIX IIKOAAX PA3AMYHOTO THITA
u BuAQ2. BMecTe c TeM, HUKeM He CTAaBUTCS [TOA COMHe-
HIe HeOOXOAMMOCTD IIOAHOLIEHHOM COLMAAM3AIINT
AQHHOI KaTeTOPUH AeTeil Ha IPOTSHKEHUH BCe HX
XKU3HU. AASI AOCTIDKEHHUS 3asIBACHHOM I'yMaHUCTH-
4eCKOM YCTAHOBKH y4Yallliecsl, UMEIOIie Cepbe3Hble
OTKAOHEHUS B Pa3BUTHH, HE AOAXKHbI yBCTBOBATD
ce0s1 HEITOAHOIIEHHBIMH AIOABMHU, BOCIIMTBIBATHCS
BHe ob1jecTBa. Toraa Kakum xxe 06pa3oM IPeACTaB-
ASIeTCSI BOBMOXHBIM PEIIUTh AAHHYIO 33Aa4y, ECAH
OHHU OyAyT HaMEpEeHHO HCKAIOYATbCS U3 YYaCTHS
B 0011e00pa3oBaTeAbHON XXHM3HU CO 3AOPOBBIMHU
cBepcTHUKaMu? Takol IMOAXOA OOHaXKaeT sIBHOe
IPOTHBOPEYHE MEXKAY TEOPETHIECKUMH YCTaHOB-
KaM¥H B 00AACTH MHKAIO3UBHOTO OOYUYeHs U UX pea-
AU3ALUY B 00pa3oBaTeAbHOI IIPAKTHKE.

Kaxue >xe raaBHbBIe TPYAHOCTH B peaAM3aLiui UH-
KAIO3MBHOTO 00pa30BaHMs UCIIBITHIBAIOT OCHOBHBIE
CYO'BEKTHI IIKOABHOM KU3HU: YUALIAECS U YIUTEAS]

AHaAW3 IIPaKTUKY IIOKA3bIBAET — OOydaeMsle,
HMeIOINye 3HAYUTEAbHBIE IICUXOPU3NIECKHE OT-
KAOHEHHSI B Pa3BUTUH, BBIHYXKACHbI HE TOABKO IIPHU-
KAAQABIBaTh IIPEAEAbHBIE AASI HUX UHTEAACKTYaAbHbIE
YCHAHS AASL YCBOEHUSI IIPOTPAMMHOTO MaTepHaAQ,
HO U «OTBOEBbIBATb> cefe MPaBO OBITh OAHOLEH-
HBIMH YYaCTHUKAMH IIKOABHOM XU3HU. C OAHOI CTO-
POHBI, OHU HCIIBITHIBAIOT BHyTPEHHEE HANIPSDKEHIIE,
IIBITAsICh He OTCTATh B y4ebe, C APYroil — BHEIIHIE
BO3AEHCTBUSL CO CTOPOHBI OAHOKAAQCCHUKOB U HX
POAUTeAel!, He BCerAd BOCIPUHUMAIONINX UX B Ka-
decTBe paBHbIX. Kak pe3yAbTaT — MeXAy AeTbMHU
6BICTPO POPMUPYETCS «IIOAOCA OTIYKAECHHS> , KO-
TOPYIO He IIPOCTO IPEOAOAEBATH, AAKE UCIIOAB3YS
IiepeAOBble 0Opa3oBaTeAbHbIE TEXHOAOTHH IIPH IIPe-
KPaCHOM MaTepPUAAbHO-TEXHIYECKOM M AMAAKTHYe-
CKOM OCHAII[eHHH IIKOABL YIIPaBA€HYeCKHUI COCTaB
IIIKOA, B KOTOPBIX B OOBIYHBIX KAACCAX COBMECTHO
00y4arOTCS M Y4eHUKH C Cepbe3HbIMH IICUXOPU3H-
YeCKUMH 3a00A€BAHUSIMY, 3apaHee IIPOCIUTHIBAIOT
TIeAArormYecKye puck [6, 97-99], Bbicrpansaror
IIpeBEHTUBHYI0 00Pa30BaTeAbHYIO CTPATETHIO, Halle-
AEHHYIO Ha ONITUMH3AIHIO y4eOHO-BOCIIUTATeABHOTO
IIPOLIecca AASI AAHHOJ KaTerOpHHU yJamuxcst. Baxkuo
IIOHUMATh, YTO AI00AsI IEAATOTMYeCKast KOHIeIIIIHS
OyAeT XU3HeCIIOCOOHA, €CAU ITeAATOTHIECKHI KOA-
AEeKTHB OyAeT UMeTb IIOAOXKUTEAbHbIE MOTHBAL[HOH-
HbIe YCTAHOBKU AAsL ee peasnsaru. CAeAOBATeABHO,
IPHUCTYIIUB K UHKAIO3UBHOMY O0y4eHHIO, 1eAarOr0B
HEOOXOAMMO yOEeAUTD B IIPABHABHOCTHU BbIOpaHHO-
ro IIyTH, COBMECTHO C HUMH «IIPOYEPTHUTb> OITHU-
MaABHYIO 00Pa30BaTeAbHYIO TPAEKTOPHIO, CIIAOTHTD
B KOAAEKTHB €AMHOMBILIAEHHUKOB, BOOPY>KATb CIIe-
ITMAABHBIMH 3HAHUSIMU U IIPEAOCTaBUTD IIHPOKHE
BO3MOXXHOCTH K CAMOpeaAH3aI[UH.

AeMOHCTpaLus MOAOXKUTEABHBIX AOCTIDKEHUI
B COLIMAAM3ALUM AAQHHOM KATeTOPHU YYAI[UXCS
CO CTOPOHBI YIIPABAEHYECKOI'O COCTABA IIKOABI KOA-
AeraM, POAUTEAbCKOM O0IIeCTBEHHOCTH, BbIIIECTOSI-
LM OpTaHaM YIIPaBAEHHUS 00pa30BaHMs TO3BOASIET
IPHAABATb HOBBIN UMITYAbC MHHOBAIIMOHHBIM IIpe-
00pa3soBaHUSIM LIKOABHOM CpeAbl, HUBEAHPOBAThH
CKeNITHLU3M COMHeBaromuxcs. IloaTomy Haaudre
BBICOKOTO YIIPAaBAEHYECKOTO MACTEPCTBA SIBASETCS
006s13aTeAPHBIM YCAOBHEM K PelIeHHI0 0003HAYeHHO
npobaemsr. HemmocpeacTBeHHSBIN BHIOOP METOAOB,
$OpM U CPeACTB peaAnsalyu UHKAIO3UBHOTO 00-
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pa3oBaHUs B KOHKPETHO IIIKOAE 00YCAOBAEH CAe-
AYIOIIUMU $AKTOPAMH: YPOBHEM YIIPAaBACHUECKOMH
KYABTYPbI, IIEAATOTUYeCKOTO MACTePCTBA, PUHAHCO-
BO-39KOHOMMYECKMMH BO3MOXXHOCTSMHM, KOHTUHI€H-
TOM YYAIUXCsl, COLIUAABHBIM 3aIIPOCOM, OCOOEHHO-
CTSIMH PETHOHA H AP.

C y4eToM CAOXKHOM 9KOHOMUYECKOH U COITHAAD-
HO-peMorpaduyeckoit curyanuu B Poccun akTyaan-
HOM SIBASIETCS U npo6AeMa AQABHEHNIIETO Pa3BUTHUSA
HHKAIO3UBHOT'O 0OPa30BaHHS B BBICIIEH IIKOAE.

ITocTpoeHne u ocylecTBAeHHE y4eOHO-BOC-
IUTATEABHOTO IIPOIlecca IPU ONTHMAABHOM €ro
IIPeeMCTBEHHOCTH CpeAHel U BBICIIUMHU IIKOAAMH
SIBASIETCSL OCHOBOIIOAATalOMUM IIPUHITHIIOM 3A0-
poBbecbeperaromero obpasoBaHus. Buepamrnue
IIKOABHHKH C OIPAaHHYEHHBIMH BO3MOXXHOCTSMHU
3a0poBbs (OB3), craBmme cTyAeHTaMHU, BBIHYXACHBI
CTAAKHBATHCSI CO 3HAKOMBIMHU MM ITPOOAEMaMH B HO-
BOM AASI HUX COLIMAABHO-0Opa30BaTEABHOM Cpeae:
OTCYTCTBHEM rubxoro yye6Horo rpaduxa, appex-
TUBHO CHCTEMBI AMCTaHIJMOHHOTO OOydeHus |7,
78-79], HeAOCTaTOUYHBIM KOAMYIECTBOM CIEI[HAAD-
HbIM 00Pa30M ITIOATOTOBAEHHBIX IIPEIIOAABATEACH U,
KaK CACACTBUE, yIeOHBIMU IIePerpy3KaMHL.

MHxA03us1 B 0Opa3sOBaHUM IIPEABSIBASIET IIO-
BbILIEHHBbIE TPeOOBaHMUS KO BceM CyOBbeKTaM obpa-
30BaTEABHOTO IPOCTPaHCTBA By3a. OT CTYAeHTOB
C OrpaHUYEHHBIMU BO3MOXXHOCTSIMH 3A0POBbsI OHO
TpeOyeT Upe3BBIYANHOTO HAIIPSDKEHUS CUA — HH-
TEAAEKTYaAbHBIX U ICHXOAOTHIECKUX PECYyPCOB AUY-
HOCTH, OT CTYA€HTOB, IMEIOIUX 3A0POBbe, — TOAe-
PAHTHOCTH, ITOHHMaHHs, TOTOBHOCTH OKAa3bIBaTh
IIOMOIIIb, TO €CTh IIPOBEPsIeT UX Ha IIPEAMET YeAO-
BeYHOCTH 1 9THKU. [ IpemopaBareasim, paboraromum
B IPYIIIax, TAe ecTb cTyaeHTh ¢ OB3, He0bx0AMMO
BBICTpaHBaHHe 00Pa30BaTEABHOrO MAPIIPYTa HA OC-
HOBE HCIIOAb30BAHUS 3HAHUI CIIEIIMaAbHOM IICHXO-
AOTHH O IICHXOAOTO-IIEAATOTUYECKUX 3aKOHOMEPHO-
CTSIX Pa3BUTHS AUYHOCTH.

Kax rokasbiBaloT AQHHbIE HCCAEAOBAHUIT A260-
paTopuu npobaem passutust AmdHocTu Aut ¢ OB3
HITMO MITIITY, coueTaHme 3aTpyAHEHHH, IIO-
POXAAeMbIX OHMOAOTHYECKHMHU IPEAIIOCBIAKAMU
passutus (OB3) u 3aTpyaHeHHil, TOPOXKAAEMBIX
coumaabHbIMA  (0CO6EHHO MHMKPOCOIIMAAbHBIMU)
KOHTEKCTaMHM, CO3AaeT KOAOCCAABHOE AABACHME
Ha AMYHOCTD; eAMHCTBEHHBIMH ee PeCypcaMu OCTa-

IOTCSI ANYHOCTHBIE PeCypPChbl, HA KOTOPbIE AOXKHTCS
ocobas Harpyska [3, 69].

B AuTeparype HMeIOTCS IPOTHUBOpPEYUBBHIE
AanHbIe 06 ocobenHOCTsIX yyamuxcs ¢ OB3. Tak,
B.A. MaMOT NpUBOAUT AAQHHBIE, KAaCAIOUTHECs CH-
TYaTUBHOM M AMYHOCTHOHM TPEBOXKHOCTH Y AWMII,
MMEIOIUX OTPAaHMYEHHs 10 3peHuio (4, 96-97].
IToxa3aHo, 4TO Pa3sAMYUS C KOHTPOABHOH I'PYIIIION
3AOPOBBIX YYAIUXCS B OTHOIIEHUU a0COAIOTHOM
BBIPOKEHHOCTH 9THX ITOKa3aTeAell HeAOCTOBEPHBI.
OcHOBHBIe pa3AnuMs, KaK OTMEYAeT aBTOP, OOHapy-
>KEHBI B OTHOIIEHHUHY TUIIOB PearHpOBaHUS Ha CBOE
3aboaeBaHue. B rpymnme MHBAaAMAOB IO 3pEHHUIO AO-
MUHHPYeT HeBPaCTeHUYECKHI TUII pearHpOBaHUS —
23,5%, B TO BpeMsl Kak B KOHTPOABHOM — Bcero 15%.
Aerxoe AerpeccHBHOE COCTOSIHIE AUATHOCTHPYETCS
Y K&KAOTO BTOPOTO PECIIOHAEHTA C OTPaHHYeHNS-
MU II0 3peHHIO: B KOHTPOAbHOM rpymme — y 40%,
IIPU 9TOM Cepbe3Hasl ACTIPeCCHs AUATHOCTUPYETCS
y 10,5% pecnionaenTos ¢ OB3. ABTOp ykasbiBaeT
Ha TaKHe 9MOITOHAABHbIE IIePeXXMBAHMUS HHBAAU-
AOB IIO 3PEHHUIO KaK: COCTOSIHUE YTHeTeHHOCTH, I10-
AAQBAEHHOCTH, CTpaxa, TPEeBOTH, KOTOpPbIe MEIIaloT
AAAIITUPOBATHCS, AOMAIOT IPUBBIYHbIE XKI3HEHHBIE
CTepPeOTHIIbI, IOPOXKAAIOT COCTOSIHUE IMOIJIOHAAD-
HOTO AUCKOMQOPTA U BbIP’KEHHbIA XPOHUYECKHI
crpecc. I'aaBHOe pAAs yuamuxcst ¢ OB3 — aTo pas-
BUTHE COITHAABHOT'O HHTEAAEKTA, OBAAACHHE CIIOCO-
6amu 3P PeKTUBHOTO B3AUMOAEHCTBHS C APYTHMH
AIOABMU, IIOAHOIIeHHOE BKAIOYeHHUe B coruyM. [AaB-
HBIMU [IPOOAEMaMU SIBASIFOTCSI 9MOIL[MOHAABHbIE:
TPeBOra, ACTIPeCcCrs, TPYAHOCTU BBIPa’KeHHS CBO-
MX 9MOLIMOHAABHBIX COCTOSIHUH, HIMITYAbCHBHOCTD,
TPYAHOCTH IIPU HEOOXOAMMOCTH OBICTPOTO U THO-
KOTO pearupoBaHUS B HECTAHAAPTHBIX CUTYaIlUsX.

AaHHble, KOTOpbBIe IIPUBOAATCSI B pabore
A.A. ArexcanppoBoii, A. A. AebepeBoit u A. A. Ae-
OHTbeBa, FOBOPAT O IIPOTHUBOIIOAOXKHBIX TEHACHITHX
Y CTYA€HTOB, OOYYAIOI[UXCS B YCAOBUSIX HHKAIO3UB-
HOTro 00Opa3oBaHUs], KOTOPbIE II0 OCHOBHBIM AMY-
HOCTHBIM ITIOKa3aTeAsM (OCMBICAEHHOCTD >KHM3HH,
JKU3HECTONKOCTb, TOACPAaHTHOCTD K HEOIIpeACAeH-
HOCTH) He OTAMYAIOTCS OT 3A0POBBIX CBEPCTHUKOB
[1, 11-16]. OTAM4ue cocTaBAsieT AMYHOCTHAS Xa-
PaKTEPUCTHKA «OLfyleHHe CyODbeKTUBHOTO HAaro-
IIOAYYHS>, YPOBEHb Pa3BUTHS KOTOPOH 3HAYMMO
HIDKE Y CTYA€HTOB C OTPAaHMYEeHHBIMU BO3MOXHO-
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CTSIMH 3A0OPOBbA. Y TaKHUX CTYACHTOB 3pPeKTUBHO
paboTaroT KOMIIEHCATOPHbIE MEXaHU3MBI, YTO I10-
3BOASIET IM OCBaUBaTh yueOHYIO IPOrpaMMmy Ipax-
THYECKH HapaBHE CO 3A0poBbIMH. OAHAKO TaK Kak
IIeHa IOAAEP>KaHHUS TAKOTO PaBEHCTBA AASI HUX ITO-
POIt Ype3BBIYANHO BBICOKA, TAKHE CTYAECHTHI OoAee
YSI3BUMBI, TPeOYIOT OOABIIIEro TaKTa X BHUMAHUS [IPH
pabote ¢ HuMH. B TO Xe Bpems1 oOyueHne HapaBHe
CO CTyA€HTaMH 0e3 OTKAOHEHUI! B Pa3BUTUH AQET UM
CHABI, Bepy B Ce0sI U OIITUMH3M, XOTSI U IIPEABSIBASIET
IOBBIIIEHHbIE TPEOOBAHIUS K UX HHTEAAEKTYaAbHBIM,
PU3UYECKIM U IICHXOIMOIIMOHAABHBIM PeCypcaM.

«HexoTopple ANYHOCTHBIE peCypChl Pa3BUTHS
crypeHTOB ¢ OB3 HaxoasTcst Ha 60Aee BBHICOKOM
YPOBHE, 4eM Y UX «yYCAOBHO 3AOPOBBIX> CBEPCTHH-
KOB, YTO MbI CBSI3bIBAE€M C HX 0OOAbLIEl BOCTpebO-
BAHHOCTbHIO, HEOOXOAMMOCTBIO H, COOTBETCTBEHHO,
TPeHUPOBAaHHOCTbIO> — OTMedaeT /. A. AeOHTbeB,
rOBOPS O IPEABAPUTEABHBIX PE3YABTATaX HCCACAOBA-
HUIL, TpOoBeAeHHBIX Aaboparopueit ITTHMIO MITIITY
[3, 70]. B nepByto ouepeab pedb HAET O TeX pecyp-
CaX, KOTOpBIE CBSI3AHBI CO CAOXKHOM ACSTEABHOCTHIO
IO pelIeHHIO 3aAa4, KOTOPbIE MM He YAAETCSI PEIIHTh
IPOCTBIMY, AOAOHHBIMU CIIOCOOAMHU. YHUBEPCAAD-
HBIH TE3JC, 4TO pelleHHe )XU3HEeHHBIX 3aAa4 U pas-
BHUTHE AUYHOCTH IIPEACTABASIET COOOM TPYAOEMKYIO
paboTy, Aast MOAOABIX AfoAelt ¢ OB3 HarloAHeH Bech-
Ma KOHKPETHBIM COACP)KAaHUEM: AASl HUX pelleHue
AKe OOBIYHBIX TOBCEAHEBHBIX IAOAOHHBIX CHUTYa-
LU TpebyeT MOOHAU3AIIMU MHOTUX PeCypCcoB. A yc-
AOBHO 3AOPOBBIMH CTYACHTAMH 9TOT TE3HC HEPEAKO
BOCIIPUHHMMAETCs KaK OOIfie KpacuBble CAOBA, AH-
IIeHHbIe AASI HUX KOHKPETHOTO CMBICAQ, @ IIpobae-
MBI, B TOM YHCA€ TICHXOAOTHYECKHe, YACTO PeIIaroT-
CsT UMH 6AAropapsi MCIIOAb30BAHHIO CTEPEOTHUITHBIX
IPUEMOB 3alUThI X COBAAAAHUSL.

