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THE WAYS AND RESULTS OF ACUTE(EPISODIC) STRESS AND CHRONIC STRESS AMONG HIGHER EDUCATION TEACHERS IN UZBEKISTAN

Section 1. General questions of psychology
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Khodjaqulova Nargiza Khosiyatkulovna,

Senior teacher, Tashkent Institute of Irrigation and
Agricultural Mechanization Engineers

National Research University, Uzbekistan

THE WAYS AND RESULTS OF ACUTE(EPISODIC)
STRESS AND CHRONIC STRESS AMONG HIGHER
EDUCATION TEACHERS IN UZBEKISTAN

Abstract. Stress is a global health issue which restricts people to have wellbeing and self-efficacy.

In this article, we analyzed types of stress and how it impacts teachers in their career development.

Particularly we emphasized the level of stress among higher education teachers in Uzbekistan. Fur-

thermore, gamification is proposed as a solution to reduce the level of occupational stress among

teachers.

Keywords: Occupational stress, teacher self-esteem, self-efficacy, acute and chronic stress.

Introduction

Teaching is one of the most challenging profes-
sions in the world. Teachers have lots of work at their
institutions such as planning the lesson, designing the
lesson materials and handouts, delivering the lesson,
giving feedback during and after the lesson, assessing
homework and many more. In addition to teaching
responsibilities, they have to deal with bureaucracy -
doing paper work, students’ late self-study submis-
sions, marking pressure, writing academic articles
for publication in Web of Science or Scopus-based
higher impact factor journals and other additional
duties that lead to occupational stress in Uzbekistan
at Higher education institutions.

What is an occupational stress? According to Work
Cover State of Queensland “Occupational stress per-
tains to the physical, mental, and emotional reactions
of employees who perceive that their work demands

exceed their abilities and/or their resources (e.g.
time, access to help/support) to do the work” (2019.
p- 10). The World Health Organization (2019. p. 15)
claimed that “As health is not merely the absence of
disease or infirmity but a positive state of complete
physical, mental and social well-being a healthy work-
ing environment is one in which there is not only an
absence of harmful conditions but an abundance of
health-promoting ones”. Quick and Demetria (2016)
stated that occupational stress is a known health risk
for a range of psychological, behavioral, and medical
disorders and diseases. They also described stress as
directly linked to the top leading causes of death in the
world, such as cardiovascular disease being the promi-
nent cause for both men and women.

The above-mentioned realities prompted to
examine the emotional intelligence and occupa-
tional stress among higher education teachers in
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Uzbekistan using a descriptive-correlational research
design. Likewise, a relationship between those two
constructs was determined to come up with teacher
development plan designed to strengthen the emo-
tional intelligence of teachers and lessen their occu-
pational stress.

Some teachers do not know whether they have
symptoms of stress, they do what they have to do
in their daily routines at work such as conducting
lessons, writing articles, going some required places
told by administrative orders. They have lots of pres-
sure and one day they have burnouts because they do
not have enough resilience. Besides work they have
family issues as well. How to be persistent if they are
already over with all these.

Materials and methods

As Rosenthal (2002), stated stress is a negative
emotional experience associated with biological
changes that trigger our body to make adaptations,
it happens when a person has some unusual (not or-
dinary/typical) situation and body starts to react it
while having hormones to fight and flight. She explains
it as in response to stress, the adrenal glands pump
out stress hormones that speed up the body. The heart
rate rises up and the blood sugar levels increases so
that the body can divert glucose to the musclesin case
a person to flee dangerous situations. So, together,
these experiences are known as the flight and fight re-
sponse. The stress hormones, technically called the
catecholamines, are broken down into epinephrine
(adrenaline) and norepinephrine. The problem with
stress hormones in the 21* century is a global issue not
only among ordinary people but also among teachers
whose work is considered interpersonal and they have
interpersonal relations with their administrative repre-
sentatives, colleagues, students and parents. As men-
tioned above teachers do not even feel that they have
stress and consequently it will become burnout. Ac-
cording to Kyriacou (2001), here are some examples
ofbad stress triggers among teachers include stagnant
jobs or relationships such as:

— Students’ Behavioral Problems;

— Students who have a lack of motivation;

— Maintaining discipline;

— Coping with changes;

— Being evaluated by others;

— Dealing with colleagues;

— Self-esteem and status;

— Administration and management;

- Role conflict and ambiguity;

- Long Working Hours;

— Poor Working Conditions;

- Low salary;

— No career promotions;

— Parent;

— Assessments. Exams;

— Misunderstanding and problems while have
assessments;

— Lack of Peer Interaction Among Students;

-~ Mixed Level Students Classes (NOVICE
TEACHERS);

- Reluctance of administration.

These kinds of situations can lead to depression,
low self-esteem and a host of physical and psycho-
logical illnesses. Initially, stress hormones stimulate
the immune system, but after the stressful event can
suppress the immune system, leaving the body open
to a wide variety of psychological and physical ill-
nesses and their symptoms.

Selye (1956), considered the father of stress
management, defined stress as the wear and tear on
the body. Once a person in a state of stress, the body
adapts to the the stress by depleting its resources un-
till it becomes exhausted. The wear and tear on the
body is mounting; a person can suffer from stress-
related condions:

— Allergies and asthma;

- Back pain;

- Cardiovascular problems;

— Depression;

— Dental and periodontal problems;

— Emotional outbursts (rage, anger, crying,
irritation-seen in recent reports on “air rage”

and “desk rage”);
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- Fatigue;
— Headaches;
- Gastrointestinal (digestive

disorders, bowel problems, and so on);

problems

— Herpes recurrences (especially in women);

- High blood pressure;

— High cholesterol;

- Immune suppression (predisposing us to
viruses, such as colds and flu, infections,
autoimmune disorders, and cancer);

— Insomnia;

— Loss of appetite and weight loss;

— Muscular aches and pains;

— Premature aging;

— Sexual problems;

— Skin problems and rashes.

Above mentioned health related problems by
Selye (1956) in his book “The Stress of Life” stress
greatly contributes physical and psychological ill-
nesses and disease. Teachers are also suffer from
these health issues such as headaches, fatigue, insom-
nia, gastrointestinal problems, high blood pressure,
and others in their daily life at work most of the time.
The main cause of this problem is having stress our
being under stress.

According to The American Institute of Stress
(2022):

— About 33 percent of people report feeling
extreme stress;

— 77 percent of people experience stress that
affects their physical health;

— 73 percent of people have stress that impacts
their mental health;

— 48 percent of people have trouble sleeping
because of stress.

Moreover, 70 to 90 percent of all visits to prima-
ry-care physicians are for stress-related complaints
or disorders. In the workplace alone, about a million
people per day call in sick because of stress. That
rate translates into about 550 million absences per
year. Other studies show that roughly SO percent of
all North Americanworkers suffer from burnout-a

state of mental exhaustion and fatigue caused by
stress- and that 40 percent of employee turnover is
directly caused by stress. Moreover, according to The
American Institute of Stress, (2022 ) after COVID19
the rate of stress related problems increased signifi-
cantly among teachers as well. 55-70% of teachers
suffer from stress and they have stress related health
problems.

In Uzbekistan teachers also have this issue, ac-
cording to current statistics (2021-2022), 60-70%
of teachers all over Uzbekistan suffer from stress and
work burnouts. They claim that they have abover
mentioned work related problems and health issues.

The consequences of stress experienced by the
teacher can result in different negative aftereffects,
which can have implications both for teachers and
students. Loaded with much stress, a teacher can
reduce his/her engagement in quality conducting
a class and will not be attentive to lesson planning.
Teachers can express more criticism towards col-
leagues, students rather than supporting and encour-
aging them. Wettstein et al. (2021) pinpoint that
a stressed-out teacher may emotionally and cogni-
tively distance himself/herself from work and his/
her duties. In more severe cases, teachers who expe-
rience constant stress may face a “burnout” and ob-
tain health problems which can subsequently bring
to his/her retirement. Terms such as office rage and
desk rage are emerging, too, as workplace violence
escalates. A more subtle but compelling statistic
is this: In 1997, the Japanese word karoshi, which
means sudden death from overwork, began appear-
ing in English dictionaries.

