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THE METHODOLOGICAL PREPARATION SYSTEM OF
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Abstract: Nowadays, future teachers’ formed methodological preparation systemdoes nottake
into accountthe true nature of methodological assistance s taking place in the course of solving vari-
ous practical problems of a teacher. It shows the changed role and importance of methodological
assistance in future specialists’ professional preparation and a conservation of subjective relations in
the narrow sense required to structuring the methodological preparation content of future teachers
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as well as the presence of the leading contradiction between non-identification of functional fea-
tures of components forming future teacher’s methodological preparation system in curricular and
extracurricular teaching processes. Therefore, the scientifically formulated methodical preparation
allows the future teachers to adapt to different changes in their professional assistance, minimize
teaching techniques and methods skillfully and use them by modifying, use traditional and innovative
approaches flexibly within their pedagogical “Laboratory” framework to combine methodological

knowledge and skills.

Keywords: Methodological preparation; Functional assistances; Subjective methodological

preparation; General methodological subjects; Individual methodological subjects.

1.Introduction

To form the methodological preparation system
of future teachers for specialized teaching in cur-
ricular and extracurricular teaching processes and
to describe its constituent components from the
functional viewpoint.

The research methods: studying of the mecha-
nism in conditions all of the accruing globaliza-
tion, unification of spiritual and material culture,
preserving the originality, cultural values, customs,
traditions, expressing the need for spiritual self-de-
termination.

The research results: 1) The methodological
preparation system developed future teachers from
the subjective and metosubjective viewpoint in ac-
cordance to the education program of specialized
teaching specialty; 2) The groups of pedagogical,
general methodological and individual methodologi-
cal subjects and their definite functional activities in
the methodological system of preparing future teach-
ers have been identified in accordance to the content
characteristics of learning subjects in the professional
methodological direction; 3) The role of practices,
scientific and investigation and creative and method-
ological workscarried out in the extracurricular pro-
cessin the methodological system of preparing future
teachers and their functional characteristics have been
defined in accordance to the education program.

Practical importance: In accordance to the pro-
posed methodological preparation system, method-
ological knowledge, abilities and skills are formed in
future teachers from the subjective and metosubjec-

tive viewpoint and develop in the functional charac-
teristics.

1.1.Character of methodical preparation system
in scientific and pedagogical researches

In defining the preparationcomposition, it was
necessary to use the systematic relation since the
research object is regarded as a system and a uni-
fied theoretical reflection is created after identifying
many types of connections and information of ob-
jects on the basis of it.

It is necessary to understand clearly the concept
of “asystem” to define the concept “Methodological
preparation system”. There are some definitions of
the concept “system” in the scientific and pedagogi-
cal investigations.

Russian scholars explains the concept system as
many of the elements identified as being in contact
relationship with each other and form unified unit
concept Kertaeva et al,, [8]; Saipov [7], as well as
interrelated elements working in a unified functional
relation Moreva [ 15], Stepanova et al., [26].

One of the main principle in the systematic rela-
tions is its structure. A structure is an internal organi-
zation of a unified system, that is, it shows interacting
techniques of constituent components by a special
technique Nykyforov [16].

Thus, the main guiding methodological principle
is its sequence and integrity.

Integrity is explained as a defined connection of
elements and compliance with the inner combined
and compared system part. The following features
are characteristic of them:
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— asaresult of inner relationships, unique com-
ponents acquire new qualitative qualifications;

— the whole system is in a unified relationship
with the environment and defined by its circum-
stance;

— the whole systems are identified with the pres-
ence of system forming factors:

— the whole system has its defined structure, it
can also be regarded as the whole system of its in-
dividual components, the initial system can be re-
garded as a separate part of the whole system, that
is, we are not limited with the system of one level in
our practice, on the contrary, we regard “a part” of
the whole system as an individual system.

In the view of forming methodological system of
preparing future teachers for specialized teaching, we
have conducted analyses on several methodological
preparation systems Alimkhanov [1]; Baidaliev et al.
[2]; Berkimbaev [4]; Omarov et al. [17]. In the first
case, by paying much attention to the integration of
different subjects in the academic plan of preparing
specialists, methodological subjects group is difter-
entiated by playing an important role, while in the
second case, the methodological preparation system
is regarded as managing pupil’s learning and method-
ological activities Vangrieken et al. [28].

In their works, some scholars distinguish the
aim, objectives, content, techniques (a complex of
teaching and methodological problems) and meth-
odological preparation outcomes in the whole sys-
tem of the methodological preparation Berkimbaev
et al. [3]; Joldasbekova et al. [7]; Marasulov et al,,
[12]; Baydaliev et al. [13]; Konakbaeva et al. [11];
Mukhamedjanov et al. [14].

Further, the process of forming methodological
knowledge and skills in developing the methodologi-
cal preparation system of future teachers is consid-
ered Zholdasbekova et al. [29]; Saipov et al. [29].

Another principle of forming the methodologi-
cal preparation system is combined with the content
of pedagogical process components (teaching aim,
teaching process, and teaching outcomes).

Thus, the analysis result carried on the scientific
and methodological investigations show the multi-
disciplinary of methodological preparation system
of a future teacher and use of pedagogical system
structure components in many cases.

However, future teachers’ formed methodologi-
cal preparation systemdoes nottake into accountthe
true nature of methodological assistance s taking
place in the course of solving various practical prob-
lems of a teacher. It shows the changed role and im-
portance of methodological assistance in future spe-
cialists’ professional preparation and a conservation
of subjective relations in the narrow sense required
to structuring the methodological preparation con-
tent of future teachers as well as the presence of the
leading contradiction between non-identification
of functional features of components forming fu-
ture teacher’s methodological preparation system
in curricular and extracurricular teaching processes.
Therefore, the scientifically formulated methodi-
cal preparation allows the future teachers to adapt
to different changes in their professional assistance,
minimizeteaching techniques and methods skillfully
and use them by modifying, use traditional and inno-
vative approaches flexibly within their pedagogical
“Laboratory” framework to combine methodologi-
cal knowledge and skills.

In this regard, it is necessary to point out that the
methodological preparation field in the general peda-
gogical science is able to implement a functional as-
sistance peculiar to it Erganova [6]. They are regarded
according to following five directions given below:

Analytical (analysis): methodological analysis on
the teaching process from the theoretical and activity
viewpoint.

Projecting: a long term planning and the forma-
tion of a teaching content, preparation and planning
of a teaching service

Structuralizing: planning of lessons (content se-
lection, compositional formulation of teaching in-
formation), defining the form of teaching material
proposal.
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Measurement: identification and preparation of
means of implementation required to the process of
education which meets the requirements of educa-
tional standards and programsin accordance with the
functional peculiarities of educational institutions.

Research: researchmethodology which is ap-
proachedtostudy methodological issues.

1.2. The structure- functional model of method-
ological training system of vocational training teachers

According to the nature of the functional com-
ponents we investigated the offered structural-func-
tional model of the system of methodical prepara-
tion of future vocational training teachers (Fig. 1)
in two main ways:

- gpeciafized pedagogi,

Figure 1. Model The methological preparation system of future teachers
for speciealized teaching and its structure and content model

In the first direction skills and methodologi-
cal knowledge of future teachers is formed directly
in the process of learning. Onalbek et al. [19; 20];
Berkimbaev, et al. [21]. According to the proposed
model subjects based on the curriculum of training
are defined in groups and determine the fundamen-
tal principles of methodical training. They are char-
acterized by the following three disciplinary groups:

1. General professional and pedagogical disci-
pline groups;

2. General methodological discipline groups;

3. Individual methodical discipline groups.

As aresult of mastering these discipline groups in
methodical preparation systema future teacher car-
ries out such methodical preparation functions as
analytic, modeling, structuring and determination.
That is, a future teacher obtains the following:

— study the individual characteristics of the stu-
dents;

— aformation of the practical skills and under-
standing of systematized knowledge groups in tech-
no-technological knowledge;

— acalendar thematic planning of the educational
materials provided in accordance with the program;




THE METHODOLOGICAL PREPARATION SYSTEM OF FUTURE TEACHERS FOR SPECIALIZED TEACHING AND ITS STRUCTURE AND CONTENT

— adetermination of the structure of the lesson;

— aselection of technical and technological in-
formation and their didactic processing;

- an identification and preparation of means of
implementation required to the process of education
which meet the requirements of educational stan-
dards and programsin accordance with the function-
al peculiarities of educational institutions.

According to the second direction formation of
methodological knowledge and skills in future teach-
ers are realized outside the classroom, mainly by stu-
dent’s individual educational-methodical, scientific-
research and creative work Poshayev [22 ]; Poshayev
etal. [23;24]; Kamalovetal. [9]; Omarovetal. [21].
They are consideredin three groups:

1. As a result of pedagogical practicexx

2. Results of maintaining scientific researchox

3. Results obtained in the course of creative and
methodical work.

Model The methological preparation system
of future teachers for speciealized teaching and
its structure and content model

Except the offered disciplines functions of me-
thodical preparation such as analytical, modelling,
structuring and research functions are carried out
in the process of students’ individual creative and
research work. So the future teacher masters:

— analysis directed to the perfection of his own
pedagogical activity;

— analyze the colleagues’ work to solve peda-
gogical problems optimally;

— analyze the pupils’ activity to determine the
efficiency of pedagogical process and ways of amend-
ing it;

— preparation of didactic materials;

— organization of pupils’ cognitive function and
activity in teaching process;

— setting friendly partnership with pupils from
the pedagogical point of view;

— have an effect on their emotional perception;

— research methodology approached to solve
methodological issues.

Groups of discipline of the first direction based
on the formation of methodological preparation of a
future teacher have been analysedin accordance with
the state obligatory standard of education of Repub-
lic Kazakhstan and with the specialty’s curriculum.
In the result as a fundamental of methodological
preparation six subjects with “General professional
pedagogical” features, which defines its theoretical
and methodological basis, are determined. (The state
obligatory standard of education of Republic Ka-
zakhstan. 6.08.076, 2010). They are: “Introduction
to the Pedagogical specialty”, “Pedagogy”, “Profes-
sional Pedagogy”, “Professional Psychology”, “Psy-
chology and Human development”, “Pedagogical
management in professional teaching”.

After mastering all these disciplines a future
teacher will contribute to pedagogical activity, will
have an impact on obtaining theoretical and practi-
cal basis of future profession, forming professional-
pedagogical approach and understanding its high
social value. As well as he determines general facts,
phenomenon, essence, rules and methods of peda-
gogical activity which are logically interconnected
with the main psycho-pedagogical, methodological
courses while setting up cycle of pedagogical-psy-
chological disciplines.

Further, future teachers get acquainted with the
system of knowledge, the essence of the educational
process, the structure and content, historical devel-
opment and modern achievements of psychological-
pedagogical concepts and techniques of the subject.
As well as they master education system about rules
of mental development and factors affecting the
growth of an individual Yuan et al. [30].

In “General methodological subjects” group we
selected main six subjects as a result of the analysis of
the curriculum of specialty. They are “Methodology

» o«

of Professional education”, “Modern technologies
in Professional education”, “Organization of profile
Methods of Dual training’,

“Theory and methods of Professional orientation”,

» <«

training of Students”,

“Scientific research in Vocational training’.
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In the result of studying these subjects the fu-
ture teacher’s general methodological preparation
is formed. It includes modelling the education pro-
cess, implementation, evaluation and adjustment,
also they obtain ability to form training program
documentations and their usage in structuring train-
ing content. They master methods of modelling a
composition and contents of training-productive
work, and methods, equipping the lesson with di-
dactic materials.

In accordance with the curriculum of the spe-
cialty weadded the following six subjects into “Indi-
vidual methodical disciplines”. They are: “Practice
of Professional training methodology”, “Teaching
methodology of special subjects”, “Practice of mod-
eling, designing and prototyping”, “Practice in train-

» «

ing workshop”, “Practice of teaching methodology
of Technology”, “Practice of processing materials”.

By studying this group of subjects, through the
approach of specializing professional teachers, they
acquire peculiarities of technological industry and
methodology of professionalpractice. Furthermore,
they obtain methods of forming and improving pu-
pils” professional abilities and skills, acquire meth-
odological competence of formulating, changing
and analyzing materials in accordance with definite
didactic goals and levels of students’ training.

Methodological knowledge and skills, formed
in accordance with the model of methodical prepa-
ration system of future teachers, can be carried out
in the course of work performed by the students
themselves. They are formed, as we have mentioned
above, in the course of practices, by doing scientific
research and creative works.

As arule, student’s self work is performed with-
out a teacher, but on his behalf and under his guid-
ance. The purpose of student’s independent work is
increasing motivation of students to learn the cur-
riculum. In addition, it contributes to the develop-
ment of creative abilities and information skills to
carry out research works. In the result of indepen-
dent work of students a number of functions are car-

ried out which have great impact on formation of
methodical training of future teachers Kamalov et
al. [10]. These are the functions:

— systematizationand strengthening of theoreti-
cal knowledge and practical skills of the students;

— the expansion and deepening of theoretical
knowledge;

— formation of capacity to use legal, special and
reference documents in the educational process;

— development of research skills;

— formation of skills to work independently in
educational research, professional activities, and to
find the optimal solution in relevant issues.

A number of positions are guided in the evalua-
tion of the results of independent work of students.
They are specified in the following five levels:

— ability of saying information word for word
and with variance (reproductive business);

— ability to work independently on the model
(business logic);

— reconstructive ability to work independently
(ability of analysis and systematization);

~ ability to work independently heuristic (search
and research skills);

— creative —research capacity to make the design
of its own development and convert his activities.

One component, having its functional role in the
course of methodical preparation of future teachers,
is, as we have mentioned above, student’s education-
al scientific research.

Students’ educational and scientific-research work
is determined by the study of methods, techniques,
skills. They are focused on the study and analysis of
the development of literacy in science, technical cre-
ativity on the basis of student’s complex activity in
educational process. In the process of training and re-
search work a number of functions of methodological
preparation is carried out. They are: development of
creative thinking activity in solution of practical prob-
lems; teaching to find non standardized solution of
vocational goals while developing students’ activeness
in research; affects to master scientific methods of cog-
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nition, creative and in-depth approaches of training
materials; formation of research skills; helps to ob-
tain methods and tools to solve scientific and practi-
cal problems, skills to work in creative organizations;
formulates the capacity to use scientific references.

One of the components of the system of method-
ical preparation is student’s coursework performed
independently with the advice of the supervisor.

The completion of course work is considered as
the end of the teaching period of the subject and its
result indicates how well the student mastered theo-
retical material and possibilities of its consumption.

Term paper is student’s research work performed
independently. Moreover, it renders the result of sci-
entific research work aimed at solving certain prob-
lems of professional pedagogy which is logically
completed and appear in the specific texts. Also one
of the main tasks of scientific-research work of stu-
dents is formation of skills for professional-method-
ical training, advancing the level of language profi-
ciency, deeply mastering the characteristics of the
subject, development of interests and ability to work
individually with scientific and reference literature.

Therefore, one of the important stages of control-
ling the level of preparation for carrying out train-
ing work is determined by the result of completing
course work.

In the course of performing the course work, the
following methodological tasks of forming profes-
sional preparation of the future specialist are specified:

— expansion of the future teacher’s range of
theoretical knowledge, strengthening of using this
knowledge in solving relevant issues in a particular
educational process, psycho-pedagogical and meth-
odological preparation;

— ability to use practical skills will be developed
to solve the setting tasks;

— improves skills to work individually in deal-
ing with relevant issues, in searching for pedagogical
and technical information, and in analyzing the re-
sults obtained by pedagogical practice and literature
sources;

— improves skills to work individually in assess-
ing and analyzing inferences, proposals applied in
teaching process and the effectiveness of various
methods;

In the process of formation of methodical train-
ing of future teacher pedagogical practice plays special
role. Therefore, in methodological preparation system
offered by us a leading role is given to practice.

Pedagogical practice as an integrative element
of professional-methodical training introduced
students to real process of future professional
activity. It provides the opportunity to use con-
sciously the theoretical knowledge gained in edu-
cational process. It also forms professional abilities
and personal qualities of the future teacher Onal-
bek et al. [18].

Student’s teaching practice is organized in accor-
dance with the content and structure of professional
activity, as the teacher’s analogue of professional ac-
tivity. Practice is carried out in real school life. It is
characterized by several functions and relationships
with teacher’s activity.

Student’s activity in pedagogical practice is
characterized as well as specialists by some func-
tions, as real number of the teachers (education,
development, up-bringing etc.) and relationships
(with students, parents, teachers, students). How-
ever, pedagogical practice is defined as a form of
training. Also, being founded on fundamental,
special and psychological-pedagogical knowledge
it provides principles of professional activities and
practical cognitive rules.

In the process of pedagogical practice students,
firstly, masters psycho-pedagogical, social and hu-
manitarian and special disciplines under the guid-
ance of teachers of higher educational institutions.
Secondly, in the course of work students orga-
nize educational-cognitive activity and services.
Thirdly, they get in touch with the teachers of the
school, get acquainted with their experience, on
the basis of it develop and improve professional-
methodical level.
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Pedagogical practice allows to solve a number of
valuable problems that form the basis of profession-
al-methodological training. They are:

— the future teacher gets ready to manage a
whole pedagogical process;

— study of the personal qualities of the future
teacher and the need for individual training;

— teaching abilities (organizational, gnostical,
constructive, research, communication) are formed
and developed;

— in solving specific pedagogical problems
psychological-pedagogical,
methodological knowledge is deepened, enriched

social-humanitarian,

and secured;

— professional-methodical skills are formed and
developed;

— creative and research principles are formed in
pedagogical activity;

— sustainable interest is set in the teaching pro-
fession.

In particular, the pedagogical practice is one of
complex processes in the methodological prepara-
tion of teachers.

The last complicated stage of methodical prepa-
ration of future teachers is Diploma work, which is
performed by a student with advice of scientific su-
pervisor. It determines the complex methodological
preparation of future teachers at high institutions. In
writing diploma work earlier formed skills to work
individually will be improved and prevailed. Diplo-
ma work and course work have a number of features
in comparison. They are:

— the theme of diploma work covers a wide
range of issues for its relevance and volume;

— it differs dramatically in theway of research
and creativity;

— diploma work contains design, structuring, or-
ganization, valuable and important of gnostical and
technological services;

— it investigates the relevance of the work and
its scientific-methodological and practical value is

determined from theoretical and methodological
point of view.

Mainly it includes:

a) specification of real essence of concepts in
teaching process;

b) coordinationofconcepts, comparison, system-
atization and classification of the process is carried
out;

c) a causal relationship of concepts is deter-
mined;

d) determination of concept application in prac-
tice ('The state obligatory standard of education of Re-
public the Kazakhstan. GOSO RK 6.08.076, 2010).

1.3. The results of experimental research work

According to proposed “Vocational training”
system aimed at improving the level of methodical
training of the teacher it becomes clear that process
of methodical preparation of future teachers is a ped-
agogical process which is continuously pursued for
four years. In addition, in the course of research 12
fundamental components of methodical preparation
system have been analyzed (Table 1).

According to the shown table 75% of methodical
preparation of the teacher, are formed in 3—4 course.

As a result of experimental practices it was de-
termined that the process of formation of future
teacher’smethodological training level may be de-
fined in three main stages. They are:

— formation of methodological bases of me-
thodical training;

— formation of basic general methodological
training;

— formation of the basic subject methodological
training;

It was determined that the professional psy-
chological and pedagogical disciplines start to be
formulated in teaching process. And the process
where the basis of methodological preparation is
built, that is, general methodological disciplines is
formulated in the process of student’s individual
scientific and creative work.

10
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Specific disciplinary methodological prepara-
tion of the third stage is determined when studying
individual subjects in the educational process and

in performing pedagogical practice, term papers, di-
ploma works.

Table 1.- 12 fundamental components of methodical preparation system

Ne Components of methodology preparation Years
system I II 111 IV

1. | Professional Pedagogical Subjects + +
2. | General Methodological Subjects +
3. | Individual Methodological Subjects + +
4. | Educational research work + + + +
S. | Scientific Research work + +
6. | Students’ work in the scientific associations + +
7. | Educational-experimental practice +
8. | Psychological, pedagogicalpractice +
9. | Pedagogicalpractice +
10. | Student’s term work + + +
11. | Course work +
12. | Diploma

Conclusion odological subjects”. After the developing and mas-

1. It is observed that in higher educational insti-
tutions future teachers’ methodological preparation
system is multi sided and often pedagogical system’s
structure components are used.

2.1t is considered that one of the basic rules of in-
teraction of the completing components, thatis in its
structure system but notifications special renders in
the way specifics. In forming system is considered as
the main leading methodological rule - its sequence
and integrity of system.

3. In the curriculum of the preparation of spe-
cialists methodological disciplines package plays the
main role and methodological training system is con-
sidered as a head of educational and methodological
actions of a future teacher.

4. According to the model, methodical prepa-
ration of a package disciplines are defined which
are based to the preparation of specialists. They are
“General professional pedagogical subjects”, “Gen-
eral methodological subjects”, and “Individual meth-

tering these disciplines a future teacher can have the
following functions as analytical, design, structuring,
rationing.

5. According to the offered model of method-
ological preparation system skills which can be de-
veloped in a future teacher, also can be developed
in the process of independently performed works.
During the practice, scientific research and creative
works are also mastered too.

6. As a result of execution personal works of stu-
dents, a number of functions that can have influence
on formation methodical preparation of a future
teacher are carried out.

They are: students’ practice and theoretical
knowledge are systemized and stated; theoretical
knowledge is extended; during the course the skill
of using of legal standards and special documents is
formed and mastered; research professional skill is
mastered; independently working abilities and skills
to find the solution of the vital issues in educational

1"
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and research process, also in professional process are  teacher of “Professional training”, the forming sys-

mastered and formed. tem of this level can be divided into three periods.

7. According to the system directed to the im-  They are: the general methodical preparation and

provement of methodological training of future subject methodical preparation basis’s formation.

10.

11.

12.

13.

14.
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Abstract: Higher Education Institutions (HEIs) use Learning Management Systems (LMSs)
to assist with the delivery and management of courses. Whereas there is a significant number of
LMSs, only a few are predominantly used by HEIs and fewer used by HEIs in developing countries.
The Advanced Distributed Learning (ADL) Initiative developed the Sharable Content Object
Reference Model (SCORM) and the ADL Registry to standardize and modernize training and
education management and delivery. Parts of the API of the LMS predominantly used by HEIs
in developing countries have been implemented, but sections such as Navigation and Sequencing
present in SCORM 2004, which will assist in learner progress and assessment detailed tracking,
have not. We employed established theories of teaching and learning as the basis for integrating
teaching-learning mechanism or style within LMSs. The research posits an approach that allows the
HEI to selecta SCORM compliant LMS and an IDE/tool of choice, and demands the creation of a
tool that is SCORM compliant to be interfaced with the LMS. To assist with learner-centric course
delivery, an Online Learner-Centric Delivery Tool (OLeCenT) is proposed by use of SCORM
to provide increased learning in a batch of learners by lessening the gap between teaching and
learning styles. OLeCenT was tested in five instantiations of math-based, computing and theory
courses. OLeCenT identified 30% to 66% match between preferred teaching styles and the groups’
dominant learning styles. Based on each user’s determined learning style, a course learning path is
determined and a best-fit learning object is employed per course learning unit.

Keywords: e-learning, course delivery, learner-centric, Learning Management System (LMS),
Sharable Content Object Reference Model (SCORM), learning styles.
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1. Introduction

Learning Management Systems (LMSs) are em-
ployed by Higher Education Institutions (HEISs) to
assist with the delivery and management of courses.
There are a number of LMSs, but only a few are pre-
dominantly used by HEIs and fewer used by HEIs
in developing countries. The LMSs were examined
for the top ten universities in each of seven regions.
The standard and quality of course delivery and the
level of learning or knowledge transfer which takes
place are attributed to the teacher and learner; how-
ever, there are questions with respect to whether the
greater burden rests on the learner or teacher [22, 7].
Technology development made available the scope
for other forms of course delivery and the combina-
tion of different forms of learning [18, 9].

As HEIs move from fully traditional teaching-
learning that does not provide optimal learning [27]
to the use of online environments, course delivery
remains static, becomes more learner-centric or be-
comes less learner-centric [8], resulting at times in
loss, delay and/or non-optimal learning [20, 2] as
the current online technology seems to favour certain
types of courses [24]. Differences between the learn-
ers’ learning styles and the teacher’s teaching styles or
approaches within a batch of learners and teachers,
suggest various rates of learning and in the overall
batch of learners, a non-optimal level of learning [ 15].

Attempts are made by HEIs to make course de-
livery benefit most, if not all learners. Due to the
methodology and technology applied, the benefits
vary. Learners are required to receive teaching in the
teaching style adopted by the instructor. For courses
which are less theoretical and require use of externals
tools, learning may be disjoint amidst varied course
delivery methods/course activities and assessment
tools may not consider learner preferences.

Learning management systems are examined
firstly with comparisons among usage in the top ten
Higher Education Institutions in major regions of
the world. We then analyze system interoperabil-
ity features that have been implemented by some

of the major LMSs. The major theories of teaching
and learning are examined and used as the basis for
the development of OLeCenT, alearner-centric tool
based on teaching-learning styles and designed to be
integrated within an LMS.

2. Learning Environments In Use

2.1. Learning Management Systems

Blackboard’s software and services are currently
used by over 17,000 clients worldwide. The current
version or service packs of the software, released in
2016 or later is within the Blackboard Learn 9 series.
Including better grading and integration features,
one of the newer features of interest is the Embedded
Learning Analytics where predictive learning analytics
are embedded into core workflows for both educators
and students in order to drive student success [3].

Moodle software current version is within the 3.4
series. One of the newest features is Moodle Mobile
which enables assignment submissions on the move.
However, none of the new features were deemed to
have a direct bearing on the level of learning, and
other related aspects of the teaching-learning process
[21]. Whereas there are a number of existing LMSs
including many new ones, Blackboard and Moodle
are still the more predominantly used LMSs.

The Times Higher Education World University
Rankings 2017 (www.timeshighereducation.co.uk)
judge world class universities across all of their core
missions — teaching, research, knowledge transfer
and international outlook. There are S core mis-
sions with teaching, research and citation each with
aworth of 30% of the overall ranking score.

The top ten (10) universities were chosen from
each of the regions: Europe, Africa, Asia, North
America, Oceania, Caribbean and Latin America.
Where at least ten (10) universities were not iden-
tified for a region, the list was augmented with the
“Webometrics Ranking of World Universities”
(http://www.webometrics.info/en/Americas/Ca-
ribbean). This was the case specifically for Africa and
the Caribbean. The “Webometrics Ranking of World
Universities” is an initiative of the Cybermetrics Lab,
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a research group belonging to the largest public re-
search body in Spain.

(Table 1) displays the Learning Management Sys-
tems or types that were identified to be in usage across
the universities of review. Responses were not received
from four (4) universities, primarily of the Caribbean,
and so their LMS usages have not been noted.

Of the total number of universities analyzed,
62% of these use either Blackboard or Moodle, with

Moodle having the greater usage of 41%. Whereas
other proprietary systems and the home-grown
self-used (bespoke) systems accounted for 20%
each, the individual systems included within each
category reflected usage of 5% or less.

The other matter of note is that the individual
regions do not necessarily bear the percentages of
the overall total.

Table 1.- Learning Management Systems used by Top 10 Universities per Region

Black-board | Moo-dle Other propri-etary Be-spoke Total
TOTAL 13 (21%) 26 (41%) 13 (21%) 11 (17%) 64
North America 2 1 S 2 10
Europe 1 3 2 3 9
Africa 3 2 3 1 9
Asia 1 2 3 4 10
Oceania S 4 1 10
Latin America 10 10
Caribbean 1 5 6

Moodle has a 100% usage in Latin American
top 10 universities, whereas the usage of Moodle in
the overall total was about 40% of the top 10 uni-
versities across the world. Whereas other proprie-
tary systems and even amidst receiving only 60% of
the responses from the Caribbean region, a similar
anomaly was seen where 83% usage was accounted
tfor by Moodle. In other regions, Blackboard and
Moodle seem to be on par among the top 10 uni-
versities. Another anomaly is 40% of Asia’s top 10
universities have their learning management sys-
tem solution developed and implemented for their
purposes only.

It may be understood that within developing
countries, there is a more significant need to ac-
cess resources at minimal expenditure or financial
outlay. In regions such as the Caribbean and Latin
America, the usage levels of the predominantly
used open-source system, Moodle, suggest that
where Moodle have significant benefits or draw-
backs, the HEIs in these regions may be directly
impacted.

3.Learning Management Systems Analysis for
Improvement

3.1. Overview of LMSs

One researcher states among eleven other com-
plaints about LMSs, that LMSs do not fit in the
existing administration workflows [S]. Another
researcher states that LMSs are deemed beneficial
but fall short in some aspects specific to computer
science education, in particular programming [12].
One of the most important things an academic tech-
nologist can deliver to faculty is to show them how
the LMS can be used for more than just a platform
for course administration but to teach in new ways
[4]. These represent potential gaps for improvement
in the current or future LMSs.

3.2. System Interoperability

The Advanced Distributed Learning (ADL) Ini-
tiative was established to standardize and modern-
ize training and education management and delivery.
The ADL Initiative developed the Sharable Content
Object Reference Model (SCORM) and the ADL
Registry. SCORM is a collection and harmonization
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of specifications and standards that defines the inter-
relationship of content objects, data models and pro-
tocols such that objects are sharable across systems
that conform to the same model. This specification
promotes reusability and interoperability of learn-
ing content across Learning Management Systems
(LMSs). SCORM 1.2, released in 2001 is the final
version of SCORM before the integration of se-
quencing. ADL recommends use of SCORM 2004
4th Edition or higher which contains integration of
sequencing [1].

SCORM has evolved through the years with
there being four different implementable versions
of SCORM. SCORM 2004 has several different
editions, and the latest version/next generation of
SCORM is the Tin Can API (aka Experience API
or xAPL.) Furthermore, SCORM isn’t the only e-
learning standard existing. Other standards like LT1,
AICC HACP and IMS Common Cartridge have
their place in the industry [23].

The standards mentioned, namely Sharable Con-
tent Object Reference Model (SCORM), Learning
Tools Interoperability (LTI) and Common Car-
tridge have been employed in Learning Management
Systems in varied levels. The system operability re-
view will not describe integration among systems
where such integrations were built as features of the
system, with little or no flexibility for enhancement
to be used with other systems. The system interoper-
ability review includes the extent to which systems
can share data and interpret the shared data with or
without one of these designed standards.

Blackboard Learn 9 series has support for Share-
able Content Object Reference Model (SCORM).
Integration comes by way of the SCORM Engine
Blackboard Building Block developed by Rustici
Software in partnership with Blackboard. Black-
board is therefore easily integrated with newer ver-
sions of SCORM. Other proprietary systems that
are less used by a significant number of clients such
as Canvas by Instructure are also SCORM compli-
ant. Though Canvas may have a comparatively small

number of clients, the system is used by the world’s
largest academy, Cisco Networking Academy.

SCORM 1.2 is supported in Moodle 2.1 (or high-
er) and passes all the tests in the ADL Conformance
test suite 1.2.7 for SCORM 1.2. SCORM 2004 is not
supported in any version of Moodle. Parts of the API
have been implemented, but sections not imple-
mented include Navigation and Sequencing, which
will assist in learner progress and assessment detailed
tracking. Moodle has announced that development
on native SCORM 2004 support in the system has
stopped. They further suggest that where a fully cer-
tified SCORM 2004 Player in Moodle is desired,
Rustici Software has a Moodle plugin which con-
nects to their commercial SCORM Cloud service
turning Moodle into a fully compliant SCORM 2004
LMS. Unlike Moodle, the plugin which is provided
by Rustici Software is not under an open source li-
cense. The provider of this service performs a similar
service for Blackboard Learn. Nearly all of Rustici
Software licenses include access to the source code
of the purchased product [13].

Moodle’s lack of integration with the latest ver-
sions of SCORM identifies functionalities with re-
spect to sequencing and navigation that is not achiev-
able by users of the said system. Such users include a
significant number of HEIs in developing countries.

4. Learner-Centric Course Delivery

4.1. Learning Styles

Many theories of teaching and learning have
been purported and/or established. Some of these
are Cognitive Load Theory of Multimedia Learning,
Maslow’s Hierarchy of Needs, Cognitivism, Expe-
riential Learning, Constructivism, ADDIE Model,
ARCS Model of Motivational Design, and Multiple
Intelligences Theory.

Cognitive Load Theory of Multimedia Learning,
focuses the load on working memory during instruc-
tion. The ideal LMS should model aspects of the hu-
man cognitive architecture, and provide for ease of
use by course designers in their endeavor to apply
sound instructional design principles [26].
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Abraham Maslow’s theory, Hierarchy of Needs
is a motivational theory in psychology that argues
that while people aim to meet basic needs, they seek
to meet successively higher needs in the form of a
hierarchy [19]. Development and implementation
of a learning system or tool must consider that the
body of learners as well as instructors and teachers
would tend to follow Maslow’s Hierarchy of Needs.

The theory of Cognitivism says that the learner
is viewed as an information processor (like a com-
puter). Cognitivism focuses on the inner mental ac-
tivities — opening the “black box” of the human mind
is valuable and necessary for understanding how
people learn [14]. In view of the theory of Cogni-
tivism, ensuring that stimuli exist within a Learning
Management System will contribute to the system
being more learner-centric.

The theory of Constructivism says that learning
is an active, constructive process. The learner is an
information constructor. People actively construct
or create their own subjective representations of ob-
jective reality [21].

Constructionism shares constructivism’s conno-
tation of the learning. It then adds the idea that this
happens in a context where the learner is consciously
engaged in constructing a public entity. The theory
of constructionism proposes that learning may be en-
hanced through kinesthesia. A Learning Management
System should facilitate kinesthetic learning objects.