Y ann ¢ OB3 ncuxoaorundeckoe 6aaronoaydue
B 6OABIIIelT CTETIeHHU 3aBUCHT OT HAAUYHSI COLJUAABHOM
HIOAAEPIKKH ¥ YAOBA€TBOPEHHOCTH €10, YeM Y YCAOB-
HO 3A0poBbix (¥3); mcuxoaorudeckoe 6Aaromnoay-
4pie B OOABIIIElT CTeIIeHH 3aBUCUT OT BHIPAKEHHOCTH
AMYHOCTHBIX PeCypCOB CAMOPEeryAsiluy, 4yeM y ¥ 3;
HOTPeOHOCTD B COLJAABHOI IIOAAEPIKKe OOAee BbIpa-
xeHa, yeM y Y 3. [Ipu aToM OHa He Bcerpa aAeKBaTHO
OCO3HAHA U He AI00asi popMa COLAABHOI ITOAAEPIK-
KH MOXKeT 3Ty OTPeOHOCTb yAOBAETBOPHTH. ModkeT
AOMHHHPOBATb AUOO CTPATETHs [IPeUMYIIleCTBeHHOM

OIIOPBI Ha COLJMAABHYIO TIOAAEPXKKY, AUOO CTpaTeryst
IpeUMYIeCTBEHHOH OIIOPBI HA ANYHOCTHBIE PeCyPChI
CaMOpeTYASIIMU KaK TAQBHbIE PeCypPChbl KOMITEHCAI[IH
OrpaHMYeHHBIX BO3MOXXHOCTEH 3A0POBbs. JTO 3aBHU-
CHUT, TIPEXKAE BCETO, OT AOCTYIIHOCTH PeCypPCOB COLIU-
aAbHOM TIoAAePKKEL Y aur ¢ OB3 60aee BbipaskeHs!,
4eM y Aull ¥ 3, 9¢pPeKThl HOCTTPABMATHIECKOTO POCTA,
KOTOpbIE HI'PAIOT POAb PECYPCa COBAAAAHHSA C TPYA-
HoM curyanueil. [Top mocrrpaBmMaTrdaeckum pocTom
IIOHMMAIOTCS IIAPAAOKCAAbHbIE 3) PeKThI TO3UTUBHBIX
M3MeHEeHHUH OIPeACACHHBIX ACTIEKTOB AMYHOCTH ITOA
BO3ACHCTBHEM TPaBMaTHYeCKON CHUTyaljuH. Takue
adPeKThI HAOAIOAAIOTCS HE BMECTO HETATHBHbIX H3-
MeHeHuH, xapakTepHbIx Aast ITT'CP, a opHOBpemeHHO
C HUMH, ¥ B COCTOSIHUM KOMIIEHCHPOBATH OOABIIYIO
YaCTh HETaTUBHBIX IOCAEACTBHI TpaBMbI [ 2, 78-79].

ITocTTpaBMaTHYeCKUi POCT HAOAIOAAETCSI Y MEHb-
IIe YaCTHU AIOAEH, IIOTTAAAIOIIHX B IICUXOTPAaBMHPYIO-
IIYIO CUTYanuio. BO3MOXXHO, OH SIBASIETCSI CAGACTBHEM
IPUHSATHS BBI30BA 9TOH CUTYAITHHU B BUAE TOTOBHOCTH
K OCYILeCTBACHHUIO BHyTpeHHel paboTsl. CkazaHHOe
BBIIIIe PA3BHBAET B3TASIA Ha IICHXOAOTHYECKYIO CHTYa-
o Auxy ¢ OB3 kak Ha cutyaruro. CkasaHHOe BbIlIe
Pa3BHBaeT B3TASIA HA IICHXOAOTHYECKYIO CUTYAIIHIO
Aty ¢ OB3 kak Ha cUTyaIH0 IOCTOSIHHOM TOTOBHO-
CTH K OCYILIeCTBACHUIO BHYTPeHHe paboThl, OCTO-
SIHHOTO pelleHHUs YeAOBEKOM C OTPaHHYEHHBIMH pe-
CypCaMH >KU3HEHHBIX 3AA4 1 IIPEOAOACHHS CUTYAITHU
OTPaHMYEHHOCTH 3TUX PeCypPCOB.

KagecTBeHHOE IMOAHOIIEHHOE 0Opa3oBaHUe Ae-
Teit ¢ OB3 peaabHO AMIIb B TOM CAy4ae, €CAU IIPH
OpraHu3aruu oOy4eHUs] AeHICTBUTEABHO CO3AAHDI
crleliiaAbHble 0Opa3oBaTeAbHbIE YCAOBUS, YUUTHI-
BaloIue CrieluPuKy yIeOHON AeSITEABHOCTH Pa3-
AMYHBIX KaTeropuit obydaembix ¢ OB3, a Tarke nx
BO3MOXKHOCTH TI€PEABIDKEHNS, OOIIEHNsI, COLIHaAb-
HOTO IOBeAeHMs. B cBs3u ¢ 9TUM HanboA€ee BaKHBIM
SIBASIETCSI TOTOBHOCTD BCeX 3BeHbeB 00pa3oBaTeAb-
HBIX YYPeXACHHUI MEHSTbCS U BeCTH IIOUCK pecypc-
HBIX, He CTOABKO BHEIITHHX, CKOABKO BHYTPEeHHHX,
BO3MOXKHOCTeH, KOTOPbIE, aKTYaAH3HPYSICh B OIIpe-
AEAEHHBIX YCAOBHUSX, CIIOCOOHBI 00€CIIeInTh AOCTH-
SKE€HUE ITOCTABAEHHBIX I[€AEH.

TaxyM HeCOMHEHHBIM PeCYyPCOM MOXKET SIBASITD-
Cs1 OpPTaHM3ALMS COITHAABHO-TIEAATOTMYECKOTO CO-
IIPOBOXKACHHS BCeX YIACTHHKOB IIPOIjeCca MHKAO-
3UBHOTO 0Opa3oBaHMUL.
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CormpoBosxxaeHHe, 00YCAOBAEHHOE IIEASIMHL, 3aAa-
9aMHU U CIelju$HUKON HHKAIO3UBHOTO 0Opa3oBaHus,
BKAIOYAET CAEAYIOLEe OCHOBHbBIE HAIIPABACHMS:
y4e0HO-METOAUYECKOE, AHATHOCTHKO-KOHCYABTA-
THBHOE, KOPPEKIIMOHHO-Pa3BUBAIOLIEe U COLIUAAD-
HO-peabuanranronsoe. HecoMHeHHO, 4TO mporecc
CO3AQHIISI MHKAIO3UBHOM CPEAbI AOAYKEH CTPOUTHCS
Ha MHHOBAIIMOHHOMN IpoeKkTHON ocHoBe. CoBpe-
MEHHOEe ABIDKEHHE 3a KaueCTBeHHOe OOHOBACHHE
06pa3oBaHusI He TOABKO IIPEAIIOAATAET, HO X HAYYHO
AOKa3bIBaeT HEOOXOAUMOCTD UCIIOAB30BaHUsS 06pa-
30BaTeAbHOTO IPOEKTHPOBAHMS KaK HHHOBALIMOH-
HOT'O IPOIjecca B 00AACTH IIEAATOTHKH.

Vcrioap3oBaHue 3aA0XKEHHOM B IIPOEKTUPOBA-
HUU TeXHOAOTHMH YIIPABAEHISI [I03BOASIET BHIOPATD
OIITMIMAABHYIO CTPATErUIO Pa3BUTHs, OOHOBAEHUS

U YBSI3aTh IIPOU3OIIEALIIe H3MEHEHHSI TaK, YTOOBI
IIOAYYHUTh MAKCUMAABHBIN AASL 9THX BO3MOXKHOCTEMN
pesyabTar. ITockoAbKy mepexop K »KeaaeMoMYy KOHeY-
HOMY Pe3yAbTaTy (co3paHMe HHKAIO3HBHOIM obpaso-
BaTeAbHOM CpeAbI) — AAUTEABHBIN IIPOLIECC, Heobxo-
AMMO 3apUKCUPOBATh IPOMEXKYTOUYHbIE COCTOSHIHS,
OLIEHUTD UX PE3YABTATUBHOCTb, YTO U OOecredrBaeT
ynpaBAeHYecKask QyHKIMS IPOEKTUPOBAHMUA.

Taxkum 06pasoM, peleHue IPOOAEMBI TOBbIIIIE-
HYs 9P PEeKTUBHOCTH MHKAIO3UBHOTO 0Opa3oBaHL
B y4eOHBIX 3aBeACHUSIX COBpeMeHHOM Poccuu BUAUT-
Csl B KOHCOAHAQLIUH YCHAMI TOCYAQPCTBa M 0bOme-
CTBa ITyTeM BHEAPEHMS B IIPAKTHKY MHHOBAIJMOH-
HBIX HAyYHBIX IIOAXOAOB. B aT0l1 CBs131, HECOMHEHHO,
L[€HHbIM ABASIETCS OITOpa Ha 6orarplit €BPOIeNCKUI
OIIBIT HHKAIO3UBHOTO O0ydYeHMs AeTeTl.
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Proclamation of Ukrainian independence
influenced state-building and intensive reform
of educational system taking into consideration
European standards; that is why Pedagogics pays
great attention to searching for new forms of
educational process organization which have to
take into account various mental abilities, bents
and interests of pupils. Taking into account this fact
the ideas of famous teachers of the past are popular
nowadays. Socio-political changes in Ukraine at the
beginning of 1990s gave an opportunity to study
the works of those teachers whose life and activities
were unknown to people during Soviet period.
Yakiv Feofanovych Chepiha (1875-1938) is one
of such teachers. The ideas of a prominent teacher,
psychologist and public figure influenced greatly
the development of pedagogical science of Ukraine.
Now his name has been returned to the scientific
space. However, he was a famous teacher in Ukraine
as well as abroad.

Historiographical review shows that various
aspects of Y. Chepiha’s scientific and pedagogical
works and his life were studied by contemporary
scholars (L. Berezivska, I. Zaichenko, V. Marochko,
O. Sukhomlynskaetc.). Y. Chepiha’s pedagogicalideas
and educational activities are described in some
dissertations (L. Nikolenko, 2000; O. Shcherbakova,

2009; N.Bohdanets-Biloskalenko, 2015). The
aim of our article is to reveal Y. Chepiha’s ideas
concerning individual approach towards a child in
connection with other principles of school education.

No doubt, Y. Chepiha’s works are very important
and it is necessary to study them more. He prepared
more than 150 works. Being a teacher as well as a
scientist he studied the problems of Pedology, theory
of teaching and education of young learners in
particular, methods of teaching some subjects and
history of education. He prepared textbooks for
primary schools and adult education, teachers’
guides, books for pre-school education, children’s
libraries etc.

We shall pay attention to Y. Chepiha’s ideas who
had to live and work during the period of different
socio-political conditions (the Empire period, the
Ukrainian revolution period, the Soviet period). We
shall analyse those ideas which are connected with
an individual approach towards pupils.

Y. Chepiha, the famous Ukrainian teacher,
psychologist and public figure, sharply criticized
the Royal school system in his article “Socialization
of popular schooling” (1917): “There is coercion,
disregard towards natural and legal demands,
darkness prevails everywhere. There was no popular
schooling as well as public schools. There were just
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public houses where formal programs were used
and bureaucratic clerks, who were not bothered
with child’s feelings and people’s right to education,
worked” [4, 146]. He developed this idea in his
article “Obsolete school forms and new socialist
labour school-commune” (1919); he characterized
negatively “the class and imperialist policy” of
tsarism, which “turned a school into hell, where
people’s soul was boiled in landowner-bourgeois and
patriot-oriented kettle; and pupils were not treated
as individuals and many-sided personalities, they
were treated as if they were of the same appearance
and height” [1,206-207]. Y. Chepiha expressed an
opinion that “the Russian-Ukrainian revolution>
(let us assume that he meant the October Russian
revolution of 1917 and the Ukrainian revolution
(March 1917 — April 1918) ruined “the house
of cards of scholastic school’, and “equality,
brotherhood, public work were introduced into
schools and the attention was paid to a child’s life”
[1, 208]. According to the teacher’s idea the new
school system should not cultivate class principle;
it should develop the nature of a child with all his
habits and instincts” [1, 207].

The analysis of Y. Chepiha’s works indicates
that he considered the individual approach to a
child in connection with other principles of school
education, without which it was impossible to realize
this approach. In general, Y. Chepiha, describing
school education as a class one during the period
of tsarism (division of education for poor and rich
people), argued that all social classes should be
educated and education should be compulsory [4,
147]. He was against class differentiation [7, 134].

Y. Chepiha considered free primary and
secondary education (studying, textbooks and
meals) to be the main principle of school education
because the individualization of education depends
directly on it. School education should not depend
on the parents’ income [4, 148-149]. Arguing for
the principle of a secular school education, the
teacher assured that “freedom of conscience gives
parents the right to bring up their children according
to the religion they practice”, i.e. he suggested a
differentiation approach for the realization of this
principle [4, 151]. Y.Chepiha interpreted the
principle of nationalization of school education as

an equal right of all nationalities to be educated in
their native language.

Y. Chepiha defined some drawbacks of tsarism
scholastic school (“it was inactive and passive, routine
and conservative one”); the biggest drawback lies in
the fact that such kind of school was “indifferent to
the individuality of a child”. That is why the teacher
considered the school should be based on labor
principle, i. e. “a child should study while working and
work while studying” and therefore the school needs
new forms, methods and techniques [3, 168-170].

Y. Chepiha developed the idea of free school (i.e.
“combination of education and nature of a child”) in
the Teachers’ brochure called “Free school, its ideas
and their practical realization” (1918). He argued for
“taking into consideration the individual intellectual
bents of a child” for the benefit of his moral
development, because “childhood is the most
productive period for specific ideas and for the
preparation of assimilations using given facts” [2,
156-157]. He was convinced favourable conditions
for the realization of “children’s bents and desires”
should be created at schools, and that is why pupils
“should choose those subjects they like best of
all among those they are offered by teachers” [2,
158]. This fact affirms that the teacher grounded
pupils should be educated taking into account
their individual abilities and interests.

It is significant that the teacher studied foreign
experience thoroughly. Thus, analysing teaching
experience of Western Europe and America,
school in Bierges A. Faria (Belgium) in particular,
Y. Chepiha pointed out positive aspects of school
activities. The school programme was based on “the
mental development of a child’, its “needs, desires
and interests” [5, 189]. One of the interesting forms
of realization of an individual approach to a child
was moving class, i. e. division of pupils according
to their abilities and knowledge. One and the same
pupil was able to attend different forms depending
on the subjects. For example, he was able to attend
the French lessons in the 6th form, the English
lessons in the Sth form, arithmetic in the 4th form.
It is important that the school programme was not
fixed and could be changed. The pupils studied
according to trimester system, i.e. they studied
definite subjects during appropriate season. For
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example, pupils were taught Zoology and Botany in
spring and summer.

As Y. Chepiha wrote, general education at
school was adapted to individual abilities and
needs of a child, and they were taught professional
specialization from a certain age. Pupils and subjects
were divided into four categories: preparatory group
(children aged 7-10 years), general group (children
aged 11-14 years), senior group (pupils aged 15~
17 years), special group (pupils aged 17-19 years).
It is interesting that the age criterion was relative and
was changed depending on the abilities [S, 190].
Lectures differed from the traditional ones: they were
given in different places and had to demonstrate the
result of individual efforts of pupils and collective
work with a teacher (joint plan; collection of factual
material by means of observation, experiments,
verification etc.; a written presentation of material).
Teachers used active training methods (preparing
and reading essays by pupils for other pupils
and parents, the organization of excursions by
responsible pupils). Grade system was also built
on an individual approach: academic achievements
of pupils and their participation in public life were
assessed every three months by teachers, the pupil
himself and his schoolmates; point assessment was
used in order to compare the pupil’s results with
his own previous results. Y. Chepiha noted, that
a class register contained points and “numerous
psychophysical observations concerning child’s
abilities, handwork, moral and mental qualities,
subjects, the causes of backwardness or great
success etc” [, 191]. Taking into consideration
this, the teacher paid attention to the necessity of
“fair assessment of child’s abilities” while comparing
assessment system in Imperial Russian and Belgian
schools.

On the basis of analysis of A.Faria school
activities Y. Chepiha pointed out ideas popular for
school education of those days: connection between
school and environment, coeducation, free and
creative training of children at school without force,
creative activities of teachers, interests of a child are
of primary importance in the cause of educational
process [6, 199]. In our opinion, this fact indicates
that thisis Y. Chepiha who showed many teachers the
experience of educational process on the basis of 1)
external (within a school) differentiation according
to the following criteria: ability to study (arranging of
students into classes according to abilities), planning
of profession orientation in adult life (professional
specialization according to groups at the fourth
stage of studying) and 2) internal (within a class)
differentiation according to the level of learning
(doing tasks of different complexity individually or
collectively, a particular teacher’s help etc.).

Thus, the analysis of Y. Chepiha’s works showed
that he started working at the new humanistic model
of school education at the beginning of the 20th
century; according to which the individual approach
to a child should be a central one among other
principles. The individual approach helped to study
and discover bents, abilities and interests of each
child in the process of different activities. The teacher
considered this approach to be an integral basis of
educational process at school.Y. Chepiha’s ideas
are important nowadays in the cause of the
development of person-oriented educational
system in Ukraine. We have not presented all aspects
of the mentioned problem in our article; therefore
the comparison of Ukrainian teachers’ ideas of that
period concerning individualization of teaching
should be made. We shall write about it in our
further publications.
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Heutzutage spricht und schreibt man ofters
tiber die Innovationstechnologien beim Erlernen
der Fremdsprachen. Dabei wird den Informations-
und Kommunikationstechnologien (IKT) eine
zentrale Rolle fiir die Qualititsverbesserung des
Fremdsprachenunterrichts beigemessen, denn in-
novativer Unterricht mit digitalen Medien kann zu
einer stirkeren Orientierung auf ein selbstregulier-
tes Lernen, sowie auch zu einer gréleren Effektivi-
tit bei der Wahrnehmung des Lernstoffes fithren [ 1,
150]. Im Rahmen des vorliegenden Artikels will ich
die Vorteile des bestimmten Mediums Internet im
Deutschunterricht und zwar didaktische Aspekte
eines Interneteinsatzes vorzeigen. Die Moglichkeit
der Internetnutzung der Linder ist unterschiedlich.
Statistiken sind vor allem dann interessant, wenn
man die Entwicklung eines bestimmten Mediums,
in diesem Falle des Internets, iiber einen gewissen
Zeitraum beobachten und vergleichen méchte.
3 Milliarden Menschen der Welt sind Internet-
explorer. Laut dem Bericht der UN-Komission
(ttp://ru.wikipedia.org/2013 Juni) und der In-
ternationalen Telekommunikation nimmt Island
den ersten Platz ein, dort hat 95% der Bevolkerung
Zugang zum Internet, danach kommen Niederlan-
de 90,72%, Grossen Erfolg hat Deutschland, 83%
der Bevolkerung nutzt das Internet. Diesen Vorteil
hat man in den USA, d.h. die Zahl der Internet-
Nutzer macht 78,10% aus, in Kasachstan —58,82%,

in Russland — 46,70%, und China — 71,50% der
Bevolkerung nutzt das Internet.

Am Anfang des Studienjahres haben wir an der
Almataer Technologischen Universitit eine Pilot-
gruppe gebildet, die aus 15 Studenten der Fach-
richtung ,Nahrungsmittelindustrie bestand, die
Deutsch als zweite Fremdsprache vertieft lernten.
Diese Studenten haben in der Schule Englisch
gelernt und als zweite Fremdsprache haben Sie
Deutsch gewihlt, denn Sie wissen, dass sie mit guten
Deutschkenntnissen in Deutschland, Osterreich ihr
Studium fortsetzen, an verschiedenen Stipendien-
programmen teilnehmen, einen Doppelabschluss
bekommen konnen und diese Griinde motivieren,
um deutsche Sprache zu lernen. Ausserdem gibt es in
Kasachstan viele deutsch-kasachische Joint Ven-
tures, wo die Studenten ihr Betriebspraktikum ma-
chen kénnen. Am Ende des Semesters machten die
Studenten statt der traditionellen Priifung eine Pro-
jektarbeit mit Hilfe des Internets.