How to manage the stress

Rosenthal (2002), wrote in her book “SO Ways To
Prevent And Manage Stress” that managing the stress
is not a simple accomplishment, particularly since
there are different types of stress: acute(episodic)
stress and chronic stress. Acute stress results from an
acute (intense) situation, such as a sudden, unex-
pected negative event or a difficult task like organiz-
ing a wedding or planning for a conference. When




Section 1. General questions of psychology

the event passes or the task ends, the stress goes
away. Acute stress has numerous symptoms: anger
orirritability, anxiety, depression, tension headaches
or migraines, back pain, jaw pain, muscular tension,
digestive problems, cardiovascular problems, and
dizziness.

Kyriacou (2015) studied and said about teacher
stress that teachers also have acute(episodic) stress
and chronic stress in their institutes. For example
about episodic stress, when teachers organize some
important events such as conferences, theatrical
performances or demo lessons. They are respon-
sible for everything for decoration of the stage,
costumes for students and for inviting guests. All
these happen until the end of the ceremony of the
event or conference. They feel and have anger or
irritability, anxiety, depression, tension headaches
or migraines, back pain, jaw pain, muscular tension,
digestive problems, cardiovascular problems, and
dizziness. When the event finishes, the next day
teachers forget about all their hardworking weeks
and days and they do not have health issues related
to stress. They feel relieved.

There are some teachers who have episodic
(acute) stress very often, meaning that one stress-
ful event follows another, creating a continuous
flow of acute stress. They always take on too
much workload at once and may suffer from epi-
sodic acute stress. They do not do it because they
are workaholics or those with the so-called Type
A personality (i.e., perfectionists), classic suffer-
ers of episodic acute stress but they have to do it
because it is one of the modern education system’s
written and unwritten requirements not only in
Uzbekistan but also all around the world. Often,
good things come from this kind of stress, even
though it feels stressful or bad in the short term.
Acute stress challenges teachers to stretch them-
selves beyond their capabilities. It is what makes
them meet deadlines, have career promotions,
higher salary with S0% increase if they take IELTS
(7+) or CEFR (C1) certificates, write articles, do

PhD research work, and invent creative solutions
to their problems. Consider a few examples of
good stress:
— Challenging projects such as applying for
grants or scholarships;
work-changing
promotions, 50% increase, higher; salaries,

— Positive events (career
better working environment, motivated
students and others);

— Confronting fears such as losing a job, career
degradation, poor working conditions and
others.

These situations can be difficult to put up with,
but often the results are good for teachers in the
long term. Essentially, whenever a stressful event
triggers emotional, intellectual, or spiritual growth,
it is a good stress. It is often not the event itself but
the people’s response to the event that determines
whether it is a good or bad stress. Even the lose of
a loved work and colleagues can sometimes lead to
professional growth. For example, we may see some-
thing about ourselves we did not see before, such
as new resilience and it can develop self-efficacy. In
this case, having financial problems or having a lack
of money can be a good stress, though everything
seems impossible in the short term.

As the coin has two sides, there is also a bad
stress which is known as chronic stress as Rosenthal
(2002), mentioned chronic stress results from bore-
dom and stagnation, as well as prolonged negative
circumstances. Fundamentally, when no growth oc-
curs from the stressful event, it is bad stress. When
negative events do not seem to yield anything posi-
tive in the long term, but more of the same, the stress
can lead to chronic and fatiguing health problems.
Some examples of bad stress among teachers in-
clude not having a good working condition, demo-
tivated and misbehaved students, conflicts and poor
relationships with colleagues and administrations,
parents, stagnant jobs or lack of opportunities for
change such as career promotions or having 50%
increase. These kinds of situations can lead to de-
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pression, low self-esteem, and a host of physical and
psychological illnesses.

In addition to acute and chronic stress
Keith C. Herman and Wendy M. Reinke in their
book Stress Management for Teachers: A Proactive
Guide (The Guilford Practical Intervention in the
Schools Series) (2014 ) said that stress can be defined
in even more precise ways:

— Physical stress (from physical exertion);

— Chemical stress (from exposure to a toxin in
the environment, including from substance
abuse);

— Mental stress (from taking on too much
responsibility and worrying about all that has
to be done);

— Emotional stress (from feelings such as
anger, fear, frustration, sadness, betrayal, or
bereavement);

— Nutritional stress (from deficiency in certain
vitamins or nutrients, overindulgence in fat
or protein, or food allergies);

— Traumatic stress (from trauma to the body
such as infection, injury, burns, surgery, or
extreme temperatures) ;

— Psychospiritual stress (from unrest in your
personal relationships or belief system,
personal life goals, and so on —in general, the
factors that define whether or not you are
happy).

The consequently stress can make people sick and
make their life miserable.

According to Fiorilli et al. (2019) there are so-
lutions such as developing emotional intelligence
which may help them reorganize their priorities so
that they can reduce chronic stress as well as incorpo-
rate a few new healing strategies to help combat acute
stress. Finding ways to workload while incorporating
with colleagues and students, implementing teacher
initiated humour as a measn of stress relieving for
teachers during the class according to Kholmatov’s
study (2022) may dramatically reduce teacher stress
during the class and assessment week.

Conclusion

In conclusion teachers should take appropriate
and specialized stress management trainings such as
how to develop stress-coping strategies for foreseen
and implemented in undergraduate and postgradu-
ate teachers’ studies to cope with chronic stress. They
should establish teachers’ union where they can dis-
cuss and share about their difficulties at work and
find solutions together.

It is necessary to provide educators with train-
ing on how to maintain a balance between work de-
mands and duties, and personal and social-life time,
on how to set realistic targets in order to fulfill them,
on how to communicate and sustain supportive re-
lations in the workplace. The government and uni-
versity authority should support teachers financially
and mentally to reduce their stress by helping them
with article publications and career development.
They can minimize their workload for teachers who
do research and give some financial support until
they defend their PhD work.

If there are supportive and helpful relations in
the workplace and practicing coping and empow-
ering techniques may help teachers significantly in
reducing anxiety and in dealing with occupational
stress. If teachers do not have stress issues they will
have job satisfaction and develop their self-esteem.
The students who they work with will also have
good prosperity and grades with excellent achieve-
ments.

So, the purpose of this literature review is to
study the following:

Research questions:

1. What is the role of stress in teachers’ life and
career promotions? How does it influence
their life and work?

2. Are there any relationships between teachers’
episodic and chronic type of stress?

3. What are advantages of episodic stress for
teachers?

4. Should teachers take appropriate and special-
ized stress management trainings such as how

7
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to develop stress-coping strategies for fore-
seen and implemented in undergraduate and
postgraduate teachers’ studies to cope with
chronic stress?

. Isitnecessary to provide educators with train-
ing on how to maintain a balance between
work demands and duties, and personal and
social-life time, on how to set realistic targets

in order to fulfill them, on how to communi-
cate and sustain supportive relations in the
workplace, and on?

6. Willit help if there are supportive and help-

ful relations in the workplace and practicing
coping and empowering techniques may help
teachers significantly in reducing anxiety and
in dealing with occupational stress?
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SPORTS CAREER AS A SUBJECT OF PSYCHOLOGICAL
RESEARCH (ON THE EXAMPLE OF UZBEK SPORTS)

Abstract. The article presents the results of the analysis of the issues of sports career development,

characteristic of Uzbek sports, based on an analytical model.

Keywords: sports career, sports, training, analytical analysis, category, master of sports, candidate

for master of sports, group.

Xakukambexos 3adapbex,

uccaedosamens, Tawikenmckuii 2ocydapcmeenHulil nedazozudeckuti yHusepcumem

CNMOPTUBHAY KAPBEPA KAK MPEAMET NCUXOJIOTMYECKOIO
NCCJIEAOBAHUA (HA NMPUMEPE Y3BEKCKOIO CIMOPTA)

AnnoTanus. B cratbe npeAcTaBA€HbI Pe3yAbTAThl aHAAK3A BOIIPOCOB Pa3BUTHA CIIOPTHUBHOM Ka-

pbepbl, XapaKTePHbIX AAS Y30€KCKOTO CIIOPTA, HA OCHOBE AHAAUTUYECKOM MOAEAH.

KaroueBble cAOBa: CIIOPTHBHAs Kapbepa, BUAbI CIIOPTA, IOATOTOBKA, AHAAUTHIECKUI aHAAM3,

Pa3pAA, MaCTEp CIIOPTA, KAHAHMAAT B MaCT€pa CIIOPTa, I'PYIIIIA.