The Multiple Intelligences theory identifies seven
distinct intelligences. The theory says that we are all
able to know the world through language, logical-
mathematical analysis, spatial representation, musi-
cal thinking, the use of the body to solve problems
or to make things, an understanding of other indi-
viduals, and an understanding of ourselves [ 10]. The
theory of multiple intelligences satisfies the many
types of learning preferences that one person may
embody or that a class embodies.

Learning styles are ways of learning presumed to
allow individual(s) to learn best [13]. It is believed
that most people have a preferred way in process-

ing information [16]. There are a number of instru-
ments developed for determining learning styles.
Some of these are Witkin’s Field-Dependence/Field-
Independence, Kolb’s Experiential Learning Model
(ELM) and Learning Style Inventory (LSI), Hunt et
al's Conceptual Level Model, Dunn et al’s Learning
Styles Inventory (LSI), Fleming et al’s VARK Model,
and Gregorc Learning Style Model.

Predominantly, it was stated that there were three
learning styles, namely auditory, tactile/kinesthetic
and visual [11]. Currently it is more accepted that
there are more than three learning styles/mecha-
nisms/intelligences [17; 16].

The more prevalently used instruments were
chosen for the research. Consequently, the learn-
ing styles models discussion includes Fleming et
al's VARK Model, and Kolb’s Experiential Learning
Model (ELM) and Learning Style Inventory (LSI).

4.2. Learning Environments and Learning Styles

Where there is a human teacher as the primary
source of course delivery, even where a LMS is in use,
he/she is not necessarily provided with the resources
of time, compensation or training to ensure that all avid
learners being taught at a particular time are at their
optimal level of learning. Where HEIs employ a team
of teachers per course, there is an increased number
of teaching styles available for that course but accom-
plishing this task for all styles for all courses may be
prohibitive in cost. Further, for many courses in some
HEIS, the ratio of course to lecturer is normally one-
to-one [3]. Avid learners whose learning style is not
that favored by the source of the material including
that available within the learning environment, tend
to convert this information into the mode best received
to ensure their own learning or attempt to procure in-
formation that more favors their learning style.

From the concept of levels of learning [17] and
the discussion of optimal learning [25], the opti-
mal level of learning is the highest level of learning
achievable in a given time and nature of the uptake
function; we consider the nature of the uptake func-
tion to include the learner, learning environment and

19



Section 2. Information technologiesin education

learning style. Learners are expected to comprehend
the material within the mode made available by the
teacher. All learners in a particular batch tend to be
governed by the path of learning carved out by the
teacher in his/her expertise and experience. Where-
as the teacher has the knowledge to be transferred
and is better able to determine the path to be taken
based on prior batches of students, the flexibility
does not exist at the point of learning for a change of
path or delivery mode. Such a decision may be made
in preparation for the next batch of learners with an
implicit hope for learning similarities [3].

There is also often disparity between the mode
employed for course delivery and assessment, such
as oral versus written or electronic versus hardcopy.
Hence, as the number of learning styles may increase
as the population within a batch of learners increases,
there is an increasing tendency away from the opti-
mal level of learning, amidst the finite or a limited
number of course delivery paths and human teach-
ers, and the current design of Learning Management
Systems.

HEIs have embraced the use of LMSs to assist
with course delivery and assessment. The predomi-
nant usage of LMSs by course designers and other
users is the uploading of static files, editable files,

Learner-Centric

course presentations, discussions, quizzes, wikis and
assignments. Some courses may appeal to additional
learning styles by providing the course material as
an audio-or video file of a synchronous session or
other links of course content uploaded to the LMS.
It is possible that in view of learning styles, LMSs
are used in the ways described because of the limita-
tion of the LMS or the lack of a standard to ensure
learner-centric course delivery and assessment [3].
The ultimate aim in the teaching-learning process
is the transfer of knowledge or skill. The use of any
learning environment by a HEI is to increase the ef-
ficiency in the knowledge transfer.

5. The OLeCenT Experience

We propose OLeCenT, a tool for learner-centric
course delivery in the online environment. OL-
eCenT may be integrated with a Learning Manage-
ment System for enhanced course administration
(Figure 1). We embrace the integration of learning
styles to achieve a maximal matching with the teach-
ing styles. Teaching-learning in higher education in-
stitutions is examined with an analysis being done on
course delivery in view of learning styles. We suggest
how instructional design may be applied amidst a
standard and specification for web-based e-learning
with emphasis on how learning takes place.

Learning
Management

Tool

System (LMS)

<

(OLeCenT)

Figure 1. The Online Learner-Centric Tool (OLeCenT) - Learning Management System Interface

S.1. Theories of the OLeCenT Approach

We embrace the concept of teaching and
learning styles in a graph theory context (Figure
2) where in any teaching-learning unit, optimal
learning occurs where there is a maximal match-
ing for G with all elements of L learner-centric

course delivery in e-learning, maximal matching
with surjectivity for the teaching-learning styles is
attainable with use of the learner-centric tool and

how the LMS is implemented [3]. The OLeCent
approach is aimed at ensuring that all elements in
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the set of learners, L has a pre-mapping from the
set of teachers, T.having a pre-mapping (maximal

matching with surjectivity) even where a com-
plete matching does not exist.

The Teaching-Learning Styles Matching

y

il

Figure 2a
Complete
(and Maximal) Matching
and Surjectivity

g i L

Figure 2b
Maximal Matching
and
Surjectivity

< Optimal Learning >

Figure 2. The Teaching Styles (T) and Learning Styles (L)
Matching reflecting when optimal learning [3]

For greater effectiveness in learner-centric course
delivery, the learner-centric tool should be SCORM
2004 4™ Ed. Compliant [3]. The parts of SCORM
2004 are the Run-Time Environment, the Content
Aggregation Model (CAM) and the Sequencing
and Navigation (SN) [1]. Adopted from [3], Table
2 outlines the mandatory/recommended usage of
categories of the various SCORM parts for more ef-
tective learner-centric course delivery. Other catego-
ries such as Content Aggregation Model — Content
Model were omitted as they were either described
by [3] or deemed less important for learner-centric
course delivery.

5.2. OLeCenT Components

The tool has four components, namely Diagnos-
tic Analysis, Repository and Workflow Setup, Learn-

ing Administration, and Learner-Centric Assess-
ment and Evaluation (Figure 3). Diagnostic Analysis
includes processes “Setup of one or more Learning
Style Inventories” as well as “Perform Diagnostic As-
sessment of the teacher(s) and learner(s).” The tool
uses learning style indexes throughout its implemen-
tation and therefore translates the terms, codes and
notations of specific learning style instruments to
the OLeCenT learning style indexes. OLeCenT cap-
tures information about each learner and teacher and
suggests the dominant and other learning/teaching
styles. There is a matching which assigns the learners’
learning styles and the teachers’ teaching styles to a
number of the learning styles indexes which matches
to the learning styles of the LSI in use.

Repository and Workflow Setup includes process

Table 2.— Usage SCORM Categories for Learner-Centric Course Delivery

SCORM Sub-Part Category Usage
1 2 3
Part: Content Aggregation Model
d Meta-metadata Mandatory
Metadata General Recommended
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1 2 3
Lifecycle Recommended
Metadata Relation Recommended
Classification Recommended
Part: Sequencing and Navigation Specification

Sequencing Rules Mandatory

Rollup Rules Mandatory

Rollup Controls Mandatory

Objectives Mandatory

Sequencing Defini- Delivery Controls Mandatory

tion Model Navigational Controls Mandatory

Completion Threshold Controls Mandatory
Sequencing Control Modes Recommended
Constraint Choice Controls Recommended
Limit Conditions Recommended

“Maintain Learning Object Learning Style
Index(es) which receives and updates learning ob-
jects of different types for a single unit of learning.
The other process “Setup Learning Style Course
Path(s)” allows the teacher or course designer to set-
up a designated workflow of how the learning objects
are ordered for delivery of the course content per
learning style. Within this latter process, the tool pro-
vides an option for setting learning sessions based
on input of date, time or date-time ranges. Learning
objects are stored in the repository and also given a
learning style index or a number of indexes as deter-
mined by the course administrator/teacher.

Learning Administration generates learner
course paths, given the course path per learning
style and each user learning style. The learners
are provided with learning objects in the form of
course paths which vary based on the course ad-
ministrator’s projected path, the learners’ learning
styles, and other assigned or chosen course paths
of similar learners. The path oflearning objects, du-
ration and completion percentage for each learner
is maintained within the Learner Learning Object
Workflow storage; these data is used as the source to
alert the teacher to accept a modification of course

path for a learning style. Learning Administration
may also vary by data acquired during Assessment
and Evaluation.

The Assessment and Evaluation component pro-
vides for formative and summative assessments in
consideration of each student’s teaching-learning
style. The tool is designed to allow for any learning
style mechanism that has measurable notations.

$.3. Instantiation, Evaluation and Results

5.3.1. OLeCenT Development

OLeCent is developed with use of PHP for all
backend (server) transactions, and CSS, Javascript,
HTML S and XML for the graphical user interface
(client), The development is aided with the MySQL
1.2.17 suite with use of a MySQL database. Where-
as all the components of OLeCenT uses fields of
SCORM 2004 4™ Edition, the Diagnostic Analysis
component was developed and tested to be fully
SCORM 2004 4™ edition compliant.

The current instance of OLeCenT allows a user
to be defined as one of five possible user types. The
user types are Student, Instructor/Lecturer, Course
Designer, Administrator and System Administrator.
Each user is assigned optionally to a specific de-
partment and/or institution. Where a user of type
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Student or Instructor is not provided with a depart-  assigned to any course as in the use of OLeCenT for
ment or institution, that said user is available to be  Massive Open Online Courses (MOOCs).
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Figure 3. The OLECENT Model
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5.3.2. Implementation Results

Access to OLeCent was successfully provided via
the Moodle environment, but implementation was
not yet done for full integration which allows for the
ease of demographic and course data between the
two systems. Learning Objects were setup as types
V - Visual, A - Auditory, K - Kinesthetic, - None
Specified, and O - Other. Video Files (WMV, MP4,
AVI), Powerpoint Presentation (PPT, PPTX) and
Show (PPSX, PPS) without Audio were setup as Vi-
sual. Audio Files (MP3, WAV, M4A) and Powerpoint
Presentation (PPT, PPTX) and Show (PPSX, PPS)
with Audio and Timing were setup as Visual. Articu-
late Storyline v. 2 Web-enabled Files (HTML) and
Powerpoint Presentation (PPT, PPTX) and Show
(PPSX, PPS) with Audio and Transition but without
Timing were setup as Kinesthetic. PDF, TXT, RTF
files were setas “_". Where learning objects of an au-
ditory type were not readily available, the Windows
version of Natural Reader v. 14 was employed for
creation of such objects. Natural Reader is a free text
to speech software with naturally sounding voices.

OLeCenT was used in five (5) instances includ-
ing a regional course of Secondary-Level Informa-
tion Technology administered at 3 secondary institu-
tions including 1 private and 2 public schools, and
two courses of Information Systems and Discrete
Mathematics administered at 1 tertiary institution.
The results showed in one instance of a Mathe-
matically-based course that the preferred teaching
style was matched by only 30% of the group’s domi-
nant learning style. In view of the total of preferred
teaching style and other teaching styles, there was
a match of 49% with the group’s dominant learn-
ing style. With a more theoretical course, there was
a 66% match between preferred teaching style and
dominant learning style. The data proved useful both
to the face-to-face and online instructors who were
favored with the information as to how to possibly
better reach the batch of learners in teaching.

The benefits of OLeCenT include (1) identifying
disparity in teaching and learning and aiding face-to-

face teachers in knowing the percentage of students
with greatest benefit in course delivery, (2) allowing
learner flexibility of receiving best fit course content
as first priority, and (3) reshaping course path per
learning style as it learns of learning preferences.
Drawbacks include that learning and auto-configura-
tion takes place during course delivery and therefore
provides greater benefit to latter users.

6. Conclusion

Most developing countries use Moodle which
does not support the ADL-recommended SCORM
2014 4 Edition which provides for sequencing and
navigation. Such countries may be at a disadvantage
without a mechanism to account for ease of course
delivery, level of completion, and sequencing based
on these input.

The research posits an approach that allows
the Higher Education Institution (HEI) to select
a SCORM compliant LMS and an IDE/tool of
choice, and demands the creation of a tool that is
SCORM compliant to be integrated to the LMS.
To assist with learner-centric course delivery, an
Online Learner-Centric delivery Tool (OLeCenT)
is proposed by use of Sharable Content Object
Reference Model (SCORM) to provide increased
learning in a batch of learners by lessening the gap
between teaching and learning styles, and learning
and regenerating of learner course path during the
period of learning.

OLeCenT was tested in five instantiations of
math-based, computing and theory courses and
identified 30% to 66% match between preferred
teaching styles and the groups’ dominant learning
styles. Based on each user’s determined learning
style, a course learning path is determined and a best-
fit learning object is employed per course learning
unit. OLeCenT may be used for other instantiations.
The results reflect matches that would not normally
have been readily identified.

Whereas the design and principles of the OL-
eCenT approach may be employed in any Learning
Management System, successful testing was done as
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(1) a stand-alone system and (2) integrated within  course delivery for HEIs using the Moodle LMS
the Moodle environment. There should be greater ~ which is the case for 100% of the top universities in
benefits with respect to expanding learner-centric ~ Latin America and 83% of same in the Caribbean.
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NMPUHUMUMNDbI 9KOJIOTMYECKOIro ObPA3OBAHUA
B KOHTEKCTE OMNEPEXAIKLWEINO ObY4YEHUA

AHHOT&III’IS[: B CTAaTbE€ PACKPDIBAIOTCA OCHOBHDIE ITPHMHITUIIDI 9KOAOTHMIECKOI'O O6P&30B&HI/I}I B KOH-

TEKCTe UAEU OIePeXAIOIIero 00y4yeHHs, ¢ IOMOIIbI0 KOTOPO OIPEAEASIOTCSI OCHOBHBIE ITIOAOKe-

HH:, CHOCO6CTBYIOH.{I/IQ IIpEEMCTBEHHOCTH 9KOAOTHMIECKHX 3HaHI/Ifl, ITpEOAOACHHIO (l)paI‘MeHTapHOCTI/I

B OII€HKE PEAAbPHOCTH, PaCIIHNPEHNIO ITPEACTABACHHI O rAOOAABPHOCTH 9KOAOTMYECKUX Hp06AeM.

KAroueBbie cAOBa: 9KOAOTHYECKOE o6pasoBaHHe, OII€pe’Xaronuiee 06yquI/1e, IIPHUHITHUIIBL.

VHTeHCUBHOE Pa3BUTHE TEXHOAOTHIA, OBICTpPBII
POCT HaceAeHHs Hallel IAAHEeThl HEM3MEHHO BAe-
JeT 32 COOOI YXyAllleHHe COCTOSHUS OKPY>KaIoIlert
cpeabL V3meHeHHe paxke HEOOABIION 9KOCUCTEMBI
B KAKOM-TO KOHKPETHOM MeCTe MOXXeT IIOBAMATD Ha
9KOAOTMYECKOe paBHOBeCHe BCell MAaHeThl. B aTux

YCAOBHSIX GOABIIIOE 3HAYEHUE IPHOOpETaeT 9KOAO-
rudeckoe obpasoBaHue.

Permrerrie rA06aABHBIX 3aAQ4 COXPAHEHUS OKPY-
JKAIOIeM CPeAbI OT 3arpsA3HEeHHMI, 3alUThI KU BOCCTa-
HOBAEHUSI IPUPOAHBIX PECYyPCOB TpebyeT HeCKOAD-
KO MHOTIO IIOAXOAQ K OPTaHU3AIIMH 9KOAOTHYECKOTO
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06pa3oBaHuUs], B YaCTHOCTH, B KOHTEKCTE OIlepexa-
IOILIeTO O0yJYeHHU.

B o6y4eHnu naest omepesxeHus HanboAee SPKO
ObIAQ PEAAN3OBAHA [1EAATOrAMU-HOBATOPAMHU B PaM-
KaX IIEAArOTHIKM COTPYAHHMYecTBAa. [AaBHas IjeAb
HCIIOAB30BaHUA AAHHOM HMAEH 3aKAIOYAAACh B BO3-
MOXKHOCTH KAa4eCTBEHHOIO YCBOEHHUSI y4eOGHOro
MaTepuaAa 3a 60Aee KOPOTKHUI CPOK BCEMH, AQXKE
CAAOBIMHY YYAIVIMUCSL, He IPUBAEKAS X K AOTIOAHU-
TeAbHBIM 3aHATHSIM.

B oTAMYME OT TPAAUIIMOHHOTO M3AOXKEHHS yIeb-
HOT'O MAaTePHaAa OIlePeXXEeHHe BCEIAA IIPEAIOAATAET
HEAMHENHOCTD [IOAQYM MaTepPHaAd, KOTOPAsi MOXKET
IIPOSIBASITHCS. BO BBEAEHHHU HOBBIX IIOPLIMI MaTe€PU-
ara (MaAbIMH AO3aMU) B KOHTEKCT H3y4aeMOro, pea-
AU3YeTCsl ITyTeM ITepeOpMaTUPOBAHISI COAEPIKAHIS
y4eOHOrO MaTepHaAa CHavYaAd BepOAABHO, Cylie-
CTBEHHO COKpaIIasi ero obbeM, a 3areM obpasHo-ac-
COLIMATHBHO, [T03BOASIET KOHCTPYHUPOBATh MHOTOKOM-
IIOHEeHTHbIe 3aAaHMs. TakuM 06pa3oM, HEAHEHHOCTD
IIPEAIOAAraeT HEKUI CABHI, CMelleHHe y4eGHOro
MaTepHaAa OTHOCHUTEABHO APYT Apyra. Kak yxassi-
Baer I.U.IlanpkoBa, UMEHHO CABMI, CMeIlleHHe
y4eOHOrO MaTepraAa CIIOCOOCTBYeT pacCIIUpeHHIO
¢yHxumit 06ydenus. Kpome passusaromeit u o0yda-
fo1elt pyHKIMH, OLlepexaroliee 00ydeHne peaAnsyer
MOTHBALIMOHHO-ITOOYAUTEABHYIO U ITePCIIEeKTUBHYIO
$ynxuuu [S]. [IpumeHnsercs ynpexaaromee u3yde-
HYle MaTepPHaAA ITyTeM II0AAYH HEKOTOPOT'O CErMEHTa
TeX TeM, KOTOpbIe OYAYT U3y4aThCsl B OYAyLIEM 1 KOTO-
pble OIpeAeAeHHBIM 06Pa30M CBSI3aHbI C U3yJaeMbIM
MaTepHaAOM B Hacrosimee BpeMst. OTKa3aBIIUCh OT
AVIHENTHOM IIOCAEAOBATEABHOCTH U3YYEHHUS yqe6Hb1X
TeM, IIPEAAArAeTCsl COBMECTHOE M OAHOBPEMEHHOE
U3y4eHHe KOMIIOHEHTOB COAEPIKaHMsI 00pa3oBaHus,
CBSI3aHHBIX MEXAY COOOM U IIPEACTABASIIOLINX {EAOCT-
HOCTbD, 4TO B UTOTe 00eCIednBaAO AOCTHOKEHHUE Iie-
AOCTHOCTH U CUCTEMHOCTH 3HAHUIL.

ITonsTHE «OIepexkeHre> PACCMaTPUBAETCS B Pa-
6OTax y4eHbIX Pa3AMYHBIX 0OAACTEN U IPUMEHSeTCsI
K Pa3AMYHBIM AePUHUIISIM. B GOABIIOM TOAKOBOM
CAOBape PYCCKOTIO SI3bIKA «OIEPEXeHNe >, «OIepe-

AWTD>» O3HAYAET < ABUTATHCSI B OAHOM HAIIPABACHUH ...
OKa3aTbCs BIIEPEAU 9€T0-AUO0 HAU KOTO-AHOO ... CAe-
AQTbh PaHbIIIE, OIIEPEAUTH BpeMs ... paboTa ¢ omepe-
xernuem> |2, C. 716]. C Touku spenns usnororu,
MO>KHO TOBOPUTDb 00 OIlepexarolieM Bo30yKAeHHUH,
koTopoe M.II. IIaBAOB omucpiBaeT Kak COCTOSIHHE
«<IIPEAYIIPEAUTEABHOM AESITEABHOCTH >, KaK IIOCTO-
SIHHOE CTPEMAEHHE BBICOKOCIEIIMAAUHPOBAHHBIX
OPIaHM3MOB K Pa3BUTHIO MU OYAYLIHX IIPUCIIOCOOU-
TeABHBIX aKTOB>. B ricixoAaornu ata npeaBapureAbHast
IIOATOTOBKA PACCMATPHUBAETCS YePe3 ONEPEKAOIYI0
peaxupro. IToHsITHE «ONepexeHne> TECHO CBsI3a-
HO C ITOHSTHEM <aHTHIMIANUS> (OT AQTHHCKOTO —
«TIPEABOCXHIIAIO> ) B ICUXOAOTHH, KOTOPOE O3HAYA-
eT <IPEAOIIPEACACHNE, IIPEAYTAABIBAHIE COOBITHI],
3apaHee COCTABACHHOE IIPEACTABACHHUE O YeM-AHOO.
TepMuH aHTULHITALINS OBIA BBEACH HEMELIKHM IICHXO-
aoroM B. BynaTroM 1 MHTepIipeTHpOBaACs MM KaK CIT0-
COOHOCTB YeAOBEKA [IPEACTABUTD PE3YABTAT ACHICTBHS
AO €I0 OCYIIeCTBACHYISL.

«Omnepexaromee obyyeHue — 3T0 00ydeHHe,
KOTOPOE OPTraHU3yeTCsI ITyTeEM MHOIOKPATHOTO 06-
paijeHus OOy4aromUxCcsl K y4eOHOMY MaTephaAy
C YYETOM er0 PeTPOCIEKTUBHOMN U II€PCIIeKTUBHOMN
CBsI3€il C APYyI'MM CMEXHBIM y4eOHbIM MaTePUAAOM,
obecreynBaroiee 3aKpenAeHre U3YYEHHOTO paHee,
IIPOTHOCTHKY, IPEABHAEHHE HOBOI'O ¥ TOTOBHOCTD
K €r0 BOCIIPHSTHIO Ha OCHOBE M3y4aeMOr0 B HACTOSI-
LTI MOMEHT, 9TO 00€CIIeYrBaeT [eAOCTHOE BOCIIPHU-
SITHe U TAyDOKO€e OCMBICAeHHEe y4eOHOro MaTepraAa
3a 6oaee KopoTkuit cpok>» [4, C. 60].

OAHI/IMI/I N3 OCHOBHBIX HPI/IHHI/IHOB OKOAOTI'U-
9eCKOro 00pa3oBaHMs SIBASIIOTCS:: BCEOOLIHOCTD;
KOMIIAEKCHOCTb; HEIIPEPhIBHOCTD; BBIACACHHE MEX-
IIPEAMETHBIX CBsi3eil; B3aHMOCBSI3b TAOOAABHOTO,
HAIIMOHAABHOT'O M KPAe€BEAIECKOTO PACKPBITHUS 9KO-
AOT'HYECKHUX HPO6AeM U HPI/IHI_[I/IH HPaI'MaTI/I‘-IHOCTI/I.

ITpuHUMI BCEOOIIHOCTH IIPEAIIOAArAeT, YTO
9KOAOTHYECKOe 0Opa3OBaHUE AOAKHO OBITH Opra-
HHM30BAaHO BO BCeX y4eOHbIX 3aBEACHUSIX, HAYUHAS
C AOLIKOABHBIX. ITpocBeTHTeABCKASI pabOTa AOAKHA
BECTHCb IAAHOMEPHO M CUCTEMATHIECKH B CPEACTBAX
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MaccoBO¥ MHPOpPMAIMK U KOMMYHUKaluu. B casu
C 3THUM OIlepesKaiolee oOydeHIe MIO3BOASET OTO-
Oparh OIpeAeAeHHbIE IOHSITHUS, PACIPEACAUTD UX
B TOM IIOCA@AOBATEABHOCTH, KOTAQ HHPOPMAIHS 110-
CACAYIOIero IMOHATHS BHOCHTCS B IIPOLIeCC yCBOe-
HHS IPEAIIECTBYIOIIEro Ha YpOBHE O3HAKOMACHHUSI.
TeM caMbIM IPOHCXOAUT MHOTOKPAaTHOE IIOBTOPEHHe
y4eOHOro MaTepHaAa.

ITpuHIMI KOMIIA@KCHOCTH IIOAPa3yMeBaeT Opra-
HU3AL[HI0 9KOAOTHIECKOTr0 00pa3oBaHUs KaK B3AUMO-
00ycAOBAEHHOE, BCECTOPOHHEee 1 MHOTOQaKTOpHOe
IICUXOAOTO-TIEAATOTHIECKOE B3AUMOAEHCTBHE C Ije-
ABIO IOCTPOEHUS IIeAOCTHOM CHCTEMBI 3HAHHI C y4e-
TOM Hay4HO 0OOCHOBaHHbBIX METOAMYECKUX TPeOOoBa-
Hui. CTpykTypHO-rpadoBoe TpaHCGOPMUPOBAHHE
y4e0HOro MaTepHaAa, C BRIACACHHEM OIIePEXXAOIIHIX
CBSA3eI MEXXAY €ro 9AeMEeHTAMH, TI03BOASIET OCYIIIeCT-
BASITDH OIlepe)karolljee O3HAKOMAEHHUE C dIAeMeHTaMH
y4eOHOM AMCLIMIIAMHOM, COBMECTHOM UM OAHOBpe-
MEHHOM H3y4eHHH KOMIIOHEHTOB COAEPKAHUS 9KO-
AOTHYeCKOT0 00pa30BaHIs, CBI3aHHbIX MEXAY CO00M
Y IIPEACTABASIIOIIIX IIeAOCTHOCTb.

ITpuHIMI HeNPepPHIBHOCTH 3aKAIOYaeTCs B Gpop-
MaAbHOM (AOIIKOABHOE, IMKOABHOE, CpeAHee CITeIiy-
aAbHOE U BhICIIee) obpasoBaHuM 1 HeGOPMAABHOM
06pa3oBaHUU B3POCAOTO HACEACHUSL.

IIpuHIUI BRIACACHHUS MEXIIPEAMETHBIX CBsI3ei
B 9KOAOTMYECKOM O0pPa30OBaHUU IIPEAIOAAraeT B3a-
MIMHYIO COTAACOBAHHOCTD COAEPIKAHMUS 00pa3oBaHUs
U METOAOB, IIPUHIIUIIOB 1 CIIOCOO0B HanboAee Ipu-
€MAEMOTO B3aUMOAEHCTBHUS 00IecTBa C IPUPOAOHL.
MesxrnipeAMeTHbIE CBSI3H B KOHTEKCTE OIlepesKeHHs
0003HAYaI0T NHTETPATHBHbIE OTHOLIEHMUS, KOTOpbIe
BBIPKAIOTCS B OAVDKHET, CpeAHel U AAAbHEH Olle-
peKaloleil CBSI3SX MEXKAY 00beKTaMH, SIBACHUSIMU
U usydaeMbIMu mporjeccami. [lepes o6ydaeMbiMu
Ha IIPOTSDKEHHUU BCETo Kypca BBICTPAUBaeTCs 001mas
CHCTEMa, B KOTOPYIO BXOAAT COTIOAYMHEHHBbIe ITOHS-
THSI, CBsI3aHHBIE MeXAy coboit. [Tpu aTom mpocma-
TPHUBAETCS MEXIIPEAMEeTHAsI CBS3b HA IPOTSDKEHUH
U3y4eHHUs BCETO Kypca y4eOHOM AUCLUIIANHDI, YTO
CIIOCOOCTBYET pellIeHHI0 OAHOM M3 BOKHEHIINX 3a-

A4 yCBOEHUS — IpobAeMy 00001eHUSI 1 KOHKPeTH-
3anuy GOPMUPYEMBIX y 00ydaeMbIX 3HAHHIL.

I TpuHIMIT B3aUMOCBSI3U TAOOAABHOTO, HALIHOHAAD-
HOTO ¥ KPAaeBEAYECKOTO PACKPBITHS 9KOAOTHIECKIX
poOAeM B y4eOHOM IpoLjecce OTPAXKAETCS B AHAAU-
3e PAKTOPOB IIOAOKUTEABHOIO M OTPHILIATEABHOTO
BOBAENCTBUS YeAOBEKa Ha IIPUPOAY POAHOTO Kpas
C OII€HKOM [TOCACACTBHI 3TUX BAUSIHUI B TAOOAABHBIX
Macmrabax. B KoHTeKCTe OIepexXe s 9TOT IPUHIIAIL
OTPXKAETCSI B PACIIUPEHUH U YTAY OAEHUI OCHOBHBIX
HOHSTHI U Hay4YHBIX GAKTOB O IIPUPOAE 32 CUET BbI-
SIBACHHBIX OIIEPEXAIOINHX CBsi3eil. [TOCKOABKY OAHO-
BpEMEHHbIN U HEAMHEMHBIN XapaKTep IoAaYn yqe6-
HOT'O MaTepraAa 06ecrieanBaeTCs BBICOKOM CTENEHbI0
00600111eHHOCTH, TO IO Mepe Pa3BUTHSI 3HAHUIT 00y4a-
€MBIX O [IPHPOAE POAHOTO KPasi IPOUCXOAUT U3MeHe-
Hye 00'beMa U COACPYKAHIS 3HAHUI O [IOCAEACTBUSIX
ryOUTEABHOTO BAUSIHUS Y€AOBEKA Ha IIPHPOAY AAHHOM
MecTHOCTH. B aToM cocrouT nporecc rpancdpopma-
LY, ABVDKEHUSI ¥ Pa3BUTHS 3HAHUI YYAIUXCS O [O-
CAEACTBHSIX 9TOTO BAVSIHFIS B [IAQHETAPHOM MacIITabe,
YTO II03BOASIET PACIIMPUTD UX IIPEACTABAEHHS O TAO-
6aABPHOCTH 9KOAOTUYECKUX TPOOAEM.

[ TpuHIMI TPOrHOCTUYHOCTH IIPEATIOAATaeT 3260-
Ty O COXPAHEHUU OKPY>KAIOIIEH CPEABI AAST OYAYLIIX
IIOKOA€HUH, yMEHHE [IPOTrHO3UPOBATH [IOCAEACTBHS
CBOMX AEHMCTBMH IO OTHOIIEHHIO K OKPY>KAIOIeH
CpeA€, PACCMOTpEHIe IIAAHOB [IPHPOAOIIOTPeOAEHIS
U IIPUPOAOBOCTTAHOBAEHHSI KaK CTOPOHBI €AUHOTO
nporecca. C TOYKHU 3peHusI OllepeXXaIoIero ooyde-
HUSL COOAFOA€HUE 3TOTO IPUHIUIIA OCYIECTBASIETCS]
3a CYeT BHYTPUIIPEAMETHBIX CBsI3eil OOPATHOTO Aeil-
CTBUSI, O3HAYAIOIIETO BO3MOXKHOCTb IIPHBHECEHMUS
MHPOPMALIUH TIOCAEAYIOLIETO dAeMEHTA B IPOLecC
YCBOEHMS IIPEALIECTBYIOLIEro dAeMeHTa. [Ipu aToMm
BBIAEASIETCSI OIIepekaloliee 03HAKOMAEHHE, KOTOpOe
BKAIOYA€eT B [IPOLIeCC 0OyYeHHs 9AEMEHTHI IIepCIIeK-
THBHOTO y4eOHOro Marepuasa 6e3 MCIOAb30BaHMUS
CIIeL{aABHOY TEPMUHOAOTHH; IIPEABAPUTEABHOE H3Y-
JeHue, KOTOPOE [IPEATIOAATAeT BOBAEUEHHE B y4eOHbIIT
IPOLIeCC MAaTEPUAAQ, U3yUeHHe pPArMEHTOB KOTOPOTO
IIPOUCXOAUT Ha COOTBETCTBYIOIEM YPOBHE CTPOTO-
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CTH; TOCTAHOBKA 00Pa30BaTeABHbIX IIEPCIIEKTUB, KO-
TOpasi IPEeAIOAAraeT BOBA€UEH e B y4eOHbIH IIPOLjecc
uHpOpMaru 06 H3yIaeMOM MaTepUaAe, OTPaXKasi ero
METOAUYECKYI0, OOIIeHAYYHYI0 3HAYMMOCTD U IIPAKTH-
9eCKYIO LIeHHOCTb.

Takum 06pa3oM, CYIJHOCTHBIMU XapaKTEPUCTH-
KaMH OIIEPEKAIOIIEr0 00yIeHUsI IBASIOTCS IIEAOCT-
HOCTb 1 KPYIIHEH!e y4eOHOTro MaTepraAa, HeAUHe -
HOCTb U OAHOBPEMEHHOCTH [IOAQYH, MHOTOKPAaTHOE
obpamjeHre K H3y4aeMOMY.

ITeaocTHOCTD U yKpyIIHEHMe Y4eOHOIO MaTepu-
aAa IpU BBICOKO CTeeHH 0000IeHHOCTH CII0CO0-

CTByeT OpraHH3allUH IPeeMCTBEHHOCTH 3KOAOTH-
YeCKUX 3HAHHUI, IIPEOAOAECHHI0 PpparMeHTapHOCTH
B OIl€HKE PEAABHOCTH, YTO IIO3BOASIET aA€KBATHO
OLIEHHMBATh KOAOTHYECKYIO cuTyaruio. Heanneit-
HOCTb U OAHOBPEMEHHOCTD [TOAQYU Y4eOHOTo MaTe-
pHaAa BeAET K CHCTEMHOMY ITIOHUMAHUIO ACFICTBHU-
TEABHOCTH, BO3MOXKHOCTH IIOKa3aTh TAOGAABHOCTb
9KOAOTMYECKOTO 3HaHUs. MHOroxparHoe obpa-
IleHre K U3y4aeMOMY, [POTHO3 U FOTOBHOCTb BOC-
IPHSTUS. HOBOTO, BBIUTPBILI BO BPEMEHH II03BOASIET
yCBauBaTh y4eOHBII MaTepuaA ObICTpee, CKa3aHHOE
HEOAHOKPATHO — YCBAUBAETCSI AyHIIeE.
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Diverse Canadian society that comes from vari-
ous cultural, social and economic backgrounds is
striving to ensure every individual with an opportu-
nity for personal and professional growth and devel-
opment. Due to peculiar circumstances, personality
accumulates knowledge and experience intentionally
or unintentionally, in formal or non-formal settings
at various times of people’s lives. Most of the formal
learning leads to certification, while the volume of
knowledge and skills gained in the process of non-
formal or informal learning is often not identified,
not evaluated and not recognized. Realizing the ne-
cessity of change, in the late 1970s and early 1980s,
first initiatives of Prior Learning Assessment and
Recognition (PLAR) emerged in Canada. Nowadays
a number of institutions across the country provide
the access to PLAR process, giving people the pos-
sibility of self-assessment, gaining a secondary and
postsecondary credit, career planning and promo-
tion, licensing and employment.