»Die Rolle der Projekte im Unterricht ist riesen-
gross. Das Projekt wird heutzutage eine notwen-
dige Arbeitsform jeder kreativen Stunde. Projekte
ermoglichen die Anwendung und die Erweiterung
der Sprachkenntnisse. Die Schiiler/innen verbes-
sern ihre Fertigkeiten, festigen Wortschatz und
Grammatikstrukturen und lernen den Umgang mit
Computer und Worterbuch. An einem Projekt kann
man manchmal ohne Computer arbeiten, aber es

39



Section 7. Information Technology and Education

gibt auch Projekte, die nur dank dem Internet erfiill-
bar sind. WWW-Projekte sind populér und beliebt
sowie bei den Schiilern, als auch bei den Lehrern,
weil der Lehrer sich bei solcher Arbeitsform ein biss-
chen ausruhen kann“ 2, 1].

Zielgruppe: Studenten mit Deutschkenntnis-
sen der Niveaustufen B1

Bevor die Internetprojekte als solche besprochen
werden, gehe ich hiermit auf die organisatorischen
Rahmen eines Internetprojektes ein. Zu den organi-
satorischen Rahmen gehéren vor allem:

— Zielsetzung

— Arbeitsplanung

— Projektrealisierung

— Prisentation des Projektes

Da das Thema «Nahrungsmittel» umfinglich ist
und mit dem Fachgebiet der Studenten eng verbun-
den ist, bietet es den Studierenden neue Sprachkennt-
nisse im Bereich der Nahrungsmittelindustrie zu
erwerben und entsprechende Sprechfertigkeiten zu
entwickeln.

Internetprojekte im Deutschunterricht

Zum Thema: ,Nahrungsmittel. Konditorei-
waren. “ Konditoreifabrik ,Rachat®

Zielsetzung:

— Vermittlung der WWW-Recherchekompetenz;

— Vermittlung der digitalen Kompetenz;

— Vermittlung der sozialen, kognitiven und inter-
kulturellen Kompetenzen durch die Gruppenarbeit;

— Vermittlung der kommunikativen Kompe-
tenz im virtuellen Raum.

Arbeitsplanung

Etappen der Projektarbeit:

Etappe 1: Die Gruppe wird in kleinere Arbeits-
gruppen (mit je 3—4 Studenten) geteilt.

Etappe 2: In den Arbeitsgruppen werden Ziele
(Feststellung der Interessen der Gruppen), Auf-
gaben, Zeitpline (3 Wochen fiir die Vorbereitung
der Internetprojekte) besprochen und abgestimmt
(mithilfe des Lehrers). Wihrend der ganzen Arbeit
werden Glossarien (die fiir die Recherche wichtig
sind) gegeben.

Etappe 3: Zu bestimmten Aufgaben werden
WWW-Recherchen (die Homepage von ,Rachat*:
http://www.rakhat.kz; www.cgaa.kz/i) www.Baby-
Blog.ru durchgefiihrt.

Etappe 4: Anhand der gesammelten Informati-
onen eine Prisentation tiber die Konditoreifabrik
»Rachat” wird durch Power Point gemacht.

L. Zum Einstieg in das Thema werden folgende Aufgaben erfiillt:

1. Schauen Sie sich die folgenden Bilder an
und antworten Sie auf die Fragen:

— Was ist darauf dargestellt?

— Was assoziieren Sie mit den Bildern?

— Welche Bedeutung hat Threr Meinung nach
das Dargestellte?

— Haben Sie dieses Bild irgendwo gesehen?

— Erkennen Sie das Markenzeichen?

2]

— Welchem Unternehmen gehort es?

— Was wissen Sie von diesem Unternehmen?

— Was produziert es?

— Wissen Sie etwas von der Geschichte des Un-
ternehmens?

— Was bedeutet das Wort ,Rachat“?

— Welche Sprichworter oder Spriiche, Weishei-
ten und Aphorismen, stehende Wortvervindungen
mit dem Wort ,Rachat“ (,,Paxat”) kennen Sie? Wenn
einige Fragen offenbleiben, sollen sich die Lerner sie
merken bzw. herausschreiben und bei der Internet-
Recherche Antworten darauf suchen.
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2. Gehen Sie in einen Supermarkt und schau-
en Sie sich nach Produkten des Unternehmens
,Rachat®“ um.

— Was fillt Thnen dabei auf?

— Kaufen Sie oft Produkte von ,Rachat®? Ja
oder nein? Und warum?

3.Kommentieren Sie.

4.Machen Sie unter Ihren Bekannten
und Verwandten eine kleine Umfrage iiber die
Produkte von ,Rachat“?

Fragen werden von jeder Arbeitsgruppe frei er-
stellt, die Umfrage kann in der deutschen Sprache
durchgefiihrt werden, das bedeutet, die Studenten
gehen in die anderen Hochschulen, Schulen, Gym-
nasien, Botschaften, Organisationen, Joint ventures,
wo Deutsch unterrichtet oder gesprochen wird.
Kommentare zu den Ergebnissen werden im Semi-
narraum prasentiert.

5. Was verstehen Sie unter dem Begriff ,Ge-
sunde Ernihrung“ und in welchem Zusammen-
hang steht er mit dem Unternehmen ,Rachat®?
Lesen Sie folgenden Text und suchen Sie eine
Antwort auf die Fragen.

Was genau braucht unser Kérper wirklich — und
wie viel davon? Wichtig ist die richtige Zusammen-
stellung von Makro- und Mikronahrstoffen. Ernah-
rung und Leben. Wie wir essen, hat Auswirkungen
darauf, wie wir leben. Gesunde Erndhrung orientiert
sich an dem, was unser Korper gerade braucht, um
optimal zu funktionieren. Und das ist bei Kindern
anders als bei Erwachsenen und wieder anders bei

Senioren. Bestimmte Nahrstoffe beeinflussen, ob
unser Haar glinzend, unsere Nagel fest und unse-
re Haut gesund aussehen. Was wir essen, wirkt auf
unsere Leistungsfihigkeit, mental wie korperlich.
Man sagt, jedem Organ seine Nahrung. Ob Haut,
Herz, Gehirn oder Leber: Jedes Organ in unserem
Korper hat seine eigene Funktion. Um diese opti-
mal zu erfiillen, braucht es tiglich eine Vielzahl an
Bau-, Schutz- und Funktionsstoffen. Dabei hat eine
Leberzelle aber durchaus andere Anspriiche an ihre
Ernahrung als beispielsweise eine Nierenzelle. Zum
Beispiel die ,Lieblingsgerichte des Herzens sind
Zwiebel, rote Friichte, Brokkoli, L—Carntin, 15—
20 Gramm braune oder auch mal schwarze Scho-
kolade. Vor diesem Hintergrund kann ,Rachat®
dem Verbraucher ein kompetenter und verlasslicher
Partner fiir sein zentrales Anliegen sein. Und in den
gesunden Rezepten fiir Snacks finden Sie braune
schwarze Schokolade von ,Rachat®,

6. Konnten Sie beim Essen auf Genuss ver-
zichten, um sich gesund zu ernihren und fit zu
sein? Sprechen Sie dariiber mit Thren Kollegen
als zukiinftige Technologen.

7.Schreiben Sie eine E-Mail, wo Sie einige
Tipps fiir die Menschen geben, die sich fitter und
besser fithlen méchten.

8. Suchen Sie einige Sprichworter oder Re-
densarten aus, iiber die man diskutieren konnte.
Formulieren Sie Fragen, bereiten Sie Argumente
und Gegenargumente vor und fiithren Sie eine Dis-
kussion (im Rahmen Ihrer Grogruppe) durch.

II. Durchfiihrung der WWW-Recherche

Die Lerner besuchen die Homepage von
http://www.rakhat.kz; und suchen nach Informa-
tionen tiber die Firma zu folgenden Stichpunkten:

— Geschichte des Unternehmens,

— Unternehmensstruktur,

— Schliisselzahlen (Umsatz, Mitarbeiterzahl
usw.),

— Sortiment (Produktkategorien und die be-
kanntesten Marken),

— Standorte (in Kasachstan und im Ausland),

— Berufs- und Karrieremdoglichkeiten.

Die Lerner konnen auch andere Aspekte der Ta-
tigkeit der Firma untersuchen, fiir die sie sich inte-
ressieren. Am besten sollten die Aufgabenbereiche
unter den Arbeitsgruppen verteilt werden, sodass

jede Gruppe sich auf das konkrete Material konzent-
rieren konnte. Die Lerner informieren sich tiber Nie-
derlassungen in ihrem Heimatland und suchen nach
Stellen- und Ausbildungsangeboten bei ,Rachat auf
der Seite: http://www.rakhat.kz;

Die wichtigsten Informationen werden zusam-
mengefasst, abgespeichert und stichwortartig in
Lerntagebiicher eingetragen.

Ich mochte diesen Artikel mit dem Zitat von
Renate Schulz-Zander enden. ,Informations- und
Kommunikationstechnologien, insbesondere die
E-Mail-Kommunikation und das Web, nehmen eine
tragende Rolle ein, um Kooperationen zu ermogli-
chen. Das Internet dient dazu, Kontakte herzustel-
len, Unterrichtsprojekte zu organisieren, gemeinsam
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zu arbeiten, eine gemeinsame Wissensbasis und da-
mit geteiltes Wissen herzustellen, Arbeitsprodukte
gemeinsam (kollaborativ) zu entwickeln und auszu-
tauschen. Bei einer Zusammenarbeit mit externen
Partnern zeigt sich hiufig eine erhohte Anstren-
gungsbereitschaft bei den Lernenden. Kompetenzen
werden teilweise gebiindelt. die Lehrperson kann
phasenweise ihre Expertenrolle abgeben und wird
partiell selbst zum Lernenden. Durch den Austausch

mit anderen konnen Lehrpersonen eine Erweite-
rung ihrer padagogischen und fachlichen Kompe-
tenz erfahren. Oft kommt es auch zu ortlichen und
zeitlichen Verdnderungen in der Lernorganisation.”
[3, 450]. Neue Informations- und Kommunikati-
onstechnologien (IKT) konnen effektiv eingesetzt
werden, wenn die Lernziele des Unterrichts rich-
tig verfolgt werden und die Stunde logisch geplant
und didaktisiert wird.
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Ucnonb3oBaHue MHTEepPaKTUBHbIX TEeXHOJZIOrMn B 06yquvw|
aHrﬂMVICKOMy A3bIKY OeTeun C OTKJIOHeHUaAMM B pa3BnTumn

AHHOTaIII/I}I: B crarpe PpacCMaTpHUBaAE€TCsI METOAMKA ITPETIOAABAHL aHFAI/IfICKOMY SI3BIKY AeTefI C OTKAOHE-

HISIMH C HCIIOAP30BAaHHEM KOMIIbIOTEPHBIX TEeXHOAOTHMH. PESYAbTaT HCIIOAB30BAaHII HOBBIX MHTEPAKTUBHbBIX

TEXHOAOTHUH KaK CI0Co6a MOTHUBALIUHU PeOsiT, 00YJAIOLINXCSI B KOPPEKLIMOHHBIX KAACCAX, SIBASIETCS H0A€€e ACTKHM,

CBOGOAHBIM 1 GBICTPBIM, a TAKXKe MPOTEKAHHUE YIeOHOM ASSITEABHOCTH YYAIErOCs CHUMAET YTOMASIEMOCTb (X0Ts

CaMa AEATEAPHOCTD COBEPIIAETCS IIPU AOCTATOTHO BPICOKOM MHTEAACKTYAAPHOM H BOAEBOM HaHPSDKeHI/II/I).

KaroueBbie cAoBa:
MYABTHMEAHIHbIE TEXHOAOTUU.

B KasaxcraHe B HOCAeAHUE OABL HAOAIOAQETCS
yBeAUUYEHHe YHCAQ ACTENl, HY)XKAQIOIIUXCSL B CIIELIH-
AABHOM OOy4eHUH.

O6yueHre AeTet AAHHOM KaTeTOPUH OCYLIeCT-
BASIETCSI KaK B IIKOAAX CIIEIJHAABHOTO Ha3HAYEHMS],
Tak 1 B 820 CIerMaAbHbIX KAACcax Ipu 06imeobpa-
30BATEABHbIX IIIKOAAX.

B mocaepHne TOABI 32 py6OexxoM Ha CMeHy IIO-
HSTUIO «HHTErPALS>»> [IPUIIAO IIOHSITHE «BKAIO-
venne> (inclusion). ITonsTHe «BKAIOUArOmEee 06-
pasoBaHUe» IMPEACTABASIET COOOM Takyo Gpopmy
00y4eHs], IPU KOTOPOI yJaIHecsi C 0COOBIMH I10-
TPeOHOCTSIMHE ITOCEINAIOT Té JKe IMIKOABL, 4TO U UX Opa-
TbsI, CECTPBI U COCEAU; HAXOASTCSL B KAACCAX C ACTBMHU
OAHOTO C HUMH BO3PACTa; UMEIOT HHAUBHUAYAABHBIE,
COOTBETCTBYIOIHE UX HOTPeOHOCTSIM 1 BO3MOXKHO-
CTsIM y4ebHbIe IleAr; 00eCrIeynBaOTCs HEOOXOAU-
MO IIOAAEPKKOM.

BepeTcsi HOMCK OITUMAABHBIX Iy T COLIUAAH-
3aI1y, BOCIIUTAHUS, OOpPa30BAHMUsI, COLIUAABHOMN

KOMITbIOTEPHbIE TEXHOAOTHH,

HHTerpanusa, A€BHAHTHOE IIOBEAEHIE,

IIOAAEPKKH AUL] C OTPAHUYEHHBIMH BO3MOXHO-
CTSIMU.

BoT HeKOTOpbIe U3 HUX: 3aAEPIKKA IICHXUIECKO-
rO PasBUTHS, CHHAPOM IIKOABHOM A€3aAAITAIINH,
00yCAOBAEHHBINT HeCPOPMUPOBAHHOCTBIO yuebh-
HOM MOTHBALVH, IIOTPAHIYHAS] HHTEAAEKTYaABHASI
HeAOCTaTOYHOCTb. OAMH M3 pPacIpOCTPAHEHHbIX
AUArHO30B — AMCIIPAKCHYECKasi AHCTpaus, T.e.
3HAYUTEAbHbIE TPYAHOCTH B OBAAQAEHHM HABBIKOM
IIMCbMA, HU3KASI CIIOCOOHOCTD YAEP)KUBATh CTATH-
YEeCKYIO 1103y, TPYAHOCTH IIEPEKAIOYEHMS C OAHOTO
ABIDKEHUSI Ha APYTOe, CHIDKeHHe paboTocrocob-
HOCTH, TIOBBIIIEHHAS] yTOMASIEMOCTb, ABUTATEAbHASI
PacTOPMOXEHHOCTb AUOO, HIOOOPOT, BIAOCTb U alIla-
THYHOCTb....

PaboTasi Ha IPOTSDKEHUH HECKOABKUX AET HaA
pobAeMOTt 00yUeHNUS AeTel, HY)KAQIOLUXCS B KOP-
PEKIIMOHHOM OOYYeHUH aHTAMICKOMY SI3BIKY, MBI
3aAQBAAKCH BOIIPOCAMU: KaK IIPUBUTH UM HHTEPEC
U AI0OOBb K SI3BIKY, KYABTYP€E CTPaHBI H3y4aeMOTro
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s3pika? Kak cpeAaTb ypoku AAs AeTell ¢ HapyIleHH-
SIMU BHUMAHUSA U TICUXUKU HHTEPECHBIMH, 3aIIOMHU-
HAIOIMUMUCS?

HMHOA3bIMHON peueBOM AEeSTEAbHOCTH HEeAb3s
HAy4YHTh, el MOXXHO TOABKO HayunuTbcsl. Kakue Obr
COBpeMeHHbIe METOAUKH OOy4eHUs Mbl He IIpUMe-
HSIAH, KaKyI0 OBl pa3HOOOPa3HEMNIIyI0 HATASIAHOCTD
HU HCIIOAB30BAAU HA YPOKAX, KaK OBl HU CTPEMHAUCH
co3parb arMocdepy obieHNs B yueO6HOM mporjec-
Ce — Pe3yAbTaThl BCETO 3TOTO OYAYT He3HAYHTEADb-
HBIMH, €CAH YYEHHK CaM He 3aX0YeT OBAAAETh HHO-
CTPAHHBIM SI3bIKOM.

E. . ITaccoB yTBep>KAQeT, 4YTO YCBOUTD KYABTY-
Py — 3HAYMT «3HATb- YMeTb- TBOPUTH- XOTETb>,
IIPH 3TOM ITIOCACAHUI 9AeMEHT OH CYMTAeT FAABHBIM,
TaK Kak MMEHHO OH OIIpeAeAsieT MOTHBAaIlMOHHbIH
Y HPaBCTBEHHBIH aCIIEKT YeAOBeKa KaK MHAMBHAYAAb-
Hoctu. Kak Boobmje HayduTh AeTell, 4acTO He CIIO-
COOHBIX K 00y4eHHIO, IMEOIIX HU3KHI YPOBEHb
obydaemocrr? B mporjecce paboTbI aBTOpY HEOAHO-
KPaTHO IPHUXOAUAOCDH 3aAABAThCS TAKUMH BOIIPO-
camu. PenreHrie AaHHO IIPOOAEMBI IIPHIIAO, KOTAQ
B 00y4eHHHU Mbl HAYaAU IIPUMEHSTb HHTEPAKTUBHbIE
TEXHOAOTHH.