BBepenne. CriopTuBHas Kapbepa sIBASIETCS O4eHb
CAOXKHOT M Pa3HOOOPA3HOM TEMO¥ AASL ICHXOAOTHYE-
CKHX HccAepAOBaHuUIL. I ToaToMy apekBaTHOM METOAOAO-
THell ee U3ydeHNs ObIA ObI CHCTEMHBII ITOAXOA.,

CoBpeMeHHBI 9Tall Pa3BUTHS CIIOPTA B MHUpe
CMEAO MO>KHO Ha3BaTh «II€PHUOAOM BBICOKHUX CIIOP-
THUBHBIX Pe3yAbTaTOB>. CeropHs OTKpPBIBAIOTCA BCe
HOBbIE U HOBbIE PEKOPAbI M HOBbIE 3Be3AbI CIIOPTA.
B HacTOsmee BpeMs 3aHATUS CIIOPTOM CTAaHOBATCA
He TOABKO IIpodeccueri, Ho 1 06pazom xu3Hu. B To
>Ke BpeMsi BO3pacTaromasi OMyAsIPHOCTb 60pbObI,
SIBASIIOILIETICST OAHUM U3 BUAOB €AMHOOOPCTB, Tpe-
OyeT OpraHM3alUH IIPECTIKHBIX MEXAYHAPOAHBIX
COPEBHOBAHMI, MOACPHU3ALUHU CYI[eCTBYIOLIeN HH-
PpacTpyKTypHI 1 MAaTEPHAABHO-TEXHUIECKOT 6a3bl,
a TaK’Ke HeOOXOAMMOCTH YCHAEHUS BHUMAHISI ITOA-
roTOBKe KBAaAM(HUIIMPOBAHHBIX KAAPOB, TPEHEPOB
U CyAEH AASL apeH.

ITepepars 6YAyLIMM [TOKOAEHHSIM HOraThie Tpa-
AULIUH U [JeHHOCTH CIIOPTUBHOM 60PbObI, yHACAEAO-

BaHHBIE OT HAIllIUX BEANKHX IIPEAKOB, IOAAEPXKHUBATD
U TIOOM[PSTh HHTEPEC MOAOAEXKHU K HAITMOHAABHO-
My BHAY CIIOpTa 60pbObI II0OA MeHeM Y30eKCKOro
CIIOPTHBHOTO OPEHAQ, YKPEIIASIS MX 4yBCTBO [IATPHU-
OTH3M, CO3AaHUE HeOOXOAUMBIX YCAOBHI AASI BCEX
CAO€B HaCeAeHHsI, 0COOEHHO MOAOAEXKH,  TAKOKe Ha-
POAOB MHpPa AAS 3aHATHH AQHHBIM BHAOM CIIOPTA,
IIOKA3bIBAET AKTYAABHOCTD HAIllel MCCAGAOBATEAD-
CKO¥ pabOTBL

O630p anTeparypsl. [Icuxosoruyeckue mpo-
OAEMBI CIIOPTHUBHOM AESITEABHOCTH M AWYHOCTH
coprcmena B Pecriybanke Y36ekucran P. A. A6pypa-
cyaos, A.H. Apsukyaos, K.T. Atabexosa, X.I1I. Ba-
potos, A. C. bermaros, 3. E. ['asuesa, A. M. Hazapos,
E.H. Hasapos, Ax.III. Hacupos, JK. A. Ilyaaros,
A.A. Cobupos, H.I1I. Yemonaauesa, 3. X. Qaiizues.
Ero msy4yaau u Apyrue yueHble, B KOTOPbIX B KaJe-
CTBe [JeAV HCCAEAOBATEAbCKOI PabOTHI TPAKTOBAAKCDH
o0yueHHe 1 MOBbIIIeHNe KBAaANPHUKALUY CIIOPTCMe-
HOB BBICOKO# KBaAMQHUKAIINH, [IOATOTOBKA, OTOOP
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U 0TOOp OYAYLIMX CIIOPTCMEHOB AASI CIIOPTHUBHOM
AesaTeAbHOCTH. OAHAKO IICUXOAOTMYECKHEe 0CObeH-
HOCTHU IIAQHUPOBAHUS Kapbepbl CIIOPTCMEHA B €AU-
HOOOPCTBaxX B y30€KCKOM IICHXOAOTUH He U3YYaAKCH.

Yuensie u3 crpan Coppyxecrsa HesaBucumpix
T'ocyaapcrs M. I1. Boakos, I. M. I'araesa, I A. I'op-
oyuos, E.IL. Mabun, B.A. Mapumyxk, B.A. ITaax-
tueHko, A.T. ITynn, I1. A. Pyaux, A.B. Poanonos,
B.K. Ca¢onos, T.H. CrambyroBa u Ap. U3ydaAu
A€ATEeAbPHOCTb B CIIOPTHBHOI IICHXOAOTHH, B TOM
4HCAe ee OOLIeNICHXOAOTUYEeCKUe XapaKTePUCTHKY,
IICHXOAOTHYEeCKHe 0COOEHHOCTH KOHKPETHBIX BUAOB
CIIOPTa, BAMSIHYE CITIOPTA Ha pa3BUTHE CIIOPTCMEHOB,
IICUXOAOTHYeCKHe GpaKTOPHI, BAUSIONIHE HA yPOBEHb
CIIOPTHBHBIX Pe3yAbTATOB, aKMEOAOTUYECKHE aACTIeK-
ThI CIIOPTUBHOM Kapbephl.

MeTOAOAOTHSI, MATEPHAABI H METOABI HCCAE-
AoBaHHsL. B Hamrelt nccAeAOBaTeAbCKOM paboTe ObIA
KCIIOAB30BaHHbI CUCTEMATHYECKOM aHAAM3€E, MOACAM-
poBanuy, u3 onpocHukos B. A. l'ansena «Kapnepa
CIIOPTCMEHa — CHHTeTH4YeCKas MOAeAb>, «Kapbepa
criopTcMeHa — 1-51, 2-51 Aormdeckue Mopean> 1 «Ka-
pbepa CIIOPTCMEHA — CTPYKTYPHAsI MOACAD>.

B 1mjeaoM HeOOXOAMMOCTb Pa3paboOTKU CHCTe-
MBI IICHXOAOTHUYECKOTO O0ecredeHus: CIIOPTUBHOM
Kapbepsl CBsI3aHA C PSIAOM BOKHBIX OCOOEHHOCTEN
COBpPEeMEeHHOTIO CIIOPTA, B TOM YHCAe C HEKOTOPBIMU
criertupuIeCKMMHU YCAOBUSIMH €TO Pa3BUTHAL

Bo-nepBbiX, BOBMOXXHOCTb pa3BUBaTh IIpodec-
CHOHAABHBI CIIOPT U IPEBPATUTb AIOOUTEABCKYIO
CIIOPTUBHYIO Kapbepy CIOpPTCMeHa B Ipodeccu-
oHaAbHYI0. C OAHOM CTOPOHBI, 3TO HOBBIA CTUMYA
AASL JOHBIX CIIOPTCMEHOB, a C APYTOM — UCTOYHUK
HOBBIX, B TOM YHCA€ TICHXOAOTHYECKHX, IPOOAEM.
CropTuBHBIE KAYObI — OTHOCHTEABHO CaMOCTOSI-
TeAbHbIe CIIOPTUBHbIE OPTaHU3AIIMY U CIIOPTUBHbIE
¢eaepariy, onpeAeAsIoIe CTPATeTuIo IOATOTOBKHY
CIIOPTCMEeHA OT HOBHYKA AO TPOPECCHOHAAQ, HO TaK-
Ke OTBeYalolye 32 IOATOTOBKY CIIOPTHBHOM SAUTHI
U criopTuBHOrO pe3epsa. Oba MOTUBHPOBaHbI PU-
HAHCOBBIMH ITPOOAEMaMU He YBEAUYUBATb KOAUYe-
CTBO CIIOPTCMEHOB.

Bo-BTOpBIX, HEYKAOHHBIN POCT CIOPTUBHBIX
Pe3yAbTaTOB IPAaKTHYECKU HCKAIOYaeT BO3MOXK-
HOCTb AOCTIDKEHHSI BepIINH BO BCEX BUAAX CIIOPTA
B CPaBHHUTEABHO KOPOTKHE CPOKHU TOABKO 32 CYeT
IPUPOAHOTO TaAaHTa. IIporjecc mMOArOTOBKY BbI-
COKOKAAQCCHOTO CIIOPTCMeHa TpebyeT Bce GoAbIe
BpeMeHH, I03TOMY HadaAO CIIOPTHBHON Kapbepsl
OTOABHIaeTCs Ha 60Aee paHHUI BO3PACT, 4eM KOTAA-
An00, 4TO MOBBINIAET 3HAYUMOCTD ICUXOAOTHYECKO-
IO COTPOBOXAEHHS Ha pAHHHX dTallaX CIOPTUBHOM
Kapbephl.