The analysis of the process and outcomes of
prior learning assessment and recognition in differ-
ent countries has become a subject of investigation
for a number of researchers, in particular, P. Wer-

quin, M. Singh, G. Barrington, J. Harris, C. Wihak,
N. Terokhina and others. The studies about learners’
views on PLAR across Canada were conducted by
J. Van Kleef, S. Aarts, D. Blower, R. Burke, E. Con-
lin, G. Lamarre, W. McCrossan, quality assurance
in PLAR was learned by S. Amichand, M. Ireland,
K. Orynik, J. Potter J. Van Kleef, Canadian experi-
ence of PLAR at skills training institutions became
central in the research of L. Sergejeva. The aim of this
article is to define the term and key features of Prior
Learning Assessment and Recognition in Canada, to
outline the benefits of PLAR process for society, to
examine its providers, policy makers, and recipients.

At the national level in Canada, a service involv-
ing the assessment of learning outcomes (PLA, Prior
Learning Assessment) has been in operation since
1994 as part of Human Resources Development
Canada [7; 32], which has evolved into Employment
and Social Development Canada. However, educa-
tion in Canada is the constitutional responsibility of
the ten provinces and three territories. Consequent-
ly, potential sources of government policy on PLAR
are 13 different government authorities, which serve
the interests of particular region [6; 24].
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One of the most active and effective intergovern-
mental initiatives in the sphere of PLAR is the Ca-
nadian Association for Prior Learning Assessment
(CAPLA), which is an incorporated, non-profit or-
ganization that has been operating since 1994, has
over 400 members nationally and internationally,
and yearly conducts workshops and conferences [2].
CAPLA is committed to advancing the awareness,
acceptance, and quality practice of prior learning as-
sessment and recognition in Canada and internation-
ally. For those reasons CAPLA website, among other
resources, provides a detailed list of institutions and
organizations by province or territory, supplied with
short descriptions and contacts. Coming from the
fact that each Canadian province and territory has
autonomy in education, and faces distinct needs and
peculiar issues, the nature and number of such insti-
tutions vary across Canada, creating a wide network
of resources for PLAR learners.

Canadian legislation does not provide the official
definition of Prior Learning Assessment and Recog-
nition. According to CAPLA, PLAR defines the pro-
cesses that allow individuals to identify, document,
have assessed and gain recognition for their prior
formal, non-formal, informal or experiential learning
[2]. The CEO of the Canadian Institute for Recog-
nizing Learning Joy Van Kleef points out that PLAR
is the identification, measurement, and recognition
of knowledge, skills, and attitudes acquired outside
educational institutions through work and other life
experience [5; 51]. One of the providers of PLAR,
George Brown College, defines prior learning assess-
ment and recognition as a process that gives the op-
portunity to obtain academic credit for one or more
courses in a certificate, diploma or degree by dem-
onstrating skills and knowledge received through life
experiences, including work, training, independent
study, volunteering, travel, hobbies and family experi-
ences [3]. Basically, PLAR is a formal credit-granting
process of evaluating the knowledge and skills gained
with the help of formal, non-formal or informal learn-
ing, volunteering, work and life experience.

PLAR contributes to the development of Cana-
dian society in a number of ways. First of all, it gives
an incentive to reflect on person’s past learning expe-
riences, to outline knowledge, skills, and abilities and
set career and educational goals. Secondly, the PLAR
process enables educational institutions, workplaces,
professional bodies and other organizations to as-
sess knowledge and skills for the purpose of award-
ing credit, granting professional status or advancing
career. Moreover, the PLAR process helps save time,
efforts and money by filling in the gaps in learning
without the necessity to take the course which is
within person’s sphere of knowledge and skills [2].

Some institutions in Canada believe PLAR to be
only associated with assessment and recognition of
non-formal and informal learning. However, PLAR
is also beneficial for international and interprovincial
migrants who have got a particular formal education
outside certain province or territory of Canada and
are aiming either to continue their education or pro-
fessional activity. Joy Van Kleef notes that ‘PLAR is
being increasingly used to assess the prior academic
learning of immigrants when adequate evaluations of
their academic credentials are not possible’ [S; 51].

One more part of Canadian society that may ben-
efit from PLAR is Aboriginals. Due to their traditions
and culture, learning in native community, getting ex-
perience and knowledge from Elders in non-formal
settings appears more suitable for the First Nations,
than education and training according to the formal-
ized western methods, which are highly associated
with painful colonization. It also helps them to un-
fold the knowledge, skills, attitudes and an insight
acquired in their life, and what is more, it raises the
sense of self-esteem and contributes to the setting of
future learning and professional targets [4].

PLAR is used by a range of organizations includ-
ing; a) educational institutions for program admis-
sion and academic credit; b) regulatory bodies for
licensing and certification, and; c) employers for re-
cruitment and advancement decisions [S; 7]. Since
Canada does not have governmental standards of
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PLAR, the policies in this sphere may vary across the
country, but the process of prior learning assessment,
usually is framed by challenge process or portfolio
creation and can be used alone or in combination.

The applicant that has an intention to challenge
the course for credit should consult the person re-
sponsible for PLAR in a chosen institution and in-
quire about the possibility of course challenge and
the proper procedure that will demonstrate the vol-
ume of skills and knowledge gained in earlier life.
Challenge process differs among educational institu-
tions and regulatory bodies. Depending on the na-
ture of the course different modes of assessment may
be used, but usually including one or more of the
following: assessment of educational documents;
standardized tests and program reviews of employer-
based training; product assessment; interviews and
oral exams; performance testing and demonstra-
tions; essays; challenge exams; self-assessment.

A portfolio is an organized collection of materials
which records and verifies learning achievements of
an applicant and relates them to the requirements of
an education or training program, a work standard
or a professional qualification. The structure of the
portfolio may be created individually or according to
certain requirements of the institution, but key en-
tries of the list include a paper outlining educational
and career goals of the applicant; learning outcomes
and competency statements; documentation verify-
ing the learning to be claimed; a chronological re-
cord of significant learning experience; a life history
paper; a resume; formal and informal records of past
learning achievements [2].

Based on the analysis of the information pub-
lished on the sites of numerous educational institu-
tions of Canada we may conclude that depending on
the policy of the chosen institution and the nature
of the course, in one instance the applicant can be
awarded the maximum of 25% of the credits required
in the program, and in the other instances he or she
can receive a credit for up to 75% of college or uni-
versity program through Prior Learning Assessment

and Recognition Process. The cost of PLAR varies
depending on services used in the assessment pro-
cess and the number of credits requested. Applicants
are in charge of all related costs involved with PLAR
and in a majority of cases all fees are non-refundable.

To indicate the range of people that use benefits
of PLAR in Canada it is necessary to cite the Can-
ada-wide research, which was conducted over eight
years (1994-2001). The study showed that female
representation remained relatively constant at 66%
of the PLAR participants [ 1; 88]. The authors of the
study believe that the high percentage of women at
the majority of the institutions was caused by the
active usage of PLAR in programs related to occu-
pations with a traditionally high concentration of
female personnel [1; 109].

Talking about the age of participants, it was stat-
ed that, 70% of learners were over the age of 30 with
an average age of 33 years, and that PLAR activity
tends to drop off after the age of 35 years [1; 89]. The
total number of PLAR assessments was 14.198 with
an average of 1.775 assessments annually over the
eight years [1; 93]. The research indicates that PLAR
is mostly used by employed adults who are aiming
to assess and recognize skills and knowledge they
received from several years of work and on-the-job
training. About half of learners have more than six
years of work or on-the-job training connected with
their PLAR credits [ 1; 111]. The study also showed
that the percentage of courses in which PLAR learn-
ers were successful remained high within eight years
at 96% [1; 104].

All in all, the process of Prior Learning Assess-
ment and Recognition is an effective tool in the
field of economic and social development of mod-
ern Canada. It has a potential to bolster the labor
force of Canada by redistributing workplace skills
and knowledge, as well as life experiences in order
to meet necessary job requirements, relevant indus-
try standards or core competencies. PLAR also plays
an important role on the way of personality to self-
awareness, development, professional growth and
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career promotion. Over the years PLAR has proven ~ Nevertheless, its implementation faces such con-
to be beneficial for learners, educational institutions,  cerns as quality assurance, academic integrity, cost,
and employers, saving their efforts, time and money.  and the chance of potential failure of an applicant.
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The modern European states build absolutely
new relations both in foreign policy, and in internal
and therefore the tendency of humanistic interaction
is the reformative mechanism of mankind. In the
Russian Federation mechanisms of civil society reg-
ulate political, economic and educational processes,
this vision is necessary for the maximum ensuring
the individual rights of the personality. For creation
of highly developed democratic humane society it is
necessary to create conditions which would open the
highest feelings in the modern individual. This indi-
vidual will be capable to reveal as much as possible
in the professional sphere, family life and to make a
huge contribution to development of Russia. There-
fore professional orientation work at school has to
be based on the humanistic principles as personal

self-determination of rural school students directly
depends on outlook, individual abilities, on under-
standing of next professional way, on desire of pros-
perity of the Homeland, on the level of personal and
intellectual development.

Personal self-determination of rural school stu-
dents is one of aspects of development of the per-
sonality therefore we consider very important for
our research as much as possible to open all condi-
tions, mechanisms of development of new growths.
Early youth differs from all age periods in the mol-
niyenosnost of formation of new growths which in
the subsequent are fundamental in the choice of a
course of life, profession, work. The consciousness,
intellectual development, psychological readiness
for choice of profession are one of the few factors,
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defining efficiency of development of personal self-
determination of rural school students.

According to E. Eriksson development of per-
sonal self-determination — is unconscious process
which depends on levels of development of con-
sciousness. The huge contribution to psychological
science is made by development of complete per-
ception of “identity” as process of continuous self-
improvement “the personal accepted image own “I"™”.
The way of development of the self-sufficient person-
ality is an achievement of identity which will serve a
sensual and emotional component of growing of the
personality and more successful professional self-re-
alization. Many foreign scientists consider “identity”
as personal self-determination [7, 403-405].

In scientific works of A. Adler it is possible to track
studying of personal self-determination from a position
ofindividual and personal development and therefore
A. Adler allocated with fundamental unit of efficiency
of development of personal self-determination “the
creative force”, “will power”, “self-realization” which
are concentrated in the personality and are a basis of
self-determination of a course of life [1, 131-132].

A. Maslou’s opinion “Self-determination is a pro-
cess of determination of the personal features, pref-
erences and” we consider realization in the profes-
sional choice key for our work [8, 38-40].

K. Rogers considers “self-determination” of the
personality as process of disclosure of own oppor-
tunities, intellectual intellectual potential, that is a
tendency to self-realization, updating. There is a con-
stant aspiration of the personality to leaving from any
external control therefore personal self-determina-
tion proceeds throughout the entire period of active
activity [5,202-203].

According to S.L. Rubenstein external determi-
nation assumes transformation and activization of
internal processes which in the subsequent charac-
terize motives of choice of profession and a course
of life [6,287-288].

Approach of L.1. Bozovic who considers devel-
opment of personal self-determination through the

“choice of next way” meaning development in the
school student of meaning oflife, own vital concept,
the vital purposes which are formed in dependence
of social norms, national traditions of the values ac-
cepted in this society is interesting [3, 380-381].

M.R. Ginzburg considered personal self-deter-
mination at the same time both “process”, and “phe-
nomenon’, thereby having expanded a framework of
researches of psychologists and also has defined static
and dynamic aspects and has offered structural com-
ponents as the psychological present, the psychologi-
cal past and the psychological future which have valu-
able and semantic and existential aspects [4, 19-26].

In the conditions of rural areas it is necessary to
consider external conditions as the rural school stu-
dent perceives the richest sociocultural experience
even without realizing until the end of allimportance
of actions, holidays, competitions in development of
the consciousness and living position in the profes-
sional and vital choice [2, 78-87].

On the basis of the analysed material we can con-
cretize definition: “Personal self-determination - pro-
cess of creation of interpersonal interaction in society
as in the present, and in the future depending on devel-
opment of consciousness, new growths in the sensual
and emotional perception of life and the social phe-
nomena dictating reconsideration own “an image I".

Thus, we consider that process of personal self-
determination proceeds throughout all human life
and is basic for all types of self-determination. In-
fluences adoption of vital decisions, changes of the
sphere of professional activity depending on social
and economic conditions in the state. In our opinion
it isn’t enough to consider personal self-determina-
tion only at the level of youth as present tendencies
constantly dictate self-improvement both in profes-
sional activity, and in all-intellectual development of
the personality. Also expansion of the concept “per-
sonal self-determination” as we consider consider-
ation him is important for our research as “process”
and “phenomenon” in total will lead to a specifica-
tion of the making components.
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CEMbS{ KAK ®AKTOP BJINAHUA HA
OBLUEHUE OETEN U NOOPOCTKOB

AHHOTaHI/HI: B craTbe ceMbs PaCCMaTPHBAETCA KaK q)aKTOP BAVSIHHSI Ha pa3BHUTHE O6I].[€HI/IEI Y A€-

Ten U IIOAPOCTKOB, aHAAU3HUPYIOTCS PA3AMIHDIE IIOAXOADBI K CTHAIO CeMeNHOro BOCIIUTAHUS. HPEA-

CTaBACHbBI PE3YADPTATbI SMIIMPHUIECKOT'O MCCACAOBAHIAL.

KaroueBbIe CAOBa: ceMbs, CTHAb CEMEHHOTO BOCIIUTAHUS, ACTH, OOIeHIe, 3aTPYAHEHHOE O0IIeH e.

O6menue u AeTCKOe ODOIIEHNE, B YACTHOCTH, KaK
¢eHOMeH, BBI3bIBA€T yCTONYHBBII HUHTEPEC OTeUeCTBEH-
HBIX 1 3aPYOE)KHBIX YIEHbIX, IPAKTUKOB, POAUTEABCKOE
coo01recTBO. B pamMKkax rmeAarornyeckost ICHXOAOTUH
M3YYAIOTCS YCAOBIS U pAKTOPBI, BAMSIOIIME HA Pa3BU-
THe 00IeHns B OHTOreHe3e. FccAeAOBaHMUS AETCKOTO
o61meHws mop pyxoBopctBoM Auncuaoit M. M. mokaza-
AU, YTO B3aUMOAEHCTBHE C OKPY KAIOIIUMU AFOABMH SIB-
ASIeTCSI BAKHBIM PpakTOpOoM GpOPMHUPOBAHUSI ANMHOCTH
B IIEAOM, 2 TAKKe HEOOXOAUMBIM YCAOBHEM ITO3HAHIUS
cebst u ApyTHX Aop€it [ 8].

ITpobaema popMUpOBaHHSI KOHCTPYKTHBHBIX Ha-
BBIKOB OOIIIEHHS Y AETER, OIPEACACHHOTO KOMMYHH-
KaTHUBHOTO IIOBEACHHUS B COOTBETCTBHMH C OIITHMAAb-

HOI MOAEABIO OOIIeHNs, B IICHXOAOTUH Y TIEAATOTHIKE
06Cy)AaeTC AOBOABHO akTHUBHO |7 ]. [lcuxoaormye-
CKHI1 IOPTPET CyO'beKTa C 3aTPYAHEHHBIM OOLIeHHEM
u3ydeH U onuca B paborax Mavuna E. 1., Camoxsa-
aoBot A. T, Kuceaesont E.U. [4; 10; 12]. Kapa6ano-
Ba O.A. B CBOMX HCCACAOBAHISIX OIFICAAQ IPUYHHEI
TPYAHOCTEM B3aUMOAEKCTBHUS B ob1meHun poAuTesen
C A€THMHU C TIO3ULINU UCKLKEHHOTO, HEAAeKBATHOTO
obpasa: <S5 Kak poauTeAb>, «peOEHOK y poAUTe-
AeiT», <POAUTEAD Y pebeHKa», «00pa3 AETCKO-POAH-
TeAbCKHMX OTHOWIEHUI y pefeHKa n'y poauteas> [11].

OmnpepeseHne «3aTPyAHEHHOE OOIeH e » B IICH-
XOAOTHYECKOM AWTEpaType O3HadaeT TPYAHOCTH
B KOMMYHHKAI[MM HAH OCOOEHHOCTH IIOBEAEHIIS,
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BO3HHUKAIOIIKe B ITpoliecce obujeHns y cyovexra. Op-
HAKO Ba)XXKHA U OL|eHKA BHYTPEHHUX II€PEXXUBAHMUI,
WX BAMSIHHE Ha YeroBeka. [6; 7]. Ilo MueHuIo ompe-
AEAEHHOTO KpPyra aBTOPOB, pelIaoIuM GpaKTopoM
B GOPMUPOBAHUU OCOOEHHOCTEN AUYHOCTH, IIPEA-
PACIIOAATAIOIIETO IIOSIBAEHUIO Y ACTEN HEBPACTEHHU-
YeCKUX PeaKiuil, SIBASIeTCS HeapeKBaTHbIe (pOpPMBI
BocrmTanus [ 1; 3; 1.

VccaepoBaHuUe, IPOBOAMMOE HAMHU Ha IIPOTSDKe-
HuM 11 AeT ¢ AeTbMH, MMeBIIMMHU HapyLIeHUs B peye-
BOM Pa3BUTHU B AOLIKOABHOM AETCTBE, 2 B IIOAPOCT-
KOBOM BO3PacTe TPYAHOCTH B OOIeHHH, IIPECACAYET
L€AY BBISIBAEHIISI B3AHIMOCBSI3H MEXKAY UMEIOIIMMUCS
pobAeMaMy KOMMYHUKALIUH, OIIPeAeAeHHs GaKTO-
POB, CIIOCOOCTBYIOMIUX IOSIBACHUIO 3aTPYAHEHHOTO
061meHust y AeTeil 1 MOAPOCTKOB. CeMbsI KaK CpeAa,
B KOTOPO¥ PacTeT M pasBUBAETCs pebEHOK, HeCo-
MHEHHO, SIBASIeTCSI 00AACTBIO U3YYEHUS BAMSHUS Ha
BO3HHKHOBEHUE TPYAHOCTE! B OOILIeHUH Y AeTel.

OAHHUM 13 BaXKHBIX 0COOEHHOCTEN AI0OOOI CEMbH,
BAUAIONEN Ha pOpMUpPOBaHNE KOMMYHUKATUBHBIX
HABBIKOB Y PeOsIT, y4eHble-HCCAEAOBATEAN OTMeYa-
10T CTHUAD BOCIIUTAHUS, IPEOOAAAIOIIETO B CEMbE.
Wsygyenue cTuaer BocnuTaHuA B cembe Auanbl ba-
YMPHHA, [IOKA3aAU CYLIECTBOBAHME TPEX MOAEAEH
IIOBEACHIS POAUTEAEH I10 OTHOIIEHHIO K CBOEMY pe-
6eHKy: paspemaromuil (AM6epaAbHbIil), ABTOPHTAP-
HbI1 1 aBToputeTHbI [ 14]. Kak ykassisaer I P. Xy-
3eeBa, OIMPAsICh HA MHeHHe DPUKCOHA, Makkobu,
MapTuHa BBIACASIIOTCSI ABa KPUTEPHSI OTHOLIEHISI
POAUTEAEN K ACTSIM: POAUTEABCKASI TPebOBaTEAD-
HOCTb/KOHTPOAb U POAUTEABCKOE IIPUHSTHE/OT-
3p1BunBOCTh |2 ]. [To mepBoMy KpuTepuio moapas-
yMeBaeTcst 06eM TpeOOBAHUIL U OCYIECTBASIEMOTO
KOHTPOAS 32 AE€TBMHU B CEMbE, [0 BTOPOMY — PO-
AUTEAbCKasl OT3BIBYUBOCTD U IPUHSTHE, CTEIEHb
IIOAAEPYKKH ¥ 4YBCTBUTEABHOCTH, KOTOPYIO TOTOBBI
OKa3aTh CBOEMY peOeHKY POAUTEAU IIPHU COOTBET-
CTBHHU HX OXXUAQHUSIM. J. Makkobu u Axx. Maptun
B AOIIOAHEHVE BBIAEASIIOT ellje OAMH — IIpeHebpera-
romuit (AHAMQPepenTHbIil) cTHAb BocruTanus [ 15].
Ax. M. boaaynH Ha OCHOBe KPUTEPHAABHOTO TIOA-

XO0AQ C MO3UIIUM POAUTEABCKHUX TpeOOBaHUit, KOH-
TPOAS, CIIOCOOOB OLIEHKH M 9MOLIUI BBIACAUA AB2
CTHASI CeMENHOTO BOCIIUTAHUS: AEMOKPaTHIeCKHUI
U KOHTpoAupytomuit. OnbIT paboTsI ¢ ceMbell mo-
Ka3aA CyIleCTBOBAaHME CMEIIAHHOTO CTHUAS BOCITHTA-
HHS, KOTAQ HAOAIOAQeTCS COYEeTAaHHME CTUACH MAM UX
yepeAOBaHUE B OAHOM U TOM K€ CEMbe.

OTHoLIEHNS B CeMbe MEXAY POAUTEASIMU U AETh
M (AETCKO-POAUTEABCKHE ), MEXAY CO60it (Cympyske
CKHe), CTAPIIUM MOKOAEHHEM COCTABASIIOT CTPYKTY-
Py CeMeMHBIX OTHOIIEHHI. DTH HUTU TOHKO CBs3a-
HbI, COCTaBASISI OTIPEAEACHHYIO CPeAy, KOTopasi Aefi-
CTBUTEABHO MOKET CTaTh OAArOAATHBIM HCTOYHUKOM
PaAOCTH, CYaCThsl, OAATOIIOAYYHS HAU HA0OOPOT —
6e3pasocTHOCTH U HebAaromoAyyws. FI3BecTHbI1 OT-
eyecTBeHHbIN y4eHbli B. H. Mscumes ropopua, 4To
AUYHOCTh OPMUPYETCS B CPeAe, IOAYEPKUBAS TeM
CaMBIM BOXHOCTb CeMEeHHOI0 BOCITUTAHUS, IIPEKAE
BCero B passuTuM obmenus [9].

OmnpepeaeHuo paKTOPOB BAUSIHIS HA ACTCKOE 00-
IIleHHe, B HAIlIeM UCCAEAOBAHUH, IPEAIIECTBOBAAA AHa-
THOCTHYeCKas paboTa I10 U3y4eHUIO YPOBHS Pe4eBOro
Pa3BUTHSI, KOMMYHHUKATUBHbIX HABBIKOB  AOIIIKOABHH-
kxoB. Crienaauctbl CubarcKom IICUXOAOTO-MEAUKO-
neparorudeckoit komuccun (IIMIIK), 8 2007-2010
H3Y4YaAU YPOBEHb Pa3BUTHS KOMMYHHKATHBHBIX Ha-
BBIKOB y AeTef, [IOCeLIAOIINX MACCOBbIE AOIIKOABHbIE
yapexaenus . Cubait Pecrrybanku Bamkoprocras.
HccaepoBaHME IPOXOAMAO Ha 00Imeit BbIbOpKe 764
YeAOBEK, M IOKa3aAH, 4To 0KoAo 408 aereit (53,4%) u3
0011ero KOAMYeCTBa 00CAEAYyEMbIX HY>KAQIOTCS B CO3-
AAHHMH  CIIEI[MAABHBIX IICUXOAOIO-TIEAArOrMYECKUX
YCAOBHI1 M OpTaHHU3ALUK COOTBETCTBYIOMIETO IICUXO-
AOTO-IIEAATOTHYECKOTO cOnpoBoXkAeHuUsL. C yueToM
HMHAUBHUAYAABHBIX OCOOEHHOCTEH U yPOBHS Pa3BUTHS
KOMMYHHKAaTHBHbIX HABBIKOB, HAMH CYOPMHUPOBAHBI
PEKOMEHAQLINH AETSM B BHAE AOTIOAHHTEABHBIX 3a-
HSITHIL C IICHXOAOTOM I10 Pa3BUTHUIO TI03HABATEABHBIX
¢yHKIHIT 1 AorOTIepdecKast Koppeknus. Kommaekc-
HOe U3y4eHe pedeBOro OOIIeHHs AeTel IIPeATIOAa-
raAO U3ydeHHe OTHOLIEHHUS ceMbH. B 21011 cBsI3u mpo-
BeAEHO aHKeTHpOBaHHe popuTeAeil. Ompoc BKAIOYAA
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B ce0sl M3ydeHHe IOHUMAHUS CBOEH 3HAYMMOCTHU
B Pa3BUTHH PeueBOro ob1eHNs pebeHKa, FOTOBHOCTb
Y 3aMHTEPeCOBAHHOCTD B ITPEOAOACHHH KOMMYHHKA-
THUBHBIX TPYAHOCTEH.

B axcnepumenTe yuactBoBaso 406 poauTesei,
IO OAHOMY U3 POAUTEAEH AeTell 6—7 AeT, B IpeA-
ABEPHH ITOCTYIACHUS B MIKOAY. AHAAM3 OTBETOB PO-
AWTeAeH TI0 UX OTHOUIEHHIO K KOMMYHHUKATHBHBIM
TPYAHOCTSIM pebeHKa IoKa3aa, 4To 98% poauteseit
3aMHTEpPeCOBaHbl B IPEOAOACHHH TPYAHOCTeH, 2%
poAUTeAell 3aTPYAHHUAUCH OTBETUTD. B KoMMeHTa-
PHSIX [10 UIMEIOIIUMCS TPYAHOCTSIM POAUTEAH eAUHO-
AYIIHBI B CBO€H 3HAYMMOCTH B PAa3BUTHHU CBOETO YaAQ,
HO >KaAOBAAMCD Ha He3HaHMe crioco6oB. ITpuBepem
HEeKOTOpbIe IIPUMepPHI OTBETOB Ha BOIIPOCHI: «MeHs
BOAHYeT 3aMKHYTOCTb MO€TO pebeHKa, OH BCe BpeMs
3aHAT UTPOH B TeAePOHeE, YaCTO ACAAET BUA, UTO He
CABIIINT>; <«MOW peOeHOK IIeIeAsBUT, IPOOOBaAH
Y4IUTD IPABHABHOM PeYH, He TIOAYJAeTCs» ; « CIUTAIO,
4TO BCe IPOOAEMBI CAMU YHAYT, HY>KHO TOABKO Bpe-
MsI>»>; «<MbI C My>KeM XOTHM, YTOObI y Halllell AOUYepu
pobAeM HU B pedH, HU B OOIIleHIH He OBIAO, BEAD el
CKOPO B IIKOAY>; «I'OTOB IIOMOYb CBIHY, HO HE 3HAI0
KaK>; «@CAM ACTCKHI Cap CaM IIPeAAaraeT CBOIO I10-
MOIIIb, TOTAQ MBI PaABI €e IPUHATS ... »>. Cpean npu-
YHH, MEIIAIOMUX POAUTEASIM IIOAHOLIEHHO 001aThCs
C AeTBMHU U TEM CaMBIM CIIOCOOCTBOBATb Pa3BUTHUIO
KOMMYHHKAIIUK AeTel, ObIAM Ha3BaHbI: HEXBATKA Bpe-
menu (12%); mepeKkAaAbIBAHIE OTBETCTBEHHOCTH Ha
aetckuii cap (11%); ne BupsT TpyaHOCTEd (9% ); MO-
TUBHUPYIOT CBOE 0e3AeNCTBIE OTCYTCTBHEM XKEAAHNUS
y caMux aereil B3auMopeiicTBoBath ¢ Humu (29%).

Ocrapmuecst 39% He 3aAyMBIBAAUCH Ha TeMY TPYA-
HOCTeH OOIeHHs.

B paMkax n3y4yeHuUs AETCKO-POAUTEABCKHX OTHO-
IIeHUI MBI IIPOBEAH KOMIIBIOTEPHYIO AUATHOCTHKY
o MeTopuke J.I. Dripemuasepa, B. B. IOcrumkuca
«AHaAM3 ceMeiHbIX B3auMooTHomeHuit> (ACB),
C pOAUTEAIMU 16 yyamuxcs 11-12 aet. Pesyabrarsi
II0 BBISIBAGHUIO OCOOEHHOCTEN MpoILjecca BOCIIUTA-
HISI B CEMbSIX PACIPEACAUANCH CAEAYIOIUM 0Opa-
30M: HAAMYUe TUMepIIpoTeKuu S yeaosek (31,5%);
norsopcroBanue 1(6,25%); apeKBaTHOe YAOB-
AeTBOpeHHe norpebHocTeit pebenka 15(93,75%);
aAeKBaTHOCTb TPeOOBaHUI-00sI3aHHOCTel pebeHKa
15(93,75%); HepOCTaTOYHOCTH TpebOBaHHI — 3a-
niperos k pebenky 1(6,25%); HeAOCTaTOUHOCTH Tpe-
6oBanuii-o6a3annoCTel 1(6,25% ); MHHMMAABHOCTD
cankmii 8 (50% ); apexBaTrHOCTD cankuuii 4 (25%);
Ype3MepHOCTb CAHKIHH (THI BOCIUTAHUS «3KECTO-
Koe obpamenue» ) 4 (25%); HeYCTOMYUBOCTD CTHAS
BocruTanus 1(6,25%).

AHaAU3 IOAYYEHHBIX AQHHBIX ITOKa3aA HaAWYHe
HEKOHCTPYKTHBHBIX MOAEAEH POAUTEABCKOTO BOC-
IHUTAHK, TAIOKe KaK U HAAMYHe aAeKBaTHBIX YCAO-
BUI1 BocruTaHus. OnpeaeAeHHbIE TTATTEPHBI POAU-
TEABCKOTO ITOBEAEHUS B COOTBETCTBUH CO CTUASIMHU
BOCITUTAHMS ITO3BOAMAM BBIAEAWTH HauboOAee KOH-
CTPYKTHUBHbIE MOAEAU BOocIHUTaHMA. ONTHMAAbHbIH
AASL AETCKO-POAMTEABCKUX OTHOIIEHUM CTHAD CEMEM-
HOT'O BOCIIUTAHUS CIIOCOOCTBYIOT HE TOABKO FapMoO-
HH3aI[MH OTHOIIEHMH, HO M, KAK OTMEYAIOT yJ4eHbIe,
$OPMHUPOBAHUIO TPABUABHOIO KOMMYHHKATHBHOTO
ITOBEAEHUSI.
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,»Learning must be transformed into deeds otherwise it is lost...”

Honore de Balzac.

Abstract: Of all the technologies available today, the computer is the most ingenious technologi-

cal achievement in the contemporary era. Specific research has studied both the positive and negative

effects of information technologies on adults and especially on children. Most children are familiar

with the computer and the virtual environment long before going to school, spending time with such

activities in the detour of other activities.
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Introduction

Contemporary technologies make available to ev-
ery person useful and multifunctional informational
means such as the computer. It gives us many oppor-
tunities to use. One of these is virtual communication.
This form of communication is favorite by adults,
young people and children. In the attention of adults
children can communicate eftectively in the virtual en-
vironment. Using the computer is an effective sprite
for adults in the educational process of children.

In the present study, we propose to analyze the
role and effects of the computer in particular of
virtual communication on the child’s interperson-
al relationship and the perception by the child of
the multitude of information existing today in the
twentieth century (the century of communication).

Theoretical aspects. Analyzing the literature, we
can find different opinions on the issue of virtual
communication, opinions often being specific / ap-
propriate to the field of activity, thus helping to form
an own opinion regarding this subject. Further, we
present arguments “pro’, against “the use of com-
puter and virtual communication”.

Psychologist Elisabeth Varga, makes the inter-
connection between virtual communication and
human needs. These needs are somewhat satisfied
by creating self-image by freeing constraints imposed
by everyday life or experiencing other social roles.
We still remember these needs that remain generally
valid for the subject of our study.

1. The need for social support

2. Meaning of communication

3. Meaning of social affiliation

4. The need to express repressed personality traits

S. Need for recognition and power [1].

We can argue that subjects using the Internet and
social networks meet their communication needs
and compensate for the difficulty of self-assessment,
the lack of self-confidence as well as the need for free
presentation. Therefore, virtual communication is it-
self a technical means to meet these needs. We can
say about the development of the individuals per-
sonality in the virtual environment.

Pedagogue Rina Jucova (Puna JKykosa), believes
that the influence of the computer in 7-8 year olds
is positive and helps in building skills and abilities to
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learn. The correct use of the computer contributes to
the creative development. Using the computer as a
didactic means making it possible to develop the at-
tention, the logical thinking and the other aspects. The
individual characteristics largely determine the capac-
ity of information comprehension: some children be-
gin to learn foreign languages more easily, while oth-
ers develop their creativity and learn more easily the
technique of drawing, use the computer correctly, it
offers the opportunity to form the communication,
searching and selection of the information [3].

From N.N. Naritin’s point of view of psychothera-
pist (H. H. Hapuuun) today, not teaching the child to
use efficiently the computer would be equal to null the
school or otherwise prevent socialization. He also be-
lieves that how quickly the child teaches computer it
is better for him. It can start with learning through the
game until the child has to bring the most basic com-
puter operations and then gradually pass to school
programs that make it easier for the school learning.
The game play corresponds to the activity of the chil-
dren play. But knowing the possibilities offered by the
computer we must also take into account the negative
influence of the computer on the physical and mental
development of the small schools [4].