Bxosxpenne Kazaxcrana B nH$OpManmoHHoe 06-
pasoBaTeAbHOE ITPOCTPAHCTBO MPEATIOAaraeT BbICO-
KUH ypOBeHb HHPOPMAITUOHHON KOMIIETEeHTHOCTH.
B mocaepH#e TOABI B ITPaKTHKe 00y4eHHUsI IPHOPU-
TETHYIO POAb B y4eOHO-BOCIIUTATEABHOM IIpOLjecce
UTPAlOT MHTEePAKTHBHBIE TexHoAoTuH. Mcroanso-
BaHHE MHTEPAKTUBHBIX TEXHOAOTHM pacKpbIBaeT
OrpOMHbIE BO3MOXXHOCTHU KOMITPIOTEPa Kak CPeACTBA
o6yuennss. OHU ITO3BOASIIOT TPEHHPOBATh PA3AUY-
Hble BUABI PeYeBOM AEATEABHOCTH M COYeTaTh MX
B Pa3HBIX KOMOHMHAIIMSIX, IOMOTAIOT OCO3HATD SI3BIKO-
BbIe IBA€HUS, CQOPMUPOBATh AUHIBUCTHIECKHE CIIO-
COOHOCTH, CO3AABATh KOMMYHHUKATHUBHbIE CUTYAL|HH,
aBTOMAaTH3MPOBATH A3bIKOBbIE U peueBble AeHCTBHS,
a TaKkKe 00eCreYnBalOT BO3MOXKHOCTD YYETa BeAy-
IIeH perpe3eHTaTUBHOM CUCTEMbI, PEaAU3ALIMIO UH-
AUBHAYaAbHOTO TIOAXOAQ M HHTEHCHPHKAITHIO CaMO-
CTOSITEABHOR PaboThI yuamuxcs. J$PpeKTUBHOCTD
MHTEPAaKTUBHBIX TEXHOAOTUM COCTOMUT B TOM, YTO
OHU PACHIMPSIOT KOMMYHHKATHBHOE IIPOCTPAHCTBO,
HHTETPHUPYS C TPAAULIMOHHBIMU IIOAXOAAMH B 00y ye-
HUH, CIIOCOOCTBYIOT 3¢ PeKTUBHOCTHU PA3BUBAIOIETO
00ydeHMUs, B YACTHOCTH, $OPMUPOBAHUIO HABBIKOB

CaMOCTOSITEABHOM Y4eOHOI AeSITEABHOCTH, OpMU-
POBaHMUS TBOPYECKOTO ¥ KPUTHIECKOTO MBIIIACHIS,
Pa3BUTHI0O KOMMYHUKAaTUBHON M MEXKYABTYPHOM
KomreTeHIui. [Ipy aTOM MeHsIeTCsl pOAb yUHTeAs
¥ YYAIIIUXCS, @ TAIOKE MX B3AUMOOTHOMIEHHSL. Y4alIiy-
ecst CBOOOAHO OOMEHUBAIOTCSI MHEHISIMH, HAESIMH,
MHPOPMAIIHET, XKeAast PACIIHPUTh CBOX KPYTo30p.
OTO Crocob6CTByeT MPUOOPETEHHIO U YYAIMMICS
¥l yIUTEAEM PA3HOOOPA3HBIX COITY TCTBYIOLINX HABBI-
KOB, KOTOPbIE MOTYT OKa3aThCs BEChbMa [IOA3HbIMU
B xxu3Hu. [Touck, anpobarus u nmpumeHeHue obpa-
30BaTEABHbIX TEXHOAOTHI Ha IIPAKTHUKe — IIHPOKOE
IIOA€ AESITEABHOCTHU AASL BCEX YIACTHUKOB IIEAArO-
THYECKOTO IIPOLIeCCa. YIUTEAb NMeeT BO3ZMOXKHOCTD
IIPOSIBUTH U COBEPIIEHCTBOBAT CBOU AUYHOCTHbIE
Ipo¢ecCHOHAABHbIE KaUeCTBA, NCXOAS U3 IjeAeit 00-
y4eHUsI UHOCTPAHHbIM SI3bIKAM.

YcAoBUEM YCIEIIHOTO OBAAAEHMSI HHOCTPAH-
HBIMH SI3BIKAMU B LIKOABHOM BO3PACTe SIBASIETCS
CO3AQHHE U IIPUMEHeHHe OOpa3OBAaTEABHBIX TeX-
HOAOTHI, KOTOpPbIE, B CBOIO OYepPeAb, AOAKHBI OT-
Be4aTh 3aKOHOMEPHOCTSIM AUYHOCTHOTO Pa3BUTHUS
pebenka. AeTH, 00YJAIOMUXCS B KOPPEKIIMOHHBIX
KAACCaX — 9TO, B OCHOBHOM, A€TH C A€BHAHTHBIM
IIOBEAEHMEM, H TaK KaK OHH 9MOLIMOHAABHO HeypaB-
HOBEIIEHHBI, YYUTEAS C OIIACKOH OTHOCSITCS K 0Oyde-
HHIO MX Ha KOMITbioTepe (pe6sTa MOTYT 4TO-HHOYAD
MCIIOPTUTDH, cAOMATh). OAHAKO TaKMe AETH OYeHb
IyTKO BOCIIPHHHUMAIOT IIPOSIBAEHHYIO K HUM AI0OOBb
U OKa3aHHOe AoBepue. [IcIioAb30BaB HHTEPaKTUB-
HbIN KOMIIAEKC Ha YPOKe aHTAUFICKOTO SI3bIKA B Ta-
KOM KAAcCCe BIIEPBbI€, aBTOP CTATbH HAOAI0AAAQ, KAK
OepesXHO M AKKYPATHO yJalinecs: 0OpaliaAKCch ¢ AO-
BepEeHHBIMU UM KOMIIbIOTepamy, Briepsbie (!) BHU-
MaTeABHO OTHECAMCD KO BCeM 3aAAHSIM, BBIIIOAHHUAM
IIOCHABHBIE YIPOXXHEHHUsI AO KoHIa. IIpoBepenHbIe
METOABI ¥ IIPUEMbI PAOOTHI C OOBIYHOI AOCKOI MBI
COYeTaAM C HAOOPOM UHTEPAKTUBHBIX H MyAbTHMe-
AVMHBIX BO3MOXXHOCTEM.

Harma rieAb — OpraHusoBaTh 1 HAIIPABASITh AHY-
HYI0 MHUIMATHBY YYAIMXCS IT0 OAYYEeHHIO 3HAHHI,
CAEAQTD yPOKH AFOOMMBIMH U K€ AQHHBIMH, yIeHHe —
AOCTYIIHBIM U IPUBAEKATEAbHBIM, He IIpeHebperaTh
IIOBTOPEHMEM U AHAAU30M PaHee U3y4EeHHOro. JTO
AQeT BO3MOXKHOCTb BCeM YYAIIUMCsI yCBOUTD H 3a-
IIOMHHUTD y4eOHbIN MaTEPHAA B COOTBETCTBHU C HH-
AUBUAYAABHBIMU BO3MOXKHOCTsiMU. Heobxoanmo
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AQTh YYEHHKY IIAHC [IOAYIHUTH OLIEHKY 3a CBOM TPYA,
COTAACHO €ro AUYHBIM YCTAaHOBKaM. B momckax pe-
IIeHsI TPOOAEMBI MBI U3Y9aAU OCOOEHHOCTH AeTel
C OTKAOHEHMSIMHU B Pa3BUTHH.

Coraacuo Baacosoit T. V., AAs pAeTel, IMEIOIUX
OTKAOHEHMsSI B YMCTBEHHOM Pa3BUTHH, OCOOEHHO
BpeAHBI 00ydeHre Ha 3aBBIIEHHOM MaTepHaAe, Me-
TOAOM MHOTOKPATHOT'O IIOBTOPEHHSI IIAOXO OCMbIC-
A€HHOTO MaTepHaAd; 0OMAMe CAOBECHOTO 00ydeHuMs
B pacueTe Ha MeXaHUYECKOe 3A[IOMUHAHIE; YTeHHe
TEKCTOB U BOIPOC—OTBETHBIN MeTOA 6e3 omopsl
Ha HarASIAHOCTD, HA PeaAbHbIE AA€KBATHbIE IPEACTaB-
A€HU 10 [IPOYUTAHHOMY M HATASIAHO—AEHMCTBEHHOE
MBILIAEHHUE YYAIUXCSI; OIIePUPOBAHIE 3ayYeHHbIMU
nrramiaMu. Bee 06ydeHne AOAXKHO IIPOBOAUTHCS Me-
TOAOM IIPEAMETHO — IIPAKTUYECKOM AESITEABHOCTH
YYAIIUXCSI C peYeBBIM COIPOBOXKAEHHEM U AOAKHO
OBITH HAIIPABAEHHO HA BBIPAOOTKY IYCTh IPUMU-
THBHbIX, HO OCMbBICA€HHBIX, IIPABUABHbIX IIPEACTAB-
AEHHI I10 IPOMAEHHOMY MaTepPHAAY U IIPAKTUIECKUX
yMeHuil. OCHOBHBIM METOAOM OOYYEHIs AOAXKHA
CTaThb OPraHU3AMs IIOCTOSHHON aKTMBHOM IIPEA-
METHO — IPAKTHYECKON AESITEABHOCTH Ha YPOKAX.
B mpeAMeTHO — IIPaKTHYECKOM ACSITEABHOCTH AETH
C OTKAOHEHISIMH B IICHXHYECKOM Pa3BUTHU MOTYT
OBAAAEBaTh 3HAHUSAMH U YMEHUSMU B TAKOM CTEIIEHH,
4TOOBI OBIAU OCYII[eCTBAEHDI IPUHIIUIIBI CO3HATEAD-
HOCTH U AOCTYNIHOCTH O0b0ydeHus. Takum AeTsM
CAOXKHEe BCETro YIUTBCSI, BEAb B y4eOHOM Iporjecce,
a 0COOEHHO B U3YYeHUH MHOCTPAHHOTO SI3BIKA TaK
MaAO TOTO, YTO MOKHO ITIOTPOTaTh Ha OLYIIb, BBHIIIOA-
HUTb [IPAKTHIECKH, IIOIPOOOBATH HA BKYC.

Ha ypoxax HaMu HCIIOAB3YeTCsI HTEPAKTHBHAS
AOCKa, COBMECTHO C MyABTHMEAUMHBIM IIPOEKTOPOM
U KOMITBPIOTEPOM. DTO 3HAYUTEABHO Pa3HOOOPa3UT
YPOK, A€AQeT ero 60Aee HHTEPECHBIM, a TAKXKe IIpe-
AOCTaBASIET IIUPOKHE BO3MOXKHOCTH AASI IOATOTOB-
KU U [IPOBEAEHUS] 3aHSTHUI, B YACTHOCTH:

— paboTa C KOHCIIEKTOM YPOKa, KaK Ha TPaAH-
IITMOHHOM AOCKE;

— 3aITyCK Ha KOMIIbIOTepe Pa3AMYHbIX IIPHAOXKe-
Huil (porpaMM) U yripaBA€HHE UMU C TOBEPXHOCTU
AOCKU;

— pabota c rpadIueCKIMU 1 BEACOMATEPHAAAMY;

— HaHeCeHHe KOMMEHTApHeB IOBEPX OTOOpaa-
eMbIX Ha AOCKe MaTepuaAos (IPH 9TOM BCe CACAAH-
HbIe 3aIIMCH COXPAHSIOTCS B TAMSITH KOMIIBIOTEPA,

U CYILIeCTBYeT BO3MOXXHOCTD BO3BpAIJaThCs K UHTe-
pecyroiemMy MeCTy B KOHCIIEKTE CTOABKO Pa3, CKOAb-
KO 3TO HEOOXOAMMO);

— IpeABApPHUTEAbHAS IOATOTOBKA HEOOXOAMMBIX
AASL YPOKOB MaT€PHAAOB;

— U3MeHeHHe U AOTIOAHEHUEe ITOATOTOBAEHHBIX
MaTepHAAOB B IPOIeCCE IIPOBEAECHHS YPOKa.

Ha TpapMIIMOHHBIX YpOKax HAeT pa3BUTHE
MOHOAOTMYECKOM M AMasoruyeckoi peun. Ha xom-
IbIOTEPHBIX — 3aKpemnAeHHe. AAS 9TOrO yyaluecs,
KOHEYHO K€, AOAXKHBI TOTOBUTHCS AOMA, 3ay4MBaTh
HOBBIN ACKCHUYECKHI MaTE€pPHAA, BBIIIOAHATD I'PaM-
MaTHyeckue yrpaxsHeHus. Kommnbiorep momoraer
3aKpENUTDh IIPOMAECHHBIN TEOPETUIECKUN MaTepu-
aA M YBA€Yb UTPOM B CUTYal[UH, KOTAQ ACTEH TPYA-
HO 3aMHTEpPecoBaTh, OCOOEHHO B ITOAPOCTKOBOM
BO3pacTe. AASL 3TOTO HCIIOAb3YIOTCS dAeKTPOHHbIE
yueOuuku Way Ahead. Mrposbre mpuaosxeHus
K Y4eOHUKY COAEP)KAT MACCy UHTEPECHBIX 3aAQHUI
Ha pacIpeAeAeHHe CAOB IO AGKCHYECKHUM TeMaM,
ayAMpOBaHUE, IPAMMaTUYECKUE UTPOBbIE YIIPasKHe-
HUS, IIECHA CO CAOBaMH, YTO IIO3BOASIET YBEAUYHTD
00BbeM U IPOYHOCTD YCBOEHMSI H3y4aeMOIo MaTe-
pHaAa, yBEAUYUBAET IIO3HABATEAbHYIO aKTUBHOCTD
YYALUXCSA U IIOAAEPIKUBAET MHTEpPeC K IPeAMeTY.
IIpu npaBUABHOM PACIIOAOXKEHHUH, YAAQUHOM IIBETO-
BOM OpOPMAEHHH, HCIIOAb30BAHUU CXeM K TaOAULI,
TOAOCOBOM COITPOBOXXAECHUH (nponsnomeHHe IpH-
MEpOB Ha MHOCTPAaHHOM $I3bIKe) MaTepHuaA Oyaer
BOCIIPUHHMATHCSI A€T4e U OBICTpee, TaK Kak OyseT
3aAEMCTBOBAHA OOABIIAS YACTh PELIEIITOPOB.

AAs aeTel, KOTOpbIe ITO MEAMLIMHCKUM ITOKa3a-
HUSIM 00Y4YaI0TCS B KOPPEKIIMOHHBIX KAACCAX, OYeHb
CAOXXHO KOHLIEHTPMPOBaTh BHHUMAaHHE Ha OAHOM
IIpeAMeTe, OHH IIPAKTHIECKH He MOT'YT abCcTparupo-
BaTbCs. baaropapst BO3MOXKHOCTH OBICTPOIT CMEHbI
BHAOB A€SITEAbHOCTH, HHTEPAKTUBHBIN KaOUHET po-
CTO HeOOXOAUM B OOYUEHHUH TAKUX AETE.

A Tpu yCAOBUM HaAWYMS AOMAIIHHUX KOMIIbIO-
TEPOB y BCEX yYEHHKOB, MaTEPHAA MOXHO OyaeT
COXPaHATb Ha ITUPPOBOM HOCUTEAE U IIEPEHOCUTD
Ha IIK. MHorure yyamuecs c yAOBOAbCTBHEM CKa-
YUBAIOT SAEKTPOHHbIE y4eOHUKU U UIPOBBIE IpH-
AOXXEHHS K HUM U AOMa 3aHUMAIOTCSI aHTAUNCKUM
AOTIOAHUTEABHO.

Hcnoab3oBanue

KOMIIBIOTEpPA IIO3BOAAET

He TOAbKO MHOTOKPATHO ITOBBICUTD 3¢ PeKTUBHOCTD
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00y4eHUsI, HO ¥ CTUMYAMPOBATh YYAIIUXCS K AAAD-
HeFlIeMy CAMOCTOSITEABHOMY U3YYEeHUIO AHTAMFICKO-
ro si3pika. Ho, B ocHOBHOM, 3apa4a paboThI ¢ TAKMMHU
AETBMH 3aKAI0YAETCSI AQKe He B TOM, YTOOBI 00YIHTH
UX B COBEPIIEHCTBE AHTAUIICKOMY SI3BIKY, @ B TOM,
YTOOBI AAANITUPOBATD UX K COLIUYMY.

Best cucrema KOPpeKIIMOHHO — ITeAArorude-
CKOIl paboOTHI IpH3BaHA PeabUAUTHPOBATD U CO-
IIMAABHO AAAIITHPOBATh AHOMAABHOTO IIKOABHUKA
K PeaAnsiM OKPY>KAIOIEro MUPA, CAEAATD €r0 ITOA-
HOIIPABHbIM M aKTHUBHBIM TPY>K€HUKOM, KOTOPBbIIl
HapaBHE CO BCEMU AIOABMH MOXKET BKAIOUUTHCS
B TPYAOBYIO M OOLIECTBEHHYIO KU3Hb M IIPHHO-
CHUTH IOAB3Y 001mecTBy. VicrmoAp3oBaHHE KOMIIBIO-
Tepa B 00y4eHUH — He CAaMOL{eAb, He Pa3BAeUEHNE,
a TOABKO HAYaAbHAsI CTYIIEHb B apanTanuu. Beab
KOMIIBIOTEp B Hallle BpeMsI He POCKOLIb, 2 HE06X0-

AUMOCTb. 1 yMeHUe IPUMEHHTD ero B U3y4eHHU
SI3bIKA, COCTABAEHHH TabOAMI], AOKAAAOB, pedepa-
TOB HEOCIIOPHMO BaXKHO AASL KQKAOTO YYEHHKA.
EcAu MbI XOTHUM BOCIIUTATh 3A0pPOBO€ 06IIeCTBO,
TO AOAYKHBI Pa3BUBATh CAMOCTOSITEABHOCTD H OT-
BETCTBEHHOCTb Y KXKAOT'O YEAOBEKA, B TOM UHCAE
Y AIOAeH C HapyLieHUsiMuU pasBUTHsL. OIIBIT AOKA3bI-
BAeT, 4TO 9TO BO3MOXHO.

TakuM 06pasoM, pe3yAbTATOM HCIIOAb30BAHHS
HOBBIX MHTEPAKTUBHBIX TEXHOAOTHUI KaK CIOCO0a
MOTHBAIIMK PebsT, 0OYIAIOMUXCS B KOPPEKIIMOH-
HBIX KAACCAX, SIBASETCSI O0oAee AerKoe, CBOOOAHOE
U ObICTpOe MpOTeKaHue yIeOHOU AeSITeAbHOCTH
ydaierocsi, 6Aaropapst 4eMy CHHMAETCsI yTOMAsIe-
MOCTb (XOTSI caMa AeSITeABHOCTD COBEpIIAeTCS IPH
AOCTATOYHO BBICOKOM UHTEAAEKTYAABHOM U BOAEBOM
HAMPSDKEHHN ).
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Accompanist Job as Teaching Activities

Abstract: Work of a teacher-accompanist with students unqualified in music — drama faculty
students from dramatic arts institutes (future dramatic actors) and schoolchildren (vocal ensemble

of senior school students).

Keywords: accompanist, mission, art, intoning, transcribe, “singing head”, avocation
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PaboTa KoHUepTMelcTepa Kak BUp,
neparorm4eckom aesatTesibHOCTU

Annortanumsi: Pabora meparora-KoHIjepTMeNCTepa C My3bIKAABHO He IIOATOTOBAEHHOM
aAyAUTOPHEN — CTYA€HTaMHU aKTEPCKUX KypPCOB TeaTpPaAbHBIX BY30B (6YAYH.II/IMI/I ApaMaTH4eCKUMHU

aKTép aMI/I) u BOCIMUTAaHHUKaAMH

OTAEACHHUH

AOTIOAHUTEABHOTO  OOpasoBaHUSI  AeTel

06me06P330BaTeAbHI)IX IIIKOA (BOKaAbeIﬂ aHCaMOAb CTaleIeKAaCCHI/IKOB).
KaroueBbie caoBa: KOHHCPTMefICTep, MUCCH, HCKYCCTBO, HHTOHHPOBAaTh, TPaHCIIOHHPOBATh,

«<I10101asl rOAOBa >, IIPU3BAHUE

«Ymobvt nonumamo my3vikarsbHy10 petb 60 BCeti e€ CO0ePHAMEeALHOCU, HYHCHO UMmemb 00CMArmo4Hbili 3anac
3HAHUIL, BbIX00AUIUX 3 NpedeAbl CAMOTi MY3biKU, 00CAMOUHbLIL ICUSHEHHBII U KYALMYPHDLTL onbim, HAdo Obimb

4eA08eK0M 00ALLULO020 ymau 60AbLUL020 uyscmaea>.