Ha ocHOBe OCHOBHBIX METOAOB IIOCTPOEHHUS CH-
CTEMHbIX ONUCAHUI1 (CUHTE3 — aHAAM3 — CUHTE3 BbI-
COKOTO YPOBHS1) MOXHO BBIAGAHTD CAEAYIONIHE TIOA-
XOADI K U3y4EeHHUIO CTIOPTHUBHOM Kapbephl:

— paccMaTpuBaTh CHOPTUBHYIO Kapbepy B Ije-
AOM uepes3 ee BakHelinne 4epTbl (CUHTETH-
YeCKUM HOAXOA) ;

— PpaccMOTpeHHe CIOPTHUBHOM Kapbepbl Kak
mpolecca C y4eTOM ee OCHOBHBIX 3TaIlloB
Y KPU3HCOB (aHaAHTquCKHI?I noAon) ;

— PpaccMOTpeHHe CIIOPTHBHOI Kapbephl B Ije-
AOM, HO C Y4eTOM IICUXOAOTHYECKON CTPYK-
TYPBI CIIOPTUBHOM AESITEABHOCTH U Pa3BUTHUS
CaMOro CIIOpTCMeHa (AHAAUTHKO-CUHTETUYe-
CKHUH MAU CCTEMHbBIN HOAXOA).

AAs1 Ay41Iero MIoHUMAHHS ICHXOAOTHYECKUX 0CO-
OeHHOCTell CIIOPTUBHOM Kapbepbl OHa ObIAQ TIpeA-
CTaBA€HA B BUAE PSIAQ 9TAIlOB, HA3BAHHBIX AHAAUTH-
JEeCKHM ITOAXOAOM K M3Y4eHHIO IICHXOAOTHYEeCKHX
SIBACHMM.

CoraacHo 3aKAIOYEHHIO IIPOBEACHHOTO HC-
CAEAOBAHUS, KAKABIM CIIOPTCMEH MO>KET BBIIBHUTD
OIIpeAeACHHBIE 3Tl CBOEH CIIOPTHBHOM Kapbepbl,
OIIpeAeAsIIoIYe eT0 AMYHBIH )KU3HeHHBIN My Th. Ce-
TOAHS CYIIeCTBYIOT O0Aee-MeHee YCTONYHBBIE IIPEeA-
CTaBAeHHUs 00 OOMMX JTamax CIIOPTUBHON Kapbe-
PBI, KOTOPbIe AOAXEH IIPOUTH AI0OOOI CIIOPTCMEH.
B tabaune 1 mpepcTaBaeHbI YeThIpe HanboAee IO-
ITyASIpHbIE TIEPUOAU3AIUY CIIOPTHBHON Kapbephl,
U MBI TIOIBITAAUCH OOBEAUHHUTD HX B OAHY OOIIyIO
AHAAMTHYECKYIO MOACAD.
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Tabnuua 1. — AHanuTuyeckast Mogenb Nepuoam3aumm CNOPTUBHOW Kapbepsbl

ITo anoxe/pasupiM | Ilepnoa MHOroserHei . Bospacr-
. CrnopTuBHBIH . CnopruBHbIE pa3paAbl H Pe3yAbTaTbI
BHAQM A€SITEABHOCTH | CTIOPTHBHOM IIOATOTOB- HOI paspsa .
(no B.T. Ananvesy) | xu (B.IL. ®uannu Ap.) PaspA B ciopTe CHOPTHBHDIX IDARHH
IToarorosxa Havaabnas coptusnas | CmopTHBHO- Aern bes paspsipa B TedeHHe BCero nmepruopa
IIOATOTOBKA o3popoButeab- | (Maapmero
Hawaao criopTusHO¥t HBIN ¥ MAaCCOBBIM | IIKOABHOTO
CIIeLIMAAM3ALIHU CHopT B°3PaCTa)
Hauunaromumit WurencusHble TpeHUpOB- | Boicimux pooctu- | Aeru unop- | Haumnaromuit bes xareropuu na 1-m
KII I10 BHIOPaHHOMY BHAY | JKEHHII B CIIOPTe | POCTKH kypce HIT
cropTa B mepuoa 60aee 1 roaa HIT, 111 roHo-
IIeCKUH CTIOPTUBHBIN Paspsp
KyapmuHanus CnoprusHoe coBepied- | Bsicmue ciop- | Aetmunoa- | Ha 1-M ropy o6ydenus
CTBOBaHHe: IIepBasi 30HA | TUBHBIE AO- pocTku 2-i1 JOHOIIIeCKMIT CTIOPTHBHbII Pa3psia
OOADBIIMX YCIIEXOB; 30HA | CTYDKEHMS — 3TO Ha 2-M roay obyuenus
OINITHMAABHBIX BO3MOXK- ArobuTean. ITpo- 2-it IOHOTIECKHUI CTIOPTHBHbI Pa3psiA
HOCTeHr $eccroHaAbHbIHN Ha 3-M roay o6ydenns
cropt 1-#1 roHOIIECKMIT CIOPTUBHBIH Pa3psa
Ha 3-M roay o6y4enns
2-1 ¥ 3-11 CIIOPTUBHBII Pa3psiA
Iu Il cmopTuBHbIe pa3psAAb! Ha 1-M roay
CIOPTUBHOMU Kapbephl
Ha 2-Mm roay cniopTuBHO# Kapbepsl
IIOAYYHA CHOPTHBHOE 3BaHHE KAHAUAA-
Ta B Mactepa ciopra (KMC) no 1-my
paspsay croprTa.
3a 60Aee ueM 2 TOAQ CBOEH CIIOPTHUB-
Hott kappeps KMC
3akaroueHue CnopTusHoe cosepmes- | Hanboabmie IOnOCTD A6coaroTHbt MacTep criopra (MC),
CTBOBaHHe: 30HA BBICOKUX | AOCTHDKEHHUS MacTep CIOPTa MEXAYHAPOAHOTO KAAC-
CIIOPTHUBHBIX PE3YABTATOB | B CIIOPTE HMEIOT ca (MMC) criopTuBHbIe 3BaHUs
aroburean. Ipo-
$eccroHaAbHBIHN
CIIopT

I/ICXOAH M3 AaHAAUTHYECKOM MOACAH CHOPTHBHOfI

Kapbephbl, MOXXHO OTMETHUTD, YTO (CM. T216A. 1) CIien-

uPrIeCcKre XapaKTepUCTUKU CIOPTUBHOM Kapbephl,

HO I10 CPaBHEHUIO C NPO(eCCHOHAABHOM Kapbepo:

— PpaHHEE HAaYaAO <IIOATOTOBUTEABHOT'O > dTalla

(cpeaHuit BO3pacT HauaAa 3aHATHUIT HA TEPBOM

roay o6ydenus B 'HIT 10-11 aer);

— OTHOCHTEAbHO paHHEe HayaAO CIIOPTUBHOM
Kapbephl (CpeAHHI BO3PACT yIacTHs B TPEHHU-
poskax 12-13 aer B rop o6yuenus s THIT);

OTHOCUTECABHO paHHI/Iﬁ ITNK CHOPTHBHOﬁ Ka-

pbepsl (B BOCTOUHBIX eAUHOGOPCTBAX B CPeA-
HeM 15-20 aer);

CIIOPTHUBHAA Kapb€épa HAMHOI'O IIPOAOAXKH-

TE€AbHEE IIO BpEMEHH, YeM HpO(l)eCCI/IOHaAb-

Has.