Researchers predict that using computer in a
long period of time, may cause some influence on
the child’s physical development, initial discomfort
/ tension in the muscles of the back, and then posi-
tively noticeable spine (scoliosis, chewing). The time
spent more and more in front of the computer leads
to reduced sleep time, restless sleep or even rever-
sal of the sleep program. Insomnia causes excessive
tired that interferes with social and school activity,
canlead to decreased immune system resistance and
vulnerability to disease [2].

It is necessary to carefully select the content of
the subject at the computer because the children at
this age imitate the example of the adults and can
actually convey the ones seen on the computer, use
the words (from cartoon, newsletters, TV shows) in
expression. Below we present aspects of computer

use and virtual communication selected from the
literature:

The perception of information. The advantages
of information from electronic sources offer the op-
portunity to be creative, to freely express individuality
and to self-educate. The individual capacity of work-
ing in small schools is important because it requires
more character traits and skills acquired through self-
training. Disadvantages of information from electron-
ic sources. After the data and information obtained
from small schools and teachers, we can notice that
the way of presenting the information prevails over
the content itself. Pedagogues highlight the fact that
they easily visualize a captivating, multicolored power
point presentation, but with a content and a poorer
and more superficial sense. The volume and variety of
information does not allow the student to perform a
profound and hazy analysis, which presents the disad-
vantage of information from electronic sources.

From the analysis of the specialty studies, we de-
duce and take into account some particular peculiari-
ties or negative influences of the computer on the
psycho-socio-cognitive development of the pupil.
The negative influences of the computer on the so-
cio- cognitive effects of the student can be:

1. Difficulty accepting your own body.

2. Difficulty communicating in the wrong direction.

3. Tendency towards intelligentsia.

4. Training the feeling of loneliness due to lack of
communication with others.

S.Emotional tension and tendency toward nega-
tivism.

6. Irritability, low tolerance to frustration caused
by the subject of computer games that is not always
appropriate to age.

7. Manifestation of personal independence as a
defense mechanism.

8. Representation of the undifferentiated ego of
reality.

9. Low appreciation.

10. Delivery of problem solving and assuming
responsibilities.
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Influence of the computer on the child’s success:

1. The poor ability of children to listen, to under-
stand and to remember the presented material.

2. Low ability to reflect in speech and writing of
facts and ideas.

3. The difficulty of understanding longer phrases
was more complex grammar structures.

4. The tendency to communicate with gestures
with words or instead of them.

5. Classification of vocabulary knowledge below
level IV.

6. Unsure and confused writing of written text.

7. Difficulty passing from speech to writing.

8. Low in planning, succession and organization
of ideas, classifying and understanding cause-effect
relationships.

9. Difficulties in conducting mathematical calcu-
lations.

Because the use of the computer does not affect
the health and well-being of the student, it is neces-
sary for the parents to help the child to program their
time in front of the computer. It is recommended that
once the subject has been discussed, the parents show
up in the conduct their determination, fairness and
consistency so that the results do not cease to occur.

Virtual Communication. As any technological
innovation, the computer has both plebs and minus-
es. Virtual communication is welcome if it does not
limit social activity and interpersonal relationships.
Asis currently known, specialists have developed in-
structional and educational programs that streamline
knowledge accumulation by helping children to read,
write, initiate and maintain a dialogue with others.

Time management. An important and positive
moment is that age-dependent children have some
physical, psycho-socio-cognitive peculiarities and
manifest and can be observed in their development
process. During the early years of schooling, at the
beginning of the instructive-educational process (7
years), memory, attention, perception, thought, cre-
ativity develop. At the age of eight, the logical think-
ing skills, the building skills of the learning strategies

and the abilities to solve At the end of early schooling
(10-11lyears) for children, it is important to develop
intellectual development and school successes as
they contribute to the formation of objective self-
evaluation.

Time spent in front of the computer is welcome
and has positive influences on the child: it increases
attention, and if it is used excessively, it lowers the
attention. Incorrect position may cause decreased
visual acuity, change of heart rate. Children up to 6
years old are not recommends spending more than
20 minutes on the day. Children aged 7 to 8 years
this time can be increased up to 30-40 minutes a
day and 8-9 no longer than 1 hour and 30 minutes
per day [3].

Computer dependence. The reason for computer
addiction to small schoolboys may often be because
of the lack of self-confidence and the inability of the
child to freely express what he thinks and feels. The
basis for good psycho-prophylaxis for this problem
is correct education. It is important for the recom-
mendations to be on the subject and not to target
the child himself. It is recommended to prohibit ac-
cess to certain games or webpages that do not have
child-age and intellectual ability content. When a
child is denied access to certain informational con-
tent, it should be provided with explanations of why
a show can be viewed or why a computer activity
or a game is not useful for him or her at that age. It
is necessary to bear in mind that certain activities
cannot, in any case, substitute communication with
adults and peers, that is, interpersonal relations and
daily pro-social behavior.

The evolution of science. The views on this ques-
tion are different. Current changes are neither good
nor bad, but just different from the technologies so
far. Science evolves and people try to adapt to these
technological changes as efficiently as possible. Chil-
dren view a multitude of video, audio, intellectual
toys, computer interactive games, and more. The
danger of dependence on social sites and webpages is
increasing: Odnoklassniki.ru, Facebook, Skype that
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accesses their children. Therefore, it is important to
take into account the content of the visualized infor-
mation from the virtual environment and whether it
contributes constructively to man.

By studying and analyzing the influences of the
computer we deduce both the positive and the nega-
tive effects, the negative ones having the possibility
to prevent them. We continue to summarize positive
and negative effects.

The factors that positively affect both adults and
children can be considered as follows:

— Due to access to information, e-mail, web pages,
social networks, searching for information on the in-
ternet, the speed of reaction to visual stimuli increases.

— The human brain is accommodated by process-
ing a large amount of information.

— New technologies increase the average IQ level,
as do language learning or math problems.

— The use of information technologies deter-
mines the creative solutions. However, we must not
forget about the negative factors.

— Excessive use of the computer may lead to de-
creased concentration, and the human brain expects
that the future information it perceives will be struc-
tured according to the model in the virtual environ-
ment —a large volume that may be superficial.

— The brain loses the basic mechanisms that are
responsible for dealing with other people. It becomes
more difficult to identify people’s emotions and
mimics during the talks.

— There is arisk that online friendships are a sub-
stitute for real-world friendships.

— The computer makes it possible to perform in
short time (it is possible at the same time to listen to
music and check the mailbox or to prepare themes)
but the specialized researches tell us and pretend that
the multitude of activities carried out at the same
time are not so qualitatively achieved, and the ability
to concentrate may decrease over time.

— The long time spent in front of the computer
calls for the human brain and can cause fatigue, ir-
ritability.

Methodological Aspects. The quantitative and
qualitative indices of effective virtual communica-
tion in the present study were determined on the
basis of the “Choosing to communicate on-line”
questionnaire applied in grades I-IV. The question-
naire consists of 11 questions with 3—4 proposed
answers, in which the small pupils were asked to
circle the variant that suits them. In this study par-
ticipated small (7-lown) schoolchildren of the first
and fourth grades. The aim of the questionnaire is
to identify the virtual communication role on the
psycho-socio-cognitive development of the young
schoolteacher.

The psychological material that characterizes
effects of virtual communication can be conven-
tionally divided into 3 variables that refer to: a) the
form of interpersonal communication; b) interper-
sonal relationships at the early school age and c)
computer influence and virtual communication on
school success. The virtual communication indica-
tor is estimated according to the number of choices
made, based on the total number of items in the
questionnaire. The elaborated questionnaire allows
us to find out the positive / negative influence of
the computer and the virtual communication on
the quality of the interpersonal relationships of the
pupil and the school success. As indicators of effec-
tive virtual communication served:

« Ability and ability of effective virtual commu-
nication with both adults and peers.

« Harmonious interpersonal relationships (fam-
ily-school-society).

+ The correct use of the computer as a teaching
aid (Time spent in front of the computer, re-
spectively, less than 2 hours a day).

We present the results obtained after the quan-
titative and qualitative processing of the data of
the applied questionnaire. We then show the total
results for each of the classes. These are shown
in the charts below. Figure 1 shows the results
for questions 1-6 and (Figure 2) - for questions
7-11.
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Figure 1. Questionnaire “Do you choose to communicate online?” (Questions 1-6)
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Figure 2. Questionnaire “Do you choose to communicate online?” (Questions 7-11)
Next we present the results obtained for each of Class I. To question1 of the questionnaire: Which
the classes: I, II, ITI, IV. Results that are not represen- ~ form of communication do you prefer? The answers
tative of our study will not be mentioned. that prevail are: variant a) Face to face- with the fol-

lowing results: Total of the class I - 54%; Boys — 54%;
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Girls — 54%; c) On-line — with the following results:
Total of the class I — 37%; Boys — 45%; Girls — 30%.
The arguments to this question are found in the ex-
ample above.

To question 2 of the questionnaire: With whom
can you talk more easily? The answers that prevail
are: variant a) With classmates — with the following
results: Total class — 54%; Boys — 90%; Girls — 23%;
b) With family members — with the following results:
Total classes — 33%; Boys — 9%; Girls — 54%; c) With
other people- with the following results: Girls —23%.

To question 3 of the questionnaire: How many
friends do you have in communication face to face?
The answers that prevail are: variant: a) I have no
friends- Boys-18%; b) About 2-3 friends, with the
following results: Total class — 25%; Boys — 18%;
Girls-30%; c) More friends, with the following re-
sults: Total of the class — 62%; Boys-63%; Girls-61%.

To question 4 of the questionnaire: Where do
you feel more freedom of speech? The answers
that prevail are: variant a) At school — with the re-
sults obtained: Total of the class — 50%; Boys-90%;
b) Home - with the following results: Total of the
class — 33%; Girls-61%.

To question S of the questionnaire: What social
networks do you use? The answers that prevail are:
variant a) Odnoklassniki.ru — Total class — 25%;
Boys — 36%; b) Viber — Total Class — 25%; Gitls —
46%; c) Skype — 16% total class; Boys— 18%; f) I do
not call on the social network — The total of the class
—-25%; Boys — 36%.

To question 6 of the questionnaire: How many
friends do you have on the social network? The an-
swers that prevail are: variant a) Less than 10 friends -
the total of the class — 33%; Boys —27%; Girls — 38%;
b) about 10-30 friends — Total of the class — 37%;
Boys — 36%; Girls — 38%; c) More friends — Total
classes — 29%; Boys — 36%; Girls —23%.

Question 7 of the questionnaire: Do you spend
more than 2 hours a day on the social network? the
answers that prevail are: variant a) No — Total of the
class —20%; Boys —36%; b) Rarely — Class total 33%;

Boys 27%; Girls — 38%; c) Often — Total Class — 29%;
Boys 27%; Girls — 31%; d) Permanent — Girls — 23%.

Question 8 of the questionnaire: How often
do you entry on the social network sites? The an-
swers that prevail are: variant a) Once a day — Class
total — 62%; Boys — 63%; Girls — 61%; b) Once a
week — Total Class — 20%; Boys —27%; c) Non-stop
Girls —23%.

Question 9 of the Questionnaire: Are you vigi-
lant when you communicate online? The answers
that prevail are: variant a) Yes — Class total — 29%;
Boys — 18%; Girls — 38%; b) No — Total Classes —
29%; Boys —36%; Girls —23%; c) Sometimes — Class
total — 41%; Boys — 45%; Girls — 38%.

Question 10 of the questionnaire: Do you ne-
glect the home-tasks or other things for navigating
more the net? The answers that prevail are: vari-
ant a) Never — The total class — 62%; Boys — 54%;
Girls-69%; c) Often: Total Class — 20%; Boys — 36%.

Question 11 of the questionnaire: Do you think
it’s easier to communicate on-line than face to face?
The answers that prevail are: variant a) Never: Class
total — 41%; Boys — 54%.

Class I. As we can see from the obtained data,
more than half of the first grade students choose to
communicate face to face because they communi-
cate at this age with their family and classmates, these
two environments are the most important for them
at this age. By gender, data, shows that boys com-
municate more towards the face than girls. Often
boys are more direct in expressing their thoughts and
ideas. While girls are more prevalent in the affective
sphere, expressing their impressions and feelings us-
ing other forms of communication. At this age, the
management of the time, spent by the child in front
of the computer, rests with adults (mainly parents,
who often bans children’s access to computers) and
those responsible for their education and training.
Another reason is that not all children, in the cur-
rent situation, have a computer even if we live in a
modern world.
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Class II. Question 1 of the questionnaire: Which
form of communication do you prefer? The answers
that prevail are: variant a) Face to face- with the
following results: Total of the second class — 32%;
Boys —46%; Girls - 21%; b) By phone — with the fol-
lowing results: Total class — 26%; Boys — 26%; Girls —
26%; c) On-line — with the following results: Total of
Class IT - 41%; Boys — 26%; Girls — 47%.

To question 2 of the questionnaire: With whom
can you talk more easily? The answers that prevail
are: variant a) With classmates — with the following
results: Total class — 41%; Boys — 33%; Girls — 47%;
b) With family members — with the following results:
Total class — 53%; Boys — 53%; Girls — 52%.

To question 3 of the questionnaire: How many
friends do you have in communication face to face?
The answers that prevail are: Variant b) About 23
friends with the following results: Total class — 35%;
Boys — 40%; Girls — 31%; c) More friends with the
following results: Total of the class — 59%; Boys —
53%; Girls — 63%.

To question 4 of the questionnaire: Where do
you feel more freedom of speech? The answers that
prevail are: Variant a) At school - with the results ob-
tained: Total of the class-18%; Girls-26%; b) Home —
with the following results: Total of the class — 76%;
Boys - 80%; Girls —73%.

To question 5 of the questionnaire: What social
networks do you use? The answers that prevail are:
variant d) Others — with the following results ob-
tained — Boys —20% and; e) They have not named
the social network with the following results: Total
of the class - 79%; Boys — 80%; Girls — 78%.

To question 6 of the questionnaire: How many
friends do you have on the social network? The an-
swers that prevail are: variant a) Less than 10 friends —
Total of the class — 59%; Boys — 66%; Girls-52%; b)
About 10-30 friends- Total of the class —18%; Girls —
21%; c) More friends — Total classes — 23%; Boys —
20%; Girls —26%.

Question 7 of the questionnaire: Do you spend
more than 2 hours a day on the social network? The

answers that prevail are: variant a) No — Total of the
class —44%; Boys-46%; Girls-42%; b) Rarely — Class
total — 35%; Boys-33%; Girls-36%; c) Often — Total
Class — 18%; Girls —21%.

Question 8 to the questionnaire: How often do
you entry on the social network sites? The answers
that prevail are: variant a) Once a day — Total of the
class — 44%; Boys — 33%; Girls — 52%; b) Once a
week — Boys — 20%; d) When I Want — Total Class —
38%; Boys — 40%; Girls — 36%.

To Question 9 of the Questionnaire: Are you
vigilant when you communicate online? The answers
that prevail are: variant a) Yes — Total of the class —
82%; Boys — 86%; Girls — 78%; c) Sometimes — with
the following results: Girls — 21%.

Question 10 of the questionnaire: Do you ne-
glect the home-tasks or other things for navigating
more on the net? The answers that prevail are: vari-
ant a) Never — Total Class — 74%; Boys — 80%: Girls
— 68%; b) Rarely: Total Class — 26%; Boys — 20%;
Girls - 31%.

Question 11 of the questionnaire: Do you think
it’s easier to communicate on-line than face to face?
The answers that prevail are: variant a) Never: To-
tal of the class — 70%; Boys — 73%; Girls — 68%; b)
Rarely: Total 18%; Girls — 21%.

Class III. Question 1 of the questionnaire Which
form of communication do you prefer? The answers
that prevail are: variant a) Face to face-with the fol-
lowing results: Total of class a III - 60%; Boys —72%;
Girls — 50%; b) By phone — with the following re-
sults: Total class a III e-a — 25%; Girls — 36%.

To question 2 of the questionnaire: With whom
can you talk more easily? The answers that prevail
are: variant a) With classmates — with the follow-
ing results: Total class — 20%; Girls — 22%; b) With
family members — with the following results: Total
class — 72%; Boys — 72%; Girls — 72%.

To question 3 of the questionnaire: How many
friends do you have in communication face to face?
The answers that prevail are: Variant b) about 2-3
friends with the following results: Total class — 27%;
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Boys — 22%; Girls — 31%; c) More friends with the
following results: Total class — 65%; Boys — 66%;
Girls - 63%.

To question 4 of the questionnaire: Where do
you feel more freedom of speech? The answers that
prevail are: variant a) At school — with the results
obtained: Total of the class — 27%; Girls — 36%;
b) Home - with the following results: Total of the
class — 72%; Boys — 83%; Girls — 63%.

To question S of the questionnaire: What social
networks do you use? The answers that prevail are:
variant a) Odnoklassniki.ru — Class total 20%; Boys
— 22%; Girls — 18%; b) Viber — Total Class — 20%;
Girls — 22%; f) 1 do not call the social network — the
class —47%; Boys — 50%; Girls — 45%.

To question 6 of the questionnaire: How many
friends do you have on the social network? The an-
swers that prevail are: variant a) less than 10 friends -
the total of the class — 47%; Boys — 43%; Girls — 49%;
b) about 10-30 friends — Total of the class — 25%;
Boys — 22%; Girls- 27%; c) More friends — Total
classes — 27%; Boys — 33%; Girls — 22%.

Question 7 of the questionnaire: Do you spend
more than 2 hours a day on social networks? The
answers that prevail are: variant a) No — Total of the
class — 40%; Boys — 38%; Girls — 40%; b) Rarely —
Class total of 50%; Boys — 55%; Girls — 45%.

Question 8 to the questionnaire: How often do
you entry on the social network sites? The answers
that prevail are: variant a) Once a day — Class total-
35%; Boys — 38%; 31%- Girls; b) Once a week —
Total classes — 34%; Boys — 27%; Gitls — 40% c)
When I Want — Total Class — 27%; Boys- 27%;
Girls - 27%.

To Question 9 of the Questionnaire: Are you
vigilant when you communicate online? The answers
that prevail are: variant a) Yes — Class total — 72%;
Boys — 66%; Girls — 77%. c) Sometimes — Class to-
tal - 22%; Boys — 27%; Girls — 18%.

Question 10 of the questionnaire: Do you ne-
glect the home-tasks or other things for navigating
more on the net? The answers that prevail are: variant

a) Never — Total Class — 77%; Boys — 83%; Girls —
72%; b) Rarely — with the following results — 22%
Girls.

Question 11 of the questionnaire: Do you think
it’s easier to communicate on-line than face to face?
The answers that prevail are: variant a) Never: To-
tal of the class — 42%; Boys — 55%; Girls- 31%; b)
Rarely: Class total 40%; Boys —27%; Girls — 50%.

Aswe can see, the Il and III grade schoolchildren
prefer all forms of communication and information.
The main social media remains family and school
(in these two groups children strongly socialize here
that they have many de facto friends, family mem-
bers and their colleagues) and with people outside
these two backgrounds at this age. 9-year-old pupils
are socializing less. in the 2" and 3" grade, due to the
fact that the school pupil grew more by a year becom-
ing more self-conscious and self-conscious. On the
basis of the moral responsibility and autonomy that
the small school has internalized with the education
received, is able to understand and operate with the
information from the virtual environment, to social-
ize with adults and peers, to successfully carry out
the school activities. Social factors greatly influence
communication and interpersonal relationships
among young school children. Affiliation to urban
or rural areas largely determines the intellectual
potential of the younger school. In general, urban
families are considered to have a greater interest in
intellectual work (for small schoolchildren primar-
ily home works to read, write) than families from
the rural environment, and knowingly contribute
to the development of the child’s intelligence. And
vice-versa, in the case of socially disadvantaged chil-
dren. They perform more activities that influence
physical development (household chores, shopping,
grooming, outdoor activities and games) than intel-
lectual development. Other causes that can deter-
mine school success are: living conditions, parents’
socio-professional status, diet and general hygiene
of the child summed up socio-economic conditions.
However, these are small schools with good school
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success and successful school curriculum. They have
built up their daily work program for both physical
and intellectual development, both types of activity
foster good school success.

Class IV. Question 1 of the questionnaire: Which
form of communication do you prefer? The prevail-
ing answers are: variant a) Face to face — with the fol-
lowing results: Class IV total of — 75%; Boys — 80%;
Girls- 63%; b) By phone — with the following results:
36% — Girls.

To question 2 of the questionnaire: With whom
can you talk more easily? The answers that prevail
are: variant a) With classmates — with the following
results: Total class — 25%; Boys — 20%; Girls — 36%;
b) With family members — with the following results:
Total class — 72%; Boys — 80%; Girls — 54%.

To question 3 of the questionnaire: How many
friends do you have in communication face to face?
The answers that prevail are: variant b) About 23
friends with the following results: Total class — 25%;
Boys — 24%; Girls — 27%; c) More friends with the
following results: Total of the class — 72%; Boys —
76%; Girls — 63%.

To question 4 of the questionnaire: Where do
you feel more freedom of speech? The answers that
prevail are: variant a) At school — with the results ob-
tained: Total of the class — 33%; Boys — 36%; Girls
— 27%; b) Home - with the following results: Total
of the class - 63%; Boys — 64%; Girls — 63%.

To question 5 of the questionnaire: What social
networks do you use? The answers that prevail are:
variant a) Odnoklassniki.ru- Total class — 25%; Boys
— 24%; Girls — 27%.

To question 6 of the questionnaire: How many
friends do you have on the social network? The
answers that prevail are: variant a) Less than 10
friends — Class total —22%; Boys — 20%; Girls —27%;
b) About 10-30 friends — Total of the class — 38%;
Boys — 44%; Gitls — 27%; c) More Friends- Total
Class — 38%; Boys — 36%; Girls — 45%.

Question 7 of the questionnaire: Do you spend
more than 2 hours a day on the social network? The

answers that prevail are: variant a) No — Total of the
class — 19%; Boys — 20%; Girls — 18% b) Rarely —
Class total- 55%; Boys — 56%; Girls — 54%; c) Of-
ten — Total Class — 19%; Boys — 20%; Girls — 18%.

Question 8 to the questionnaire: How often do
you entry on the social network sites? The answers
that prevail are: variant a) Once a day — Class total-
27%; Boys — 32%; Gitls — 18%; d) When I want —
Class total — 66%; Boys — 64%; Girls — 72%.

To Question 9 of the Questionnaire: Are you
vigilant when you communicate online? The answers
that prevail are: variant a) Yes- Total of the class —
88%; Boys — 92%; Girls — 81%; b) Not- Girls — 18%.

Question 10 of the questionnaire: Do you ne-
glect the home-tasks or other things for navigating
more on the net? The answers that prevail are: vari-
ant a) Never — Total Class — 77%; Boys — 80%; Girls
— 72%; b) Rarely: Total Class — 22%; Boys — 20%;
Girls — 27%.

Question 11 of the questionnaire: Do you think
it’s easier to communicate on-line than face to face?
The answers that prevail are the variant a) Never:
Class total 41%; Boys — 44%; Girls — 36%; b) Rare:
Class total — 52%; Boys — 48%; Girls — 63%.

Due to the fact that the schoolchild in the IV class
has grown more self-conscious and enables him /
her to easily achieve the activities in the school cur-
riculum and in the day-to-day settings, determined
by the parents, he / she can distinguish his point of
view from that of esses capable of interpersonal re-
lationships and cooperate with adults and peers to
succeed in their social interaction. The high and av-
erage results obtained by the IY classroom students
on virtual communication (much not called social
networking) are explained by the fact that students
of the class Fourth, they can already hide the truth,
they are growing and already know how to control
their emotions and behavior, which is true for both
boys and girls. Another reason could be that some
children were not honest when they filled out the
questionnaire to avoid being fucked up. Other pos-
sible causes of lies in children: parental education
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style, fear of parents, concealment of reality (a fact),
satisfaction of parents’ wishes, self-assertion in front
of others, imagination rich, imitation of adults, negli-
gent attitude towards reality, circumvention of prob-
lems. Regarding girls, we can mention that the high
results obtained are due to the fact that they com-
municate and socialize more than the boys. Other
differences due to gender particularities we did not
find. Possible solutions: educating and setting up a
fixed program. For this purpose, it is very important
to involve the child in other activities: reading, play-
ing, exploring nature, music or practicing any sport.
At first it can be difficult, but gradually the child will
become accustomed.

We present the general conclusions deduced
from the analysis of the obtained data of the ques-
tionnaire applied to the pupils of the 1st — 4th grade,
according to the variables and the indicators of the
given questionnaire.

The form of interpersonal communication. The
results show that current (on-line) communication
does not exclude other forms of communication,
which are equally important. Positive aspects of
this form of communication would be: Using the
computer, children can socialize with other chil-
dren, bind friends and keep them. Another positive
aspect is that younger children in the yarn can feel
more confident in an on-line discussion and can
communicate what would be difficult to commu-
nicate face to face. But let’s not forget that on-line
communication also presents dangers, because we
do not know who is the person on the other side
of the monitor. It is good to prevent the child from
communicating with unknown people who pose a
threat and whose identity they can not verify, and
precautions are useful for their health and integrity.
Adults should be generally mindful of the school’s
circle of friends because at this age their interests
and values are shaped.

Interpersonal relationships at the early school
age. Observations and results confirm that young
school children communicate more easily with

classmates and family members because the fam-
ily and school remain the first areas in which the
child learns to socialize. Children communicate
and relate easily with colleagues because they are
of the same age and can share with colleagues, who
are often friends, thoughts, impressions and emo-
tions. I can do joint work because most of the time
I spend at school. The results obtained show that
children understand and communicate with family
members as well. Based on gender data, we notice
higher results in girls. We can argue that in gen-
eral, girls are more sociable and communicate more
than boys, because they are more in the company of
mothers, while boys share their thoughts and activi-
ties with their colleagues, brothers and fathers, with
which can happen to socialize less, because com-
ing back from work they have little time to com-
municate with children. It is good for children to
communicate effectively with both parents because
they can respond to the child’s questions and needs.
Engaging parents can help and support the child’s
school success. They can also prevent or eliminate
anxiety, irritability, social withdrawal.

Influence of computer and virtual commu-
nication on school success. The results obtained
with this variable are encouraging because we can
observe an (approximately) average distribution
of the results for all variants of the questionnaire
question, and this leads us to the idea that a good
education of children starts in the family environ-
ment and has continuity in the school and social
environment to this end, it is important for parents
to establish jointly the child’s activities program
with clear limits and rules, being consistent in its
application. At the age of small schooling, under
the influence of training, psychological/cognitive
processes develop nicely. That’s why it’s important
to keep in mind both the positive and the negative
influences of the computer on the child’s school
success.

Conclusions. Today we find the computer in
many families and around all the institutions that
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are responsible and involved in the harmonious
education and development of children. This fact
determines new generations with different think-
ing, different perceptions, different behaviors than
those of generations to date (generations of par-
ents and teachers involved in training). Virtual
communication and use of computer by small pu-
pils is welcome if it is measured and contribute to
school success. Adult attention and impersonation
is needed in the child’s education and development.
It would be desirable for parents to help the child
in forming a culture of communication both in the

virtual environment and in the real world. The cor-
rect use of this particular technological innovation
can help or may negatively influence the physical
and psychological development of young school
children. A child is a developing person, therefore,
the activities that make up the program must be
taken into account, so that parents and others can
enjoy a balanced and educated child. The computer
remains an informational source, a communication
and relational bridge, and an effective means of
training if properly used.
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OCHOBHbIE TEHOEHUWU MPO®ECCUOHAJIbHOU
NOArOTOBKU YYUTEJIEN MPO®UJIbHbIX KJIACCOB B EBPOINE

Annortanms: B cTatbe paccMOTpeHbI 0COOEHHOCTH MPO(ECCHOHAABHOM IIOATOTOBKY YUHUTEAEl
npo$uAbHBIX KAaccoB B EBporie. OnmpepeaeHsI Tpe6OBaHIA K KBaAMPHKAIIUH IIEPCOHAAQ, OTBETCTBEH-
HOTO 32 IIOATOTOBKY Y4HUTeAeH MPOQPUABHBIX KAACCOB; MPOAHAAUZUPOBAHbI AIAEMEHTBI ITPOPeccro-
HAAbHOM IIOAOTOBKA BCeX YUUTeAeH MPOPUABHBIX KAACCOB. FI3yueHbl yeThbIpe KOMIIOHEHTa B CTPYK-
Type OOlLIeIeAarorniecKoi MOATOTOBKH, A TAlOKe TeOPEeTHIeCKasl M IPAKTHIECKAs] COCTABASIONIASL.
SIApO meparorn4eckom MOATOTOBKH COCTaBAsIeT pOPMHUPOBaHKE MPOPECCHOHAABPHOM KOMIIETEHIIHU
KaK COBOKYTIHOCTH 3HAaHUM, YMEHHMI ¥ KyAbTYPbl OTHOIIEHHH C IIeAArOTHYECKUM U AAMUHHUCTPATUB-

53



Section 6. Comparative education

HBIM II€EPCOHAAOM IIKOABI. CerpxcaHHe IIOATOTOBKH NMEET ABa U3MEPEHHS — BEPTHUKAADPHOE U I'O-

PHU3OHTAADBHOE.

KaroueBble cAOBa: MOTHBAIYS, YIUTEAS IIPOPHUABHOM MIKOADIL, IPOPECCHOHAABHAS AESITEABHOCTD,

HpO(l)eCCI/IOHaAbHaH KOMIIETEHTHOCTD, CTPAaHbI EBpOHbI.

Bo MHoOrux eBpomneickux cTpaHax npodeccus
IIperoAaBaTeAsl CTaAa IPEAMETOM OCTPBIX AMC-
KyCCHI, yCHAGHHOTO HayYHO-UCCACAOBATEAbCKOTO
BHUMaHUA. IAaBHbBIE BOIIPOCHI AMCKYCCHUH — 3TO
CTPYKTYpa IeAarorudeckoi KBaAuQuKaIMy 1 Ipo-
¢uAb TpebyeMbIX yMeHHIT HEAABHO IIPUOOpeTIINX
CIIeIIHAABHOCTD yuuTeAei. YTo kacaeTcs mepBoro
BOIIPOCA, TO 3AeCh AOMHUHHUpYIOIee IOAOXKeHHe
3aHMMaeT MHEeHHe, COTAACHO KOTOPOMY IIpeAAara-
eTCsl CTPYKTYpa, B KOTOPOM CO3AAIOTCSI MOCTHKH
MEeXAY Pa3AUYHBIMH KBAAUQPHUKALUIMH AASL Pa3HBIX
BO3PACTHBIX Ipynil. B nmopspke pemenus BTOporo
BOIIPOCA B HACTOsIIIlee BpeMs pa3pabaTbIBaOTCsl HO-
Bble TPOPUAH TPOPECCHOHAABHON KOMIIETeHIIUH
AASI BCeX ITeAAroruyecKyX KBaAnUKaIMIL.

B HazBaHHOI1 BbIIEe PEKOMEHAAITMH PACCMOTPEH
IIMPOKUI KPYT BOIIPOCOB, CBSI3aHHBIX C OCOOeH-
HOCTSIMH ITPOPECCHOHAABHOM AESTEABHOCTH ITeAd-
rora u ero noarorosku. OHU KacaloTcs 3aHATOCTH
U Kapbepsl, IPaB U 00sI3aHHOCTEN YIUTEAS], yCAOBHI
AAst 9P PeKTHBHOrO 0OydYeHus], COLIUAABHOTO 0be-
CIleYeHus], yCTPaHeHHsI YCAOBHBIX Pa3AUYUI MEXAY
IPEMOAABATEASIMH PA3AMYHbIX TUIIOB y4eOHBIX 3aBe-
ACHHI, HAPEMED, CIIeLJHaABHbIX TEXHU4eCKHX (Tpo-
deccuoHaAbHBIX) yueOHBIX 3aBeACHHUI, TPOPUABHBIX
1 o6meobpasoBareapnbix mkoA (I[lepecMoTp pexo-
MEHAQIHFT O TEXHIYEeCKOM U ITPO(eCCHOHAABHOM 006-
pasoBannu / OpraHuzanusi 06beANHEHHDBIX HAL[HI
IO BOIPOCaM 0Opa30BaHMs, HAyKH U KYABTYPHI [ 1,
C.22-25].

Ocobblit HHTepeC AASI HAC IIPEACTABASIIOT ITOAO-
KeHHs], KaCaloliecst KBAaAUPUKAIIMOHHBIX TpebOBa-
HHI K IIPETIOAABATEASIM ITPOPHABHBIX KAACCOB, KOTO-
pble AOAKHBI:

— 06AaAQTb AUYHBIMU U MOPAABHBIMU Ka4eCTBa-
MH, AEAQIOIIMMH HX IPUTOAHBIMH K IIPEIIOAABaTeAD-
CKoi1 mpodeccuy;

— HMeTb Xopoliee 00Iee 0Opa3oBaHuUe;

— MMETb CIIeITHAABHYIO IIeAQTOTHIeCKYIO U ITPaK-
THYECKYIO KBAAUPUKALIHIO, HEOOXOAUMYIO AASI pabo-
ThI II0 IPOECCHUHU, CBI3AaHHOM C X 00AACTDIO IIpe-
IIOAABaHMS;

— MMETb AOCTATOYHbIM OIIBIT, [IOAYYEHHbIN Ha pa-
00Te, OTHOCSIIENCSI K CIIELIMAABHOM 00AACTH, IPH-
yeM HEOOXOAMMBIN MUHHMAABHBIM CTaXX AOAXKEH
OIIPEAEASITBCSI B 3aBHCHMOCTHU OT 00AACTH, B KOTO-
PO OH IPEMOAAET;

— UMeTb ITeAArOTUYECKYI0 KBAANPHKAITHIO, TIOAY-
4eHHYIO ITyTeM ITPOXOXKAEHHS IPOrpaMMbI IIOATO-
TOBKH, OTBEYAIOIIeH CYIeCTBYIOIINM TPeOOBaHIIM.