B My3bIKaAbBHOM Mupe KOHL[epTMeHCTep Hy-
JKEH BCETAQ U Be3Ae: B MY3BIKAABHOI IIKOAE, TBOP-
YeCKUX By3aX, Ha KOHIIEPTHOM! 9CTPAA€E, B XOPOBBIX
U XOpeorpadprIeckux KOAAEKTHBAX, My3bIKAAbHbIX
U ApaMaTHYeCcKUX TeaTpax. bes xoHueprmericTepa
He 00X0ASITCs 00111e006pa3oBaTeAbHbIE MIKOABL, AOMa
TBOPYECTBA, XYAOKECTBEHHO-ICTETHIECKHE [JEHTPBIL.

IleAp U 3apa9a AQHHOM CTaThbu — 0606mUTH
MHOTOAETHUIM COOCTBEHHBIM OIIBIT IIEAArOTH-

K.I' Mocmpac.

«TexHuka NUAHUCMA 6 20A08€, A He 6 NAALYAX>
. Aucm.
YEeCKOM M KOHIIEPTMEMCTEPCKOM AEATEABHOCTU
Ha IpuMepe 0c060 crienupuaeckoi paboTsI C My-
3BIKAABHO HEIIOATOTOBAEHHOM ayAUTOPUEH — CTY-
A€HTaMH aKTEéPCKHUX KyPCOB TeaTPAAbHBIX BY30B
(6yaymumu ApamMaTHYeCKUMH aKTEpPaMH) Ha 3a-
HATHSIX BOKAAOM U BOCITUTAHHHKAMHU OTAEACHUS
AOTIOAHHTEABHOTO 06pa3oBaHus obieobpasosa-
TeAbHOI1 MKOABI (BOKaABHBIN aHCAM6AD CTapiie-
KAAQCCHHKOB).
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KonneprmeiicTepcTBO — 9TO My3BIKAHTCKAS
MECCHSI, 9TO 0C000€ HCKYCCTBO CO3AAHIS aHCAMOAS,
B KOTOPOM, IIPH IIOAHOM XyAOXK€CTBEHHOM PaBHOITPa-
BUU COAMCTA U KOHILIEPTMeNCTepa, IOCACAHUH BbIBO-
AT Ha IEPBbIH MAAH Ay4lIHe CTOPOHbI COAMCTA, CAU-
BasiCh C HUM B €AHOE 1]eA0€, HO OCTaBasICh IIPH 3TOM
«B T€HU>» TAKUM 00Pa3oM, YTOObI IAPTHS AKKOMITA-
HeMeHTa BOCIIPHHUMAAACh KaK HEYTO caMo o6t pas-
yMeromeecs, HEOTACAUMO€ OT IIAPTHH COAMCTA.

TakuM o6pasoMm, pabora KOHIjepTMeHcCTepa
HUKOTAQ He AOA’KHA CBOAMTBCS K 3aAa4e TOABKO aK-
KOMITAaHEMEHTA, IOABIT PhIBAHM ], MEXaHMIECKOTO CO-
IIPOBOXKACHHMSL.

B pabore koHIepTMeliCTEpa COEAMHEHBI TBOP-
JecKasl, ICIOAHUTEAbCKasl, TeAArorudeckas 1 Mcu-
xXoAorndeckas QyHKIUH.

KonnepTmeiicTep — 9TO MY3bIKaHT, KOTOPbII
IIOMOTaeT COAMCTaM Pa3y4HMBaTh ITPOU3BEACHHS,
TPaKTOBATh MX, KOTOPBIN OCYIeCTBASIET, paKTHYe-
CKH, paboTy AUPIDKEPA U OPKECTPA OAHOBPEMEHHO.

Konrneprmerictep A0AKEH YMeTb KOHTPOAUPO-
BaTb Ka4eCTBO MCIIOAHEHHS, HAIIPaBASITh, IOMOTaTh
COAMCTaM Ha OCHOBE 3HaHMS UX ClelHPHIecKUX
TPYAHOCTeH. DTO APYT, HACTaBHHK, OIIOPA, TOMOII}-
HUK, He AQIOIUMI YI€HUKY-UCTIOAHUTEAIO < YIIacTh> .
A AASL 3TOTO KQXKAOTO YYeHHKa HaAO MCKPEHHO I10-
AIOOUTD ¥ CTPEMUTHCS IOMOYb YCTPAHUTD HMEHHO
€ro MHAUBHAYaAbHbIE IIPOOAEMbI, HAXOAUTh HHAH-
BHAYAABHBIA IIOAXOA K KOKAOMY, IIOAOUpast AASL
KaKAOI'O CBOHM < KAKOY>>.

Konnjepr™meriicrep A0AKeH 00AapaTb MHOXe-
CTBOM YMEHHH M HaBbIKOB:

— BAAA€HHE HHCTPYMEHTOM

— mapTHEPCKOe aHCAMOAeBOE Uy ThEé

— TOHKHM CAYX

— 3HaHMe HCTOPUM MY3bIKH M MY3bIKAABHbIX CTUACH

— XYAOXXECTBEHHBIN BKYC

— 6bicTpas peakuus (yMeHue BOBpeMsS MOA-
XBaTUTbh, «IIOMMaTb> COAMCTA, CYMETb CACAATD TaK,
4TOOBI OMINOKA COAMICTa OCTAAACh HE3AMETHOM AASI
CAyIIaTeAs, IOACKA3aTh My3bIKOI1, TIOBECTH 32 COOO1,
CHATD HAIIPsDKEHUE, IIAHUKY 34 CYET YBEPEHHOM BbI-
Pa3UTEAbHOM UTPbL)

— yMeHHe HaMepeHHO YIPOCTHUTD QaKTypy aKKOM-
ITAHEeMeHTa, UTPast, IPAaKTUYEeCKU TPUMHUTUBHO, C IJeABIO
HIOMOIIY YIE€HHKAM Ha IIepPBOM JTarie 00ydIeHrst

— YTeHHue C AHCTa

— TPaHCIOHHUPOBAHHUE B AIOOYIO TOHAABHOCTb

— MOAGOP TI0 cAyXy (CHATHE C OPUTHHAAR) 1 3a-
IIMCh HOT

— YMeHHe BBIAEASITb B MY3BIKAABHOM TEKCTe
TAQBHOE, CAMO€ CyIeCTBEHHOe

— 00AaAATb MHOTOYPOBHEBbIM BHUMAHHEM: CBOSI
IIAPTHsI, COAKCT, 3ByKOBOM OaAQHC, XyAOXKeCTBEHHBII
3aMBICeA.

— apTUCTH3M.

OAHO¥ 13 CaMBbIX PacIpOCTPAHEHHBIX 0COOEHHO-
CTell HeITOATOTOBACHHBIX B MY3bIKAABHOM OTHOIIE-
HHUM YYEHHUKOB SIBASIeTCS HeyMeHle HHTOHHPOBATh
MEAOAMIO CAMOCTOSITEABHO, 63 OAHOBPEMEHHOTO
e€ BocrpousBeaeHHs Ha ¢oprenuasHo. IlosTomy,
He TOABKO MOXKHO, HO ¥l HY>KHO AyOAMpoBarh map-
THIO COAMCTA, HO 005I3aT€ABHO B BOKAABHOII MaHepe
U QppasupoBKe, ATH 32 YIEHUKOM, UCTIPABASATD U Ha-
TIPaBASITh €0, 6YKBAABHO ABIIIATH C HUM B YHHCOH.

YacTo yyeHHMKH He YAABAMBAIOT METPOPHUTM,
¥ IPUXOAUTCS He TOABKO TI]ATEABHO OTPabaThIBATh
MOMEHTBI BCTYTIACHHS U TIAy3bI C IIOMOIIBIO CUETA,
HO M He3aMeTHO, HO B TO ke BpeMs O4eHb YETKO
M IOHSTHO NOKa3bIBaTh MOMEHT BCTYIIAEHHS I'O-
AOCa, T. € OBITb AUPIDKEPOM.

Ouenp 3QpPeKTHUBHBIM B 3TOM OTHOIIEHHH SIB-
AsIeTCS MIPUEM CTONTAMMAa, KOTOPBIN CIIOCOOHBI
YCABILIATh BCE ¥, DAAropapsi aToMy, 6€301mnb0IHO
BCTYIIMTD B HY>KHbIF MOMEHT.

OueHb BaXXHOM U HENPOCTOM 3apaueil SIBASeTCS
HAy4UTDb pe6SsT BCTYNATh B A3HAYAABHO 3AAQHHOM
BO BCTYIIACHHH T€MIIE, T. €. BKAIOYAaThCs B IPOH3Be-
AeHHe y>e C IIepBbIX 3ByKOB (pOPTENHaHHOTO BCTy-
TIIAHHS], 2 He B MOMEHT BCTYTIA@HHMSA roAoca!

Hepeako IpHXOAUTCS CTAAKMBATBCSI C IIPOOAEMOIT
HeyMeHHs BOCIPOU3BOAUTb MEAOAUIO BOKAABHOI'O
TIIPOM3BEACHIS AQKe IIPH €€ AyOANpOBaHUHU Ha GopTe-
IIMAHO, T. €. C 9AeMEHTAPHBIM HeIIOIIAAAHHEM B HOTBL
Hu B koeM cAydae, HeAb3sl Ha TAKOTO y4eHUKA HAH CTY-
AEHTA «MaXHYTb PyKOM > U TOABKO IIPHCIIOCAOAUBATD
AASL HETO CyTy00 HIPOBbIE, « Pa3sTOBOPHbIE>» IIPOU3Be-
AeHus. Bo3aMO)XHO, AeAast yIIOp Ha 3Ty CTOPOHY AQpO-
BaHU, HEOOXOAMMO Pa3BHBATh CAYX, KOOPAMHAIIUIO
CAyXa M1 TOAOCA, ¥, B 9TOM HalIPaBACHUH, ITPU AOAKHOM
IIeAQTOTMYECKOM MACTePCTBE, TAKTE U TEPIIeHUH MOX-
HO AOOUTBCSI O4eHb GOABIINX YCIIEXOB.

B oTOil CBSI3M XOTEAOCh OBI OCTAHOBUTHCS
Ha HEKOTOPbIX METOAAX H IPHEMAX 00yUeHHs <I10-
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IIAAQTD B HOTBI>». [T0CKOABKY AF0OAst MEAOAUSI — 9TO
BCErad COOTHOIIEHHE 3BYyKOB IO BBICOTE, TO OYeHb
a¢p$peKTHUBHOI OKa3aAach paboTa c BOOOpakeHHeM,
IpeACTaBA€HHEM KOHKPETHBIX (PU3HYECKHX AeH-
CTBUH. AASL CTYA@HTOB-aKTEPOB 9TO, PaKTUIECKH
XOPOIIO 3HAKOMBIH pazaea obyderus — ITQA.

1. IIpsoKOK B HE6O

ITepBbIM 3TaIIOM 3TOM PAOOTHI SIBASIETCS CAYXO-
BOI1 AaHAAM3 HAIIPABACHUS M XapaKTepa ABIDKEHHUS Me-
AOAWH: BBEPX AU BHU3, IAABHO MAU CKAYKaMH, €CAU
CKaYKaMM TO HACKOABKO IIHPOKUMH.

Bropoii aTanm — Bocnpon3BeaeHHe MEAOAMH ITy-
TEM ITPEACTABACHHS KOHKPETHOTO PpU3NIECKOTO Aei-
CTBMSL: IOABEM HAH CITyCK 10 ACCTHUIIE, 3aTIphIrBaHKe
Ha CTYA, CTOA, Ha KPBIIIY, IIPBDKOK «B HE00>, CIIPbI-
TMBaHUe B OBPAT, CITyCK B TIOABAA U T.11. Taxue oueHb
KOHKPETHbIe 3pPUTEAbHbIE IIPEACTABACHHS TIO3BOASIOT
YUEHUKY «BCTaTb> Ha Hy>KHYIO BHICOTY 3ByKa.

OdeHb AIOOST YYEHUKU U CTYACHTBI CHCTEMY
3TaKel MHOTO3TAXHOTro 3paHMsA. Ecam 3Byk BbI-
COKWUI1, 3HAUUT HAAO 3a0paThCsl Ha BRICOKHI 9TaX,
npuyéM, 06s3aTeAbHO KOHKpeTHb (S-i,7-i1,10-it
uT.A.). Ecan 3ByKu B cepepnne Teccutypsl, 3HaYUT
MbI Ha 3-M 9TaXke, a €CAM HU3KKMe — Ha 1-M, B IoA-
BaAe, B MeTpo... Hapo HeMHOro nopAHATbCS, 3HAUUT
<HAEM> MAM <IIPBIraeM> Ha 2-M 9TaX U T. A.

OnbIT MOKA3bIBAET, YTO STOT HEXUTPHIH METOA
IPeKPacHO paboTaeT U MMOAXOAUT AASI AFOOOTO BO3-
pacra. 3pech, AyMaeTcs, 6yAeT yMeCTHBIM KPaTKUit
HCTOPUYECKHUIT 9KCKYPC B AIIOXY My3BIKAABHOTO 6a-
POKKO, KOTAQ KOMITO3UTOPbI HEPEAKO IPUMEHSIAH
TaK Ha3bIBaeMble MY3bIKAABHO-pPUTOpUYECKHEe UTY-
PBl, 3ByKOBbIe pOPMYADI AASI BRIPAXKEHHUS PA3AUYHBIX
JIyBCTB U IIPEACTaBAHHI. TaK, B peAUTHO3HOM CUM-
Boauke M. C. Baxa, mocTynenHoe AB>KeHHe BBepX
O3HaYaeT BOCXOXAEHHUeE, BO3HeCeHHe, BOCKpeCeHue,
HEPEeAKO BCTPEYAIOTCS Takke PUIypbl HUCXOXKAE-
HUS, KpyTa...

Emé opnn ouenp 3 peKTHBHDIN NPpHEM — Ae-
TAAbBHBIN AaHAAM3 PUCYHKA MEAOAMHU KaXKAOTO CAOBA
texcra. Hanpumep, caoBo CIOAA Hapo mpomeTsb
B MHTepBaAe U S BBepX, a Halll y4eHUK, Halll CTYAEHT
He MOXeT ObICTPO COPUEHTUPOBATHCS H 3ATIOMHUTD
3TOT MEAOAUYECHIT XOA, U TOTAQ MbI ITOACKA3bIBaeM,
4TO Ha caore AA HapO MPBHITHYTH BBEPX, U YEAOBEK
He TOABKO «BCTAaéT> Ha HY>KHYIO HOTY, HO U $HKCHU-
PYeT 9TOT MOMEHT «IIPbDKKa> B ITAMSTH.

2. Her — «moxomieii roAoBe »

‘{pessmqafmo BAKHOM 3apavueil B pa60Te C BO-
KaABHBIM KOAAEKTUBOM SIBASIETCSI aKTHUBHOE BKAKO-
JyeHHe BCEro OPraHH3Ma, BKAIOYEHHE TeAa
B IPOLEeCcC MeHus. TOABKO B 9TOM CAyYae MOXKeT
OBITH OOeCIIeyeHO TOAHOIJEHHOE 3BYKOU3BAEUEHHE,
AOAKHASI 9HEepreTHIeCcKas M0AQYa My3bIKAABHO-
ro MaTepHaAa. AAsl 9TOro HEAOCTATOYHO TOBOPUTD
ydeHHKaM, HarpuMep: «IIpeacTaBsre cebe, 4TO BBI
UAETE B OOM ... >, 3TO HUYETO HE AACT ¥ He U3MEHHT.
Hy>xHbI KOHKpeTHbIe IPHEMBI:

1. ITOA-nmamaTh pU3NIECKUX ACHCTBHIH, A IMEH-
HO KaK Obl BKAIOYEHUE YCHAUM AASL IIPEOAOAEHISI
TIPEMSATCTBUI IIPH ABUKeHUH (MATH HABCTPEdy CHAD-
HOMY BETPY, HATH B BOAE, CTUOATh XKeAe3HBII IIPYT,
BBITACKMBATb U3 IPONACTH 32 BEPEBKY M T.11.)

2. BkAroUeHMe COCTOSIHUS pacCep>KeHHOTO, BO3-
MYLEHHOTO YeAOBEKA, 3ACTABASIOIEe OBITh AaBTOMA-
THUYeCKH SHEPTUYHBIM.

3. Ham opranusM — mrap, HallOAHEHHBIH, Ha-
YUHEHHbIN BoAmeOHbIM apoMaroM. Ecan map cay-
THII, — HeT 00BEMa, 3BYK IIAOCKHIL, HEIIOAETHBIH,
ropaosoit. Pabora ¢ AbIxaHueM.

4. HapouuTas apTUKYASIIIUS TEKCTA — AKTHB-
HO€ CAOBO, 0COOEHHO COTAACHBIE 3BYKU.

OTH HeXUTpbIe IIPUEMBI ITO3BOASIIOT AQXKe Ca-
MbIM HETIOATOTOBAEHHBIM, a TaKXe He 06Aaparo-
IDUM OCOOBIMHM MY3BIKAABHBIMHU CIIOCOOHOCTSIMHU
BOCIIUTAaHHUKAM, AOCTHIaTh IIPEKPACHBIX Pe3yAb-
TaTOB — AOCTATOYHO YMCTO HMHTOHUPOBATH, OBITH
APTUCTUYHBIMU U CBOOOAHBIMU, AOHOCHUTDH CMBICA
MY3BIKAAPHOT'O IIPOU3BEACHUs], OBITh UHTEPEeCHbI-
MH CAYIIATeASIM, & 3HAUUT MOBBIIIATh CAMOOIIEHKY
Y BCECTOPOHHE Pa3BUBAaThCSI.

Pa6ora KoHpepTMeicTepa siBAsieTcs, 0e3-
YCAOBHO, BOCHHTAaTE€AbHO-IPOCBETHTEAbCKOM.
Heo6x0AuMO pasbupars copepsKaHie My3bIKaABHBIX
IPOU3BEAEHUH, 0OBSICHATD, PACCKa3bIBATh, 3ACTaB-
ASITh AyMATh, 3aCTaBASITD 3aAABAThCS BOIpocamu. Bcé
3TO — 3aAaya BOCIIUTAHISI AYILIH, BOCIIUTaHUE 00-
Ieil KyABTYPBI, XYAOXKECTBEHHOT'O BKYCa, IPHUBUTHE
AIOOBH K HACTOSIIIIEMY HCKYCCTBY.

Taxum 06pasom, paboTa KOHIEEpTMeECTEpa —
aTO, paKTHIeCKH, paboTa meparora, 1, rAaBHOM
€€ 0COOEHHOCTDIO SIBASIETCSI MHOTOQYHKITHOHAAD-
HOCTH ¥l YHUBEPCAABHOCTb.

Konneprmeiicrep — 9T0 Impu3BaHue.
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MporpamMmmMmHag nognepxka counasibHO-npogdeccuoHaNbHOro
camoonpepaeneHnd neparoroe B oopasoBaTtesibHOM npouecce
OopraHusauuvii AOoNOoJIHNTENIbHOro o0pa3oBaHud Neparoros

Annoranusa: B craTbe packpbiBaeTcsi BAPHAHT METOAMYECKOM U IPOrPaMMHOM ITOAAEPKKHU
COITMAABHO-TIPOPECCHOHAABHOTO CaMOOIpeAeAeH s IeAaroros. IIpeacTaBaeHa AOTIOAHUTEABHAS

mpodecCHOHaAbHASL IporpamMma

IIOBBIIICHHWA KBaAI/I(l)I/IKaHI/II/I II€AQIrOroB

«ConmnaabHO-

l'IPO(l)eCCI/IOHaAbHoe CaMOOIIPEACAECHIE TIEAATOTAa>»>, KOTOPasd PEKOMEHAYETCS K HCIIOAb30OBAaHHIO

B paboTe C MOAOABIMH ITeAATOTAMH.