3axkarouenne. Ha Harm B3rasA, MOAEAD OTIHCAHUSA

Kpu3rca HeobxoarMa AAs 6oaee 9 PeKTHBHOTO IT0-
HUMaHUS CYLUIHOCTH U CTPYKTYPbl CIIOPTUBHOM Ka-
poepsl. CHOPTHBHAS AESITEABHOCTh HACTOABKO Pa3-

1"



Section 1. General questions of psychology

Hoo6pa3Ha, 4TO CO3AATb EAMHYIO MOAEAD OIIMCAHHI HHSA CHOPTI’IBHOﬁ Kapbepbpl, a TAKKE pa3Hoo6pa3He

KpH3HUCOB HpO(l)eCCHOHaAbHOﬁ AEATEAPHOCTH CIIOP- BAOXKEHUH CIIOPTCM€HA C TOYKH 3pE€HHI (l)I/ISI/I‘-IeCKI/IX

TCMeHa BeCbMa IPOOAeMATHUYHO II0 BeCbMa 00beK- U YMCTBEHHbIX 3aTPAT, HEOOXOAMMBIX AASL YCIIEIIHOM

THBHDBIM IIPHYHHAM. JTto pa3HbI€ HaYaAa 1 OKOHYA- peaAnsannnu cebs B CHOPTHBHOfI AEATEAPHOCTH U AD.
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THEORETICAL BASIS OF PREPARING STUDENTS FOR FAMILY LIFE BASED ON THE AXIOLOGICAL APPROACH
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THEORETICAL BASIS OF PREPARING STUDENTS FOR
FAMILY LIFE BASED ON THE AXIOLOGICAL APPROACH

Abstract. In the article, each person has a hierarchy of personal values that serves as a connecting
link between the spiritual culture of society and the spiritual world of a person, social and individual
lifestyle. At the same time, the system of values that characterizes society and a certain cultural envi-
ronment reflects the result of spiritual activity carried out by the entire society. Two processes take
place continuously and parallel to each other in society: the creation of new values and the transfer of
cultural heritage from one generation to another. It is known that the development and improvement
of effective technologies, systems and pedagogical mechanisms for the formation of the value system
in students studying in higher educational institutions is one of the most effective methods of family
pedagogy in the period of development. Due to this, scientific and theoretical views on the need to
improve the axiological approach component in preparing students for family life have been reflected.

Keywords: axiology, axiological approach, family, value, national value, family life, educational
institution, national traditions, education.

Maanuxa Aykmanosna Ymedwanosa,
ITpenodasamerv kadedpor nedazozuxu,
Byxapckuii 2ocydapcmeennviii nedazozuueckuii uncmumym, Ysbexucman

TEOPETUHECKUE OCHOBbI MOAroTOBKMU
CTYAEHTOB K CEMEMHOW )XU3HU HA OCHOBE
AKCUOJIOMMYECKOIo noaxoanA

AnBOTanHA. Y KXXAOTO YeAOBeKa eCTh HePapXHUs AMYHOCTHBIX IIeHHOCTEM, KOTOpasi CAY>KHT CBS3Y-
IOIIFIM 3BeHOM MEeXXAY AyXOBHOI KYABTYPOI1 00IIjeCTBa U AyXOBHBIM MHPOM YeAOBeKa, O0IeCTBEHHBIM
Y THAVBHAYAABHBIM CTHAEM XXU3HU. B TO >ke BpeMs CHCTeMa IIeHHOCTel, XapaKTepHU3yoLiasi 00IIecTBo
U ONIPEACACHHYIO KYABTYPHYIO CPEAY, OTPAXKAET PE3yABTAT AyXOBHOM ACATEABHOCTH, OCYIIECTBASEMOM
BceM obiecTBOM. B 061jecTBe HellpephIBHO U MAPAAAEABHO APYT APYTY IPOUCXOAST ABa IIpoLiecca:
CO3AaHNE HOBBIX LIeHHOCTEH 1 IlepeAaya KyABTYPHOIO HACAGAUS OT OAHOTO ITOKOAEHHS K ApyroMmy. M3-
BECTHO, 4TO pa3paboTKa U COBepLIeHCTBOBAaHUE 3¢ PeKTUBHDIX TEXHOAOTHIA, CUCTEM H IIEAATOTHIeCKHIX
MeXaHU3MOB GOPMHUPOBAHIS CUCTEMbI [JeHHOCTEN Y CTYAGHTOB, OOYJaIOIIMXCSI B BBICIIHX y4eOHbIX
3aBEACHISIX, IBASETCSI OAHIM U3 HalOOAee AeHICTBEHHBIX METOAOB CeMEFHO IIeAQrOTHKH B IIEPUOA Pas-
BUTHSL. B CBSI3H € 9THM HAIIAM OTpa)KeHHe HAYyYHO-TeOpeTUYeCKHe B3TASIABI HA HEOOXOAUMOCTD COBep-
IIEHCTBOBAHUS AKCHOAOTUYECKOTO KOMIIOHEHTA IIOAXOA B IIOATOTOBKE CTYAEHTOB K CEMEMHOM XKU3HH.
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Section 1. General questions of psychology

KaroueBbie cAOBa: aKCHOAOTHYECKUM IIOAXOA, CEMbS, IEHHOCTDb, HAITMOHAABHAA LICHHOCTD, CE-

MeHHas JKHU3HDb, o6pasoBaTeAbH0e YIpEXACHNE, HAITMOHAADPHBIE TPAANIINH, BOCIIUTAHHE.

BBepenne

Ao cux mop npobaeMe MOATOTOBKH K CeMeHHOM
JKU3HH He YAEASIAOCh AOAKHOTO BHUMAHHS, IITKOAE
U BBICIINM Y4eOHBIM 3aBEACHHSIM [IPUXOAUTCS FOTO-
BUTD IIOAPOCTKOB K CEMEMHOM >XU3HH, BOCIIUTHIBATDH
B OyAyIlleM CaMHX AeTell KaK pOAUTeAel, CO3AABaTh
B CeMbe 3AOPOBYIO IICUXOAOTUYECKYIO OOCTAaHOBKY.,
MHOTHE BOIIPOCBI, TakHe KaK IIOCTPOeHHEe 3A0POBOTO
006pasa >KU3HH, IIyCKAAUCH U3 BUAY HCCAEAOBATEASIMHL.

B coBpemeHHYyI0 310Xy, KOrAQ IPOLIECCHI TAO-
baAM3aLUK PacUIUPSIOTCS U YTAybasttorcst, [Tpe3u-
AeHT Pecriybauku Yz6exucran IllaBkar Mupsuées
B CBOEM BBICTYTIACHUU Ha 72-11 ceccuu [eHepaabHOM
Accambaen OOH 19 cenrs6ps 2017 ropa ckasaa,
4TO O0Aee 2 MAPA. IIPEACTABUTEAN MOAOAOTO IIO-
KOAEHHS BO BCEM MHUpPe 3aHHMAIOT BaXKHOE MeCTO
B Pa3BUTHH YeAOBEYECTBA U KpaliHe BakeH GaKTOp
MOAOAEXH, MHEHHE O TOM, 4TO OH TpebyeT ocobo-
ro BHUMaHus. Ha aToit koHepeHIiun Ham mpesu-
AEHT CKa3aA: «3aBTpa i 6AAromoAydre Hale rmaa-
HETBHI 3aBUCAT OT TOrO, KAKMMU AIOABMH BBIPACTYT
HaIIu AeTU. B CBS3HM ¢ 9TUM BaskHeMHIeNl 3apaden
sBAsieTCs: OPMHUPOBaHHE M BOCIIUTAHHE Y AIOACH,
B IIEPBYIO OYepeAb, MBIIIACHUS MOAOAEXKH Ha OC-
HOBe IPOCBeIeHHs >, 1 HEAAPOM €ro 3aKAIOYeHHe
IIPUBAECKAO BHUMAHHe IIPEACTaBUTEeAH BCeX CTPaH-
gyaenoB OOH [1]. Mcxops u3 3Toit Heo6X0AUMO-
CTH, LleAeCOOOpa3HO CHAYaAd YTOYHHUTD 3HAYEeHHUe
U CYITHOCTD MMOHATHI «aKCHOAOTHS >, <IJeHHOCTb>
N «CUCTeMA [IEHHOCTEM > .

B vacrrocty, mo maenuio K. Hazaposa, «Axcu-
OAOTHS eCTh HayKa O IIeHHOCTSIX, H3ydJaromas IIyTH
$opMUpOBaHUS IJeHHOCTHBIX OTHOIIEHUN MEXAY
MHUpO3AaHHEM H YeroBekoM>» [2]. [Toatomy B Ha-
YK€ O CEMENHOM IEeAArorMKe CYIIeCTBYeT OTAEAb-
Hast 00AaCTb HAYKH, HCCAEAYIOIIAsI BOCITUTATEABHbIE
BO3MOXXHOCTH I[€HHOCTE,— ITeAQarOTHYeCKasi aKCH-
OAOTHS, U B IIOCAEAHHE FOABI B 9TOM HAIllpaBACHHUU
IIPOBOASITCS CIIeITAAbHbIe HayYHbIe HCCAEAOBAHMA.