Cpean EBpomeiickux 1meparoros 3peeT MbICA,
YTO CAeAyeT IIPUTAAIIATh B KauecTBe IpernojaBaTeAeit
IpOQUABHBIX KAACCOB KBAAUPUITMPOBAHHbIX CIIEIU-
AAUCTOB, pabOTAIOIHIX B COOTBETCTBYIOLIUX CEKTO-
pax BHe CHCTeMBI 00pa3oBaHus, OYAb TO B IIKOAQX,
YHHUBEPCUTETAX AU APYTHUX Y4eOHBIX 3aBeACHISIX,
C TeM, YTOOBI OCYIIECTBUTb OOAee TECHYIO CBSI3b
MEXAY MHPOM TPyAQ U y4ebO01.

IIpenoaaBaTeAr, IOMUMO CBO€H OCHOBHOM KBa-
AudUKaIUH, KaK IPOPeCCHOHAABHOM, TaK U CIeIH-
AABHOM, AOAKHBI TIOAYYaTh CIIEIHAAbHYIO TIOATOTOB-
Ky 10 BOIIPOCAM IieAelt ¥ TPeOOBaHMU TEXHUIECKOTO
¥ IPOpeCCHOHAABHOTO 0Opa3oBaHHUSI.

ITporpamMmsI AOAXKHBI OBITH Pa3sHOOOPA3HBIMU
¥ THOKMMH, PAaCCYMTAHHBIMU Ha IIOAHOE 1 HETIOAHO®
ydeb6HOe BpeMsi, OHH AOAXKHBI OBITH ITPHUCIIOCOOAE-
HBI K CITeLJHAABHbIM IIOTPeOHOCTSIM IIHPOKOTO KPyTa
YYAITHXCS.

IIpodeccrnonaabHasi MOATOTOBKA BCEX yUUTEACH
IPOQUABHBIX KAACCOB AOAXKHA BKAIOYATD CAEAYIOIIHe
3AEMEHTBI:

— IIeAArOTHYECKYI0 TEOPHIO KaK BOOOIle, Tak
U TIPUMEHUTEABHO K TeXHHIEeCKOMY U IpodeccHo-
HAABHOMY 00Pa30BaHUIO;
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— IICUXOAOTHIO ¥ COLIOAOTHIO 0OPa3OBaHuUs [IPH-
MEHHUTEABHO K IPYIIIIE HAY IPYIIIAM, C KOTOPBIMH Oy-
AyLiuit yauTeAb OyaAeT paboTaTh;

— CIIELIMAABHYIO YUeOHYI0 METOAOAOTHIO, COOT-
BETCTBYIOLIYIO 00AACTH TEXHUIECKOTO 1 podeccu-
OHAABHOTO 06pa3oBaHus, K paboTe B KOTOPOU rOTO-
BUTCSI OYAYINUI YIUTEAD, M YIUTHIBAIOLIYIO COCTAB
OYAYLIMX YYaLIUXCsl, II0 METOAAM OLIEHKH paboTs
y4alerocst ¥ KAACCHOMY PyKOBOACTBY;

— IIOATOTOBKY B BOIIPOCAX BBIOOPA U HCIIOAB30Ba-
HUSL LIEAOTO PSIAQ COBPEMEHHBIX YIeOHbIX IIPHEMOB
¥ ITIOCOOMIL, IIPEAIIOAArAIOLIYIO UCIIOAb3OBAHUE COBpE-
MEHHbIX METOAOB U MATEPHUAAOB B XOAE [P OXOXKAEHHSI
CaMO¥ IMPOTPaMMbl IPOPECCHOHAABHOM TOATOTOBKY;

— IIOATOTOBKY K pa3paboTKe U H3TOTOBAEHHIO CO-
OTBETCTBYIOLIUX Y4eOHBIX MATEPUAAOB, NMEIOIIHX
0co00e 3HaYeHUE B TEX CAYYasiX, KOTAQ CYIECTBYeT
HexBaTKa yuebHbix MaTepraroB IKT obpasoBanus;

— HEPUOA NIPOXOXKAEHHUS [TEAATOTHIECKON IIPaK-
THKH ITOA HaOAIOAEHHEM AO HAa3HAYEHMS Ha AOAXK-
HOCTb [IPEIIOAABATEAS;

— 3HAKOMCTBO C METOAAQMY OPHEHTALINHU B 00Aa-
cru MKT, a Taxoke ¢ aAMHUHUCTPATUBHOM paboToit
B 06AaCcTH 06pa30OBaHIs;

— OCHOBATEABHYIO IIOATOTOBKY B BOIIPOCAX TeX-
HUKHU 6e30I1aCHOCTH IIPU 0COOOM BHUMAHHU K CITO-
cobHOCTH 00yYaTh HEOOXOAUMBIM IIPOLIEAYPAM.

ITepcoHaa, OTBETCTBEHHBI 32 IIOATOTOBKY Y4H-
TeAel, AOAXKEH UMETh CaMyI0 BBICOKYIO KBaAU(UKa-
IIUIO B CBOel 00AaCTH:

— [PEeIIOAABATEAN, TOTOBSIUE IIPEIIOAABATEAEH
IPOPUABHBIX KAACCOB, AOAXKHBI UMETh KBaAUPUKa-
IIMI0 B CBOEH 00AACTH, 9KBUBAACHTHYIO KBaAU(U-
KaIL[K IPeIOAABaTeAE CIIELIUAABHBIX IIPEAMETOB
B APYI'I/IX BBICIIINX y‘-Ie6HbIX 3aBEACHUAX N HpOI'paM-
Max BBICIIIETO 00pa30BaHus, BKAIOYAst O0Aee BHICOKHE
3BaHMS U PAKTHYECKUIL OIIBIT B COOTBETCTBYIOL e
06AacTH POPeCCHOHAABHON ASTEABHOCTH;

— NPeroAaBaTeAM, OTBETCTBEHHbIE 32 IIEAArO-
TUYECKHUI aCIIeKT IIOATOTOBKH IIPENIOAABATEAEN,
AOASKHBI CaMHU OBITH OIIBITHBIMH IIPEIIOAABATEASIMU
B 00AACTH TEXHUYECKOTO U IIPOPeCCHOHAABHOTO 00-

pasoBaHus U 06AAAATH CAMOIT BBICOKOM KBaAU(HKa-
L1efl B CIIeIIMAaAbHOM 00AACTH 0Opa30OBaHUSL

Becp mepcoHaA, OTBETCTBEHHBIN 32 IOATOTOB-
Ky IIperoAaBaTeAel IPOPUABHBIX KAACCOB, AOAKEH
AKTHUBHO 3aHUMATBHCS HAYYHO-HCCACAOBATEABCKOM
paboToii.

ITeparoruyeckuii epCcoHaA MOOIPSIETCSI 32 IPO-
AOAXEHHe CBOEro 00pa3oBaHuUs U 9TO 0becrieunBaeT-
Cs1ITyTeM CO3AQHUSI OCHOBHBIX yCAOBHIL. OTBETCTBEH-
Hble OpPTaHbI TPeOYIOT HeOOXOAMMbII MUHUMAABHbII
06’beM IIPOAOAKEHHSI 0O6Pa30OBaHUs B KA4eCTBE yC-
AOBYISI AASL ITOCTOSIHHOTO TIPeOBIBAaHUS B AOAKHOCTH.
910 mpoaoAKeHHe 06pasoBaHus, obecrednBaeMoe
IIMPOKMM KPYTOM BO3MOXKHOCTEN, BKAIOYAET:

— [IEPHOANYECKYIO IPOBEPKY U YCOBEPIIEHCTBO-
BaHME 3HAHMI ¥ HAaBBIKOB B 0OAACTH CITEIIMAAN3AIIHH;

— NEPUOAMYECKOe YCOBEpPIIEHCTBOBAHUE IIPO-
¢eccrOHAABHBIX HABBIKOB U 3HAHUI;

— IIEPUOAMYECKYIO PabOTY B IPOPeCCHOHAABHOM
CEKTOpe, OTHOCSIIEMCSI K CIIELIHAABHON 00AACTH.

ITpu paccMOTpeHUH OTBETCTBEHHBIMU OpraHaMU
BOIIPOCOB IIPOABIDKEHMUS ITO CAY>KOe, BBICAYTH AeT
U CTaTyca [IPeIOAABATEAS] AOAXKHBI IIPUHUMATHCS BO
BHUMAHUE er0 AOCTIDKEHUSI B IIPOAOAKEHUH 0Opa-
3oBaHus [2].

O6pa3oBaTeAbHas] HAEOAOTHS €BPOIIENCKUX
CTPaH — 9TO IPUCIIOCOOAEHHE IOATOTOBKH K IIPaK-
THYECKUM TPeOOBAHUSIM IIEAATOTMIECKOi Ipodec-
CHH.

ITpu nccaeAOBaHIN KOMIIOHEHTOB COAEPIKATEAD-
HOJ CTPYKTYPbI OOLIeIIeAarorudeckoil IOATOTOBKH
y4uTeAeil MTHGOPMATHKU MbI OIIPAAKCH Ha y4eOHbIe
ITAQHBI BBICIIIUX HpO(l)eCCI/IOHaAbeIX IIKOA U yHHBep'
curetoB Huaepaaupos [3, 49 c].

B crpyxrype ob1enepAarorniecKoi MOATOTOBKU
BBIACASIIOT YeThIPe KOMIIOHEHTA AASI BBICIIEH IIPO-
(eccrOHAABHO IIKOABI U IISITh AASL YHUBEPCHUTETA:

1. Prrocodust, COIMOAOTHA.

2. TTeparoruyeckue sHanus (MeToAMKA IIpernoAa-
BaHMS IPEAMETA).

3. Teopust 0O6pa3oBaHUs U IOAUTHKA B 00AACTH
06pa3oBaHusL
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4. Tleparormyeckasi IMpakTHKA (o, PYKOBOA-
CTBOM IIKOABHOTO HACTaBHUKA HAM COBMECTHO pa-
6OTAIOMEro YIUTEAs).

YHuBepcUTeTCKUI KypC MOATOTOBKY BKAIOYAEeT
B KayecTBe ILITOro KOMIIOHEHTA HayYHble HCCACAO-
BaHH B 00AaCTH 0Opa3oBaHUsL.

OTANYUTEABHONR YePTON HUAEPAAHACKOM CUCTe-
MBI OOIIEITEAArOTHIECKOM IIOATOTOBKH SIBASIETCS TO,
4TO B Hee BKAIOUEHbI KypChl PUAOCOPHUU B COLIUOAO-
run. [IpakTudeckas PuaocoPpus KU3HU XapaKTepu-
3yeT HUACPAAHACKYIO IIOATOTOBKY IIpeIioAaBaTeAei
IpoQeCCHOHAABHOM IIKOABI.

MeTtopuKa sIBAsieTCS IIeHTPAABHOM YaCThIO MOA-
roToBKU B EBporne u nMeeT TecHYIO CBS3b C ITPAKTHU-
KOM. JTa 00AACTb PACCMATPUBAETCS KAK MHTETPALIKs
IEAArOTUYECKOM TEOPHUH U TEXHUYECKHMX 3HAHHUM.

CryaeHTdI IpOdeccHOHAABHO-TIEAATOTHYECKUX
BY30B MOT'YyT HMeTb IIAHC B TeUeHHE CBOEH KapbephI
IPOABHHYTbCS Ha PyKOBOASIIU# 1ocT. CAepoBaTeAb-
HO, HeOOXOAUMO TOTOBUTH UX K BBIITOAHEHHIO POAU
M 33Aa4 IIKOABHOTO MEHEeAXepa.

Copep>kaHMe ITIOATOTOBKH HMMeeT ABa H3Mepe-
HUS — BepTUKAAbHOE Y TOPU30HTAABHOE.

BepTukasbHbIN acniekT $OKyCHpyeTCcs Ha Mpo-
6AeMax BXOXXAEHHUS CTYAEHTOB B POAb IIPEIIOAABa-
TeAsl, CIIOCOOHOCTSIX MPUMEHUTh CBOM yMEHHUS Ha
IpakTuKe B mKoAe. OH OXBaThIBAeT YETHIPE TPYIIIIbI
yMeHHH, KOTOpble $OPMUPYIOTCSI CPEACTBAMH pa3-
HBIX KypCOB ITIeAQTOTHKH:

1. YMeHMs MAaHMPOBAHUSA ITEAATOTHIECKOM Aes-
TEABHOCTH.

2. YMeHMs 1 HABBIKM OPTAHU3ALMH IIPOLjecca 06-
yIeHHsI.

3. YMeHus ¥ HaBbIKU OLIEHKU AESATEABHOCTH, OT-
AEABHBIX (pAKTOB, HAOAIOACHHI U T. A,

4. YMeHUS 1 HABBIKM B3aUMOAENCTBHUS CO BCEMU
y4aCTHUKaMH 00pa3d0oBaTeAbHOTIO [IPOLIeCcca: yJamiu-
MUCSI, POAUTEASIMH, IIPEACTABUTEASIMU OOLIeCTBEH-
HBIX OPraHM3alMii, KOAAETaMH, AAMUHHMCTPaLiuen.

T'opu3oHTaAbHbIN ACIIEKT IIPeAyCMaTpUBAET yCTa-
HOBA€HHeE CBSI3U U3Y4aeMBbIX KYPCOB C peaAbHOM 00-
pasoBaTeAbHOM cpepoil. I IpenopaBaTean By3a cunTa-

IOT, 9YTO TEOPETUIECKHE KyPChI IIEAATOTUKH AOASKHDI
00OCHOBBIBATh IPAKTHYECKYIO AESTEABHOCTH, He
HAEAAUSHPYS ee, TeM CaMbIM 00ecIiedrBasi CTyACHTOB
Pa3HBIMU MHCTPYMEHTAMM ACHCTBHUSL.

AaHHasT MOAEAb MEeAATOTHYECKOM ITOATOTOBKHU
IIOAYYHAQ OAOOPEHIE U ITOAAEPIKKY ITPeIIOAABaTeAE
U PYKOBOAMTeAEH CpeAHHX IKoA HuaepaaHaoB, Tak
KaK OHa MMeeT IleAbl0 $OpPMHUpOBaHKE MPOPeccro-
HAaAbHOM KOMIIETEHIUH, a CAEAOBATEABHO, obecIie-
YUBaeT MOBBIIIEHHE KAyeCTBa TPyAd PaboTarolIero
nmpenoaaBaread. B copepixkaHumm meparorudeckoi
IIOATOTOBKA AOMHUHHUPYIOT IPEAMETHBIE 3HAHMS,
yMeHusI, BbIpabaTsiBaeMble HA X OCHOBE, U OTHO-
IIEeHIsT; B3AUMOCBSI3U KaK y4eOHBIX IPEAMETOB, TaK
U CyO'beKTOB yueOHOI AeSITEeABHOCTH (npenoAaBaTe-
A€l By3a, CTYA€HTOB, IIPEIIOAABATEAEH IIKOABL, AAMHM-
HUCTPaTOPOB, yqamnxcx). Hapsay c atum popmu-
pyeTcs cucTeMa LIEHHOCTEH U IIPUEMbI MBIIIACHHSL.

B Teopun u npakTuke MKOABHOM COLIMAAM3ALIUN
KOMMYHUKAaTHBHOE B3aMMOAEHCTBHE pacCMaTpu-
BAeTCs KaK CPEACTBO COLIMAAbHO-IMOLIMOHAABHOIO
pasBUTHA yYamuxcs, OpMUPOBAHUA 3HAHUMI U yMe-
HHM, HeOOXOAMMDIX AASL BKAIOUEHHOCTU MHAMBHAQ
B COLIMAABPHO-9KOHOMUYECKYIO CTPYKTYPy 00IecTBa.
AocTwkeHue 1jeAell KOMMYHUKAaTUBHOTO B3aHMOACH-
CTBHS, a TAaKXKe ero KOTHUTUBHbIX U apPeKTUBHBIX
Pe3yAbTaTOB — HanboAee BaKHAsI CTOPOHA IIKOABHOM
conmaausanuy B rieaoM [4, C. 134-135].

PaccMoTpeB 0cHOBHBIE KOHIIENITYaAbHbIE OPH-
eHTAL[UH, OTPeAeAsIIolIe KaK OOIuil XapaKkTep,
TaK U KOHKpeTHble pOPMBbI MKOAPHOM COLIMAAM-
3aIjiy Ha 3amape, MOXKEM CAEAATh BBIBOA O TOM,
9TO OHU SABASIOTCS Ba)XHBIM BEKTOPOM Pa3BUTHU
COBpEMEHHOM IeAAroru4eCKOM MbICAU B BHICOKO-
TeXHOAOTHYHOM obiecTBe. KoMmaparusucrckoe
HCCAeAOBaHHe OYAeT CIIOCOOCTBOBATH MOCAEAYIO-
meMy peGOpMUPOBAHUIO CUCTEMBI OOpa30BaHUs
B YKpauHe, yTAyOA€HUIO CTPYKTYPBHI i COAEPXKAHUS
MHOTOYPOBHEBOM NPOPeCCHOHAABHOMN TOATOTOB-
KU YIUTEAeH AASL CPEAHEN IIKOABI, CTaHeT 6a3oit
AASL CAEAYIOITUX MCCACAOBAaHHUM B TEOPUU U MCTO-
PHH [TeAATOTHKH, [TeAATOTHYeCKOr0 06pa3oBaHus;
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IIO3BOAHUT IIPOTHO3UPOBATh IYyTH pepOpMUPOBa-
HUS CHUCTeMBbl NMPO(eCcCHOHAABHON IOATOTOBKH
yUUTeAeH AAS YKPAaMHCKHX IITKOA; IIOMOKET B pe-
LIEHUU IIOXOXHX IPOOAEM, KOTOPbIe CTOAT IIepe

OTe4YeCTBEHHBIM I1€AATOIHMYeCKUM OOpa3oBaHU-
eM B [IepHOA ero TpaHcPopMaljuy ¥ UHTerpaljuu
B eBpOIIeiCKOe U MUPOBOe 00pa3oBaTeAbHOE IIPO-
CTPaHCTBO.
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MANAGEMENT OF STUDENT’S LEARNING ACTIVITIES
BASED ON INTERNAL SCHOOL’S ABILITY

Abstract: “School Based Management” (SBM) is a modern management model that is imple-

mented in the direction of autonomy about financial, personnel, training program and maximum

mobilization about officers, lecturers, and students to participate in managing process, decision-

making on the school’s development. Management of students’ learning follows to the school based

management perspective, that is implemented step by step in universities in Ho Chi Minh city, Viet-

nam, and has obtained credible results.

Keywords: SBM, management, management of students’ learning, autonomy; self-responsibility,

Ho Chi Minh City, University.

1. The problem of managing learning activi-
ties in SBM perspective

School-based management demonstrates a view
of autonomy in decentralization for teachers, par-
ents, and students in teaching and learning, as rep-
resented by the research of Daniel Brown (1990);
Dorothy Myers and Robert Stonehill (1993): Levey
and Acker-Hocevar (1998), etc.

School-based management is to take the inter-
nal power of school for development. The basic
characteristics of SBM are: 1) The school mobilizes
maximum participation of staff, faculty, and learners
in process of decision-making management; 2) All
activities of school are started from the learners, due
to learners and toward to learners; 3) The school is
autonomy about training program; 4) The school is
autonomy about personel; §) The school is autonmy

about finance. According to the credit system in cur-
rent, students are highly active, they learn by ability
and learn by demand.

The content of management of student learning
activities follows to the SBM perspective, that re-
quires the school to undertake the following:

— To promulgate and organize the implementa-
tion of teaching and learning policies following to
SBM perspective, creating the best opportunities for
learners to participate in learning process effectively;

— Support learners in learning planning, imple-
menting learning by ability and demand, to help
learners overcome difficiculties in learning;

— Teaching forms, measures and teaching tech-
niques must be designed in a way that enhances
learners’ experiences and activities, activates learn-
ers activities in the learning environment;
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— To have managing measures to mobilize learn-
ers to actively participate in the process of informa-
tion feedback about lecturers’activities and condi-
tions to ensure the teaching and learning activities
of the school.

2. Situation of student learning management
in some universities in HCM city - Vietnam.

Quantitative research of the study group was
conducted on 824 subjects. Qualitative research
was conducted on 98 subjects. These subjects are

administrators at all levels, lecturers and students
of five universities, including: Banking University;
University of Information Technology; University
of Social Sciences and Humanities Ho Chi Minh
City; University of Economics Ho Chi Minh city;
Van Lang University.

The data were processed by SPSS22.0 software
with alevel of a = 0.001 in the T-test.

2.1. The situation of buidling of student learn-
ing plan

Table 1.— Situation of support to develop student learning plan

Developing student learn- Total

Administrators,
Students
lecturers Sig

ing plan %

X s X s

To inform results of academ-
1. |. 1.50
ic process to each student

0.569

1.28 0.493 1.61 0.571 | 0.000

To organization and consult
2. | to assist students in learning 1.71

planning

0.633

1.60 0.596 1.77 0.645 | 0.000

To advice for students in

cases there is a danger about
3. | warning or forcing stop 1.65
studying and withdraw reg-

isted courses.

0.637

1.49 0.616 1.74 0.632 | 0.000

To consult and guide
students to register addi-

4. | tional courses in order to get | 1.70
enough credits for students

achive a good average level.

0.654

1.56 0.601 1.78 0.668 | 0.000

To advise students about
5. | learning planning for next 1.70

course.

0.680

1.583 0.626 1.79 0.690 | 0.000

To advise students about
6. | leaning planning for each 1.79

subject.

0.680

1.67 0.627 1.86 0.699 | 0.000

The practical results showed that, among the six
measures, the measure — “to advise students about
learning planning for each subject” had the highest
performance (mean score = 1.79), reached a relative-
ly regular level. At the relatively regular level, there
are tree measures such as to organization and consult

to assist students in learning planning (mean score =
=1.71); to consult and guide students to register ad-
ditional courses in order to get enough credits for
students achive a good average level (mean score =
=1.70); to advise students about learning planning
for next course (mean score = 1.70). There are two
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per six measures that is evaluated at a low level/not
implementating level, that are: To inform results
of academic process to each student (mean score=
= 1.50); To advice for students in cases there is a
danger about warning or forcing stop studying and
withdraw registed courses (mean score = 1.65).

All sig values in the T-test are < 0.05, which in-
dicates that there is a great difference between the
views of students and managers, lecturers on the situ-
ation of building of student learning planning. In all
measures, the average score of students is higher than
the average score of managers and lecturers.

According to the analysing results in above,
we found that: although the learning program

changed to the credit system, consultant and guid-
ing of the study counselor were not good. There are
many managers, lecturers who are not interested in
self-study, self-research guiding for students, are
not understood the progress of students’ learning,
do not have measures to support for students to
study by ability and demand. This limits the stu-
dent’s self-reliance and ability to study, and does
not promote student learning ability. This situa-
tion in above did not suit with SBM perspective.
This situation is common to S universities which
participated in reseach.

2.2. The promulgating situation of policies to
organize learning activities for students

Table 2.— The promulgating situation of policies to organize learning activities for students

Managers, lectu-
To organize learning ac- Total 8™ Students .
No rers Sig
tivities for students — _ _
X X S X S
1 2 3 R 6 7 8 9
1. CTi‘e’SPmmulgatetrammngh' 249 | 0581 | 227 | 0499 | 2.61 | 0.588 |0.000
5. | Topromulgatestudentregu- |, o\ | o c0 | 535 | 0489 | 2.66 | 0637 |0.000
lations
Promulgating the Regulation
3, | ontheimplementation of 248 | 0553 | 230 | 0538 | 257 | 0.538 |0.000
internal regulations of lecture
halls and classroom rules.
Approve the syllabus of
subject-oriented subjects,
4, 2.58 0.590 2.42 0.581 2.67 0.577 | 0.000
transfer to students at the
beginning of the course
5. | Regulations on teaching 250 | 0573 | 231 | 0515 | 2.59 | 0.578 | 0.000
activities of lecturers
6. | Regulationsonsscientificre- | o | ol o a0 | 0583 | 272 | 0.605 | 0.000
search activities of students
7, | Regulations on professional | ) (| o o5 | 546 | 0620 | 273 | 0.614 |0.000
practice
g, | Regulationsonthepractice | o\ | o (oc | 4a | 03583 | 270 | 0.598 | 0.000
of graduation
Regulations on the gradua-
9. . ) 2.60 0.644 2.34 0.551 2.74 0.647 | 0.000
tion thesis of the students
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1 2 3 4

10. Quy dinh vé viéc viét tiéu 263

luan cuaa sinh vién

0.640

2.39 0.576 2.76 0.637 | 0.000

11, Regulations on evaluation of 553

student learning outcomes

0.583

2.24 0.468 2.67 0.582 | 0.000

Regulations on collecting
12. | feedback from students on
teaching activities

2.55

0.604

2.35 0.542 2.65 0.609 | 0.000

Regulations on quality
13. | assurance of teaching and 2.58

learning

0.588

2.38 0.541 2.68 0.585 | 0.000

Develop coordination mech-
anism between lecturers and
14. | faculties in the management 2.61
of students’ learning activi-

ties

0.620

2.44 0.595 2.69 0.617 | 0.000

Develop coordination mech-
anism among students with
1S. | department / department in 2.67
managing learning activities
of students

0.618

2.55 0.584 2.73 0.628 | 0.000

The (Table 2) showed that universities in HCM
city have issued the full regulations (average score
in all of contents is > 2.34). Sig value between two
groups in 15 contents is < 0.0S. Thus, there are dif-
ferences between these two groups.

In summary: There are some universities in HCM
city, which have paid attention to the organization of
learning activities of students following to the per-
spective of autonomy; management based on teach-
ers, staff, and learners via promulgating and organizing
implementation of policies for learners and student
learning activities. There are differences among man-
agers, lecturers, and student group about organizing
learning activities of students. Schools have been as-
signed to manage learning activities. However, the
evelopment of coordination mechanism among units
has not been effectively implemented by universities;
the mobilization of other resources to manage the
learning activities of students is not focused.

2.3. The stituation of directing the implementa-
tion of student learning activities plan

* Directing learning activities

All values of mean scores in Table 3 are rela-
tively regular (average score > 1.66), but these are
lower than the values in Table 2 (average values >
2.34). That demonstrates that: If promulgation of
regulations in implementing organization is well
implemented in schools, the situation of directing
the implementation has not achieved the same level
of implementation. The promulgation of regulation
only needs to be done once, and the direction and
organization of implementation must take place
regularly and continuously. However, results of the
survey show that the measures of directing learning
activities of students following to the SBM perspec-
tive do not work well, do not in accordance with the
management of the school.
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Table 3.— The situation of directing learning activities of students

Directing learning activi-
ties of students

Manager, lectu-
rers, students

Manager, lectu-
rers

Students

X s

X s

X

Sig

2

3 4

S 6

7

To direct the implementation
of learning

1.67 0.616

1.56 0.583

1.73

0.625

0.000

To direct guiding the prepara-
tion of homework for students

1.76 0.662

1.61 0.645

1.84

0.658

0.000

Instructing individual class-
room activities for students

1.73 0.636

1.66 0.624

1.77

0.639

0.023

Direct the good organization
of interaction with other stu-
dents in the classroom envi-
ronment

1.76 0.674

1.69 0.659

1.80

0.679

0.030

Direct the student organiza-
tion in interacting with fac-
ulty

1.72 0.648

1.57 0.599

1.79

0.661

0.000

Direct the student organiza-
tion to interact with content
and learning materials from a
variety of sources

1.70 0.624

1.56 0.625

1.78

0.611

0.000

Direct the development of
friendly learning environ-
ment for students

1.71 0.650

1.56 0.607

1.79

0.657

0.000

Direct the diversification of
methods, forms of learning to
attract students to participate

1.73 0.683

1.56 0.710

1.81

0.653

0.000

To direct the coordination of
teaching methods and tech-
niques so as to bring into full
play the students’ positive
learning

1.71 0.668

1.59 0.691

1.77

0.648

0.000

10.

Direct instruction through
practice, experiment

1.84 0.713

1.71 0.726

1.90

0.697

0.000

11.

Directing students to study
through E-Learning environ-
ment.

1.92 0.729

1.78 0.740

1.99

0.713

0.000

12.

Instructing to enhance the
practical experience for stu-
dents

1.88 0.689

1.71 0.660

1.98

0.686

0.000
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1 2 3 R) 6 7 8 9
Direct the organization of

13. | scientific research activities | 1.80 0.670 1.65 0.660 1.88 0.663 | 0.000
of students.
To implement regular feed-

14. | back to students to adjust the | 1.77 0.648 1.61 0.606 1.86 0.654 | 0.000
learning process

Measures to support student learning from the SBM perspective

Table 4. — Situation of support measures for learning activities of students

Measures to support learning management from the perspective of o
No X s
school-based management approach
1. | Respect the needs of students 1.43 0.542
2. | To protect students’ right to study 1.50 0.570
Frequently consult students about the training activities of the school and the
3. . . 1.54 0.612
quality of learning of students
Promote the role of self-learning, self-development of students in the learning
4. s 141 0.587
and activities of the school.
5. | Objectively and accurately assess the student’s academic performance 1.5§ 0.602
6. | To create conditions and facilities for students to study 1.59 0.616
7. | Developing student learning environment 1.57 0.612
8. | Organizing learning support activities for students 1.59 0.631
9. | Appreciate the quality of student learning 1.51 0.610
10. | Other measures 1.68 0.649

The statistical results in (Table 4) show that mea-
sures to support student learning activities have not
yet been considered by the schools. Average scores
show that most criteria are < 1.66. Again, the above
mentioned managing measures are not carried out
regularly. This is contrary to the SBM model. Asin the
SBM, all school activities must come from the learner
and aim to change learners and support learners.

2.4. The situation of directing the assessment of
learning outcomes

The situation of directing the evaluation of stu-
dents’ learning activities according to the viewpoint
of SBM is studied on seven criteria, the results are
reflected in the following table:

Table 5. — The situation of directing the assessment of learning activities of students

Directing the evaluation Total Manager, lectu- Students
No | oflearningactivities of rers Sig
students X X s X s
1 2 3 S 6 7 8 9
Directing the evaluati
1 | Terg e EVATHAHOn 1.60 | 0.637 | 139 | 0.556 | 171 | 0.648 | 0.000
regularly
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1 2 3

Directing the evaluation
.1 1.55
periodically

0.594

1.32 0.532 1.66 0.591 | 0.000

Directing th luati f
1rec 1ng € evaluation o 1.58

diligence

0.576

1.40 0.558 1.67 0.563 | 0.000

Directing the evaluation of 1.54
subject completion '

0.602

1.33 0.540 1.65 0.603 | 0.000

Directing the evaluation of
S. | studying process in each
period

1.59

0.627

1.41 0.580 1.68 0.633 | 0.000

Directing the evaluation of 1.59
graduates ]

0.617

1.39 0.570 1.70 0.615 | 0.000

Directing the opinion of

employers and alumni about
7. | the training process and the 1.71
ability of graduates to adjust

the management process.

0.674

1.58 0.628 1.77 0.687 | 0.000

According to the data in Table S, the evaluating
stituation of learning activities in schools is not good.
Up to 6/7 measures have evarage score < 1.66 —low
level/not implementation. The only measure “direct-
ing the opinion of employers and alumni about the
training process and the ability of graduates to adjust
the management process” has average score 1.71 that
reaches the regular level (> 1.66).

Sig values in 7 measures when comparing groups
of managers and faculty with the student group were

< 0.05. Again, the data showed that there is a dif-
ference in the perceptions of 2 groups in evaluating
learning management measures from the SBM per-
spective.

2.5. A general assessment of the managing situ-
ation of student learning activities

Synthesizing four contents of managing the lear-
ing activities of student at universities in HCM city
with the viewpoint of approaching SBM, the author
has results following:

Table 6. — Managing stituation of student learning activities

Total Managers, lectu- Student Sig
No Managing contents rers
X X s X s

. | Managing the academic 1.67 | 0421 | 152 | 0285 | 1.62 | 0382 | 0.157
planning of student activities

5. | Organize the implementa- 257 | 0384 | 227 | 0731 | 268 | 0456 | 0.004
tion of the plan
T . h 1 . . -_

3. | Todirect thelearningactivi- | ) | o co | 163 | 0810 | 183 | 0358 | 0.008
ties of students
To manage student perfor-

4, ) 1.59 0.721 1.4 0.675 1.69 0.508 0.007
mance evaluation

In the four management functions, the content
of “to manage student performance evaluation” has

average score 1.59 corresponding to the”low level/
not implementation”. This is the lowest rated con-
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tent. The content was evaluated at the highest level,
namely: “Organize the implementation of the plan”
(average score is 2.57; s = 0.384).

For the team of managers and lecturers, the low-
est rated content was “Managing the academic plan-
ning of student activities” base on the SBM perspec-
tive (average score = 1.4, s = 0.675). However, for
student group, the lowest rated content was “Man-
aging the academic planning of student activities”
(average score = 1.62, s = 0.382).

Comparing average score between the group
of managers, lecturers and student group in the 4
contents of the manaing learing activities base on
the viewpoint of SBM perspective, the author used
T-test and 1 Sig value —0.04 < 0,0S. Thus, there are
differences in evaluation of 2 groups in this content.
This issue will be analyzed clearly in each specific
content of the organizing implementing the student
learning planning management base on the SBM
perspective.

3. Measures to improve the management of
learning activities of students at the Universities
follow to SBM perspective.

3.1. To formulate and organize the implementa-
tion of the Regulation on management of students’
learning activities in the direction of ensuring de-
mocracy, promoting the role and responsibility of
students in studying.