KaroueBbie caoBa: MOAOAOM II€AQror, COI_II/IaAI)HO-HpO(l)eCCI/IOHaAbHOE CaMOOIIPEACAECHIE,

IIporpaMma IOBBIIIEHH KBaAI/I(l)I/IKaL[I/II/I.

ITpobaemMa  corMaAbHO-IIPOPECCHOHAABHOTO
CaMOOIIPEAEACHHMS MTEAATrOTa U er0 MeTOAMYECKOMN
U IPOTPAaMMHOM IIOAAEPKKHM KpalHe aKTyaAbHa
B YCAOBHSIX COBPEMEHHOI COIJIOKYABTYPHOI U 00-
pa3oBaTeAbHOM ACHCTBUTEAbHOCTH. Tak Kak mporiecc
COLIMaABHO-ITPO($ECCHOHAABHOTO CAMOOTIPEACACHHUS
IIeAArOrMYeCKOTO pabOTHHKA 3aKAIOYAeT B cebe 1mo-
TEeHIIMaAbHbIe BO3MOXKHOCTH AOCTIDKEHHs Ooaee
BBICOKOTO YPOBHs Pa3BUTHS OTA€ABHON AUYHOCTH
IleAarora, COBpPeMeHHOM CHCTeMbl 0Opa3oBaHMS,
obmjecTBa B 1jeAOM. AKTYaABHOCTD 3TOM ITPOOAEMBI
00yCAOBAEHA CACAYIOIIMMU OOCTOSTEAbCTBAMH:

1) cyulecTBeHHbIMH MHHOBAIJMOHHbIMH H3Me-
HeHMSIMH B 00pa30BaTeAbHBIX CHCTEMAX, CBS3aHHbIX
C AeMOKpaTH3aljiel 1 ryMaHu3anuen yue6Ho-BoC-
nuTaTeAbHOrO mporecca. OTcropa mpobaema cBo6o-
AbI CAMOOIIPEACACHHS U CAMOPEAAU3AIIUH YUUTEAS
B U3MEHUBIIENCS IMKOAE CTAHOBUTCS OAHOM U3 BaXK-
HeWIunx;

2) OCOGEHHOCTSMH TEPeXKUBAEMOTO MIKOAOH
IEePHOAA, KOTAQ TpEeXHHE MHPOBO33pEHYECKHe
U IpodecCHOHAAbHbIE OPHEHTAIlMM BO MHOTOM
He COOTBETCTBYIOT PeaAbHOM KU3HH, a HOBbIE elle
He c)OPMHUPOBAAKCH B IIOAHOI Mepe [1];

3) CEropHs MeAaror HAXOAMTCS B YCAOBHUAX <« HH-
popmarioHHOro 6yMa>, B LIEHTpe MepeKpPeCcTHOTO
(ToAYac MPOTUBOPEYMBOrO) MOTOKA MHPOPMAIIHH:
Iy OAMIIICTHIECKOR, IEAATOTHIECKOIT, PHAOCOPCKOT,
ncuxoAsormdeckont u Ap. Ilepea meparorom Bcraer
pobaeMa OpreHTaluy U 0TOOpa MHPOPMALIUH, IIepe-

CMOTpa CBOeH MpoPeCCHOHAAPHOM « SI-KoHIenmm>,
IPEeXHUX POPM U METOAOB PabOTBL

B aTHx ycAOBHSIX 0CO60 BO3PACTAaeT POAb CHCTe-
MBI TIOBBIIIEHHUS KBAAUPUKALUK PabOTHUKOB 0bpa-
30BAHM, H, [IPEXKAE BCETO, ee AAAINTUBHOM PyHKI[UH,
CBSI3QHHOII C IIEPEIIOAIOTOBKO YeAOBEKa K OBICTPO
MEHSIIOIIMMCSI YCAOBHSAM O0OpasoBaHusi U 06ire-
CTBEHHO )XU3HH, 1 CIIOCOOCTBYIOMIEN TBOPIECKOMY
POCTY I1eAarora, yAOBAETBOPEHHIO €0 MHOr000pas-
HBIX AyXOBHBIX TIOTPeOHOCTeIL.

B aTOM cMbICAe OpraHHU3aLOHHBIE (OPMBI, Me-
TOABL, CaM IIPOL}eCC OOYYEHHsI B OPraHU3ALHIX AO-
IIOAHUTEABHOT'O 0OPAa30BaHISI [IEAATOTOB, [IEAATOTU-
YeCKHe YCAOBHS B [IEAOM AASL IIEAQTOTOB CTAHOBSITCSI
B)XHEFIIIM KOMIIOHEHTOM HX ITPO(eCCHOHAABHOTO
06pa3oBaHUs U CAMOOIIPEAEACHHSL.

PaspaboTanHast Hamu donoAHUMeAbHAS npogec-
CUOHAALHAS NPOZPAMMA NOBbIUUEHUS K6AAUPUKAYUL
nedaz0208 «CoyuarbHo-npoPeccuoHarbHoe camoonpe-
desenue nedazoza> peKOMEHAYETCSI K UCITOAB30Ba-
HUIO B Pa0OTe C MOAOABIMH YUHTEASIMH, MOAOABIMU
KAAQCCHBIMH PYKOBOAHUTEASIMH, MOAOABIMH [IEAATOT U~
4eCKUMH PAOOTHUKAMHU YIPEKACHHI AOTIOAHUTEAD-
HOro 06pa30BaHuUsl IKOABHUKOB (C IIEAArOrMYeCcKUM
CTaXkeM PabOTHI AO 3-X A€T), C PyKOBOAHTEASIMH, 3a-
MEeCTUTEASIMU PYKOBOAUTEAEH 001ie00pa3oBaTeAb-
HbBIX OPTaHHU3AINI, KAACCHBIMU PYKOBOAUTEASIMH,
YUUTEASIMHU LIKOA, A TAKOKe C IPEeIIOAABATEASIMHU Op-
raHMU3AIUI CPeAHEro IPOPeCCHOHAABHOTO U BBICIIIe-
ro obpasoBaHus. [ToayueHHble B paMKax U3ydeHUs
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IIPOrpaMMbl TEOPETUIECKUE 3HAHMS IIPOBEPAIOTCS
Ha OIIbITE IIPAKTUYECKON AEATEABHOCTH IIEAATrOTOB.
C o011 11eAbIO B AQHHBIN KypC BKAIOUEHBI 3aAaHHS
10 CAMOAUATrHOCTHUKE, SAEMEHThI ICUXOAOTUYECKOTO
TPEHHUHTA, POAEBbIE MI'PBI, AaHAAU3 [TEAATOTHIECKHUX
CUTYALUII 10 IPObAeMe UCCAEAOBAHMS, IIPEAYCMO-
TPEeHO IIOAy4YeHUe OOPATHOM CBSI3H.

ITpeaAroskeHHBIH KypC IPU3BAaH PeaAU30BaTh CAe-
AYIOIIHME LIeAH:

— COBepUIEHCTBOBaHKE MPOJPeCCHOHAABHO-TIe-
AArOTUYecKOM KyABTYPbI M COLIMAABHO-TTpOdeccro-
HAABHOTO CaMOOIIPEAEACHHUS IIEAArOTOB;

— IOBBIIIEHHE YPOBHA COIIMAABHO-TIPOdeCCHO-
HAaABHOI'O CaMOOIIPEAEACHHM IIEAATOIOB;

— dopMupoBaHHe MOTUBAIJMOHHOM IOTOBHO-
CTH y CAyHIaTeAeH KyPCOB IOBbIIEHMs KBAAUPHKa-
1K K paboTe I10 IOBBIIIEHHIO YPOBHS KX COIJUAABHO-
IpoQeCcCHOHAABHOTO CAMOOIIPEACACHHSL.

AocTiKeHre 9THX IjeAel IIPEATIOAAraeT pelleHue
CAEAYIOIIUX 3aAa4:

— AQTh oblIjee MPeACTaBACHHE O POAH U 3HAYEHHU
COILIMAABHO-TIPOPECCHOHAABHOTO CaMOOIIPEACACHHUS
B TBOPYECKOM CAMOP€AAM3ALIMH M CAMOPa3BUTHH AUY-
HOCTH II€AArora;

— pa3BUTHE Y IEAATOTHYECKUX PAOOTHHKOB CIIO-
COOHOCTH CTPOUTDH B3AUMOOTHOIIEHHUS C KOAAETAM,
O0YYAIOIINMICS U UX POAUTEASIMU HA KOHCTPYKTHUB-
HOH OCHOBE;

— ¢opmMupoBaH¥e y pabOTHHKOB 06111e00pa3oBa-
TEAbHbIX OpTaHM3alMil YMEHHI aHAAM3a TIeAArOruye-
CKUX CUTYal[Ul B KOHTEKCTE Pa3BUTHUS CBOEIO COLU-
AAPHO-TIPOPECCHOHAABHOTO CAMOOIIPEACACHNS;

— COBEpIIEHCTBOBAaHHE BAAAeHMI B (OpMU-
POBaHMM M Pa3BUTHH AMYHOCTHOM IIO3UTHBHOM
«S]-koHIlenuM > Teparora, TBOPYECKOM CaMOpeaAHt-
3allMU ¥ CaMOOCYIIIeCTBACHHS;

— ofy4eHre YMEHHIO aKTHBU3HPOBATH IIPOLIECC
COLIMAAPHO-TIPOPECCHOHAABHOTO CAaMOOIIPEASACHHUS
IIeAArOra;

— oOyJeHHe yMEHHIO MOAEAHPOBATD yIIPaBACHHE
IIPOIIECCOM COIJMAABHO-ITPO(ECCHOHAABHOTO CaMO-
OIIpeAEAEHHSI ITEAATOTa B YCAOBHSIX CPeABI 00pa3oBa-
TEAbHOM OpPraHU3alMU U COLIMAABHOI'O ITAPTHEPCTBA.

3aHATHSA CO CAYIIATEASMH IIPOBOASITCS B Pa3ANY-
HBIX pOpMax:

— A€KIMY — IPY U3YIE€HUHU TeOPETUIECKUX ITPO-
oAeM;

— CeMHMHApbl — IPHU PACCMOTPEHUU BOIIPOCOB
AASL CAMOCTOSITEABHOM IIOAOTOBKH, UCITOAB3YSI PEKO-
MEHAOBAHHYIO AUTEPATYPY, COOCTBEHHBI IIpaKTHye-
CKUI OTIBIT;

— IIPaKTHYECKHe 3aHATHA — IIPU IIPOBEACHHH
IIeAArOTMYeCKOrO TPEeHHHTA.

OrnrrMaAbHBI XapakTep obydeHus obecrednBa-
€TCs 3a CYEeT: 1) BBIABACHUS] HHAUBHAYAAbHbBIX HHTe-
PecoB U CIIOCOOHOCTENN CAYILIATeAH U HX y4eTa IIPU
CO3AQHHU OAATOIIPHUSATHBIX YCAOBUH AAST OCMBICACHUSI
Y CCTE€MATHU3aI[UH IIOAYYEHHbIX 3HAHHMI; 2) VHUITH-
MPOBaHUU pePAEKCUHU CAYIIATEeAeH IO IIOBOAY CBOUX
AENICTBUI, 0OecIieYrBaroleil OCBOEHNEe MU CyObeK-
THUBHOM ITO3ULIMH B IIPOLECCE B3AMMOAEHCTBHS C APY-
TFIMU YYaCTHUKAMHU ITeAATOTHIECKOTr0 CO00mecTBa [3].

3aHATHS CTPOSTCS Ha 6a3e BHIACACHHBIX 10 KaXK-
AOM TeM€e OCHOBHBIX IIOHATHI, COOTBETCTBYIOIIUX BO-
IIPOCOB AASL OOCY)KACHHS U IIPAKTHIECKUX 3aAAHMUIL
IIpu moAroToBKe K 3aHATHSM CAYIIATEAH AOAKHBI
UCIIOAB30BaTh 3HAHUS, IOAYYEHHbIE Ha AeKIIUAX, IpU
HU3YYEHUU AUTEPATYPHI, COOCTBEHHDIN >KU3HEHHDIMN
U Ieparormdeckuii ombIT. IIpeamoaaraercs sbimoa-
HeHVe TBOPYECKON HaydHOM paboTel — pedepara
C IIOCAEAYIOIIEH 3AIUTOM €r0 OCHOBHBIX IIOAOKEHUI.
B xoHI1e n3ydeHHs Kypca IPeATIoAaraeTcsl HTOroBas
aTTECTAITHs B BUAE 3aUeTa.

OcHoBHBIMU TTOKa3aTeAsIMU 9P PEeKTUBHOM Aes-
TEABHOCTH ITPOTPAMMBI SIBASIOTCSL:

1. IToBpimeHne ypoBHs COLIMAABHO-TTPOdeccHo-
HAABHOTO CAaMOOIIPEAEAEHIISI [IEAATOTMIECKHUX PaboT-
HHUKOB.

2. ITospimenvie 3¢ PeKTUBHOCTH IOATOTOBKH IIpe-
IIOAQBATEABCKHX KaAPOB.

3. ObecreueHne yCAOBUI AASI 3AKPETIAEHHS MOAO-
ABIX [IEAQTOTOB H OYAYIIHX [IEAArOrOB B 001r,e06paso-
BaTeAbHBIX OPTaHHU3AIUSX.

4. Obecneyenne MHPOPMALIIOHHO-METOANIECKOH
TIOAAEPKKOI IIEAATOTHYECKHIX PAOOTHHKOB.

IIporpamma paccymMrana Ha 72 4yaca, OCBOEHHe
KOTOPOTO OCYHIECTBASIETCS B PaMKaX ayAUTOPHOM
M CAMOCTOSITEABHON PaboThI caymiareaeit. Kypc pac-
CYMTAH Ha 26 9aCOB — AEKIJHI1, 26 9aCOB — CeMUHAp-
CKHX 3aHATHH U 12 9acOB — MPaKTHYIECKUX 3aHATHUI.
ITo OKOHYAHMHM 3aHATHI IPeAYCMOTpeH 3auet (4 uaca),
AASL TIOAYYeHHsI KOTOPOT'O CAYLIATEASIM HEOOXOAUMO:

— OBAAAETb OCHOBHBIM KaT€rOPHAABHBIM arllla-
parom;
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— 3HaTb BeAyIIHe HAEH COIMAABHO-TIPOJeccro-
HAABHOTO CAMOOIIPEAEACHHSI ITeAATOTOB;

— OBAQAETD TeXHOAOTHYECKHUM ITOAXOAOM B Opra-
HH3aIIUH COIIMAABHO-TIPO$ECCHOHAABHOTO CAMOOIIpe-
AeAeHMS [IeAATOTOB;

— IIOHHMMATh CYIIHOCTb ¥ OCHOBHbIE (YHKIIUU
YIIPaBA€HUS IIPOIIECCOM COIJMAAbHO-TIPOJeCCHOHAAD-
HOT'O CaMOOITPEAEAEHHS TIEAArOTOB.

Kypc «ConmaabHO-ipodeccnoHaAbHOE CaMo-
OIpeAeAEHHe IIEAATOTa» BKAIOYAeT B cebst 6 MOAyAeit
(Mopyab 1. Beepenue B mpo6aeMy COIUAABHO-TIPO-
$ecCHOHAAPHOTO CaMOOIIpeAeAeHIs Ieparora. Mo-
AYAb 2. DTarbl ¥ KPU3HUCHI COIJHAABHO-TIPOdeccro-
HAABHOTO CaMOOIIpeAeAeHMs Ieparora. Moayap 3.
ITeparor xak cy6beKT COLAABHO-TIPO(ECCHOHAABHO-
ro camoonpepeseHus. Moayab 4. AKkTuBusupyomme
METOABI U $OPMbBI COLIHAABHO-TIPOPECCHOHAABHOTO
caMooIpeAeAeHHs Teparora. Moayas S. YipasaeHue
IIPOIIECCOM COIJMAABHO-TIPO(ECCHOHAABHOTO CaMo-
onpeaeaenust eparora. Moayab 6. [lpaxTudeckuit).
IIpaxkTuyeckuil MOAYAb IIPEATIOAATaeT CTAKUPOBKY
IeAarora.

B xoae nsydeHms Kypca o4eHb BXXHO IIepBOHa-
JAaABHO YCBOUTb OCHOBHBIE ITOHSTHS: CaMOOIIpeAe-
A€HHe, COITMAaAbHO-TIPOPECCHOHAABHOE CaMOOIIpe-
AeAeHIe, KyABTypa COLIMAABHO-IIPOPECCHOHAABHOTO
CaMOOIIPeAEACHHS TICAArOTa, CIIeIU(UKA COLIHAABHO-
PO ECCHOHAABHOTO CAMOOIIPEACACHHS IIEAArOTOB
Pa3AMYHBIX 00Pa30BaTEABHO-BO3PACTHBIX KATETOPHI],
KPUTEPHU U YPOBHH COLIMAABHO-TIPO(ECCHOHAABHOTO
camoorpepeAeHus neaarora. OnepupoBaHe OCHOB-
HBIMU IIOHATHUSIMU IIO3BOAUT YCIIENTHO aHAAU3UPO-
BaTb IIPEAOCTABACHHBIN T€OPETHYECKUI MaTepHaA,
BBITIOAHSITD IIPAKTHYECKUE 3aAAHHSL.

CaMOCTOSITeABHDII BBIOOpP TeMbI COOOIIEHMs
uAM pedepaTa IIO3BOAUT YUECTh IPOPeCCHOHAABHbIE
MHTepeChl, THAUBUAYAABHbIM CTHAD IIO3HAHMS, TEMIT
PaboTbl, OCYLIeCTBUTh HUHAUBHAYAABHOE [JeACTIOA-
raHUe, U3YYUTh U BBIOPATh CTPATETHH TBOPYECKOTO
nouncka. IToaToMy meaaror MoxxeT IposIBUTb TBOpUe-
CKYIO aKTHBHOCTD IIPH IIOAYYEHUH TBOPYECKOTO IIPO-
AYKTa KaK B YCAOBHSIX pabOTHI Hap TeMoit pedepara
MAY MHAMBHAYAAbHBIM HCCAGAOBATEAbCKUM IIPOEK-

TOM, TaK U B YCAOBHSIX KOAAEKTUBHOM TBOPYECKOM
IMO3HABATEABHOM AEITEABHOCTH.

B ocnoBe kypca «CorpasbHO-TIpodeccoHaAbHO
CaMOOIIpeAeACHHE TIGAATOTa > AGXKHT UACS IIPOAYKTHB-
HOTO YCBOEHHS y4e0HOTrO MaTepraAa depes TeopeTH-
YecKoe OCMBICACHHUE U IPAKTUYECKYIO ACSITEAbHOCTb.
Ha ceMuHapcKux U MPaKTHYECKUX 3aHATHUSAX, BO BpeMs
CaMOCTOSITEABHOM pa6 OTBI YYUTEAEH U PyKOBOAUTEAEH
00111e06pa30BaTEABHBIX YIPEKACHHUI AOAKHO IIPOHC-
XOAUTD OOOTallleHHe HHAUBHAYAABHOTO TIO3HABATEAD-
HOTO U IPaKTHIeCcKoro omsbiTa. PazHooOpasue popm
Y BUAOB AESITEABHOCTH CAYIIATEAEH BO BpeMsi 00yye-
HUS TIPEATIOAATAeT [IPEAOCTABAEHIE CBOOOABI BBIOO-
pa CTparernu MeXAUCIUIIAMHAPHOTO TBOPYECKOTO
noucka. B mporecce npenopaBaHus cAeAyeT akKTHBHO
HICTIOAB30BaTh 0A30BbIe IIOHSTHS, IPUHIIMIIBI U KaTe-
TOPHH, COBPEMEHHbIe CHUCTEMBI OOYYeHHs], a TAKKe
AMArHOCTHUYECKUI MHCTPyMeHTapuil. AeMOHCTpanys
IIPeIIoAABaTeAeM MEXITPEAMETHBIX CBSI3€H ITeAArOTH-
YeCKUX 3HAHHI C KYABTYPOAOTHEH U IeAarOrudecKom
IPAKTUKON AACT BO3MOXXHOCTD CAYIIATEASIM ITOHSTD
METOAOAOTHYECKHE U IICUXOAOTO-TIEAATOTIECKHIE OC-
HOBaHMS cCaMOOTIpeAeAeHust [2].