B caepyromeMm HCTOYHMKE OHA OTIPEAEASeTCS KaK
«I]eHHOCTH — KOMIIAEKC AIOA€H, OTHOLIEHMI, CUTY-
aIfuil, MAaTePUAABHBIX Belljeil i AyXOBHBIX OOTaTCTB,
BaXKHBIX AASL AFOAEH, BHMMAHUs1, YBAXKE€HUS, BAUSHHA
B obmecTBe>» [3].

«/AyXOBHOCTb: TOAKOBBI! CAOBapb OCHOBHBIX I10-
HATHUI > OIPEAEASIeT «1€HHOCTb KaK KOMIIOHEHT Ye-
AOBEYeCKOM 1 001eCTBEHHO AYXOBHOCTH, IIOHSTHE,
HCIIOABb3yeMO€ AASI BBIPXKeHHUsI LIeHHOCTH COOBITHUI],
SIBA€HHUI1, [IPOLIECCOB, CUTYaLUil, Ka4ecTB, TpeOoBa-
HUM U IIPOLIEAYP B MUPe > [4].

B snikaonepnn «O6paszoBaHue> OHa OIpeAe-
AsieTcs Kak «LleHHOCTD — IOHATHE, HCITOAB3yeMOe
AASL TIOKa3a OOI[e4eAOBEYECKOM, COLMAAbHO-ITH-
9ECKOM, KyABTYPHO-AYXOBHOM 3HAYUMOCTH T€X MAU
MHBIX IBACHUH ACHICTBUTEABHOCTH> [S].

Yuaensiit b. X. XoaskaeB, Ha4aBIIHII IIACATD YIeOHUK
IO [TeAArOTMYeCKO aKCHOAOTUH B HallleH pecIrybAn-
Ke, Pa3bsACHUA CAEAYIOIUe Crelupuieckrue CTOPOHBI
IIOHATHSA LIEHHOCTH C IIEAArOTMYECKOM TOYKH 3PEHHMs:
«IIponcxoxxaeHne NOHATHA 1eHHOCTH ITOKa3bIBaeT,
YTO OHO COYeTaeT B cebe TP OCHOBHBIX 0COOEHHOCTH:
ONMCHIBAIOT MPAKTUYECKUN M 3MOLIMOHAABHBIN Ha-
CTPOM Y€AOBEKA; OIMCAHKE HPABCTBEHHDIX KATETOPHI,
OIPEAECASIONIMX IICUXOAOTUYECKOE OITMCAaHHE YEAOBe-
Ka; OIMCaHHe COLIMAABHDBIX BACHHI, XaPaKTE€PHU3YIO-
IIIMX OTHOLIIEHHSI MEKAY AFoAbMH. Pa3paboTka moHsTHS
«LIEHHOCTb> IIO3BOASIET YCAOBHO BBIACAHMTD Pa3HbIe
¢$opMbl IIeHHOCTeN (sKOHOMITYECKHIE, TICHXOAOTHYE-
CKHe€, HPaBCTBEHHbIE, 3CTETHIECKHUE, [I03HABATEAbHEIE,
COIMAABHbIE ), TIOHATD IIPUPOAY YEAOBEKA, MEXaHHU3MbI
€ro CTPeMAEHHS K IIO3HAHHMIO, OTIPEAEAHUTD ABIDKYIIIHE
CHABI II03HABATEABHOH AESITEABHOCTH> [6].

Anaan3 PuA0COPCKOM U IIeAATOTUKO-TICUXOAOTH-
9EeCKOM AMTEPATyPhl ITIOKA3aA, YTO CYLIECTBYIOT pa3-
HBIE TIOAXOADBI K TPAKTOBKE ITOHATHUS «<I[€HHOCTb> .
C ¢uaocopckoit TOUKU 3peHHs 1eHHOCTDb BOCIIPH-
HIMAeTCsI KaK MHUPOKO PacIpOCTpaHeHHbIH CyOs-
eKTUBHBII 00pa3 HAU IPEACTaBAEHHUE, OLleHIBaeMOe
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YEAOBEKOM; B COLIMOAOTMYECKOM ITOAXOAE [[EHHOCTh
TPAKTYeTCsl B POYHOM CBSI3U C COIIMAABHBIMU HOP-
MaMH, COCTaBASIIOI[UMU XU3HEAESITEABHOCTD Y€AO0-
BEKa, ero MOBeAEHHE; IICHXOAOTHS BBIPaXKaeT JTO
IIOHSTHE B CBSI3M C MHTEPECAMH U IIOTPeOHOCTSIMU
JyeAOBeKa. B meparoruke moHsATHe IIEHHOCTH OTpa-
JKaeT ANYHOCTHOE OTHOIIeHHe YeAOBEeKa K MUPO3AQ-
HHIO, B OCHOBE KOTOPOTO A€KUT HHAUBUAYAABHbIH
SKM3HEHHBIHN OIIbIT U IIO3HaHHE MI/Ipa, HaHpaBAeHHoe
Ha FApMOHUYHOE Pa3BUTHE BO BCEX ACIIEKTAX.

AHaAu3 0Te4eCTBEHHOTO 1 3apYOeXHOIO OITbITa
II0Ka3aA, YTO BOIIPOC O «CHCTeMe [JeHHOCTeH> Mpo-
sicHsIeTCs 60Aee 4eTKO € PHAOCOPCKOM TOUKHU 3PEHHU.
Ounocod nyuensriit K. Hazapos ormeuaa: «B ompe-
A€AEHHDbII TePUOA Pa3BUTHS O0IIeCTBA €0 COLUAAD-
Hasl CTPYKTYpa IIpUOOpeTaeT IPOIOPLHOHAABHOCTS,
U 3TOMY IIePUOAY COOTBETCTBYIOT OTHOCHUTEABHO
YCTOMYHUBBIE U B3AaHMHO IIPOIIOPIIOHAAbHbIE 001He
cucrembl leHHOCTeH. [lockoAbKy 3Ta yCTONYMBOCTD
U COPa3MEPHOCTb CBOWCTBEHHBI COOTHOIIEHHIO
MEeXAY CUCTeMaMH IIeHHOCTEH, TO MOXKHO OTAUYATD
CHCTeMBbI IIeHHOCTeH, CYIjeCTBOBABIINE B OAMH IT€PU-
OA, OT CHCTEeM LIEHHOCTeH, CyIIeCTBOBABIIHX B APY-
THe TIEPHOADI, U3Y4aTh PA3AUYIS M PA3AHYUS MEXAY
aumu [7]. 111 TafiaaHOBa B CBOEi MCCAGAOBATEAD-
ckoit pabore «DopMUpOBaHIe CUCTEMBI [jeHHOCTeH
Y CTYAGHTOB TEAATOTHYecKoro Bysa (Ha mpumepe
npeameta «Hcropus neaaroruxu> )>» [8] cobpasa
B3TASIABI, BO3HHMKAIOIUE B Pe3yAbTaTe OCO3HAHHO-
IO OTHOIIEHHS K ACHICTBUTEABHOCTD, OTPasKAIONIast
B IPUPOAE, OOLIeCTBe U KYABTYpe CHCTEMY LjeHHO-
cTell, CQOPMHPOBABIIYIOCS Ha MPOTSDKEHUU CTOAE-
tuit. ITorarne «CoBOKYIIHOCTD B3rASIAOB> B 9TOM
OIIPeAEAEHUH MOXKET ObITh KOPPEKTHO OIPEAEAEHO
B CBSI3U C IIpemniopaBaHueM «VcTopuu meparoruku>,
HO QaKT 3aKAI0UAETCS B TOM, YTO CUCTEMA IIeHHOCTeH
BBIPa’kaeT COBOKYITHOCTD IJeHHOCTHBIX pOpM.

ITpobaeMa ceMbu M CeMEHHOrO BOCIIHMTAHUS
HpI/IBAeKaeT BHHMaHHE MHOI'UX Y‘-IEHbIX 6AI/I)KHCI‘O
Y AAABHETO 3apy0esxxbs.