Formulating and organizing the implementa-
tion of the regulation on management of student
learning activities in the direction of ensuring de-
mocracy, promoting the role and responsibility of
students in studying in oder to:

— Promoting democracy of students in schools
in specific, and in the education sector in general,
this is a decisive factor in fundamentally reforming
education. Because there is no autonomy when the
regulator is still “holding hands”, impose top-down
on expertise, personnel and finances. That is the
way, means of autonomy in universities;

— Increased student activeness in student learn-

ing;

— Increasing transparency and efficiency in
learning activities and managing learning activities
of university students;

— Creating a creative science environment, ad-
ministrating universities for universities.

3.2. To develop training programs to meet the
needs of students and the requirements of society

The training program is a demonstration of the
objectives of training activities in general and the
objectives of learning activities in particular. At the
same time, the training program is an important de-
terminant of the content of the student’s learning
activities, the methods, means and activities of ex-
amining and evaluating students’ learning outcomes.

Thus, organizing to develop an open-curriculum
that meets the needs and interests of students, and
meets the needs of society, which is an objective to
be achieved in the management of training activities
base on SBM perspective in general and management
of student learning activities base on SBM perspec-
tive in particular. To organize development of training
program effectively, that will contribute significantly
to improve the quality of output (student capacity) to
meet the needs of students and society.

3.3. To improve the capacity of the teacher to
develop curriculum and teaching organization to
meet the learning needs of students.

To improve the capacity of the trainers to de-
velop the school program and curriculum to meet
learners’ needs for self-reliant instructors in program
development. To support for lecturers to teach the
knowledge content, learners’s skills that learners
need, it is not contents that lecturers have.

To train the lecturers on the capacity of teaching
and learning organizations, which are based on learn-
ers’ needs, suit to the learners’ capacity and aware-
ness, and mobilize to the maximum level the stu-
dents’ active participation in the process of learning,
implementation of the class reversed model, students
seek knowledge, skills, career development by them-
selve. To train faculty members to cooperate with
students in a friendly, open and shared way.
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Teaching meets the needs of students and en-
sures the interests of students to expresse in the
purpose of teaching activities is for students, the
content of teaching is to meet the requirements of
students, teaching methods and the form of teach-
ing organization is in accordance with the condi-
tions of the students, the assessment of the ability
of the students after the learning process.

3.4. Developing a learning environment that is
self-reliant, improving experience, practice, and re-
ality of students

i) Directing the training units to diversify the
forms of student learning in the direction of increas-
ing practice, practical experience

Principals should direct the training units to diver-
sify the forms of students’ learning: Classroom learn-
ing, self-learning, self-research, seminar participation,
learning projects, practice, reality at the enterprise, etc.
in order to increase students autonomy in the learning
process, to help student have opportunities to develop
professional skills. The diversification of student learn-
ing styles must be specified in the subject syllabus in
order for the student to gain full autonomy in studying.

Learning from the SBM approach aims to in-
crease participation, ensure the interests of the par-
ticipants, especially the students. With the forms of
learning organization are taking place in universities,
the school needs to make fundamental changes in
the form of organizing learning activities from the
theory transfer in the classroom to the practical ex-
perience. It is designed for students to develop their
ability to apply knowledge, develop their professional
skills, problem solving skills and soft skills. Through
the activities and the form of experiential learning,
students not only understand the knowledge of pro-
fessional skills, but also form the capacity to create
knowledge, skills, improve the quality of personality
development in the collaborative environment.

ii) To ensure the conditions of facilities to serve
students’ learning activities in order to create a fa-
vorable environment for students to develop their
creativity.

Management of learning activities requires cer-
tain conditions of serving facilities. This is a prerequi-
site condition for implementing other management
measures. The objective of this measure is to secure
the baseline conditions, which contribute to meet-
ing the basic requirements of management of student
learning in view of the SBM approach perspective.

The condition of facilities, equipment for student
learning activities and management of students’learn-
ing activities in view of access to SBM include: lecture
hall system; library; self-study room; technical equip-
ment such as projector, computer, sound, light ...;
textbooks, reference materials; The system of prac-
tice rooms and experiments encourage and motivate
students to study base on SBM approach perspective.

iii) To apply IT for the organization, manage
learning activities to develop collaborative learning
environment and self-study for students.

Applying information technology in the learning
organization for students to create a learning environ-
ment of cooperation and share information among
lecturers and trainees and learners. Through the using
of information technology helps students self-study,
learning together with teachers and groups, classes.
Strengthening the application of information technol-
ogy in organizing the management of learning activi-
ties of students in order to save time and labor of the
educational management staff at all levels, lecturers
and students, via the using of information technology
helps students to learn by themselves, learn together
with teachers and groups, classes. At the same time,
the application of information technology will mini-
mize errors and overload in meeting the needs of stu-
dents, especially during peak periods.

The information technology plays an important
role in learning and managing learning activities in
general, especially learning and learning manage-
ment activities in view of the SBM approach. Thanks
to the application of information technology where
the learning conditions are guaranteed; Learning ac-
tivities are lively, effective, meeting the requirements
of learning activities in view of SBM approach.
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REGULAR PHYSICAL ACTIVITY SLOWS DOWN AGING

Abstract: After retirement, the daily activity of an elderly person, in most cases, is occupied by

sedentary life. As a result, a number of pathological problems are beginning to emerge due to lack of

mobility, i.e. changes in the neuromotor system due to aging of the nervous system. Regular physical

activity would be one of the best ways to slow down some regressive functions related to aging. But

in order to be able to do well planned physical activity, elderly people should be provided with the

necessary information, i.e. how the body reacts to the different loads and what benefits the different

parts of the human body (muscle, bone, cardiovascular system and nervous system) have when they

undergo such physical treatment at this age.

Keywords: daily activity, sedentary life, physical activity, physical treatment.

Introduction

The importance of regular physical activity at
old age has the benefit of keeping older people
away from isolation and allows them to maintain
and obtain a good physical form, slowing down the
degenerative processes caused by ageing. As far as
the first point is concerned, it is sufficient for them
to spend their time in collective games with various
forms of animations, obviously without excessive
physical effort. But we are interested in the second
point, which highlights the fact that the proper
performance of physical exercises can provide
satisfactory results in many organic functions. If
an elderly person trains regularly, it can in some
way hinder the negative influences of ageing. The
purpose of this study is to present valid arguments
regarding the importance of having controlled
physical activity at old age.

Abriefdescription of the structural and functional
changes that characterise the normal ageing process
of human beings

— Muscles: as they age, their size decreases. This
change is related to muscle atrophy stimulated by
increased fat mass and lack of mobility. Literature
data show that in the clinically healthy male and
female population aged 20 to 60, there are no
apparent differences in the relative composition of
fast FT-fibre and slow ST. The biggest changes in
the muscles after 60 years of age are to reduce the
volume of fibres and reduce the total number of
muscle fibres. [1; 103,31-39] Above all, it reduces
the content of phosphate and muscle glycogen
along with the mitochondrial volume. This is
associated with absolute reduction of enzyme
activity. Electrophysiological studies have identified
that older people’s muscles undergo a process of
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progressive reduction in the number of motor
units, so the muscle variations of this age would
seem to be more quantitative than qualitative.
The maximum speed of reducing knee flexion is
reduced with human ageing. So, we can say that
speed variations are less mentioned than force
variations [2; 25, 664 ]. This fact makes us think that
the maximum speed of muscle contraction depends
more on muscular quality than the quantity and
reduction can be verified in relation to the general
phenomenon of reducing the speed of nerve
conduction.

— Nervous system: Over the years it regresses,
and this condition is determined by the atrophy of the
cerebral cortex which is associated with the atrophy of
peripheral neuromuscular joints [3; 109, 149-154].
Nerve cells are post-mitotic cells that cannot
reproduce. Therefore, the loss of a cell is permanent.
But active cells have the ability to determine the
hypertrophy of dendritis and thus increase the number
of branches in such a way as to compensate for the
loss of other cells. Especially in the muscular plane,
thatis in the neuro-muscular plaque, it is possible that
the branches are both terminal and collateral, which
explains the reinnervation at the level of muscle fibers.
This phenomenon, stimulated by physical activity and
training, is present in elderly people with individual
levels of variability. The reduction in the speed of
nerve conduction only partially explains the reduction
in reaction times, especially those that are more
complicated and depend on neuromotor activity
and low joint ability. The speed of motor response
is reduced by 20-30% at the age of 60 compared to
the younger age. All these variations, also combining
them with sensory deficits, explain the reduction in
coordination and above all the difficulties of older
people in learning complex sports movements.

— Bonesand joints: With the aging of the human
body there is a reduction in the concentration of
minerals in the bones and as a result, osteoporosis
is rightly called an incurable social wound.
Osteoporosis is the result of problems with poor

nutrition, change in hormone production and lack
of physical activity [4]. According to the conclusions
drawn, we are talking about an increasing number
of people suffering from osteoporosis and about
the costs of rehabilitating elderly people who suffer
various domestic accidents due to increased bone
fragility. In recent decades there have been numerous
scientific papers that have documented the fact that a
life without daily physical activityis able to determine
the degeneration of bone mass and above all the
importance of physical exercise in the prevention
and treatment of osteoporosis. Preventing the loss
of the substances that make up the bone is the best
defence against this huge global problem in both
sexes. A study conducted in the UK, which lasted
1S years, showed the importance of regular physical
activity with overload and normal body weight at a
younger age to achieve a peak level of lumbar bone
mass. In fact, the larger the peak of bone mass reached
in juvenile age, the lower the chances of osteoporosis
at the third age. The conclusions drawn from
numerous scientific research show that the intensity
of the load on the skeleton is the determining factor
for maintaining the well-being of one’s skeleton.
Special care must be taken to plan the intensity,
frequency and duration of the training program.
Regular exercise also helps to improve balance,
coordination and strengthen muscles, reducing the
possibility of falls and fractures, and improving the
quality of independent living. As far as the joints are
concerned, aging is a progressive consumption of
articular cartilage with a calcium concentration in
the ligaments, characteristic phenomena of arthrosis.
[5] According to researchers, these changes have
the effect of reducing joint mobility. Moderate
restrictions on joint function should not constrain
subjects and reduce the amount of physical activity,
which willlead to a further reduction in joint function
of the muscles. Rehabilitative gymnastics is the best
instrument for the treatment of arthrosis. As far as
sports activities are concerned, since arthrosis that
affects the spinal column, femoral joint, knees and
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ankles in particular, it would be advisable to have a
discharge activity such as swimming or cycling.

— Cardiovascular system: With aging we
will have a reduced myocardial capacity and
consequently reduced systolic range and heart
rate. As far as blood vessels are concerned, the
atherosclerosis process leads to a reduction
in vessel elasticity with increased peripheral
resistance, so there will be an increase in blood
pressure. For this reason, the heart for a heart rate
equal to a new one not only sends less blood to the
periphery, but is forced to work more. With ageing,
the reduction in cardiovascular performance
associated with metabolic and functional changes
and capillarization of muscles leads to a maximum
oxygen consumption of 36% on average at the age
of 65 compared to the age of 20 [6; 8, 371] The
reduction is even more noticeable in those people
who have done aerobic sports at an agonistic level
at an early age and then stopped doing any form
of activity. On the other hand, it is lower for those
who have commenced regular strength exercise
after physical maturation.

— Respiratory system: The reduction of
pulmonary function with aging is a consequence of
the loss of mechanical ventilation efficiency and the
reduction of gas exchange at alveolo-capillary level.
The first determines the reduction of maximum
breathing, with a reduction in both the maximum
breathing rate and respiratory capacity, due to
both the compactness of the chest and the reduced
breathing efficiency. Between 20 and 65 years there
was an average reduction of 34% in the maximum
ventilation. The reduction in gas exchange is a
witness to the reduction of partial oxygen pressure
at higher arterial levels ranging from 100mmHg to
the age of 20 years at 7SmmHg at the age of 70 years.
[7; 50, 197-216] With age, the volume of reserves
tends to increase, while the volume of respiration
and breathing decreases. 70-year olds who are
trained 2—4 times a week for 30-40 minutes, each
time they develop endurance activities, have a life

expectancy that is more than 15% longer than those
of the same age who are sedentary.

Results

Thirty-eight patients were included in this study
group, from 65 to 73 years of age, all males. The
duration of the studywas 8 months. Participantshad no
systemic pathologies. The group of patients presented,
on various components of physical efficiency, changes
in a positive sense, after two cycles in eight months
of physical activity in the gym. Analysis of the data
shows that the mobility of joints in general has
improved with an increase in percentage of: +7% in
the hip contraction, +14.1% in the flexure-extension
of the trunk; +24.6% in the flexure-extension of the
shoulders. The other parameter obviously improved
is obviously the bending of the trunk by + 4 cm. The
muscle strength of the upper limbs showed an overall
increase of + 3% second for both extensor and flexor
muscles, while for lower limb muscles there was an
improvement of +18% for extensor muscles and +9%
for flexors. In the trunk muscles there is an increase of +
10% with a ratio between flexor and extensor muscles
in favour of the latter of + 7.8%. Very important to note
is the result of the maximum oxygen consumption (+
14.6%), indicative of the ability to regulate the cardio-
respiratory system with prolonged stress. The ability
to balance, examined with the stabilogram, is generally
improved by 20% with a peak point of 33.7% in the
Romberg closed-eye test. Less obvious seems to be the
change in total body weight (-1.1%), but the figure is
important for muscle mass growth (+13.2%) and the
reduction in fat content (-4.84%). This confirms that
physical activity has contributed to fatloss and muscle
growth.

Discussion and Conclusion

The following are some of the key physical
benefits of physical activity for elderly individuals:

« Management of health conditions: Many
health conditions, including high blood
pressure, elevated cholesterol and diabetes, can
be better managed when an elderly person is
physically active.
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Reduced risk of chronic disease: When an
elderly individual exercise regularly, it reduces
the risk of developing a chronic disease, such
as heart disease, obesity, colon cancer, etc.
Weight management: Obesity and being
overweight are common health threats among
the elderly. Staying physically active decreases
the risk of becoming overweight or obese and
can help those with weight issues to get to a
healthy weight.

Better function in arthritis patients: Many
elderly people suffer from some arthritis, and
staying physically active can help to improve
their overall joint function.

Injury prevention: Elderly individuals who
exercise regularly are less likely to suffer
injuries as a result of falls or other accidents.
Similarly, regularly physical activity for elderly
individuals has been linked to reduced feelings of
depression and anxiety. As a person increases the
amount of exercise they get, they are less likely to
suffer from these psychological challenges.
Elderly people who stay physically active
often have a healthier social life that involves
regular interaction with others and mental
stimulation. In addition, an important positive
side effect of staying active as an older adult
is that it can lead to a significant reduction in
health care costs.
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EVALUATING THE VERTICAL JUMP PERFORMANCE WITH
THE HELP OF ARM AT FEMALE & MALE VOLLEYBALL
PLAYERS OF YOUNG AGES IN ALBANIA

Abstract: Even in Albania, volleyball sport is a highly developed sport. Vertical cross-country
skiing is combined with the assessment of the strength and strength of the muscles of the lower
extremities that are fundamental components of the volleyball game’s work. The Countermove-
ment Jump with arm (CMJA) test as a specific specifically for the assessment of the offensive
force of volleyball players. Methods: 24 volleyball players, Female (F) & Males (M) 16.8 + 1 year
average were tested in CMJA at the Leonardo Platform in UST. Field tests have been carried out;
Body Height (BH cm), Body Mass (BM1% kg/m?*), Body Weight (BW kg), Touch-to-field facil-
ity, and tactile tapping of the object, Force(F max), Power(P max) and gravity shift relationship
Jump Height(JH). Results: The differences between the two groups found in the study resulted
in significant differences in BH cm (F - 172, M - 187.3), BW kg (F - 62.2, M - 79.3), BMI kg
/ m* (F - 21.1, M - 22.6), Jump place in JP cm (F - 266, M - 310), Jump Attack in JA cm (F -
274, M - 321). But even the data captured by the Leonardo platform in the CMJA test gives us
a noticeable difference between the two groups; (F - 6.4, M - 4.5), P max (F - 3.08, M - 4.78)
and diff P max Left & Right(F - 2.59, M - 0.56), V max m/%(F - 5.2, M - 4.4). Conclusion:
This study evaluated and noted the differences between the two sexes of an age group of vol-
leyball players in Albania. The results obtained suggest changes to the performance of sports in
“vertical jump” in the parameters of force, speed, and power. These indicators are valid for any
trainer or volleyball player to implement a detailed and specific training program for the further
development of the physical qualities of volleyball players, especially vertical tipping in gaining
the lower extremity muscular power.

Keywords: volleyball, countermovement jump arm.

Introduction in world volleyball, in addition to improving the

The studies that I've done have consistently
been the basis for the volleyball sport in the new
age of 15-18 years old. Achieving high levels of
modernity requires a great deal of study, a research
work to develop and perfect physical performance
in professional sports. The important tendency

body height of players, is the increase in the vertical
jump level. The best perfection of a vertical jump is
achieved with a purposeful training to increase the
jump height, the high degree of muscular activity
achieved with a specific training program. With
vertical jump, we understand the athlete’s ability
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to elevate his body’s gravity center with the help
of dynamic muscular work of lower extremities.
Physiological studies on this discipline have
shown how a volleyball player should possess and
increase, through training, the ability to develop
explosive strength and to reuse elastic energy. Any
physical exercises, they may be defined by means
of the volume expressed by work performed during
jumps [2, 561-566] or by the number of jumps [3,
495-506] as well as by intensity, which is usually
defined by such parameters as ground reaction

forces (GRFP) and the rate of force development
(4, 763-767; 5, 58-61].

Subject & Method

The subjects of this study were 12 Female
& 12 Male volleyball player participating in the
championship of volleyball in Albania. The main
objective is to see to these volleyball players aged 16
years old differences in changes in the measurements
of some functional parameters. It will be possible to
see the state of the level of volleyball player’s in our
country through measurement and data analysis.

Table 1.— Measurements volleyball players in ground

Groups FEMALE(F) MALE(M)
Mean Age Age Age
Body Height (BH) cm (BH) cm
Body Wight (BW) kg (BW ) kg
Body Mass BMI% kg/m> BMI%kg/m>
Jump Place JP JP
Jump Attack JA JA

Protocols of the Test Performed

Tests protocol that we used in this experiment
was designed to assess the capacity of all parameters
of vertical jump height. These tests called Bosco tests
describe the method used to measure the power, the
strength of the lower extremities. Tests is performed
on laboratory equipment platform Leonardo® system
Ground Reaction Force Plate (GRFP) in University
of Sports, Tirana.

Countermovement jump test with the help of
Arm- CMJA; Jump against action (move) without
the aid of the arms CMJ, but the athlete begins
testing position at attention and takes off refractive
limbs bottom up to 90° with the help of the arm
to pick up momentum to jump in platform GREFP.
This test assesses the strength of the energy reuse
explosive elastic [6, 60~78]. The use of wings in the
vertical jump indicates the duration of an impulse.
Photo Leonardo Platforme (Figure 1).

Figure 1.

Results
The following table 2 and graphicl presents
the average data of the two groups from field

measurements. There are visible differences
between the sexes.
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Table 2.— Measurements volleyball players in ground

The results obtained from the GRFP platform
of the specific tests developed by the groups given
in the study will be presented below in separate

n

187,3

| 62,

26
79,3
211 22,6

;.

Table 3.— Measurements CMJA tests in “Leonardo” platform Female&Male

172
6,9 16,8
Age

BH cm

BW kg

BMI kg/m

6
p

J

310 321
| 274 |
JA

Graphic1. Measurements volleyball players in ground

Mean | Body Height | Body Wight | Body Mass | Jump Place | Jump At-
Nr | Group 2

Age cm kg Kg/m cm tack cm

12 | FEMALE 16.9 172 62.2 21.1 266 274

Max 79.3 22.6 245 310 2.95 0.56

Min 62.2 21.1 62.2 21.1 2.59 0.45

12 | MALE 16.8 187.3 79.3 22.6 310 321

Max 79.3 172 245 310 321 0.56

Mini 16.9 21.1 62.2 21.1 0.45 0.45

B FEMALE MALE

(tables 3) and (graphic 2). The average values of the
groups taken in the anti-action test of the CMJA are
presented.

um diff. Fmax diff.Pmax
Nr | Group Hiighfm Vmaxm/s Fmax kn Left-Right % Pmax kw Left-Right %
12 | FEMALE 0.45 2.59 1.42 6.4 3.08 5.2
Max 0.98 6.4 2.49 4.78 2.36 243
Min 0.72 4.05 2.34 3.08 1.53 1.55
12 | MALE 0.56 2.95 1.93 4.05 4.78 4.42
Max 0.98 6.4 2.49 6.4 3.08 5.2
Mini 0.45 2.59 1.42 3.08 1.53 1.55

The table shows the data of Male &Female
volleyball players in the tests done in “Leonardo”
platform and the average data of the two groups from
field measurements. Max force (F max) and max power

(P max) are relatively poor values (low) compared
with the results that a volleyball player should have
during a vertical jump. Volleyball players according
to a study [1, 44-45] reports that the vertical jump
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height is within the range of 75-90cm which reflects
the fact that the excessive increase of the maximum
strength of the lower extremities results in a reduction
in the speed of the movement, namely the reduction
the level of volleyball dance from the ground.
Specifically from what is presented above in
Table 3 of the descriptive analysis values obtained
from GFRP in Jump height Female 0.45 < Male 0.56,
Vmax was detected Female 2.59 < Male 2.95, Fmax
was detected for Female 1.42 < Male 1.93 kN. The

N FEMALE

left and right footing differences on the leftforms
were for Female 6.4% > Male 4.05%. The power
ratings obtained on the platform are Female 3.08 <
<Male 4.78 and the differences between left and right
foot Female 5.2% > Male 4.42%. From the control of
difference averages results that women do not have
a good development of vertical dance performance
through the CMJA test. The t-test result shows
that the differences between the two groups were
statistically significant (sig = 0.035).

MALE

5,2
4,78 4.4
759 2,95
0 0,56
o &
\~2~(° & N
" pa
N\ &
Q\

Graphic 2. Measurements CMJA tests in “Leonardo” platform Female&Mal

Analyses

Discussion

The main purpose of the CMJA test at volleyball
players of these new age groups was to determine
the reliability measurement of the main performance
measures commonly used to determine the CM]J
strength capacity qualities from GRFP data. Many
researchers and practitioners are encouraged to
consider this methodology and these variables as
valuable and reliable measures to determine athletes’
ability to perform in vertical dance. The long-term
CM]J test is supposed to provide a measure of muscle
elasticity, whereas today it is found that this test
provides the mass of rapid jump force [7, 129-135]
where the differences between the CM]J and SJ tests
proposed the “elasticity “Of athletes in the team
using the concept” elasticity index “coming from

the difference of these two tests. The good capacity
used by elastic energy corresponds to 8—10cm. The
difference between these two tests is called the fast
power index. The elasticity coeflicient of formula
(CMJ-SJ) x100 / CMJ expressed in% is an index
of accumulated energy capacity as a result of elastic
muscle extension preceding muscular contraction
and meanwhile from the data presented to the team
Volleyball in Albania has reported a low percentage
of elastic energy as a result of a poorly recommended
exercise to develop this quality. The vertical jump
performed by the two study groups in the CMJA test
that provides the mass of the rapid jump force has
been shown that volleyball players with these values
are at the levels of the capacity of the low-speed force.
A comparison of body height during CMJ and body
weight also allows the assessment of the start of the
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test threshold coordination and the end of the jump
stage according to GRFP. (P < 0.01, force p < 0.05),
CMJ (p < 0.01, force p < p 0.01), for 8 weeks [8,
1401-1401].

Conclusions

The data from this study will be available for
coaches who want to improve their vertical jump
performance to players. The team’s female & male
in the study had significant differences between
them in the technical element of jumping and its
processing. The ability tojump is animportant factor
of success in this sport, but it is associated with the

general and specified training for the development
of its performance regardless of gender players.
Interpretation of the data suggests that young
volleyball players are indispensable to apply the
exercises that improve the dance performance as
an important element in this sport. The results of
this study illustrate the importance of recognizing
the impact of rapid force, emphasizing the need to
understand that specific assessment techniques that
will identify in individual components the strength
and strength qualities that affect the performance
of the jump.
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IMAGINARY PLAY, STRENGTHENING THE GENDER IDENTITY
AND GENDER ROLE OF CHILDREN3-6 YEARS OLD

Abstract: Play in children has been widely studied for the importance it has in different areas
of their development. The aim of this study was to emphasize the attention of imaginary play as an
important component of the play in early childhood, as seen in terms of identity and gender roles in
children 3-6 years old. Gender identity is defined as a personal conception of his/herself as male or
female (or both at the same time) as well as the way we express our gender roles in dressing, behavior
and personal appearance. While gender roles are the ways people act, do and say to express if they
are a girl or aboy, a woman or a man. The aim of this study is to understand the use of imaginary play
in kindergarten children and its importance in the psychosocial development of children. Does this
game affect the psycho-social development of children and in what way would be the objectives of
the study. Through observation and semi-structured interviews, it was seen that the imaginary play
is a favorite activity for children 3-6 years old. During this process, children play or act different
roles in a completely independent and uninfluenced by educators of some of the important figures
in their daily lives (mom, dad, doctor, police officer, nurse, grandmother, etc.). It was found that all
children’s age groups were able to identify the gender characteristics of the roles they act during their
play. On the other side it was observed the consistency of gender identity, which varied between the
age group of less than three-year-olds who did not have a well-formed conception of continuity of
gender identity, up to the six-year-olds who had a clearer concept of gender identity and its continuity.

Keywords: imaginary play, gender identity, gender role, child.

Introduction leads to skills abilities.” On the other hand, the au-
Stuart Brown, the founder of the National Insti-  thors Miller and Almon describe the play as “freely
tute for Play, has said: “Play is something that hap-  chosen activity, run by children and born from in-
pens spontaneously, is unintentional, produces joy  ternal motivation” Lockhart [ 10]. Meanwhile, Ouel-
and happiness, and with the passing of the stages lette refers to the ability to play as “the activity that is
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unrestricted by adult guidance, which does not de-
pend on rules set by someone else but by the child
itself” She argues that when children play, they are
engaged in activities that they have freely chosen and
who are motivated internally Goldstein [4]. Gins-
burg argues that “the play is essential because it con-
tributes to the cognitive, physical, social and emotional
development as well as to the well-being of the child”
Jona & McNamee [ 1]. The play is so important to the
child’s development that the United Nations and the
High Commission for Human Rights (1989) recog-
nize it as a fundamental right Whitebread [11].

Researchers in the field of play and child devel-
opment have identified some of the main types of
children’s play that are: a creative play that helps chil-
dren explore and use their materials to do, to create, as
well as share feelings, ideas and thoughts; role playing
play, during this play the children begin to apply the
internal or external “rules” of the play; physical play
involves the development of the children, practicing,
refining and controlling bodily movements; imaginary
play, including: dramatic play, pretentious or invented
play and socio-dramatic play Lockhart [ 10].

The imaginary play basically happens when kids
are playing or play different roles from the experi-
ences they have or something that might be interest-
ing to them. Playing roles as part of the imaginary
play may seem a simple activity, but within it, the
young children learn practical life skills such as how
to trust in themselves and how to collaborate and
share with others. The child can play the imaginary
play in their own way, can interpret animal noise
or play with other children “imaginary play” by de-
veloping social skills in this way. Furthermore, the
imaginary play helps in eye-hand coordination, spa-
tial skills development, counting, pre-mathematical
and pre-reading, is also a good way to express the
emotions of a child and to feel safer Leslie [9]. In
conclusion, it can be said that there are some types
of imaginary play, all of which serve to develop even
the imagination of the child, especially his/her cog-
nitive development. Also, the imaginary play serves

to help the child to be enable to experience small
situations of her/his future life. Therefore, due to this
importance the imaginary play and its manipulation
by children, receives a considerable attention for re-
search and observation.

Methodology

The purpose of this study was the importance of
the imaginary play in the psycho-social development
ofkindergarten children. The questions raised in the
study were: Did imaginary play be used in kindergar-
ten children? How was it used and were there gender
differences while using? What were the gender roles
in the imaginary play?, etc.

The methodology used in this study is the quali-
tative one. The method of data collection is the in-
depth interview and participatory observation. Ob-
servation was performed twice a week alternately
in the three kindergarten groups in a 3-month time
period. During the observation, notes were kept so
that there was no lose of information.

The approach used in this study is the case study
method, so only the children of a kindergarten were
studied. As sample of the study there were 90 chil-
dren of kindergarten 3—6 years old. Observation be-
came alternating in each of the groups present in the
kindergarten. In addition to the survey, semi-struc-
tured interviews with children were also conducted
to gather more information about the issues raised in
the study. This interview was often conducted dur-
ing the imaginary play that the children were playing
and this was thought to be the most effective inter-
vention for gathering information on the role that
the child was playing. Interviews with children were
randomly aiming moments when they were playing
imaginary play. On average, 6—7 children were inter-
viewed for each group, randomly selected.

Data and Discussion

This study has provided a considerable number
of quality data. The data collected were analyzed us-
ing the content analysis method.

Initially was focused on the evidences that took
place during the observation of the participants in
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the children’s groups and the time they spent play-
ing in the imaginary play. It was noted that this was
afun and loving activity for the children. While they
were asked to play as desired the children were keen
to choose the imaginary play to play.

Through observation, it was noticed that children
during the imaginary play identified and performed
accurately and coherently the features and tasks of
the image that they had chosen to identify during
the imaginary play whether in group or individual.

In addition to the physical characteristics, it was
noticed that 3—6 years old children were able to dis-
tinguish some of the tasks and responsibilities of their
chosen roles, for example: mothers cook, grandfather
fixes bicycles, mom washes babies, etc. as well as to dis-
tinguish clearly roles that did not belong to one figure
or another (eg mom cooks, dad works) based on the
experiences that the child has experienced in the con-
text in which he/she has grown up. The accurate identi-
fication of the roles, eg the tasks executed by the figure
chosen by them in the play, and the correct identifica-
tion of the physical characteristics of these figures are
indicative and confirmatory of the role that the imagi-
nary play, plays with children in strengthening gender
roles and gender identity. Thus, we can say that through
this study it was seen that the children were not only
able to identify the gender roles and the gender iden-
tity of the character, whom they had chosen to perform
in their imaginary play, but also themselves during the
imaginary play behaved and acted according to the
characteristics of the role they were identified with.

Regarding the gender differences between girls
and boys in choosing and playing different figures
during the imaginary play it is worth noting that in
kindergarten children and girls were positioned in
different places. These places differed from the na-
ture and variety of toys they contain. The selection
of these figures was made by the children themselves,
adapted to the rules of the play they set among them-
selves when playing in groups.

Children, girls and boys during the imaginary play
choose to play the role they fit with their gender by

strengthening during the play some of the tasks and
roles of these figures. Girls choose to play a more
fragile role as the role of mother, child, grandmother
(rarely), educator or sister while boys are more likely
to choose to play during the imaginary play a role that
suits more male sexlike police, doctors, engineer or ar-
chitects, pilots. It is worth pointing out that even when
boys are involved in the imaginative play of girls, they
take on a role that fits in with the male gender, for ex-
ample, the role of a father, a brother or a doctor.

A phenomenon that was observed during the in-
terviews with children participating in this study was
the continuation of gender identity. This phenomenon
occurred in the children of the smallest group 3—4 years
old. More specifically, the children of this age group
were able to correctly identify the roles and characteris-
tics of their chosen image in the imaginary play through
the imaginary play. What was observed through inter-
views in this age group is that they still did not have
a clear idea that a girl would not become a boy in the
future or the opposite, or aboy was not a girlin the past.

From the observation but also from the informa-
tion received from the educators of each group, it was
possible to identify some qualities of the imaginary
play from the three age groups and the time they
devoted to this type of play. So, we can say that the
children of the 3-4 year old group spent more time
playing just imaginary play. They can solve their role
in playing more than one role (egg, mom and grand-
mother). What was noticed was that even when chil-
dren were playing alone the imaginary play, there was
a coherence in the selection of other figures they
choose to include by assigning tasks that match with
their roles and gender characteristics.

While in the 5-6 years old age group, the ten-
dency was for the children to play the imaginary play
in small groups, and it is worth mentioning that in
these age groups there was also evidence of the re-
lationship that children built with the opposite sex.
Each role chosen to be played by children coincides
with the gender of the child (egg. a mother could not
play a boy and dad could not play a girl).
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YYACTUE OETEN B NPUHATUU PELLEHMA NO
OPrAHU3ALIMU LLKOJIbHON XKU3HM

AHHOTa].[I/ISI: B cratpe PpacCMOTpE€HDI BO3SMOXXHOCTH K (l)OprI y4qacTue AeTefI B IIPUHATHH pENIE-
HUM 110 OpraHHU3alJHH IIKOABHOM JKM3HH, BPIACACHBI cAabble U CHAbHbBIE CTOPOHDI TaKOI'0 y4aCTH],
OIIPEACACHDI IIEAATOTHIECKHE YCAOBYI YIACTHSI; IIEPEIHCACHDI BO3MOJKHbBIE (l)OprI V4IaCTHA A€T el
B IIPUHATHH PeH_IEHI/Iﬁ B O6paSOBaTeAbeIX YIpEXACHHH.

KaroueBbie cAoBa: y4acTue AeTefI B IIPUHATHH pemeHm?I; IMEAQrOTHIE€CKHE YCAOBHA; YIECHHIECKOE
CaMOYIIpaBA€HHE.