B pesyabraTe 3yueHuUs Kypca CAYHMIATEAH AOAXK-
HBI YCBOUTb OCHOBHOE COAEPKaHHE TeOPeTUIeCKOro
MaTepHaAa, 3HATh BeAyIile HACH COITHAAbHO-TIPO-
$eccHOHAABHOTO CAMOOIIPEAEACHHUS IIEAATOTOB, OB-
AAAETDb TEXHOAOTHYECKHM IIOAXOAOM B OpPTaHU3AIIUH
COIIMAABHO-IIPOPECCHOHAABHOTO CAMOOTIPEACACHHS
IIeAArOTOB, IOHUMATD CYIIHOCTb M OCHOBHbIE PpyHK-
ITHH YIIPaBACHUS IIPOIIeCCOM COLIMAAbHO-TIPOecCH-
OHAABHOT'O CAMOOTIPEAEACHHS IIEAArOTOB.

TaxuM 06pazoM, AOIIOAHUTEAbHASI IIPOdeccH-
OHAAbHAs MPOrpaMMa MOBbIIIEHHs KBAaAUPHUKAITUN
neparoros « CoIaAbHO-IIpOdecCHOHAABHOE CAMO-
OIIpeAeAeHHe IIeAArora> MOXKeT OKa3aTh ITOMOIIb
B COBEpIIEeHCTBOBAHUU IPOdeCcCHOHAABHO-TIEAATO-
TUYeCKOM KyABTYPbI H COIJHAABHO-TIPOPECCHOHAAD-
HOTO CaMOOIIPEAEACHUS IIeAAroroB, B $OpMHUPOBa-
HMM MOTHUBALIMOHHOM TOTOBHOCTH Yy CAyIIaTE€AEH
KYPCOB ITOBBILIEHNS KBAaANPHKALUK K paboTe II0 1mo-
BBIIIEHUIO YPOBHS MX COIJMAABHO-TIPOPECCHOHAAD-
HOTO CAMOOIIPEACACHHS.
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Einsatz des Videos im Unterricht

Abstract: Video at the lesson helps to form as lingual, so country studies competence of study-
ing. Video at the lessons represents the language in a living context. It connects the lesson with the
real world and gives an opportunity to demonstrate speaking, listening and reading.

Keywords: students, lessons, cards, repetition, regional geography, exercise.

Mit der Entwickung des technischen Progres-
ses haben die Lehrer eine grosse Moglichkeit, die
Kenntnisse der Lernenden der Fremdsprache
zu vertiefen. Einer der grossten wunderbaren Erfin-
dung des technischen Progresses ist der Fernsehen
und das Video. Und wir leben in der Zeit, wenn
uns von allen Seiten die Technik umgibt. Die Sen-
dungen in der Fremdsprache und das Video helfen
der Formierung wie sprachlichen sowohl auch lan-
deskundlichen Kompetenz der Lernenden.

Video bietet die zahlreichen Moglichkeiten fiir
die Verwendung im Unterricht. Es ist mehr wir-
kungsvoll, das fremde Land mit Bild und Ton auf
dem Fernsehbildschirm vorzustellen, als den Ler-
nenden der Fremdsprache nur die Ansichtskarten
mit seinem eigenen Kommentar anzubieten [1, 4].

Eine grosse Bedeutung hat der richtige Wahl
des Videomaterials. Der Film ist fiir die Lernenden
sehr attraktiv, aber seine Lange kann dem Lehrer
die Schwierigkeiten verursachen. Fiir die Vorfiih-
rung eines ganzen Films wiirden wir mindestens
zwei Unterrichtstunden brauchen. Dazu mufl man
noch die Zeit fiir Vor- und Nacharbeit zurechnen.
Aus diesem Grund empfehle ich lieber die kiirzeren
Fernsehprogramme, die zehn oder fiinfzehn Minu-
ten dauern. Ohne Zweifel, um Video in dem Un-

terricht anzuverwenden, muss der Lehrer zur Vor-
bereitung des Unterrichts mehr Zeit geben, weil
er nicht nur alle Schritten des Unterrichts plant,
sondern auch selbst sieht den Film mehrere Mal
an. Er iiberlegt auch, wo man die Pausen machen
muss, wieviel Zeit der Aufgaben geben muss usw.
Aber die Mithen geben ausgezeichnete Ergebnisse.
Mit der Videoarbeit hat der Lehrer solche Mog-
lichkeiten:

- Erweiterung der Thematik;

— Erleichterung der Sprachlernens;

— Vermittlung der Landeskunde, Aktievierung
der Landeskunde;

— Motivation zum Thema, positives Ergebnis in
den Unterricht;

— Interkulturelle Vergleiche;

- Anfithrung einer Diskussion;

— Festigung der Sprachkenntnisse.

Die Methodisten des Goethe Instituts schlagen
drei Phasen der Plannung des Unterrichts in der Vi-
deoarbeit vor.

Vorphase (Einfithrungsphase): Ziel der Vor-
phase ist die Hinfiihrung zum Thema, psychologi-
sche Vorbereitung, Motivation der Lernenden zum
Thema erhohen, der Aufgabe einer Videoerwar-
tung, die Aktivierung des Vorwissens, die Schaffung
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derlockeren Atmosphire, das Interesse bei den Ler-
nenden erwecken. Diese Ziele konnen mit der Hilfe
solcher Arbeiten erreicht warden:

— Assoziogramme (Signalworte, Signalsitze);

— Visuelle Impulse (Illustrationen, Bilder Fotos,
Skizze usw.),

— Akkustische Impulse (Gerdusche, Musik,
Stimmen);

~ Besprechung des Themas (die Vorerfahrung,
das Weltwissen der Studenten in der Mutter-oder-
Fremdsprache);

— Vorgabe von Schliisselwortern;

— Arbeit mit Satzkarten;

~ Zuordnungsiibungen (Bild-Text, Bild-Bild,
Text-Text);

— Richtige Reihenfolge herstellen (von Bildern,
Texten usw.);

— Vorsprechen Vorspielen einer sprachlich
und inhaltlich vereinfachten Version des Themas;

— Besprechung eines Lesetextes mit dhnlicher
Thematik. Lesen einer inhaltlichen

— Zusammenfassung;

— Den Titel Filmes geben und das Genre des
Filmes erraten: das Krimi, die Fantastik, der Do-
kumentarfilm, der Spielfilm, die Komddie, der Zei-
chenstrichfilm, wissenschaftlich-populérer Film, das
Melodrama, der Kurzfilm;

— Kreuzung der richtigen Antworten.

Wihrendphase. In dieser Phase muss der Leh-
rer die Studenten zum Aktivensehen stimulieren.
Aufgaben, die wihrend des Videos gemacht werden
konnen:

— das Bild ohne Ton:

a) Einen Abschnitt des Filmes ohne Ton, aber
mit Bild zeigen und erraten, was die Personen sagen.

— der Film mit Ton, aber ohne Bild. Erst jetzt
merkt man, wie wichtig das Bild fiir das Verstandnis ist.

a) Einen Abschnitt des Filmes mit Ton, aber
ohne Bild zeigen und fragen, wer was sagt.

In dieser Phase konnen die Studenten im Verlauf
des Unterrichtes den Film (einen Abschnitt) zwei
oder drei Mal ansehen.

Stoppbild (1. Einen Abschnitt des Filmes zei-
gen, stoppen, diesen Abschnitt betiteln, die Ubun-
gen machen, die Wortschatz festigen. 2. Wahrend
des Films das Video zu stoppen und die Lernen-
den diskutieren zu lassen, wie der Film fortgehen

wird oder welche Losungsvarianten zur Verfiigung
stehen. Das weckt ihre Phantasie und die Kinder
werden gespannt, ob ihre Vorschlige stimmen. Das
hilft dem Lehrer ihr Interesse fiir den Film und all-
gemein fiir die Arbeit mit Video erreichen).

Das Bild mit Ton. Globales Verstehen. Aufgaben:

a) Wer sind die handelnden Personen? (Name,
Beruf, Alter, u.s.w.)

b) Wie sieht die Hauptperson aus?

c) Welche Gefiihle oder Eigenschaften hat sie?

d) Irgendewelche Informationen sammeln
(Z.B.: um eine Tabelle auszufiillen)

e) Fragen beantworten

f) Alle Personen, die im Film iiber einen kon-
kreten Thema gesprochen haben, nennen.

g) Einen Abschnitt des Filmes nacherzihlen

h) Das Ende des Filmes nicht zeigen, den Ab-
schluss des Filmes, Lernenden selbst fantasieren zu
lassen.

Es gibt noch die Moglichkeit, ein Videoseg-
ment ohne Ton vorzufithren oder das Bild abzu-
dunkeln und nur mit Ton zu arbeiten

Nachphase. Diese Phase ist in der Videoarbeit
sehr wichtig, weil die Lernenden der bekommenden
neuen und eneignenden Kenntnisse in der Praktik
anwendet. Aufgaben, die nach dem Ansehen des Vi-
deomaterials gemacht warden kénnen:

- dem Inhalt passende Informationen richtig-
falsch ankreuzen

— Informationen zoordnen

- Rollenspeil machen

— Dramatiesierung

— Verschiedene Arten der Schreibfertigkeiten
machen: Aufsitze, E-mail, Esse, Briefe.

— Die Einschitzung des Arbeitsqualitits des
Regisseurs, des Kammeramannes, der Schauspieler,
des Produktionleiters u. s.w.

Projektarbeit
Ahnliche Geschichte fantasieren
Dialoge, Interwiew fithren

Disskussionen in der Gruppen, zu zweit, zi
dritt fithren

- Videomaterial analysieren

— Entscheidung des Problems, der im Film ge-
stellt ist

— Selbst (die Lernenden) einen Film machen
(in dem technischen Progress ist alles méglich)
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Das Ansehen des Videomaterials ist nicht das
Ziel, das ist das Mittel zum Erlernen der Fremd-
sprache.

Eigene Didaktisierung des Kurzfilmes “Hand-
werk als Hobby”

Lernziele des Unterrichts:

1. Festigung und Erweiterung der Sprachkennt-
nisse zum Thema “Hobby”

2. Entwicklung der Sprechfertigkeiten

3. Erleichterung des Sprachlernens

Underrichtsmedien und Materialien: Video-
kassette “Handwerk als Hobby”, selbstgemachte Ma-
terialien und Fragelisten, Arbeitslisten Bilder

I. Vorphase. Welche Hobbies haben die Men-
schen? Sagen Sie das nach der Alphabet.

A — Autofahren, Alpinism

B — Basteln, Backen

C — Computerspiele, Comics lessen

D — Dominospeil

E — Einkaufsbummel

F — Fernsehen, Fremdsprachen

G — Gartnerei

H — Handarbeiten

I — im Internet surfen

J — joggen

K — Kunst, Karten spielen, Kochen

L — Lesen

M — Museen besuchen, Musik horen

N — Numismatik, Nahen, in dei Natur gehen

O — Operette horen

2. Die Tabelle richtig, falsch ankreuzen.

P — Pilze sammeln

R — Reisen, Reparieren

S — Sport treiben, Spazierengehen

T — Tanzen, Theater besuchen

U — Uhrensammeln

V — Volksdichtung sammeln

W — Wandern

Z — Zeitungen, Zeitschriften lesen

a) Informationen sammeln. Arbeitslisten teilen.
(die Lernenden sammeln die Informationen iiber-
einander, wer welches Hobby hat)

Ne | Lernenden Hobby 1 Hobby 2
1. | Z.B. Anna Reisen Lesen

2. | Z.B.Helga Nihen Girtnerei
3. | Z.B. Alex Alpinism Tanzen

4. | Z.B.Helga Stricken Computer

2.b) Auf die Fragen antworten

1. Welches Hobby hat Olga?

2. Woftr interessiert sich Alex?

3. Finden Sie Hobby von Aigul interessant?

4. Welches Hobby gefillt Thnen am besten?

5. Beschiftigt sich Alex mit Tanzen?

II. Wihrendphase

1. Sich den Film ohne Titel einmal ansehen. Den
Titel des Filmes geben, (10 Min.)

Beispielweiser Titel:

Uhrmacher als Hobby

Sein Hobby — Uhrmachen

Hobby von Abraham Steffen

Ne Dem Inhalt passende Sitze

richtig falsch

Der Kurzfilm “Handwerk als Hobby” ist eine Kémodie

Der Hauptheld heisst Abraham Steffen

Er ist etwa 60 Jahre alt

Er wohnt in Deutschland

Seine beste Uhr ist ein wahres Meisterwerk

Seine beste Uhr steht im Dorfzentrum

Seine Eltern sind aus der Ukraine umgesiedelt

PRI R R

A. Steffen fertigt verschiedene ungew6hnliche Uhren

3. Den Film das zweite Mal ansehen. Auf die Fra-
gen antworten:

a) Wie heist der handelnde Person?

b) Wie alt ist er? Ist er ca. SS Jahre alt?

c) Aus welchem Land sind seine Eltern umge-
siedelt?

d) Was haben seine Eltern mitgebracht?

e) Ist es Abraham gelungen, eine nach dem ilte-
ren Muster gemachte Uhr zu schaffen?

f) Macht er seit dieser Zeit verschiedene und
ungewohnliche Uhren?

g) Wo steht seine beste Uhr? Ist diese Uhr die
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Sehenswiirdigkeit des Dorfes geworden?

h) Ist Uhrmachen sein Beruf oder Hobby?

i) Ist Abraham in seinem Region bekannt?

ITII. Nachphase.

Wir bilden noch einmal durch die Sprichwor-
ter Gruppen. Eine Gruppe ist die Gruppe, die die
Sprichworter iiber die Arbeit und den Fleiss ge-
nommen haben. Zweite Gruppe ist die Gruppe, die
die Sprichworter tiber das Gliick und den Meister
genommen haben. Der Gruppen die Aufgaben er-
teilen. Die Sprichworter lesen, iibersetzen. (S Min.)

Die Sprichworter iiber die Arbeit und den Fleiss:
Fleiss bricht Eis,

Ohne Fleiss kein Preis

Wie die Arbeit, so der Lohn

Viele Hande, leichte Arbeit.

Arbeit macht das Leben siiss

Miihe und Fleiss erhalten den Preis.
Fleiss bringt Brot, Faulheit Not.

8. Viele Hinde machen der Arbeit schnell das
Ende.

Die Sprichworter tiber das Gliick und den Meister:

1. Esistnoch kein Meister vom Himmel gefallen.

Nk

2. Frih ubt sich, was ein Meister werden wird.

3. Geld allein macht nicht gliicklich

4. Gliick und Glas, wie leicht bricht das.

5. Jeder ist seines Gliickes Schmied

6. Dem Gliicklichen schlagt keine Stunde

7. Ubung macht den Meister.

Den Film nocheinmal ansehen. Die erste Gruppe
fithrt das Interview mit Abraham Steffen. Die zweite
Gruppe fantasiert das Ende des Filmes. (Z.B.: Seine
Uhren sind in der ganzen Welt bekannt. Man kauft
sie teuer. Sein Sohn und sein Enkel wurden auch
Uhrmacher.) Die Aufgaben prisentieren. Fehler
wurden nicht wihrend aber erst nach der Priasenta-
tion korrigiert.

Hausaufgabe: Die Statistik “Welches Hob-
by ist in unserer Gruppe am beliebtesten?” machen.

Die Arbeit mit Video kann den Fremdspra-
chenunterricht erfrischen, indem die Interres-
sen und Motivation der Lernenden erhoht, was
sich in ihren Kentnissen spiegeln wird.

Die Lernenden arbeiten in allen Phasen des Un-
terrichts aktiv und es wird immer eindeutig, dass
es ihnen auch Spass macht. Es ist kompliziert, zu sa-
gen, wieviel den Wortschatz der lernende vergrofiert
wurde oder ob Grammatikregeln befestigt wurden
aber Video erfiillt seine Rolle als ein Motivations-
trager.
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Specific Peculiarities of Practical Teaching English
Grammar at Non-Language University

Abstract: The article reveals cognitive aspect of acquiring grammar mechanisms and presents
the techniques of developing grammar subskills and principles of teaching grammar.
Key words: grammar mechanisms, grammar subskills, generalization, grammar exercises.

1. Introduction
Grammar, being one of the most important
components of FLT, has been focused on and dis-

cussed intensively for many years. So, for solving

methodological and practical problems of teaching
EL grammar at non-language Universities it is nec-
essary to define the notion of «grammar>, cogni-
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tive aspect of acquiring grammar, the techniques
of developing grammar subskills, establish links
between conceptual aspects of FL grammar, which
has specific peculiarities, and practical teaching, tak-
ing into account methodological principles of teach-
ing grammar.

2. Cognitive aspect of acquiring grammar

There are a number of reasons why there oc-
cur different notions about “grammar” when one
comes across this term. While it is perceived as a
part of linguistics in the course of mother tongue at
the secondary school, in teaching/learning foreign
language it is considered to be the grammar aspect
or phenomenon of the speech. According to various
scientific sources the word “grammar” could be lim-
ited in two notions: 1) the grammar aspect of speech
found in speaking, listening, reading and writing
(e.g. article — a/an, the; speech patterns — I speak
English; verb forms of the person — speak/speaks,
spoke, spoken) and 2) abstractions defining lan-
guage situations (e. g. the first place of the subject in
the sentence; the plural suffix of the noun).

There are plenty of methodological literary
sources where one can find such terms as acquiring
grammar mechanisms, developing grammar sub-
skills and others. The term “mechanism” is used to
describe the events in action. It is more proper to
use, in short, “grammar mechanisms” than “using
grammar elements in language (speech) activity”.

Professor Valentina Samoilovna Setlin has di-
vided the process of acquisition of the grammar
mechanisms into three parts: 1) acquiring grammar
acts; 2) studying/learning ready language material;
3) mastering grammar generalizations [9].

Grammar acts have the leading position in the
grammar mechanisms of speech. Acquiring gram-
mar act is classified by formation of automatized
subskills of speech grammar. Learning the ready ma-
terial of grammar is defined by memorizing grammar
forms. Memorizing and using definitions, rules and
notions is called mastering generalization.

Studying ready material is learning units of the
foreign language grammar, mastering grammar
acts, i.e. developing subskills. Linking words and
grammar morphemes are learnt as a material whilst
change of words, word combinations and word or-
der are acquired as subskill.

The notion of grammar material is not a form of
grammar phenomenon. The term “form” is associ-
ated with the structure of a sentence or a word com-
position, the content parts of words, linking words
and items forming a word. It is more logical to use
the term “grammar form of a word” than “form of
grammar phenomenon”.

Thus teaching foreign language grammar is as-
sociated with acquiring grammar mechanisms.