Hanpuwmep, cemeriosep 0. I1. Asapos Ha mepsoe
MeCTO B BOCIIUTAHHH AETEHN B CEMbe CTaBUT BOCIIHU-

TaHUe IPAKAAHCTBEHHOCTHU U I'yMaHHOCTH. OH I10A-
YepKHBaeT, YTO BCe OCTAAbHbIE XapPaKTePUCTHKU
GopMHUPYIOTCS Ha OCHOBE 3THX ABYX XapaKTEPHUCTHK,
II0 er0 MHEHUIO, TPOOAEMBI AETCKOTO POCTA IIPOAH-
BalOT CBET Ha IICHXOAOTO-IIEAATOTHYECKHE ACIIEKThI
BCECTOPOHHETo pasBUTHUs MOAPOCTKOB (16-18 aer)
U BOCIIUTBHIBAIOT UX Yepe3 TPYAQ, HCKYCCTBA U TBOP-
4eCTBa., FPAKAAHCKOe BOCIIUTAHUE, He ObITh PaBHO-
AYILIHBIM K AIOOBH K A€TsIM, O€peXXHO XPaHUTh B HUX
AOOpbIe 4yBCTBA, yMeTh IIOHHMATh CBOEro 0Opara,
YIUTBCS Pa3AEASITh UX OOAb M PapAOCTb, GOPMHPO-
BaTh CAMOCO3HAHUS, AASI COBEPIIEHUS X QU3nde-
CKU U IICHXUYECKH, AQeT PEKOMEHAALIMU O IPaBH-
AaX, METOAAX F METOAAX BO3AEHICTBHS Ha AyXOBHOE
passutue [9]. Ero pekoMeHAAIMHU CAyXAT Ba>KHbIM
$yHAAMEHTOM B IIOATOTOBKE CTYAEHTOB F MOAOAEKH
K CeMeNHOM XXKU3HU.

M. I1. ITopracuii MpUBOAUT TPU OCHOBHBIE CUCTe-
MbI 1{eHHOCTei: TPAHCIIEHACHTAABHYIO (MMEroyto
HEKOTOPYIO CaMOCTOSITEAPHOCTb C TOYKH 3PeHHS
PEAMTHO3HOM CYIIHOCTH), COIJHAABHO OPHEHTHPO-
BaHHYIO — CO[MOIIEHTPHYECKyIO (TPYTIIOBYIo, 0b1Ie-
4eAOBeYeCKyI0, IPO(eCCHOHAABHYIO, HALIHOHAABHYIO
¥ Ap.) U QHTPOTIOLIeHTPUYECKYTO (MHAHBUAYABHYIO)
[10].

M. A. MakapeBU4 pa3AeAMA CHCTeMY IJeHHO-
CTell Ha CAEAYIOIIHE TPYIIIIbL: OIIPEAEASIOIIe CMBICA
XU3HU (XOpollee, AOXO€, CYACTbe, GAArOTmoAyHe),
obmederoBedeckue (JKU3HEHHbIE, AEMOKPATHIECKHE,
COLIMAABHBII IIPECTIDK, PA3BUTHE AMIHOCTH, MEXKAUY-
HOCTHBbIE OTHOIIEHNS ), HepOpPMAAbHBIE (TPAAHIIHOH-
Hble, PEAUTHO3HbIE H yPOAHU3aIIHsA) M KOAAEKTHBHbIE
(B3auMOMOMOIIb M COAMAAPHOCTD ). JKusHeHHbIe eH-
HOCTH O3HAYAIOT IIEPBHYHbIE U IIPOCTHIE IOTPEOHO-
CTH, HAIIPAaBACHHBIE HA 3AIIUTY U IIPOAACHHUE XKU3HU
veAroBeKa. LJeHHOCTH, OIpeAeAsIoLITe CMBICA )KU3HH,
HMEIOT CAOXKHYIO CTPYKTYPY 1 BBIPOXKAIOT CAOXKHOCTb
M 6OraTCTBO BCeH SKM3HHU yeAoBeka [ 11].

IT. A. CopokuH pasAndaA TPH THIIA CUCTEMBI I1eH-
HOCTeM:

— HA€aAMCTHYEeCKas CHCTeMa IjeHHocTrel. [en-
HOCTH U HAEAABI 3TOM CUCTEMBI HEM3MEHHDBI K UIMEIOT
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IIOCTOSIHHO€, A0COAIOTHOE OIHCAHUE, U [IPU ITPEOAO-
ACHUH TPeTSITCTBHH, BOSHUKAIONMKX B IIpoIlecce UX
IIOHMMAHHUS], Y YeAOBeKa BO3HHKAET 9MOIIMOHAABHO®
YAOBAETBOpEHHE;

— CHCTeMa dMOITMOHAABHBIX IleHHOCTel. Crrelr-
nPuIeCKre AASL 9TOM CHCTeMbl IIleHHOCTH He IpH-
HIMAIOT a0COAIOTHYIO $OPMY, OHH IPUMEHSIOTCS
B CBS3H C CUTYaIleH, B KOTOPOM yYacCTBYeT UHAUBUA,;

— HMA€aAbHAs cHCTeMa IleHHocTel. OH CTpOuT-
cs Ha OCHOBe 000011eHNs UACIHO-9MOIJMOHAABHBIX
neHHoCTedt [12].

ITo A.T. XapueBy, ceMbsl — 3TO THII OTHOIIEHUM
MEXAY CYIPyTaMH, POAUTEASIMH U ACTbMH, CAOKUB-
IIUHCS B XOA€ MCTOPHYECKOTO pasBUTHs. B arom
CAyJae ceMelHble OTHOIIEHHS MOTYT OCHOBBIBATD-
Cs1 Ha CYNPy>KeCKUX OTHONIEHHUSIX, COBMECTHOM XKH3-
HU Y1 B3aUMHOI HPaBCTBEHHON OTBETCTBEHHOCTH.
Kpome Toro, A.I. XapueB BbICKa3bIBaeT MHEHUE,
uro «CeMbsi ecTb ObOLIeCTBEHHAsT MOTPeOHOCTS,
BBITEKAIOM[asl U3 MOTPeOHOCTH 00IecTBa B $H3H-
9eCKOM M AyXOBHOM BOCIIPOM3BOACTBE HAaCEACHHUS>
[13]. Oro rpynma Aropeil, OCHOBaHHAsI Ha eAMHOM
CeMeHON AeSTEAPHOCTH, CBS3aHHOM C Opaxkom
U OTIIOBCTBOM, POACTBEHHBIMH CBSI3SIMH, 2 3HAYHT,
C yBeAMYeHHeM YHUCACHHOCTH HACeACHUS U IIpeeM-
CTBEHHOCTDBIO CeMeHHBIX mokoAaeHuit» [14]. Co-
AOBbeB roBopuA: «(CeMbs eCTb MaAasi COLIMAAbHAS
rpymnia obuecTsa, BaXHermast $OopMa OpraHU3aLuu
AWYHOM )XU3HH, B OCHOBE KOTOPOIT AeXKaT OpadHbIil
COIO3 U POACTBEHHBIE OTHOIIEHHS, T.€. OTHOUIEHHUS
MEXAY MY>KeM U >K€HOM, POAUTEASIMH U AeTbMU,
OpaTbsIMU U CECTPAMH U APYTUMU POACTBEHHUKAMHU,
KOTOpbIe MOTYT )XUTb BMECTe U BeCTH Ob1riee X0351ii-
cTBo>» [ 15]. MOXHO Takxe MPUBECTH TOYKY 3pEHHS,
BbICKa3aHHYyI0 ncuxosorom A. b. IITxneripaepom, koTo-
PBIiT OTIpeAeAsieT CeMbI0 KaK «CTPYKTYPHO-QYHK-
IMOHAABHOE OObEAMHEHUE AIOAEH, OMOLIMOHAABHO
CXOAHBIX M BaXXHBIX APYT AASL ApyTa IIO IIPU3HAKY
6paKa, POACTBa M OTLIOBCTBa> [ 16].

«CucreMa LleHHOCTe>» — IIOHSTHE, BHIPAsKaI0-
Ijee B3aUMOCBSI3b U OAU30CTD LIEHHOCTHBIX POpPM,
CBSI3aHHBIX C OIIPEACACHHBIMU COLIMAABHBIMU CYO'B-

eKTaMUu (quOBeKOM, Hanyen, o01eCTBOM U T.A.),
KaKOH-AMOO 3II0XOM, UCTOPUYECKHM ITAllOM HAU
cdepoit. Cucrema 1jeHHOCTEH COCTaBASIET OCHOBY
KYABTYPbI X OTPakaeT AyXOBHBIE M COIJMAAbHbIE I10-
TpeOHOCTH, UHTEPEeChI, COLIHAABHBIE ACHCTBHUS U I10-
BEAEHHE YAEHOB 00IIeCTBa.