B HacTosmee BpeMs BO MHOTHX CTpaHax MUpa,  cbl. Kak mokaspIBaeT aHAAM3 HOPMAaTHUBHO-IIPAaBOBOM
B TOM 4rcAe U B Poccun, HabupaeT crAy HOBBIIL CO-  6a3bl, IPABO A€Tell Ha yYACTHe OAYIHAO AKTUBHYIO
IIUAABHBIA IIPOLIECC — YYaCTHE AETEH B IPUHATHH  T'OCYAAPCTBEHHYIO IIOAACPIKKY, M 3allJUTa 3TOTO IIpaBa
pelIeHnH 10 BOIIPOCaM, 3aTPArMBaOIIMM UX HHTEPe-  3aKpelAeHa MHOIOYHMCA€HHbIMU 3aKOHOAATEABHBIMU

81



Section 10. School education

aKTaMH. YJacTHe AeTel B NPUHATUU PeIleHU — 3TO
BO3MOXKHOCTb BBIPa3UTb CBOIO TOUKY 3peHMs, ObITh
YCABIIIAHHBIM U ITOBAMSTD HA PE3YAbTAT B PeIIeHHUH
BOIIPOCOB, 3aTPArMBAIOIIUX UX HHTepechl. Tema
Y4acTHsI AeTell 3aTparuBaeT BOIPOC O pelIeHHU
BO3PACTHBIX 3aAa4 COLIMAAM3AIINH B TIOAPOCTKOBOM
U IOHOILIIECKOM BO3pPacTe, IIPeXXAe BCEro, CBSI3aHHBIX
C B3pOCAOCTbIO, OTBETCTBEHHOCTDIO, CAMOCTOSITEAD-
HOCTBIO, TO €CTb C HOTPeOHOCTHIO COBPEMEHHBIX
IIKOABHUKOB B peaAU3aliuu cebs uepe3 peaAbHYyIo
AesiteapHOCTb. OCO3HaHMe CBOUX IpaB U 00s3aH-
HOCTe#t CIocoOcTByeT 6e30ImacHOCTH pebeHka. Yua-
CTHe B IPUHSITUH PELIeHNI YMEHbIIAeT UX TyBCTBA
beccuans U 6eCIIOMOIIHOCTH, C KOTOPBIMH 4acTO
ACCOLIMMPYETCs IIEPUOA AETCTBA, AAeT OINyleHue
3HAYMMOCTH, OOAbIIEl yBEPEHHOCTH B CBOUX CHAAX.

OAMH 13 OCHOBOIIOAOXKHUKOB TEOPHU MOAOAEXK-
Horo ydacTus Poaxep A. XapT oTMedaerT, 4TO IOA-
pocTKU GOPIOTCS 32 TO, YTOOBI HAUTU OCMBICAEH-
HYIO poAb B obmectBe. EcAn OHU He cMOTyT HaiiTi
BO3MOXXHOCTb OTBETCTBEHHO Pa3BUTb CBOI OIIBIT,
OHH CA@AQIOT 3TO GesoTBeTcTBeHHO [ 1]. OpHNM 13
BOKHENIIHX COLJHAABPHBIX HHCTUTYTOB, OKa3bIBaIO-
IUX 3HAYUTEAPHOE BAUSHME Ha pebeHKa B IIepHOA
ero B3pOCAEeHMsI, SIBASETCS MKOoA. FIMeHHO mepep
IIKOAOF CTOUT 3aAa4a IPUBUTHS pebeHKY TaKHUX CO-
IIMAABHBIX HAaBBIKOB, KaK aKTUBHOCTb, YMeHHe CTa-
BUTb U AOCTHUIATh L€AY, IPUHIMATb B3BEIIEHHbIE
pelleHIs], yMeHHe B3alMOAEHCTBOBATh HA OCHOBE
IAPTHEPCTBA U T.A.

OaHako B HacTosiIjee BpeMs KAIOUeBOI ITpobae-
MO} COBPEMEHHOM IIeAArOTNIeCKOM TEOPUU U MPaK-
THKU SIBASETCSI HAAMYHe IIPOTHBOPEYHIL: MeXAy $op-
MaABHO-IIPABOBOI BO3MOXXHOCTBIO MCITOAB30BAHMUS
AETBMHU COLIMAABHBIX IPAKTUK YIACTHS B IIPUHITUU
006LeCTBEHHO 3HAYUMBIX PELICHUI U CAOYKUBIIIIIM-
CS TIOAOXKEHHMEM, KOTAQ TaKasl AESITEABHOCTD SIBASI-
eTcsi AASL HUX (QaKTHIeCKH HEAOCTYIIHOM; MEXAY
aKTYaAbHOM MOTPEOHOCTHIO MOAPACTAOIIETO IO-
KOAEHMSI B IPOSIBAEHHM YYacTHsI B OpPTaHU3ALUU
COOCTBEHHO )KU3HH, B PellleHUH BO3PACTHBIX 33424
COILIMAAU3ALINY, HAIIPAaBAEHHBIX HA PAaBHOIPABHOE

B3aMMOAEHCTBHE C B3POCABIMH, C OAHOI CTOPOHBI,
U, C APYTOil — HEBO3MOXXHOCTbIO A HEXXeAAaHHEM
CO CTOPOHBI B3POCABIX IIPEAAATaTh ACTSIM BO3MOXK-
HOCTb PEAaAbHOTO YYacCTHsl, TIOAMEHss1 ero 6oaee
IPUBBIYHBIME CIIOCOOAME B3aMOAENCTBHS; MEXAY
YCKOPEHHBIM Pa3BUTHEM COBPEMEHHBIX AeTeH B ITAa-
He MOAyYeHHs], yCBOEHUS U IepeAaur HHPOpMAILUH
U HEAOCTATOYHBIM HCIIOAb30BaHHEM HHQOpPMaIlH-
OHHBIX TEXHOAOTHH B OPTaHHU3ALUH YYaCTHS AeTeH
B pellleHUH BOIIPOCOB, 3aTParkBaOIINX HX HHTEPEeCHL.

AAsi paspelieHus] 9THUX IMPOTHBOPEYUIl HEOO-
XOAUMO COOAIOAEHHE CAEAYIOLINX ITEAATOTUYeCKHX
YCAOBUI, 00eCIeYnBAOIIUX yYaCTHE AeTell B IpU-
HATUU pelIeHHI IT0 OPraHU3AIUU IKOABHOM XKU3HH:

1. Co3paHue B IKOA€ OPTaHU3AIMOHHBIX GOPM
y4acTusi pAeteit. OHM MOTYT HIMeTb pa3AMYHOE Ha3Ba-
HIe U COAePKaHUEe, HO HeIIPEeMEHHO AOAXKHBI AABATh
BO3MOXXHOCTDb A€TSIM PEaAM30BaTh B HUX ITPaBO Ha
OCO3HaHHOE ¥ PaBHOIIPABHOE y4acTHe.

2. ITpeproxxeHHe AeTSM BO3MOXKHOCTH BbIOOpPa
y4YacTHsl B PAa3AUYHBIX Cpepax MKOABHOH >KU3HU:
pelleH1e BOIIPOCOB, CBSI3aHHbIX C y4eOHOM AeSTeADb-
HOCTDBIO, OPraHU3AIMel ObITa yIPEXKACHHUS, AOCYTa,
TPYAQ, BOAOHTEPCTBA U T.IL

3. O0yueHue peTeil yIaCTHIO Yepe3 LIKOAY AMAE-
POB, MKOAY COIIMAABHOTO TPOEKTHPOBAHMS, OPraHHU-
3aIMIO0 BOXXATCKUX OTPSAOB, AUAEPCKHX CMEH U T.IL

4. AocraTo4HOe 1 MOAHOE HHPOPMHUPOBAHUE Ae-
Teil 06 UX IIpaBe Ha y4acTHe.

S. CdopmupoBaHHasi KOMIIETEHTHOCTb B3pPOC-
Abix (IIKOAQ PacTIOAAraeT CreruaAuCTaMu, KOTOpble
HMEIOT HeOOXOAMMbIe 3HAHUS U ITPAKTUYECKHI OIIbIT
IO IPUBACYEHHIO AeTeHl K YYACTUIO B OPraHU3ALUH
IIKOABHOR )XU3HH).

IITxoAa mpepAaraeT MHOXXECTBO BO3MOXHBIX
chep AAS IPUBACUEHHUS AeTeH K YIaCTHIO B IIpOIlec-
Ce IPUHSATHUS PelleHUI Ha KOABHOM YPOBHE U SIB-
ASIETCSI CETOAHSI TeM CaMbIM MeCTOM, TAe pebeHOK
MOXXeT HanboAee IIOAHO PeaAM30BaTh CBOE MPABO
Ha yJacTue. AeTH UMeIOT BO3MOXHOCTD BbIOOpa CO-
Aep>KaHMA YYaCTHs B PAa3AUYHBIX CPepax MKOAbHOM
KM3HH: HAYMHAS C PelleHUs BOIIPOCOB, CBSI3aHHbIX
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C y4eOHOM U AOIIOAHUTEABHON OOpa3OBaTEABHOM
AesITeAbHOCTBIO, DAAroyCcTpOHCTBOM OBITA YUpeXAe-
HISL, M 3aKaHYMBAsi BOIIPOCAMU OPTaHHU3AIIHU AOCY-
ra U TPYAOBOH AeSITEABHOCTH. B mIKoAax cosparoTcs
Pa3sAMYHbIE OPraHU3ALMOHHBIE POPMBI, B KOTOPBIX
AeTH UMEIOT BO3MOXXHOCTDb PeaAH30BaTh CBOE IIPABO
Ha OCO3HAHHOE U PaBHOIIPAaBHOE y4acTHe.

PackpbiBasi IOTEHIMAABHbBIE BOZMOXXHOCTH 00-
Pa30BaTEAbHBIX M BOCIIUTATEABHBIX YYPEKACHHI,
MO>KHO BBIAGAHTD CACAYIOIe GOPMbI IPHBACYEHUS
AeTe¥ K y4aCTHIO B IIpoljecce MPUHSITHUS pelleHUH Ha
IIKOABHOM YPOBHeE:

— CO3AQHHE CHCTeMbI camoynpaBAeHs1. KoHcyabra-
IIMOHHbIE MOAOAEXKHBIE COBETBI, AyMbI, ACTCKHe Iap-
AQMEHTHI U IIPABUTEAbCTBA KAaK OPraHU3aIjMOHHAs/
MHCTHTYIMOHAABHAS popMa yuacThs (popMa mpusae-
YeHHUsl K Y9ACTHIO HanboAee aKTUBHBIX ACTeit);

— ¢popMHpOBaHIe MeXaHI3MOB OOPATHOI CBSI3HL.
CaiT MKOABI C HHTEPaKTHBHBIMU BO3MOXKHOCTSIMU
AASL peaAU3aIlMy B3aUMOACHCTBHS, dAEKTPOHHbIE
1chbMa, GOPYMBI, SIIUKU AASL QHOHHMHBIX 5KaA00
U IIPEAAOXKEHHH;

— IMMPOKOe HHPOPMHPOBAHHUE IIKOABHHUKOB O Ae-
ATEABHOCTH yIPEXACHHSI, IPOBOANMbIX MEPOIPUSTH-
SIX, B TOM YHCA€ Yepe3 CO3AQHHE CAUTOB LIKOA U 001Ile-
CTBeHHbIX opranu3anuil. [ Iposeaenne KoHCyAbTaLIUIL.
Cospanne mxoAbHbIX CMI: BBITYCK IIKOABHOM rase-
TbI, pabOTa MIKOABHOTO PAAIO U TEAEBUAEHIS;

— IIKOAbHbBIE YIIOAHOMOYEHHBIE II0 IIpaBaM pe-
0eHKa; IMIKOAbHbIE CAYXObI IPUMHUPEHIIS, TAE ACTH
BBICTYTIAIOT B Ka4eCTBE MEAMATOPOB IIPH pelIeHHH
Pa3ANYHBIX KOHPAMKTOB;

— peryAsipHbIe AUAEpCKHE CMeHbI (IIKOABI AHAe-
POB), B XOA€ KOTOPbIX IPOBOAUTCS. He TOABKO 06yde-
HYe, HO ¥ pa3paboTKa COLIMAABHO 3HAYHMBIX IIPOEKTOB.

— OTKPBITBII COBET, AUCKYCCHOHHBIE TIAOIIAAKH:
eCTb IIAOIIFAAKA, KYAQ IIPHXOAST BCE SKEAQIOI[Ue U BbI-
CKa3bIBAIOT CBOM MBICAU O IIKOABHOM YKU3HU. AKIIMH
«OTKpHITBIFI MUKPOOH>;

— cbop MHeHHI, aHKeTUPOBaHHUE T10 BOIIPOCaM
ITKOABHOM XKM3HH, KaueCTBa IIPENOAABAHUS, OIPOC
A€TelN 0 HeOOXOAMMOCTH BBEACHHUS KaKMX-AHOO H3-

MeHEeHHU!, COOTBETCTBYIOUIUM UX IMOTPeOHOCTSIM.
Bormpochl aHKeThI KeAATeABHO paspabaThiBaTh CO-
BMECTHO C AETbMHU:

— y4acTHe B 3aKOHOTBOPYECKO! AESTEeAbHOCTHU
y4pexxAeHuUs. BolHeceHHe CBOMX ITPeAAOKEHHI U ITy-
Tel UX peaAnu3alliH;

— COIJIAABHAsI TOAAEPXKKA: BOAOHTEPCTBO, Ied-
CTBO, BOXKATCTBO, HACTABHUYECTBO ( « CTapoCTb B pa-
AOCTb>, «HOBbIE THMYPOBLIBI >, < TOMOIIb ACTCKOMY
AOMY >, <IIOMOIIb 6€3A0MHBIM KHUBOTHBIM» U T.IL);

— peaAu3aIys MPOEKTOB C YYaCTHEeM AeTeH. Yda-
CTHe AeTell Ha Pa3AUYHBIX JTaIlaxX: MPOEKTHPOBAHHE,
paspaboTKa U BHEAPEHLIE;

— IpUBAeYeHHe OOLIeCTBEHHOCTH, Pa3BUTHE
napTHepcKoi aesteabHOCTH. IIIHpokue Bo3MoXKHO-
CTHU NpHUBAEYEHHUs IIAPTHEPOB U3 OHU3Heca u obue-
CTBeHHBIX OpraHusanuil. COTpyAHHYeCTBO C IPaBO-
3aIUTHBIMHU M A€TCKUMU OPTaHU3AIMSIMU B PAMKaxX
COAENCTBUS 3alllUTE IIPaB AETEM, BOCIIMTAHHUKOB
YIpeXACHUS;

— CO3AQHHE KPY>KKOB B IIKOA€ IT0 MHUI[UATHBE Ae-
Tel (TeanaAbeIe, KI/IHeMaTOI‘Pa(l)I/I‘-IeCKI/Ie). Cospa-
HHe U QYHKIIMOHUPOBaHUeE IIKOABHBIX My3eeB. Co3-
AQHUe AeTCKUX 00IeCTBeHHbIX OpraHU3aL[HI;

— B3aUMOAEHCTBHE MEXAY CYIeCTBYIOIUMU
B Pa3sAMYHBIX pOPMax MIKOABHBIMU OPraHAMH CaMO-
YIIpaBA€HHUS, CO3AAHIE UX 00beAUHEHHI AASL OOMe-
Ha OIIBITOM ¥ IIOMCKA HOBBIX II€PCIEKTUB Pa3BUTHAL
IIpeacTaBACHHE HHTEPECOB AeTEH HA MyHHUIIUIIAAD-
HOM ypOBHe IIPU YYaCTUH B OO1IETOPOACKOM YYeHH-
YeCKOM COBETe.

C neAplo M3y4eHHUs IIPAKTHYECKOIO OIIBITA
YyYacTHUS AeTel AASl BBIIBACHUS CYIeCTBYIOIIUX
CErOAHS B IIIKOAAX [TEAATOTUYECKUX YCAOBHI, 00e-
CIIeYMBAIOLIUX AETCKOE Y4acTHe, OBIAO IIPOBEACHO
HCCAEAOBaHHE B TpeX 00pa3oBaTeAbHBIX OpPraHHU-
3arusix ropopa HoBocubupcka, rae cymecrsyeT
HHTEPEeCHDIH OIBIT PAabOTHI yUeHNYECKUX OPTaHOB
CaMOYIPaBAEHHS, IPEACTAaBACHHBIX B Pa3HBIX MO-
aeaax. Taxumu yupexaenusmu craan: MBOY ro-
poaa HoBocubupcka «OKOHOMHUYIECKUI AULIeH >
[4], MBOY «HoBocu6upcKuit ropoACKoil AuLieit
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nm. A. C. Tlymkuna» [3], MAOY ropoaa Hosocu-
6upcka «Tumuazus N© 12> [2].

CpaBHUTEABHBIII aHAAU3 NPOBOAUACS HA OC-
HOBAHUM: M3y4YEHUs CTPYKTYPBI CAMOYIIPABAEHMUS
B KQKAOM U3 00Pa30BaTEABHbIX YUPEKACHHUI; BKAIO-
YEHHOTO IIEAATOTHYECKOTO HAOAIOAHHMS 32 paboTOM
AKTHBOB IIKOA BO BpeMsI HX 3aCeAQHUI HAM COOPOB;
GeceA 1 HHTEPBBIO C IPEACTABUTEASIMU AKTUBOB H I1e-
Aaroramy, paboTaOIMMU C OPraHAMH YYeHUIECKO-
IO CAMOYIIPaBACHHUS]; AaHKETUPOBAHMS YYAIIUXCS I1a-
passean 7-x u 10-x kaaccoB mxoA. CpaBHUTEABHBIN
AHAAU3 TPEX PA3HBIX MOAEACH OPraHU3ALUY YIeHHU-
9eCKOTI'0 CAaMOYIIPABAEHUSI IO3BOAUA BBIACAUTD KaK
YepPThI CXOACTBA, TAK X OTAUYUTEABHbIE YEPTHL.

OOmuMI AASL BCEX TPEX MOAEAEH SIBASIFOTCSL:
IpaBoOBOe oO0ecIlieyeHNe YJYacTHs, 3aKpelAeHHOe
B HOPMATHBHO-IIPABOBOM AOKYMEHTAL[UH YUpPeXKAL-
HUIT; HAAMYHE CHCTeM HHPOPMUPOBAHISI OCHOBHOTO
COCTaBa yYaIUXCsl Yepe3 HHPOPMAL[IOHHbIE CTEHABL
YIPEXKAEHHUI; COOAIOAHME TIPUHIIUIA AOOPOBOAD-
HOCTH U BBIOOPHOCTH Y9aCTHUKOB OPTaHOB y4eHU-
9eCKOTO CaMOYIIPABAEHUS ITyTeM BOAEU3bSIBACHISI
yJamuxcsi; obydeHre AeTell y4acTHIO B Ipoljecce
IIPUBAEYEHNSI K BOCIIUTATEABHOM AESITEABHOCTH Ye-
pe3 BOXKATCKYIO AESTEAbHOCTb HAY IIOMOIIb B Opra-
HM3aLUK 06pa3oBaTeAbHOTO POL{eCCa.

Pasandrie B HAOAIOAQEMBIX MOAEASIX IIPOSIBHAOCD
B TOM, 4TO He BO BCEX OPIaHU3ALMAX K YYACTHIO IIPU-
BAEKAETCSI BECh COCTAB y4amuxcsl. Tak, ecAM B OAHUX
U3 HUX KOKAOMY YYEHHKY HAXOAUTCS MEpPa yIacTHs
U OTBETCTBEHHOCTH B IIPOBEACHUN KOAAEKTHBHbIX
TBOPYECKHX A€A, TO B ADYI'HX K IIPOBEACHHIO Me-
POIPHSITHIL AETH IPUBAEKAIOTCS YACTHYHO: TOABKO
COCTaB y4eHUYECKOT'O CAMOYIIPABACHHUS, BOXKATCKHI
OTPSIA HAM AXKYPHBIN KAACC.

IIpoBepeHHOE AHKETUPOBAaHHME LIKOABHUKOB
B TPeX 0OPa30BATEABHBIX YUPEKACHUSIX IO3BOAUAO
3aQUKCUPOBATH TOT PaKT, YTO IOKAZATEAU IIPOSIBAE-
HUS AETBMH AKTHBHOCTH OKAa3aAKCD BBILIE B yIPEXK-
AEHUSIX: TAe 60Aee MUPOKO MPEACTABAEHBI GOPMBI
YYaCTHsI; TA€ K YIACTHIO B KM3HEAESITEABHOCTH Y-
PEKAEHUS IPUBAEKAETCSI BECh COCTAB YYALINXCS, A He

TOABKO COCTAB aKTHBA IIKOABI; TA€ 00ecIiedyeHo B3an-
MOAEHCTBHE C COLIMYMOM; TA€ Ha 6ase YYpEXKACHUI
HOOLIPSIETCS. Pa3BUTHE AOTIOAHUTEABHOI BHEY4eO-
HOM A€SITEAPHOCTHU AETEH.

TakuM 06pa3oM, pacCMOTPEB TPU MOAEAH YIACTHS
AeTeil B OpTaHHU3aIMU CAMOYIIpaBAeHUs Ha 6a3e 00-
Pa30BaTeAbHbIX YYPEKACHHUI, MOXKHO CACAATb CAe-
AyIOILIIe BBIBOABL B KaXXAOM M3 HMCCA€AOBaHHBIX 00-
Pa30BaTEABHbIX YIPEXKACHHUI CO3AAHBI COOCTBEHHbIE
CHCTeMBbI yYeHHYEeCKOro caMoytipaBAeHms. OHU Ipea-
CTaBA€HBI B pa3HbIX pOpMax: KAQCCHBIMU 1 IIKOAbHBI-
MU aKTUBaMH, AeTCKUMU 00beAHEHUSIMH U KAy 6aMH,
OOLIIeCTBEHHON AESTEAPHOCTBIO U OpTraHH3alMedt
IIKOABHBIX MeponpuaTHil. B mkoaax cymecrsyer
MHOXECTBO Cpep AAS IIPOSBACHUS ACTbMHU Y9aCTH
(nepeqnczuo UX IIO CTeTIeHH aKTYaAbHOCTHU AASI IKOAB-
HUKOB): OpraHHu3alLus AOCYTOBOM AEATEAbHOCTH, pa-
6oTa AeTckuxX 06beauHenui (KAy6OB, CIOPTHBHBIX,
TBOPYECKUX U HMHTEAAEKTYaAbHbBIX HanpaBAeHHﬁ),
OpraHM3aLMs ObITA YIPEKAEHNUS, BOXKATCKAsI, BOAOH-
TepcKasi U medcKas AeSITeAbHOCTD, pellleH’e BOIpo-
COB, CBSI3aHHBIX C Y4e0HO, TPYAOBOII AESITEABHOCTDIO
1 Ipo¢$eCCHOHAABHOM IIOATOTOBKOM U T.IL.

B mxoaax cymecTByeT NpUHIUII IIPeeMCTBEH-
HOCTH, KOTAQ CTaplIHe y4allhecs MepPeAaloT OIBIT
ydacTusi 60Aee MAAAIINM IIKOABHUKAM. JTO ILIKO-
ABI AMAEPOB, IIKOABI TIOATOTOBKH BOXKAaTbIX U T.IL
IIpuBaeuenue peTeil K BOXKaTCKOM M BOAOHTEPCKOM
AEATEAPHOCTH, TA€ IIPUMEPOM AAS HUX BBICTYIAIOT
OTIbITHbIE HACTABHUKH U3 YHMCAA A€TeH M B3POCABIX,
SIBASIETCS CyIIeCTBEHHBIM AASL Pa3BUTH HaBbIKA Ae-
Tel B COLIMAABHOM aKTUBHOCTH. Y4acTHe OpPraHOB
CaMOYIIpaBAeHUS IKOA M HanOOAee aKTUBHbIX y4a-
IIIMXCSI B IPOBEACHHUHU PAa3AMYHBIX MEPOIPUSTHUIL 00-
AACTHOTrO MacmTaba crocobCcTByeT 06OraleHuIo X
OIIbITA U IIOSIBAEHHIO HOBBIX UAEH.

HMudopmupoBanme yyauuxcs o Ipoleccax Kus3-
HEAEATEAPHOCTH YYPEXACHHMS M BO3MOXKHOCTSX
IIPOSIBACHUSA YYaCTHUs MPEACTaBACHO Ha MHpOpMa-
IIJMOHHBIX CTEHAAX, Ha CalTaX yYPeKAEHHH, B BbI-
ITyCKaeMbIX HNIKOABHBIX Fa3€TaX, a TAKKe 3aKperAeHO
B HOPMaTHBHO-IIPAaBOBbIX aKTaX IIKOA. BerbOpHOCTS
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Abstract: the article reveals a theoretical aspect of the concept of “motive” in terms of its influ-

ence on the development of pupils’ literary education. Research works on the theory of motive have
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The study and analysis of literary works at school
requires use of numerous theoretical and literary
terms. The question of a methodological character
arises before a teacher concerning the harmonious
combination of the theoretical concept study and
practical work on the piece of art, since F. Shteinbuk
notes: “a piece of art in general and particularly a lit-
erary one is created and exists according to aesthetic
laws described with the help of theoretical concepts,
and the latter, in their turn, allow for deeper under-
standing and experiencing an aesthetic inspiration.
In other words, at the level of theory, one cannot ex-
ist without the other” [6,245].

An important place among literary terms, with
which we deal while analyzing a work of art, is the
concept of “motive”. Comprehensive understanding
of the theory of this concept by a teacher as well as
possible ways of its implementation in the analysis
of a piece of art are required.

There is no consensus in arguments concerning
the origin of the term “motive” among scientists.
Controversial considerations can be found in stud-
ies O. Boichenko, O. Veselovs’kyi, V. Propp, L. Tsel-
kova, V. Khalizev, O. Freidenberg and others.

The term “motive” is considered to have begun
its functioning in musical art, from where it was

transferred to the field of literary studies, in which
the origin of motive is most often associated with the
French culture of the end of the 17" and beginning
of the 18" centuries; besides, it is clearly stated in
Sebastian de Brossard’s “Music Dictionary” (1703).
Having been established in music it begins to operate
in other art forms, for example in literature. Accord-
ing to L. Tselkova “by analogy to music where the
term is a key in the analysis of the composition, it
helps to explain properties of the motive in a literary
work: its property of being distinguished from the
whole and repeated in diverse variations” [9, 203].

Referring to studies on the genesis of the “mo-
tive” concept we may conclude that its roots are far
much deeper. Thus, in their studies V. Khalizieiev
[4] and L. Tselkova [9] refer to the antique culture,
particularly to Aristotle’s “Poetics”. To the authors’
point of view, the ancient Greek artist declared the
presence of the motive in fiction, but he gave neither
the name nor definition to the phenomenon.

O. Boichenko studied the problem of motive
concept in terms of its genetic composition, too.
According to his reasoning, in the medieval phi-
losophy in order to denote “reason” or “driving
force” of any act, Greek kinetikos that is an equiv-
alent of Latin motivus, was used [S]; this gives
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grounds to assert the existence of this concept in
literary works, as well as its functioning in theoreti-
cal works of literature studies and related subjects.
After publishing of S. de Brossard’s dictionary the
concept of motive was used by a number of well-
known educators. Thus, J. W. Goethe and F. Schil-
ler apply it to characterize components of the plot,
G. Lessing appeals to the concept in comparative
studies of French and English drama.

“Motive” was widely spread in the period of Ro-
manticism, among both writers and literary critics.
The “Lexicon” indicates that a significant contribu-
tion to the study of motive in folklore was made by
Brothers Grimm, “finding common pre-myth for
multinational folklore” [ S, 347].

The ambiguity of the definition and review of
the concept of motive has led to different interpre-
tations in terms of its lexical content, which resulted
in different meanings in different languages: Latin
motus — movement, moveo — move; French motif -
melody; Italian motivo — inspiration; German mo-
tive — reason, melody.

The appearance of different types of motive
was predicted by the artists of the 18" century,
such as R. Patch (main, frame, and side motives)
and J. W. Goethe (“accelerating”, “slowing down”,
“retreating”, “referring to the past” and “referring
to the future”).

Beginning from the 19" century, the concept
of motive entered the field of the most topical re-
searches, which finally led to the formation of entire
schools. Thus, definition of the “motive” as the small-
est unit of the material structure of a composition
was offered by W. Scherer School. A. Walzel [S] and
F. Gundolf [S] considered motive a material expres-
sion of the work problem. M. Kaiser defined motive
as constantly recurring situation in a work.

Theoretical aspects of the motive in Soviet lit-
erature studies on the basis of folk stories were in-
vestigated by O. Veselovskyi. Motive as a simple
narrative unit was theoretically grounded in “Plot
Poetics” (1897-1906). It referred to nothing else

but “the formula, which originally gave the public
answers to questions that were initiated by the nature
everywhere, or that seemed important or recurring
impression of the reality” [11, 305 ]. The researcher
was interested mainly in repeatability of the motive
in narrative genres of different nations which was the
basis of “stories”, “poetic language”, inherited from
the past, and considered them primordial of the nar-
ration. According to O. Veselovskyi, motive is his-
torically stable and indivisible, and various combina-
tions of motives make up a plot. Besides, the author
of “Historic Poetics” defined the role of the motive
in the plot as primary, secondary and episodic [11].
V. Propp denies the indivisibility of the motive sug-
gested by O. Veselovskyi. While O. Veselovskyi con-
siders “figurative monomial schematism” to be the
criterion of semantic indivisibility of the motive, for
V. Propp such criterion is logical relationship.

In the 20™ century, A. Beletskyi, A. Bem, I. Si-
lantiev, A. Skaftymov, B. Tomashevskyi, A. Freiden-
berg V. Shkolovskyi and B. Yakhro continued to ex-
plore the problem of motive.

V. Propp, the representative of morphologi-
cal approach to the study of motive, in his “Tale
Morphology” rejected the notion of “motive” and
replaced it with the concept of “functions of per-
sonages”. However, as we can see in the further de-
velopment of the theory of the motive, the introduc-
tion of such concept as “functions of personages”
has significantly deepened the meaning of motive
theory. In general, the term “functions of person-
ages” is only one of the components of the motive
concept. V. Propp considered motive as a category
that can be split into elementary components (sub-
ject, object and predicate). L. Silantiev criticized
the theory of V. Propp, noting that “function is a
general seme, or a group of general semes occupy-
ing central and invariant position in the structure
of variable meanings of the motive. Therefore, the
function as a key component of the motive and as
its semantic invariant, cannot replace the motive
itself, like a part cannot replace the whole” [7].
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An important place in the development of the
theory of motive belongs to the followers of seman-
tic approach, particularly to A. Bem and O. Freiden-
berg. Within the semantic approach the main quality
of the motive is studied, i.e. its semantic integrity,
similar to the semantic integrity of the word that
cannot be split into components without losing its
meaning. However, semantic integrity doesn’t in-
terfere with the analysis of its components, which is
based on the definition of fable variants of the motive
and their subsequent comparison that will result in
defining the motive invariant. Following the ideas of
O. Freidenberg concerning correlation of the motive
and a character, I. Silantiev states that the motives are
not essentially abstract and inextricably linked with
the notion of the character. O. Freidenberg writes:
“In essence, referring to the character, we have to talk
about the motive that has received its stabilization in
it; total morphology of the character is morphology
of plot motives” [2, S1].

B. Tomashevskyi, the representative of a the-
matic approach, defines motive through the category
of the theme. “The theme of the indivisible work is
called a motive. In essence, every sentence has its
own motive” [8, 137]. Thus, according to B. Toma-
shevskyi, the concept of motive is only derivative and
performs mostly a supporting role. The scientist does
not analyze the integrity of motive, because such in-
terpretation goes beyond the fable-themed limit and
plot completeness of the work.

Despite the fact that both B. Tomashevskyi and
B. Shkolovskyi were followers of the same approach
to the definition of “motive”, their interpretation of
the concept is somewhat different. Researchers agree
on the subject matter of motive understanding, and
at the same time they disagree on the issue of correla-
tion between the motive and plot or fable.

B. Tomashevskyi believes that motive as an el-
ementary theme is a thematic margin and thematic
“atom” of the fable. V. Shklovskyi, in his turn, con-
siders motive a thematic summary of the fable or its
integral part, and in this respect the motive rises over

the plot, like conceptual “atom” of the plot. There-
fore, by V. Shklovskyi, motive matters only as the
smallest unit, which helps with the analysis of plot
peculiarities of the literary era as a whole.

The representative of systemic approach to mo-
tive interpretation, A. Skaftymov, focuses on the fact
that motives acquire their meaning only in relation
with other motives. Literary critic believes that even
identical motives can express different meanings in
different works. O. Freidenberg shared this principle
in her work, too. In the article “The system of the
literary plot”, she notes that “there are no accidental
and irrelative to the plot base motives” [2, 222].

Over time, interest in the concept of motive has
not lost its relevance, as evidenced by a number of
current researches including those of O. Dmytren-
ko (2008), A. Tymchenko (2010) and L. Harmash
(2014). Analysis of contemporary literary works
confirms that there is no single definition of the mo-
tive. A. Tymchenko believes that “motive is recurring
and variable components of literary works, being a
complex of feelings and ideas or concentration of
understanding the phenomenon or action” [10, 5].
According to O. Dmytrenko, “motive is a minimal
structural unit of a literary text that is semantically
related to the theme and has substantial saturation”
[1, 7-8]. The most complete, to our point of view,
is the definition suggested by L. Harmash referring
to motive as to “structural and semantic unit that
can operate at different levels of a literary text —
plot, character, genre, space-time, compositional,
ideological and thematic levels, etc. The form of its
introduction in the text can be very varied: theme,
idea, image, word, object, character, literary means,
etc” [3,10-11].

Proceeding from the above, we can conclude
that the motive has specific peculiarities and a clear
structure and performs certain functions. Motive is
the smallest semantically integral and meaningful
element of a literary work, which is characterized
by repetitiveness and which adds new meaning and
shades of meaning to the narrative of the piece of
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art. The concept of “motive” is characterized by such  opportunity to deeply and comprehensively analyze

features as semantic integrity, variability, theme and  a work of art, and thus will help their pupils not only

repetitiveness. Teachers’ mastering the theoretical = understand the meaning of a term, but also promote

material on the origin of literary concepts will givean  intellectual and literary development.

10.

11.
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Developing communication skills for junior high
school students in general, for Tay and Nung ethnic
students in particular is the issue that was mentioned
in many earlier studies. However, researches that look
for ways to develop communication skills for this spe-
cial group of students need more attention in order
to continue to explore more forms of education to
effectively link the school education with the charac-
teristics of cultural life of Tay and Nung communities.