Active and passive grammar was the matter of
discussion for a long period. Professor Igor Vladi-
mirovich Rakhmanov used the terms active and
passive material in association with mastering the
reproductive and receptive speech [7].

Active grammar means grammar items used in
reproductive (as well productive) speech. In some
literary sources active grammar is called as “grammar
of speaking”, passive one — as reading grammar ac-
cording to Professor Michael West [4].

The notion passive grammar, according to the
methodological doctrine of academician Lev Vladi-
mirovich Scherba consists of grammar phenomena
and their abstracts used in perception (reading, lis-
tening) [ 10]. The term “passive” relates only to edu-
cational material, the essence of the students’ activ-
ity in education to be always active was admitted in
both psychology and didactics.

Asitisknown, L. V. Scherba theoretically substan-
tiated two kinds of speech activity. His theory added
great contribution to the development of foreign
language teaching methodology in our country and
abroad. Peter Hagboldt devoted a special part to the
matter of passive (receptive) and active (reproductive)
assimilation in his work [1]. Passive grammar was
named as “recognitional grammar” by Ch.Handschin
[2], “visual grammar” by H. Dunkel [3] and M. West
called it as “grammar for recognition” [4].

Many methodological research works reveal pas-
sive grammar with the term “grammar of reading”
As passive grammar has wider meaning in modern
methodology, it would be more appropriate to call it
“grammar of reading and listening”.

Microform, micromeaning and microusage are
recognized as the unit of the content of teaching gram-
mar. The grammar phenomena for the oral speech of
a pupil are selected from the live speech of foreign
native speakers and speeches of fiction heroes in that
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language. The source of selecting active grammar is
spoken literary language. Passive grammar mini-
munm is selected from written texts for written speech
(reading) of learners. There are elected grammar phe-
nomena reflecting written way of speech.

3. The techniques of developing grammar
subskills

The process of developing grammar subskills
consists of three stages (See Picture 1).

Developing grammar subskills

presentation

training

using

Picture 1. Stages of Developing Grammar Subskills

Presentation of grammar material happens induc-
tively or deductively. Inductive presentation begins
from example and transfers to abstraction; deductive
one presents a rule (or a speech pattern) then prac-
tices examples. Rule — generalization appears when
there are more than one example. Only one gram-
mar unit can be learned without rule on the level
of vocabulary (try and remember so-called “lexical
approach”). Also in mostly used grammar phenom-
ena the only example is given lexically. Many factors
should be taken into consideration while introducing
new grammar phenomenon to students:

Factor of relation to the nature of grammar phe-
nomenon. Similarity of the form, easiness of clear
meaning requires using inductive method.

Factor of similarity and difference between native
and foreign language cases. Similarity makes to use in-
duction and difference makes to use deduction.

Factor of leaning to the experience gained in the
foreign language.

Factor of learning microunits of new phenom-
enon via different methods. Using inductive and
deductive methods must be rational.

Organizational part of presentation stage involves
three sequent methodological actions: presentation,
control of perception and memorizing a new unit as
well as uttering to perform initial exercises.

Doing exercises promotes transformation of
grammar units into foreign language skill (See Pic-
ture 2).

Speech exercises

Language skills (speech activity)

listening speaking

reading writing

Picture 2. Transformation of grammar units into foreign language skill

Grammar subskill is a complex of operations and
acts that provides proper and automatized usage
and memorization of morphologic-syntactic units
of speech. Morphologic subskill involves formation
and usage, operation and acts of forms (noun suffixes,
verb suffixes, grammar units that came before noun,
e.g. articles, prepositions, etc.). Syntactic subskill in-
cludes word order, formation of word combinations.
The subskill of using grammar material is made up by
changing words and inserting the words into place.

Development of learners’ speech skills is charac-
terized by the process “stamping” of grammar units.

The stage of doing exercises consists of three parts:

1. Learning to utter grammar phenomena imita-
tively, any grammar act is limited by leaning to its sam-
ple. Performing imitative exercise binds to the next part.

2. Doing exercises by making changes in the con-
tent of imitatively learned units. The familiar mate-
rial serves to thorough acquiring the new grammar
phenomenon.

3. The previously learnt and today’s grammar
units are used in oral and written forms of expres-
sion. The speech orientation is common to the given
time of doing exercises.
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4. Principles of teaching grammar

Grammar language material is taught according
to the definite methodological principles. Teaching
foreign language grammar is conducted being based
on the following principles:

Principle of developing grammar mechanisms.
Teaching foreign language grammar is associated
with developing grammar mechanisms. The gram-
mar mechanism of the foreign language consists of
three parts, as it was mentioned above, subskill, ma-
terial and generalization (See Picture 3).

Grammar mechanisms

subskill

material

generalization

Picture 3. Aquisition of the Grammar Mechanizms

Grammar subskills have a special place among the
automatized components of speech activity in acqui-
sition of grammar mechanisms. E.N. Solovova con-
siders this step very important because “acquisition
of EL grammar involves not only knowledge of the
rules, as the ability to implement them without hesi-
tation in the process of verbal interaction” 8, 117].
Consequently, grammar subskills are developed as re-
productive and receptive skills of oral /written speech.

The acts of grammar subskills are composed of
generalizations appropriate to rules, i. e. they contain
grammar abstractions.

Methods of developing grammar subskill of
foreign language is connected with peculiarities of
speech activity and difficulties on interrelations of
grammar structures of the native language, second
language and foreign language are taken into con-
sideration.

Teaching grammar mechanisms of speech must be
fulfilled by taking into account the mother tongue of
learners, from the one side and, secondly, by overcom-
ing negative influence of mother tongue (and the sec-
ond language) to the foreign language speech process:

a) a rule is explained in mother tongue, where
the meaning of grammar units and their usage are
expressed;

b) development of reproductive skills are
achieved by changing grammar acts and thinking
operations that appear due to the mother tongue,
changing systems and using methods of choosing
to avoid negative influence of mother tongue. This is
reflected in selecting exercises and content of rules.

c) to overcome negative influence that results in
difficulties, translating and untranslating exercises
are done;

d) overcoming the attendance of mother
tongue in the speech process of foreign language is
achieved by decreasing and avoiding to use thinking
operations.

The second content of teaching grammar mecha-
nisms of speech in foreign language involves linking
words and inflexions. Its acquisition requires cre-
ating exact and steady images. It is achieved along
with acquisition of grammar subskill acts and also by
creating an opportunity to memorize the material.

The third content of acquiring grammar mecha-
nisms of speech includes assimilation of general-
izations on the basis of materials and acts. Gener-
alizations are learnt inductively. Learning grammar
notions consists of two stages: a) learners under-
stand rules in the process of doing exercises; b)
they discover grammar acts and materials of speech
as generalizations.

Principle of communicative orientation: a) gram-
mar subskills are acquired in the content of speech
activity; b) special grammar exercise is planned
only in the initial stage of creating the subskill.

Principle of practical learning grammar. It reveals
learning grammar phenomena that are important
and enough for oral and written speech. According
to B. Belyaev “ as the aim of teaching foreign lan-
guages is a practical mastery of them, so grammar
should be taught not only by its presentation and
learning theory but by practical learning of certain
grammatical peculiarities of foreign speech” [, 5].

Principle of teaching grammar in structure. Struc-
tural approach in teaching grammar is well-grounded
measure. A new vocabulary unit is presented in the
known speech pattern, and the unknown pattern is
presented on the base of acquired vocabulary units.
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Principle of teaching grammar in speech situa-
tion. In teaching foreign language it is referred as
situational approach (in American foreign language
teaching methodology role playing).

Principle of conscious acquisition of grammar.
Consciousness is aimed at directing attention of the
learner to definite language elements in the learnt
speech pattern. As E. Passov states “grammatical
knowledge has a positive effect on language skills
only when using this knowledge the students under-
stand the grammatical peculiarities of foreign speech
and when after this awareness there follows enough
training in productive and creative foreign speech of
the target language” [6, 3].

Principle of differentiated teaching grammar. Based
on the assimilation of active and passive grammar
units that are sorted into reproductive and receptive
speech. There are different acts for reproduction and
reception.

Besides the abovementioned general prin-
ciples there are also private principles of teach-
ing foreign language grammar (worked out
by V.S. Setlin).

The system of teaching foreign language gram-
mar (according to the doctrine of V.S. Setlin) con-
sists of developing grammar subskills, acquiring
grammar material and learning generalization. In its
turn it requires doing exercises aimed at develop-
ing subskills and acquiring the material. In short,
exercises are means of overcoming difficulties in
material, acts and generalizations. There are some
samples of exercises aimed at teaching EL grammar
at non-language Universities:

To discover the studied grammar phenome-
non in the perceived text.

To differ new grammar from other known units.

Naming the heard/read grammar unit.

To analyze the sentence grammatically.

To continue teacher’s story using relevant gram-
mar unit.

To use the grammar unit uttered by learner
(teacher) in sentence.

To systematize grammar material (e.g. making
up sentences in present, past and future tenses).

To use freely grammar unit in speech situation.

To describe the picture in the present (past, fu-
ture) tense in foreign language.

To make up conversation using the proper gram-
mar unit.

To use didactic handouts for grammar exercises
(individual approach).

To translate the sentence (paragraph) that con-
tains difficult grammar unit.

5. Conclusion

Since grammar subskills are developed as re-
productive and receptive skills of oral and written
speech, they affect FL acquisition. Consequently,
acquiring grammar mechanisms cannot be excluded
from the control level of formation of professional
foreign language communicative competence as the
grammatical component is an integral part of foreign
language communicative competence. Moreover, at
non-language Universities grammar material must
always be related to the lexical material, which is pre-
sented in the framework of specialization and future
professional activities.

References:
1. Hagboldt P. Language Learning. — Chicago, 1935.
2. Handschin Ch. Modern Language Teaching. — New York, 1940.
3. Dunkel H. Second language Learning. — Boston, 1948.
4. West M. How Much English Grammar?//English Language Teaching. — Vol. VII, No1l, Autumn, 1952.
S. DBeasieB b. B. Ouepku 1o cuxoAoruu o0y4eHnss HHOCTPaHHBIM si3bIKaM. — M.: IIpocBemienue, 1964..
6. Ilaccos E. M., 3aBecosa E.I. MeTopuKa 00y4eHIsI HHOCTPAHHBIM sI3bIKaM: « QopMupoOBaHIe rpaMMaTH-
J4eCKUX HaBBIKOB> / / KommaekT moco6wuit, N¢ 9. — Boponesx, 2002.
7. Paxmanos M. B. Odepk 110 MeTOAMKe 00y4eHIsI HHOCTPAHHbIM sI3bIKaM. — M.: Beicmast mkoaa, 1974.
8.

Hue, 200S.

Coaososa E. H. MeToarKka 06y4eHHsI HHOCTPAHHOTO SI3bIKA //Ba3oBbIit Kypc aeknuii. — M.: IIpocseme-

9. Ieraun B. C. Kak 06y4ars rpammaTrdecky npaBuabHOM peurt//MIHOCTpaHHbIe SI3bIKU B HIKOAe. — M.:

IIpocBemenne, N 1, 1998.

62



Planning as a fundamental aspect of effectiveness of a foreign language class

10. ITlep6a A. B. IIpernopaBaHye HHOCTPAHHBIX SI3BIKOB B CpeaHel mKoAe: OO1ie BOIPOChI METOAUKH. — M.:

Wsa-80o AITH PCOCP, 1947.

Planning as a fun

Ustelimova Natalya Anatolyevna,

L. N. Gumilyov Eurasian National University, Astana
Post-doctor, Department of Philology

E-mail: natust_dezember@mail.u

Nurbekova Gulizat Shaksylykovna,

L.N. Gumilyov Eurasian National University, Astana
Senior teacher, Department of Philology

E-mail: guleken169@bk.ru

Shussupova Gaukhar Mussayevna,

L.N. Gumilyov Eurasian National University, Astana
Magister, Senior teacher, Department of Philology
E-mail: shussupowa@mail.ru

Akhmetkarimova Khaziza Mursashevna,

L.N. Gumilyov Eurasian National University, Astana
Senior teacher, Department of Philology

E-mail: sapargaliS7@mail.ru

damental aspect of

effectiveness of a foreign language class

Abstract: The article is dedicated to modern requirements of planning of a foreign language
class. This issue is relevant in the system of higher education and requires an advanced and detailed

research.

Keywords: planning, foreign languages, professional education, types of speech activity, student,

higher education.

As education borders opened and academic ties
with foreign educational institutions expanded and
strengthened, a foreign language as a school subject
gained a special status in the educational program
from a nursery school to a doctoral program at
higher educational institutions. On the one hand,
foreign language is viewed as a school subject, but
on the other hand, one should remember that for-
eign language is a means of intercultural and profes-
sional communication, a way of stimulation of a stu-
dent’s intellectual and emotional development and
their preparation for objective perception of a for-
eign culture. Studying of a foreign language enables
to train memory, develop oral and written speech
and receive required information. Knowledge of a
foreign language gives freedom of communication,
allows being a mobile, active and sought-for person.
The task of a teacher is to create the respective condi-

tions during the course of studies to form skills in all
kinds of speech activity: speaking, listening, reading
and writing; give appropriate country-related infor-
mation, full understanding of phonetic and gram-
mar structure of the language as well as perform a
system-based work on active and passive vocabulary.
Performing a goal-oriented work during classes,
students should acquire the skills of self-education
activity, which are necessary for the further improve-
ment of their language skills.

To achieve the set goals, there is a need for a
goal-oriented and system-based work duringa class,
when every next class has a close connection with
the previous one, thus preserving the principle of
consistency, succession and availability. A compe-
tent and methodically justified plan of class work
contributes to this. A sufficient number of works is
dedicated to this topic, but we would like to general-
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ize it based on our working experience. [1, 9] Main
aspects that one should pay attention to while plan-
ning a class are:

I. Target group

II. Educational goals

I1I. Stages of a class (introduction to a topic,
topic presentation, exercise, generalization and re-
flection)

IV. Content of the class that includes all kinds
of speech activity: speaking, listening, reading and
writing, country study reflecting the specific of the
region or country of the studied language, work with
a theme vocabulary.

V. Time frames for every stage of the class

I. In our case, our class is oriented to first-year
students of non-language specialization, who study
a foreign language as a general educational subject
during three semesters. Students have certain knowl-
edge of English from school. The task of the teacheris
to deepen and expand the student’s knowledge or ac-
tively use the accumulated «language background>
during the study of a second foreign language.

II. Educational goals: pragmatic and cognitive.

Pragmatic goals are aimed at the formation of
certain abilities, which are demonstrated by the stu-
dents at the end of the class. [2, 154-155] For in-
stance, pragmatic goals can be formulated as follows:

« Students can play a dialogue in a shop. They
are capable of explaining their choice to a shop-as-
sistant, as well as the situations if the order doesn’t
fit, or asking another design.

« Students may perceive an audio recording on
the topic «At a shoe department> superficially, un-
derstanding only basic moments of the audio dia-
logue.

« Students are capable of texting one another
about their visit to a shop and their purchases.

« Students can do a «Right — False» task in
respect of the read text on the topic «At the super-
market>.

« Students can answer question based on the
content of the text.

Thus, the given goals are aimed at the formation
of abilities and skills in speaking, listening, reading
and writing.

Cognitive goals are always aimed at knowledge;
they reflect what students are supposed to know at

the end of the class. For instance:

« Students know theme vocabulary on the topic
«At the supermarket>.

« Students know the word order in simple ex-
tended sentences.

« Students know the rules of formation of an in-
terrogative sentence.

« Students know the rules of formation of com-
pound nouns on the topic «At the supermarket>.

o Students know that in Germany it is custom-
ary to bring a bouquet of flowers of sweets in the
evening.

The given goals are oriented to the enrichment
and revision of the active vocabulary, grammar, pho-
netics and country study.

III. Based on the set goal, educational material
for the class is distributed in accordance with the
stages of the class. Every stage has a goal, which is, in
turn, the sub-goal of the main goal set at the begin-
ning of the class. In the introduction to the topic,
we familiarize the students with lexis, expressions,
phrases, grammar structures, so that we can activate
this material in sentences and further in dialogues
and monologues at the stage of exercise, i. e. in the
communicative situational activity. If necessary,
there is a parallel explanation of grammar phenom-
ena using the examples and multiple and variative
repetitions — students begin to use grammar cate-
gories appropriately. At the end of the class, students
should be able to objectively assess themselves and
their work during the class and formulate what they
learnt and what they can already say in the foreign
language, and these knowledge and skills will form
an active language background for long. The teacher,
in turn, should be able to correctly and objectively
assess the results of the students’ work at the end
of the class, thus analyzing his or her work, and un-
derstand if the sub-goals are realized and the main
educational goal is achieved. [2, 156]

On the assumption of the goal, we are oriented to
the content. For instance, studying the topic «Food>,
we set a goal: students can talk about their breakfast,
lunch and dinner. They can ask their friends about the
same, talk about their favorite dish and its preparation
method. To make students achieve the set goal at the
end of the class, the teacher should ask themselves a
question: «What do students need to be able to reach
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the set goal?» (certain vocabulary, cliché, grammar
structures, methodically appropriate tasks and exer-  ented to
cises, interesting and relevant test material).

The nextaspect of the class is the form of conduct.
To make students active and flexible, there is a need
for a calm and trusting atmosphere. Various forms of
work contribute to it: from independent to plenary.

Thus, when planning a class, it is required to pay

attention to the following moments:

help achieve the set goals
« Distribution of time
« Choose appropriate social forms of work
[2,158-159]

« When planning, keep in mind who it is ori-

« The class is formed on the basis of the goals
« Stages: step by step realization of the class
« Think over the content of the class that can

Content of the | Students and teacher’s Social forms of , ,
Goal of the class . , Material | Time
class activity during the class the class
Students under- | My nameis ... | The teacher moves Students sitin | Board, 5
stand the ques- | What’s your | from student to stu- circle. They chalk,
tion that asks name? dent, greets them and | reply one by pictures
their opinion and asks «Hi! What’s your | one
can answer it name?>. If students
have doubts, the teach-
er explains unclear mo-
ments with mimic and
gestures.
Students can My nameis ... | Students approach one | Movement in 5
ask about their | What’syour | another and find out the class
neighbor’s name | name? about their names and
and answer the answer the asked ques-
question cor- tion
rectly
Students under- | Icomefrom | The teacher points at Students sitin | Map, 5
stand the ques- | ... the map and says: «I circle, plenary | globe,
tion about the Where do you | come from Almaty. work chalk,
place where they | come from? | Where do you come board,
come from and from?». Work with pictures
can answer it on students
their own
Students can ask | I come from | Movingin the class, Chaotic move- S
a question about | ... students learn about ment in the
a place, which Where do you | places people come class
one comes from | come from? from for studies and
for studies and answer this question on
answer it them- their own. The teacher
selves observes the work
Students can play | Whatis your | Students choose an Movementin | Board, 10
mini-dialogues | name? opponent and have a the class map,
on the topic My name s ... | mini-dialogue «Ac- chalk,
«Acquaintance» | Where do you | quaintance>. The cards,
come from? teacher observes and cliché
I come from | takes active part in the expres-
dialogue. sions
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Today, there is a great choice of educational
manuals from different publishers. To make
an appropriate choice, we have to focus on the
following issues:

« Working educational program on the basis of
which educational process during a foreign language
class is built upon.

« Items interesting, relevant for and needed by
students based on their professional orientation, age
and language level.

« Amount of time allocated for a foreign
language course.

« Competences that should be mastered by
students at the end of the foreign language course.
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