Under the new curriculum, experiential learning
is an educational activity that is organized through-
out classes at all levels. To promote the core role
of the school education in the education of Tay
and Nung ethnic students, the author selected the
experimental activity group of organizing clubs to
create communication environments and establish
communication relationships for junior high school
students of Tay and Nung ethnic groups, in order
for them having the opportunity to improve and de-
velop their communication skills.

1. Current situation of some communication
skills of junior high school students of Tay and Nung
ethnic groups in the northern mountainous area

There are different views and different ways in clas-
sifying communication skills, but for the purpose of

determining the practical basis for proposing models
of club activity to educate communication skills for
junior high school students of Tay and Nung ethnic
groups in the mountainous region of North Vietnam,
the author conducted a survey of communication
skills with the following three skill groups:

Group 1: Skills to establish relationships in com-
munication include: understanding about communi-
cation environment; understanding about the object
of communication, building favorable relationships
for communication.

Group 2: Emotional and behavioural self-control
group includes: handling the situation; listening;
empathy, sharing and determining time in commu-
nication, ect.

Group 3: Skills to use means of communication
include: using speech and language skills such as per-
suasion, feedback, questioning and collaboration;
and using non-verbal communication skills as eye
contact, gestures and carriage.

The survey on communication skills in three
levels: proficient, not yet proficient and unused was
conducted on 245 Tay and Nung ethnic students in
junior high schools of 3 provinces: Thai Nguyen, Bac
Can, Cao Bang. Specific results are as follows:
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Table 1.
No Communication skills Proficient | Not yet proficient unused
Understanding about communication envi-
L ronment insidi and outside the school 37 (15.1%) 160 (65.3%) 48 (19.6%)
5 U.nde?rstanding about the object of commu- 60 (24.5%) $9 (36.3%) 96 (39.2%)
nication
3 B.uild'ing favorable relationships for commu- 57 (23.3%) 96 (39.2%) 92 (37.6%)
nication
4. | Handling the communication situation 21 (8.8%) 180 (73.5%) 44 (18%)
S. | Listening and empathy 176 (71.8%) 57 (23.3%) 12 (4.9%)
6. | Sharing with the object of communication 153 (62.4%) 80 (32.7%) 12 (4.9%)
7. | Persuading the object of communication 34 (13.9%) 195 (79.6%) 16 (6.5%)
8. | Expressing briefly and sufficiently 80 (32.7%) 146 (59.6%) 19 (7.8%)
9. | Determining time in communication 67 (27.3%) 141 (57.6%) 37 (15.1%)
10. | Questioning and feedback in communication | 56 (22.9%) 166 (67.8%) 23 (9.4%)
11. | Collaborating in communication 78 (31.8%) 123 (50.2%) 44 (17.9%)
12. | Eye contact 32 (13.1%) 44 (17.9%) 169 (69%)
13. | Co-coordinating gestures in communication | 37 (15.1%) 154 (62.9%) 54 (22%)
14. | Expressing briefly and sufficiently 68 (27.8%) 141 (57.5%) 36 (14.7%)

The results of the survey show that the high rate
of “proficient” level is focused on skills such as shar-
ing with the object of communication; listening and
empathy; the rate of “unused” level is relatively high
in some skills as eye contact; understanding about
the object of communication, building favorable re-
lationships for communication. In general, the most
common level is “not yet proficient’, although junior
high school students of Tay and Nung ethnic groups
have had communication skills. It is important to
identify appropriate types of educational activities to
enable them to have conditions and experimental en-
vironments to develop these skills from “unused” into
“proficient” to increase communication efficiency.

2. Developing communication skills for ju-
nior high school students of Tay and Nung ethnic
groups through club activities in schools

2.1. Some communication skills need to be de-
veloped for junior high school students of Tay and
Nung ethnic groups

Based on the psychological characteristics of ju-
nior high school students of Tay and Nung ethnic

groups and the typical characteristics of Tay and
Nung communities, this paper focuses on a number
of communication skills as follows:

— Skill to establish relationships in communica-
tion: timidity and shyness are the main obstacles for
junior high school students of Tay and Nung ethnic
groups when establishing relationships in life. The
purpose of the club models in the school is to create
regular relationships for students to communicate.
They are relationships with schoolmates, teachers
and members in a club. Through interactive relation-
ships in club’s activities, students will gradually form
skill of building new relationships themselves that
match their communication needs.

— Emotional and behavioural self-control skill:
The abundance of communication environment in
the school’s clubs makes it possible for students to
experience many emotional levels of different rela-
tionships. It can be friendship, brotherhood or teacher
and student. The dominance of emotion will deter-
mine the individual behavior in a positive or negative
way. The communication environment of the club’s
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activities originates from the combination of learning
and playing, which is in line with the psychological
characteristics and preferences of junior high school
students of Tay and Nung ethnic groups, helping them
to easily integrate into the environment with positive
emotions. Students thereby can form and adjust ap-
propriate behaviors in every relationship that takes
place inside and outside the clubs.

— Skill of expressing briefly, coherently and easily
to understand: Communication of junior high school
students of Tay and Nung ethnic groups has the most
prominent feature is the use of local language, the ex-
pression is short but the content is difficult to under-
stand, limit in words. Through the tasks of clubs’ ac-
tivities organized in school will help students change
from dutiful communication into communication to
satisfy their individual needs. In the process of fre-
quent interaction among members, students must
use a more flexible and diverse vocabulary to express
theirideas to perform tasks with other team members,
as a result, their vocabulary will be increase. Frequent
expressions also help them to accumulate the experi-
ence of expressing ideas in a clear and concise way to
quickly convey their ideas to the group members.

2.2. The role of performing clubs in developing
communication skills

2.2.1. Creating environment and building relation-
ship for communication

Learning activities in junior high schools of the
northern mountainous regions is mainly associated
with classroom space and learning tasks in the class-
rooms. With the typical psychological characteristic
of being timid in communication, students mainly
listen to the teacher’s lectures but do not show their
own initiatives. On the other hand, after-class activi-
ties programs have often been held once a month
follow monthly topics, so students have very limited
experience in communication relationships. Build-
ing up learning clubs and extracurricular clubs in
schools is a condition for creating formal learning
environments that enables students to experience
relationships in communication.

2.2.2. Diversifying communication content

The contents of communication activities in
schools of junior high school students of Tay and
Nung ethnic groups are mainly attached to learn-
ing tasks and some other contents related to habits
and customs in daily life. The main material in the
communications of these students is the knowledge
of subjects that they were learnt and their habits in
daily activities. Therefore, clubs in the school are or-
ganized in two directions: one is the learning clubs
and the other is the entertainment and art clubs. The
contents of the clubs’ activities are abundant in topic
and beyond the time limits will create communica-
tion environments with diverse content.

3. Some models of clubs to develop commu-
nication skills for junior high school students
of Tay and Nung ethnic groups of the northern
mountainous regions

3.1. Learning clubs

— Name of the clubs: Math Club, Literature
Club, English Club, ect.

— Model activity of the clubs:

Based on the student’s learning situation, the
school actively organizes a number of learning clubs
with pairs of friends helping each other to make prog-
ress in study. Due to the timidity and lack of initiative
of Tay and Nung ethnic students, the choice of initial
pairs can be set up by the teacher in charge of the club
(subject teacher). Through the interactive process
when performing activities in learning clubs, students
can identify fellows who have the same personality
traits and are more helpful than the friends that the
teacher in charge of the club assigned for them. Teach-
ers should encourage students to form new pairs of
friends chosen by themselves. Club members are stu-
dents who love the club’s subjects and want to partici-
pate in without limitation in age and grade.

The communication content of the clubs is
mainly related to the content of the clubs’ subjects.
In order to inspire members of the clubs, teachers ac-
tively set up activities that are based on their wishes
when registering for the clubs and encourage them

92



DEVELOPING COMMUNICATION SKILLS FORTAY AND NUNG ETHNIC STUDENTS THROUGH THE CLUB ACTIVITIES IN SCHOOLS

to continue to recommend new topics. With regular
requirements assigned by the teacher in charge of
the club, student must complete the assigned tasks.
However, learning in a club is more open than learn-
ing in the classroom. Furthermore, the help among
clubs members is made publicly in the encourage-
ment of teachers. Learning activities in a club are very
suitable for Tay and Nung ethnic students due to the
influence of the habitat characteristics where taking
place the contact with natural forests and mountains,
the stereotype and precise quantification of time are
not the strongpoint of this student groups. Freedom
in living from birth is one of the major influences of
these students’ behaviour.

Time and rules of clubs: extracurricular classes
are outside the formal classrooms, lasting about 2
hours, activity frequency: once a week.

The fund of the clubs’ activities is mobilized from
these sources: Funds of the school; the support of
teachers; funds of organizations and individuals
inside and outside the locality; parent support and
small club membership plans.

3.2. Extracurricular activities clubs

— Name of the clubs: Ethnic minority language,
Then singing, poetry (folk poetry of Tay and Nung
ethnic groups), sports club (selecting some strong
and favorite sports of students).

— Model activity of the club:

Step 1: In order to encourage and attract the par-
ticipation of junior high school students of Tay and
Nung ethnic groups, the extracurricular clubs should
be organized according to the following steps: Step
1: Building up the core force of the club is members
of the movements and the art teams of the school,
the Youth team leader is in charge of the club. The
club’s activities at this stage are to make good gym-
nastics, athletic and artistic performances inside and
outside the school to create a hallmark to spread the
influence of the club to students and parents.

Step 2: The club is expanded with the addition of
members who are the nuclei of the gymnastics, ath-
letic and artistic movements of the classes. The main

activity of the club during this period is to continue
to contribute to the movements of the school. On the
other hand, there should have activities to promote
the movement of each class through the admitted
members. These activities will generate a diffusion of
the club model to all members of the classes, stimulate
the participation of students in the school.

Step 3: The club model is fully expanded by call-
ing on the participation of members enjoying the
club’s activities. At this stage, the club sets up vari-
ous forms of activity. In addition to participating in
planned educational activities of the school, the club
also maintains regular activities with a diverse con-
tent and suitable for the purpose of the club.

— The main communication content of club:
extracurricular activities have diverse content up to
criteria of the club’s object. In the process of regular
training and activity, the main communication con-
tent at first relates to common tasks, then it gradually
opens in both breadth and depth. Students can find
congenial companions to share emotion, though and
aspiration. For a long time, the friendships in club
could become even closer than classmate. In Tay and
Nung ethnic culture, when friendship become close
the friends could be considered as brothers by birth
and publicized to all family members (the making
friend custom “téng”). It is the broad-mindedness
of communication content in extracurricular activi-
ties of clubs created opportunities for forming close
friendships which play an important role in emo-
tional life of junior high school students of Tay and
Nung ethnic groups.

The time of extracurricular club’s activities obeys
the school’s plan of educational activities, also main-
tains regular activities of members twice a month to
create motivation and stable communication envi-
ronment for students.

The fund of the clubs’ activities is mobilized from
the educational funds of the school, parent support,
the fund of non-governmental organizations for
mountainous education and the support of organiza-
tions and individuals inside and outside the locality.
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4. Conclusion

Each individual has different vocabulary and
different ability to flexibly transform the vocabu-
lary into verbal language. By communicating with
many people in topics of club’s activities, junior high
school students of Tay and Nung ethnic groups will
have opportunities to open their own vocabulary.
Communication of Tay and Nung ethnic students
has the feature of using local language with limited
communication environment. This is also a disad-
vantage of junior high school students of Tay and
Nung ethnic groups in comparison with urban stu-
dents, that make them afraid to communicate. Lan-
guage is a main means of communication. In order
to successfully express an idea, students need to be
able to use and arrange their vocabulary. Having a di-

verse vocabulary is a condition for junior high school
students of Tay and Nung ethnic groups to be more
confident in communication.

Organizing creative experiential activities in
junior high schools in the mountainous region of
North Vietnam is creating diverse experiential liv-
ing environments for junior high school students of
Tay and Nung ethnic groups to communicate with
many different people and approach many positive
cultures. This helps students to develop and improve
their own communication skills — a crucial skill to
bring about a successful life. Developing commu-
nication skill is also an educational content to fully
develop personality of junior high school students
of Tay and Nung ethnic groups in the mountainous
region of North Vietnam.
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$dOPMUPOBAHUE MHTEPHALMOHAJIbHbIX LEHHOCTEN
B YHALLUXCH OBLLLEOBPA30BATEJIbHbIX YYEBHbIX
3ABEAEHUN

AHHOTaI.II/ISI: B cratpe IIpOaHAAM3HPOBaHbI CYIIHOCTD HHTEPHAIITMOHAADPHOTO BOCIIMTAaHI L. Ax-

OEHTHPOBAHO BHMMAaHHE Ha HAIIPAaBACHH CI)OPMI/IPOBaHI/IH IIOAMKYABTYPHOI'O o6pasoBaH1/m.

KaroueBbie cAoBa: HHTEPHAITMOHAAPHOE BOCIIUTAHHNE, IIOANKYABTYPHOCTD, IIATPHOTH3M, MEXXHA-

L[UOHAAbBHbIN, COTPYAHHYECTBO.

INocmanoexa npo6aemovr: OCHOBOI 9KOHOMH-
9ECKOI0, COLIMOKYABTYPHOTO, MATEPHAABHOTO H AY-
XOBHOTO pacIjBeTa AI0OOro roCyAapCTBa Ha KKAOM
dTaIle €ro CTAHOBAEHHS €CTh IyBCTBO MATPHOTU3MA,
KOTOPOE OIPEAEASeT CTeIIeHb AYXOBHOI'O Pa3BUTHS
AUYHOCTH, 3aKAIOYAeTCS B GECKOPBICTHOH AIOOBH
K POAHOI 3eMAe€, K CBoell PopuHe, K AIOASIM, KOTOpbIe
IIPOXKMBAIOT Ha 9TOM 3€MA€, TOTOBHOCTH OTCTaUBaTh
HHTEPEeChI TOCYAAPCTBA, ObITh BEPHBIM CBOEMY HapO-
AY, €T0 KYABTYPe, TPAAULIUSIM, OOBIIaSIM.

Peaaun HacTOsAIIEro CTaBsAT Iepep IeAaroraMu
BOIPOC OOHOBAEHUS U IIOMCKA HOBBIX ITyTeil, OpM,
MeTOAOB $OPMHUPOBAHUA NMATPUOTUIECKHUX IyBCTB
Y MOAPACTAIOIIETO IOKOACHMS C YY€TOM CUTYaIluu
B CTpaHe.

Ileavto pabomoi: sIBASIETCS PaCKpbITHE OCHOB-
HbIX ACIIeKTOB pOpPMHPOBAHNS HHTEPHAIIMOHAABHBIX
IIeHHOCTE B MOAOAOTO ITOKOACHHSL.

H3r05cenue 0cHO6HO20 Mamepuara uccaedosa-
HUS: ICTOPUYECKUIT OIIBIT IIOKA3bIBAET, YTO IPOOAe-
Ma HHTErpaLiiy B OOIIeCTBO AKTUBHbBIX, TBOPUYECKHUX,
MATPUOTUYECKU HACTPOEHHbIX I'PAXKAAH ObIAQ BCETAQ.

K npee marpuoTnsma o6pamaAucsy B CBOUX TPY-
Aax pApeBHue purocodsr: Kondynuit, Coxpar, Apu-
CTOTeAb, AeMOKpHT. B oTedecTBeHHOM HCTOpHYe-
CKOM AMCKypce IpoOAeMa BOCITUTAHUS HAXOAUT CBOE
OTpakeHHUe B NAee HAPOAHOCTH, K KOTOPO¥ obpama-
auch A. Ayxnosud, B. AuTonosuy, b. [punyenxo,
C. Pycosa, M. I'pymescxkwuit, M. Aparomanos, A. Ma-
KapeHKo U Ap. [1o nx MHeHUIO, MATPHOTOM SBASIETCS
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YeAOBeK I'yMaHHBIN, TPYAOAIOOHUBBIN, C YyBCTBOM
AIOOBH K POAHOI 3eMA€ 1 KYABTYpe POAHOTO HapoAQ.

B coBpeMeHHBIX HCCAEAOBAHMAX IIPoOAeMa CO-
ITUAAM3AIIMHA AUNYHOCTH PACCMATPUBAETCS B TPYAAX
TAKMX YKPAaUHCKUX U POCCUICKHUX yueHbIX, kak C. ba-
teHnHa, A. KoBaaeBa, M. Aykamesuy, b. AHaHbeB,
A. Kanckas, C. XapueHKo u Ap.

XapakTepHOI 4epTOM AyXOBHOM XXU3HU COBpe-
MEHHOH YKPaHHBI SBASIETCS OTCYTCTBHE UAEHHOTO
€AMHCTBA y OOABIIMHCTBA HACeAeHUs CTpaHbL Pas-
HOOOpa3ue MAell BHEIIHe SIBASETCS BbIpaXKeHHEM
AEMOKPATHH, a [0 CYyTH — OTPaKeHHeM TAyOOKO-
ro BHYTPEHHEro KPH3UCa, KOTOPHIH NPeIsATCTByeT
YKParHCKOMY OOIIeCTBY BBIOPAThCS U3 COCTOSIHHUS
AyXOBHOTO Kpm3wuca [2, 171].

B Ykpanne npoxx#uBaroT AIOAM Pa3HBIX HAIIMOHAAD-
HOCTe, HO X 00beANHSIET TePPUTOPHS CTPAHDI, TAE
OHU POAMANCH, IIPOXKHMBAIOT, CYUTAIOT ee cBoel Po-
AuHOI. M KOrpAa ¢ 9KpaHOB TeAEBUAECHUS ITIOCTOSHHO
BBICKA3bIBAETCSI HEHABUCTD K AIOASM OIIPEACACHHOM
HAIJMOHAABHOCTH, K KOHKPETHOMY SI3BIKY, K HOCHTe-
ASIM 3TOTO $I3bIKQ, TO 3TO BEACT K HEHABUCTHU K COCEAY
Ha yAMIle, K OTAGABHBIM CEMbSIM B A€peBHe, K ITallieH-
Ty B O0AbHHIIE U T.A. OTHOLIEHHE IPAXAAH YKPAUHBI
K CUTYaIIUH, KOTOPAsi CAO’KHAACD Ha BOCTOKe YKpPaVHbI,
nepedyepKUBaeT BCe TO, YeMy YIHAU PAHbIIIe B IIKOAAX:
$opMupoBaHHe yBaXEHHS K APYTMM HAI[MOHAAb-
HBIM MEHBIIMHCTBAM, APYTHM HapOAAM, KYABTypaM,
ITUBUAM3AIIAM, PEAUTHSM, JKU3HEHHBIM I[eHHOCTSIM.
CeropHs1 COIyBCTBYIOT COAAQTAM TOABKO OAHOM CTO-
poHbl KoHPANKTA. TeaeBuACHHE, KOTOPOE ITOKA3bIBa-
€T TO, YTO XOYeT ITOKA3aTh 3aKA3YHK, [TOACO3HATEABHO
¢$opmupyer MHeHHe rpaXkAaH. He Bce ykpauHIb iMero
BO3MOXKHOCTb YBHAETb HOBOCTH, Ae0aTbl, YCABILIATH
MHeHUs1 9KCIIePTOB U3 Pa3HbIX CTpaH. Takum o6pazonm,
IIPOUCXOAUT 30MOHPOBaHNe HACEACHHSL.

IToyemy Te, KTO mMpomaraHAMPYeT BbICEACHHE
«HEYTOAHBIX> 3 TIPeAeABl YKpauHbl, 3a0biBaeT 00
yKpauHCKon pauacriope? Toraa, MoxkeT, HaAO BbICe-
AauThb ykpaunies u3 Kanaapl, epmanun, IToapmm,
Wraanm ... Kak BUAUM, B YKpauHe B IOCAGAHHE TOABI
IPOMNaraHAMPYeTCs He MAaTPHOTHU3M, 2 HAITHOHAAU3M.

Huxkoraa u Hu B KOefl cTpaHe He OyAeT IPOXXUBAThH
TOABKO 3THHUYECKOe HaceAeHHe. Kak HaXOAUTCA B I10-
CTOSTHHOM ABIDKEHHHU MarmMa B 3eMHOM IIape, TaK MU-
rpUpyeT HaceAeHHe Ha MOoBepxXHOCTU 3eMau. U Hu-
KaKye TPaHMIIbI TOT IPOL[eCcC He OCTAHOBSIT. Takum
06pa3oM, AIOAU AOAKHBI HAXOAUTD «OOIIHII SI3BIK>
MeXAy CO0011, a He BpaXXAOBATb.

K coxaaeHuro, B mKoAax YKpauHsl He IPUBUBAET-
Csl MOHMMaHHe He0OXOAMMOCTH MeXXHALIMOHAABHOM
COAMAAPHOCTH. DTa COCTABASIONIAs HA CETOAHS IIPO-
CTO MPOUTHOPUPOBAHA.

ITo HamreMy MHEHHIO, HY>KHO BO30OHOBHTH pabo-
Ty C UHTEPHAI[MOHAABHOTO BOCITUTAHMUS, C OCO3Ha-
HUSI HeOOXOAUMOCTH AOOPOIKEAATEABHBIX OTHOIIIe-
HU MEXXAY AIOABMH U HAPOAAMU; 0COO0€e BHUMAHIE
YAEAUTH BOIIPOCY BOCIIUTAHMUS CIIOCOOHOCTeH 0b1te-
HUSI, OCMBICA€HHS He TOABKO IIPaB, HO U 00s3aHHO-
CTel II0 OTHOIIEHUIO K APYI'I/IM COOUAAbHBIM U Ha-
ITMOHAaAbHBIM rpyr[r[aM. HPI/IBI/IBaHI/Ie IIOHUMAaHUS
HeOOXOAMMOCTH MEXHAIIMOHAABHON COAUAAPHOCTH
U COTPYAHHYECTBA, TOTOBHOCTH Y4aCTBOBATH B pe-
LIEHUH IIPOOAEM APYTHX STHOCOB U KYABTYP AOAXKHO
CTaTh OAHUM U3 KAIOUEBBIX BOIIPOCOB IATPUOTHYE-
CKOTO BOCIIMTAHUS MOAOAEXHU. OCcOOeHHO BaXKHbIMU
B MHTePHAIIMOHAABHOM BOCIIUTAHUH €CTh BO3PACT OT
14 A0 17 AeT — 3TO BO3pacT CTAHOBAEHUS UACHHO-
TPAXKXAAHCKOM 3PEAOCTH, YTBEPKAECHUS YOeXKAeHUI
¥l AMHBIX )KM3HEHHBIX TAAHOB. OTCI0OAQ CACAYET, 9TO
y4eOHbIe 3aBeA€HIS B IIEPBYIO OYePeAb AOAXKHBI BOC-
IIUTHIBAT HHTEPHALMOHAABHbIE YYBCTBA.

B coBpeMeHHOI1 AUTEpaType HHTEPHAI[OHAAD-
HOe BOCIIUTAHUE OIIPEAEASETCS KaK:

— BOCIHUTAHME YYAILIUXCS B AyXe APY>KOBI Hapo-
AOB, YBOXKEHHSI K KYABTYPHBIM LIEHHOCTSIM APYTHX
HApPOAOB H HAIIMOHAABHOCTEH, TepIUMOCTH (TOAe-
PAHTHOCTH) K HAI[MOHAABHBIM OCOGEHHOCTSIM AO-
A€M, CTPEMAEHHS K HAITMOHAABHOM KOHCOAMAQIUU.
OCHOBOI1 HHTEPHAIIMOHAABHOTO BOCIIUTAHMUS SIBASI-
eTCsI BOCIIUTaHUe HAIIUOHAABHOE, C TAYOOKHMM 3HAHH-
€M CBOell COOCTBEHHO HAJHOHAABHOM KYABTYPbI;

— ¢$opMHpOBaHHe YYBCTB €AMHCTBA, APYXOBI,
PaBEHCTBA; KyABTYPBI MEXHAIMOHAABHOTO OOIIe-
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HUSI; HETEPIIUMOCTH K IIPOSIBACHUSIM HAIJIOHAABHOM
OrpaHNYEHHOCTH U INOBHHU3MA. Beaymee Mecto
B [IPOLIeCCe CTAHOBAEHMSI HHTEPHALIIOHAABHOTO CO-
3HAHSI YYAILIUXCsl 3aHUMAEeT COAepPIKaHUe 00pa3o-
BaHusl (M3ydeHue UCTOPHH, AUTEPATYPbl, IPABOBBIX
OCHOB U Ap.);

— IleA€HAIIPaBACHHOE U CHCTEMaTHIecKoe Ppop-
MUPOBaHUE Y AIOA€H BEPHOCTH UAESIM UHTEpPHALIU-
OHAAM3MA, COAUAAPHOCTU C AIOABMH BCEX CTpaH,
rAy6OKOIO yBaXKeHHUS K IIPaBaM U HAIJOHAABHOM He-
3aBHCHMOCTHU HAPOAOB, IyBCTB APYKObI, paBeHCTBa
¥ B3aUMOTIOMOIIY HapopoB [1].

OCHOBHbIMI/I HPI/IHL[I/IHaMI/I I/IHTepHaL[I/IOHaAbHO-
O BOCIIMTAHMUS yIEHBIE CIUTAIOT BOCIIUTAHIE KYAb-
TYPbI MEXXHALJMOHAABHOTO OOINEHUS], TEPIIUMOCTH
(TOAEpaHTHOCTH) K HALJMOHAABHBIM OCOGEHHOCTSIM
APYTHUX AFOA€TL, yBOXKEHUSI K KYABTYPHBIM LIEHHOCTSIM
Pa3sHBIX HAPOAOB H HAIJIOHAABHOCTEIL.

ITOAUKYABTYpHOE BOCHUTAHHE IPEATIOAATAeT
Y9ET KyABTYPHBIX M BOCIIUTATEABHBIX HHTEPECOB pa3-
HbIX HaL[HOHaAbHOCTefI, THUYECKUX MEHBIUINHCTB
¥l IPEAYCMaTPHUBAET:

— AAAMTALMIO YeAOBEKA K PA3AUYHBIM IJeHHO-
CTSIM B CHTYALIUH CYI,eCTBOBAHHUS MHOXKECTBA Pas3HO-
POAHBIX KYABTYD; B3aUMOAEHMCTBIE MEXKAY AIOABMH
C pa3HbIMU TPAAULIUIMY;

— OPHEHTALMIO HAa AUAAOT KYABTYD;

— OTKa3 Ha KyABTYPHO-00pa3oBaTeAbHYIO MOHO-
IIOAMIO B OTHOIIEHUH APYTHX HallUi X HAPOAOB.

Beccapabosa M. C. paéroppobHOe 06001méHHOE
OIpeAeACHHE 1 IIOAYEPKUBAET, YTO IOAUKYABTYPHOE
obpasoBaHie — 3TO 0COObI 00pa3 MbIMIAEHHUS], OC-
HOBAHHBII Ha HAESIX CBOOOABI, CIIPAaBEAAMBOCTH, Pa-
BEHCTBA; 00pasoBaTeAbHast peOopMa, HaljeAeHHAs Ha
Ipeo6pa3oBaHIe TPAAULIMOHHBIX 00pa30BaTEABHBIX
CHCTEM TaKMM 00pa3oM, YTOObI OHU COOTBETCTBO-
BaAM MHTepecaM, 06pa3oBaTeAbHbIM TOTPEOHOCTIM
¥ BO3MOXXHOCTSIM YYAIIMXCSI HE3aBHCHMO OT Paco-
BOI, 9THMYECKOM, A3bIKOBOM, COLITHAABHOI, T€HAEP-
HOM, PEAUTHO3HOM, KYABTYPHOM IIPUHAAAECKHOCTH;
MEXXAUCIIUIIAMHAPHBII IPOLIeCC, IPOHU3BIBAIOLINI
COAEpIKaHIe BCEeX AUCLIUIIAMH Y4eOHO IPOrpaMMBbl,

a He OTAEABHbIE KYPChL, METOABI M CTPATETHU 0byde-
HUS, B3aMOOTHOLIEHYSI MEXKAY BCEMU YIaCTHUKAMH
y4eOHO-BOCITUTATEABHOI CPeADI; IIPOLiecc mprobie-
HUS yYAIUXCsl K O0OraTCTBY MUPOBOM KYABTYPBI de-
pe3 MOCAeAOBaTeAbHOE YCBOEHHE 3HAHUIL O POAHOM
U OOLIEHAIIMOHAABHON KYABTYPaX, BOOPY>KEHHUs
YYAIIUXCS YMEHHEM KPUTHIECKH aHAAUZHPOBATH AIO-
6yto nHOPMALIHIO BO N30eXaHKe AOXKHBIX BHIBOAOB,
a TaKe GOPMHUPOBAHISI TOA€PAHTHOTO OTHOLIEHUS
K KYABTYPHBIM PAa3AMYISIM — KA9€CTB, HEOOXOAUMBIX
AASL )KM3HH B TIOAUKYABTYPHOM obmectse [1].

IToAUKYABTYPHDI KOMIIOHEHT B BOCIIUTATEABHOM
crucreMe AI06Oro 0OpPa3OBATEABHOTO YUPEXKAEHUS
B HACToOsilee BpeMs XU3HEeHHO HeobxopnM. Hapac-
TaHMe HEMOTHBHPOBAHHOM arpeccuu B obIecTBe,
OCOOEHHO CPeAr MOAOAEXKH U IIOAPOCTKOB, AOASKHO
BBI3bIBATh 0OECIIOKOEHHOCTD IIeAATOTOB, IICUX0AO-
rOB, COIJMOAOTOB, [IOAUTOAOTOB.

TakuM 00pa3oM, eAarory ryMaHUTAPHBIX HAYK
AOAKHBI IIOHUMATh, YTO HX IPEAMETbI 3aHHMAIOT
0c000€e MeCTO B BOCIIUTAHUU AETEH ¥ IOAPOCTKOB.
V3y4eHne pOAHOTIO sI3bIKA AQeT OOABIINE BO3MOXK-
HOCTH B UCITIOAb30BAaHUU AMHTBUCTUYECKHX TEKCTOB
C [JeABIO HHTEPHALIMOHAABHOTO BOCIIUTAHMS.

OTOT mpeAMeT HeMOCPEACTBEHHO HAIIPABAEH Ha
pasBUTHE AUYHOCTH PeOEHKA, Ha 3HAKOMCTBO C APY-
I'MMH KyAbTYPaMH, Ha OPMHpPOBaHKE YMEHUIN MeX-
KYABTYPHOM KOMMYHHKALIMH.

Ha coBpemeHHOM 9Tame pa3BuTHs obmjecTBa
9Ta IIeAb MOXKET OBITH AOCTHI'HYTa TOABKO BO B3a-
HUMOAEFCTBUU CeMbH, 00pa30BaTEABHBIX YUPEXKAL-
HHUI1, 00mmecTBa 1 rocypaapcrsa. Heobxoanmo Taxxe
B 6OABIIEN CTEITEHU UCIIOAB30BATH CPEACTBA MACCO-
BO¥ HHPOPMALIUH AASL OCBELI€HUS KyABTYPHO-HCTO-
PUYECKUX AOCTIDKEHUI Pa3HbIX HAPOAOB C LIEABIO
BOCIIUTAHUS YBAXKEHUS K KyABTYPHBIM LIeHHOCTSIM,
TPAAULIUSIM APYTHX HAPOAOB U HAIIMOHAABHOCTEN.
O6pameHnue K KyABTYpPHO-UCTOPHUIECKUM AOCTH-
JKEHUSIM Pa3HbIX HAPOAOB CIIOCOOCTByeT Goaee
rAy6OKOMY IIOHMMAHUIO UCTOPHHU, KYABTYPBI, Ca-
MOOBITHOCTH CBOETO HapOAQ, CIIOCOOCTBYeT $pop-
MUPOBaHHIO HHTEPHALMOHAABHOIO CAMOCO3HAHUS,
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pa3BUBaeT CIOCOOHOCTb AMYHOCTH K MEKKYABTYP-
HOM KOMMYHHMKAIIUU U GOPMHpPYeT TOTOBHOCTD
U YMeHHUe IIOHUMATb U IPUHUMATDb IeHHOCTH APY-
TUX KYABTYP U HAPOAOB.

dopMmupoBaHUe HAIIMOHAABHBIX U MHTEPHAIU-
OHAABHBIX I[eHHOCTEH AOAKHO OCYIIeCTBASTBCS IO
CAEAYIOIIUM HaIIPaBACHUSIM:

— CoueTaHHe IOAYYEHHs 3HAHUH ¢ $OPMHPO-
BaHHEM BBICOKOHPAaBCTBEHHBIX YePT I'PaKAAHUHA
Yxpaunsr;

— ¢$opMupoBaHHe BCeCTOPOHHE Pa3BUTOMH, OT-
BETCTBEHHOM, COLIMAABHO AKTUBHOM AUYHOCTH;

— IpeAOTBpalleHHe HeTaTUBHOTO BAUSHHMSA Ha CO-
3HAHHe y4aIercss MOAOAEKH HHPOPMAITHH, COAEPIKa-
111e71 9AeMEHTBI XKeCTOKOCTH, 6€3AyXOBHOCTH [3,134].

BoiBoab1. KoneuHbiM pesyabraToM ¢opMUpOBa-
HHSI MHTEPHALTMOHAABHBIX I[EHHOCTEM B yYaleucCs
MOAOAEXH ABAsIeTCS CGOPMUPOBAHHAS IEAOCTHAS
AMYHOCTD — ITOAHOIIPaBHAsl, TBOpYeCKasi M CaMo-
CTOSITeAbHAs, KOTOPasl YyBCTBYeT CONMPHUYACTHOCTD
K YKPaHHCKOH KyABTYpe€, TOTOBasl peaAM30BaTh CBOU
ITOTEHLMAAbHbIE BO3MOXXHOCTH Ha 6Aaro csoeit Po-
AVIHBI, yBaXKaeT IIPaBa U KYABTYPY IIPEACTaBUTEACH
APYI'¥iX HalIMOHAABHOCTEN.
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