B coBpeMeHHOM 006IecTBe IPOUCXOAUT IIepe-
OCMBICAEHHE CHUCTEMBI I[eHHOCTeN. B cBsA3M ¢ aTuM
BOIIPOC O KAACCUPHUKAIMHU [JeHHOCTeH KaK OCHOBHOM
AKCMOAOTMYECKOM KaTEerOPMM OTKAAABIBAETCS B CTO-
poHy. B aTOM Bompoce oTpaxkeH OAUH U3 ITPOOAEM-
HBIX BONPOCOB akcuoAoruu. I1o aroit npuynHe Ha
$yHAAMEHTAAPHOM 9TaIle MCCAGAOBAHUS BHUMaHHE
OBIAO YAEAEHO aHAAM3Y OCHOBHBIX IOAXOAOB K peile-
HUIO AQHHOH IIPOOAEMBL.

Anaaus mponecca GOpMHpPOBaHMS I}eHHOCTEH
IIOATBEPXKAQET, YTO CHCTEMA LIEHHOCTEM OTpaXkaeT
obIjecTBeHHOE CO3HAHHUE, KOTOPOe BBIPAXKaeT OIIpe-
AEAEHHYIO KYABTYPHYIO CPEAY, PACCMaTPHUBAEMYTO KaK
Pe3yABTaTBI HPaBCTBEHHOM AESITEABHOCTH O0LIecTBa.

Y KaXxA0ro yeAoBeKa eCTb UePAPXHs ANYHbIX LIeH-
HOCTel, KOTOPAsl CAYXXUT CBA3YIOLIMM 3B€HOM MEXAY
AYXOBHO KYABTYPOI1 00IIjeCTBA 1 AyXOBHBIM MHPOM
YeAOBeKa, 00IeCTBEHHBIM 1 UHAMBHAYAABHbBIM CTH-
AeM Xu3HM. B TO >ke BpeMs cucTeMa IIeHHOCTeH,
XapakTepu3yiomasi OOILIeCTBO U OIPeACACHHYIO
KYABTYPHYIO CPEAY, OTPaXKaeT Pe3yAbTaT AyXOBHOM
AeSITeAbHOCTH, OCYILeCTBASIEMOI BCeM O0IeCTBOM.
B obujecTBe HeMpephIBHO U IIAPAAAEABHO APYT APYTY
IIPOMCXOASAT ABA ITPOLIECCA: CO3AAHME HOBBIX LIEHHO-
CTeM M Iepepada KyABTYPHOI'O HACAEAHS OT OAHOTO
ITIOKOAEHHMS K APYTOMY.

Ha coBpemMeHHOM 3Tare pa3BUTH IIEAATOTMYECKO-
ro 00pa3oBaHIsI OAHHMM M3 BKHEHIINX 1 MACIITAOHbIX
HAITPAaBACHUH COLIMAABHOM CPephl IBASETCS OPHEHTa-
LIV HA AMMHOCTD OOy YaIOIerocsy, Mpr3HaHIUe YeAOBeKa
BBICIIIE} IIEHHOCTBIO B obmjecTBe. Iaes rymanuzaru
00pa30BaHMUS SIBASETCS Pe3yABTATOM IMMPOKOTO IPH-
MeHEHUST aKCHOAOTHYECKOT'O ITIOAXOAA B IIEAATOTHKE.

BrimeynoMaHyThIM KaTerOpHAAbHBIN aIIapar
ob11et aKCHOAOTUH [TO3BOASIET COCPEAOTOYHUTD BHH-
MaHMe Ha IIeAArOTM9eCKON aKCHOAOTHH, KOTOPas CAy-
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XKUT BBLICHEHHIO CBOEOOPa3us [IeAarOruuecKoi Ae-
SITEADHOCTH, €€ COLHAABHOM POAY ¥ BO3MOXKHOCTEH
passutusa anyHoCcTH. Kak ormeuaer b. X. Xopxaes,
IIeAQrorrJecKasi akCHOAOTHS KaK HayKa O BOCIIHTA-
TEABHBIX [eHHOCTSIX (KX B3aUMOCBSA3U C IPUPOAOIL)
BBIIIOAHSET CACAYIOIUEe QYHKITMH:

— OTHOCAWAACS K COAEpYKaHWIO (CTHMYAHpYyeT
MHTEAACKTYAAbHYIO MHHIMATUBY 3a CYeT TOTO, YTO
00BEANHSIET COAEPIKATEABHYIO 1 OPTraHU3AI[IOHHYIO
CTOPOHBI 06YYeHUs1) — MBICAUTEABHDII POIIECC, AKTY-
AAM3AIIHSA TPEAMETA, OTIPEACACHHe YeTKUX apTyMEeHTOB
M AOKA3aTEeAbCTB, KPUTUYECKOe HabAIOAeHITe HHPOPMa-
ITMH, IOHMMAHHe ee CMbICAQ, POCT AUYHOT'O MHEHHS;

— OIIeHINUK — OTPa’KaeT Pa3BUTHE aAeKBaTHOM
OLIeHKU OBITUS 1 AYXOBHBIX SIBACHHUI Y YYaCTHUKOB
IIeAQTOTUYEeCKOro MPOoIecca;

— (yHKIIUSI OpHEHTALUH — CBSI3aHA C BO3MOXKHO-
CTBIO OTIPEACASHUS BRXKHBIX IPABUA AMYHOCTHO-IIPO-
peccroHaAbHOM XapaKTEPUCTUKH HA OCHOBE OTIpeAe-
A€HHDIX ITAPAMETPOB «HePaPXUH IIeHHOCTEH > ;

— HOPMAaTHUBHbIE — KOMITOHEHTBI aKCHOCdepBlI I1e-
AQrora ¥ BOCIIUTATeAs], « y3aKOHUBAIOIHe> CUCTeMY UX
B3aHMOOTHOIIIEHHI, OTPaXKAIOI[He I|eHHOCTHBIH CTHAD;

— OTHOCSIIMICS K YIPaBA€HIeCKO-CHCTEMHOMY
Cy0peKTy B IIOTOKe HAI[MOHAABHBIX U O0lIledeA0Be-
JeCKHUX IJeHHOCTeH C TyMaHHTaPHbIM COAEPXKAHUEM,
HAIpaBAsieT Pa3BUTHE CUCTeMBbI 0OPa3OBaHMUs, CO3-
AaeT HeOOXOAVMbIe AeHICTBUS B chepe 0Opa3oBaHuUs;
KOHTPOAD — Pa3BUTHE LJeHHOCTH B KyABTYPHO-UCTO-
pUYECKOM KOHTEeKCTe, I03BOAseT CHOpPMHPOBATH
y 4eAOBeKa [eHHOCTHYIO HalpaBAeHHOCTb [ 17].

Hccaepyst BOIIPOC O HAIJHOHAABHBIX U OblIeye-
AOBEYEeCKHX IIeHHOCTSX, UX POAU U 3HAYCHUH B AY-
XOBHO-HPAaBCTBEHHOM BOCITUTAHUH MOAOAEXKH B Ha-
y4IHBIX HccAepoBaHmsix H. Aprukosa, pobuBasich
$opmupoBanus cucrembl «Bocnuranue-cemps-co-
CEACTBO>» B OPTaHM3ALUU AYXOBHOTO M BOCIIHTA-
TeAbHas paboTa siBAsieTCSE paKTOPOM GOPMHUPOBAHMS
CHABHOT'O AyXOBHO-HPaBCTBEHHOT'O BOCITUTAHHUS MO-
AOAEXH, MHEHHS O Hell BBICKa3aHbI HA OCHOBE Hay4-
HO-METOAMYECKUX Y9eHUH, POABKAOpPA U HAPOAHOM
IIeAQrOTHKH, 9THKH | 18].

Ha 3amape paboTaioT KOHCYABTAI[IOHHBIE 1I€H-
TPBI IIO ITIOATOTOBKE MOAOABIX AIOAEH K CEMEMHOM
XKHU3HH. DTH KOHCYABTAIIMOHHbIE [IeHTPBI paboTaIoT
IO CACAYIOIIMM HAIPaBACHUSAM:

1. TToAroTOBKa K CeMeFHOM XU3HH A0 Opaka.

2. AeTckoe obpa3oBaHue.

3. Cemelinble OTHOIIEHUS.

3Aech BaKHBI BCe TPU HAIIPABAEHHMS, U MBI OCTa-
HOBHMCS Ha IIEPBOM HANPAaBACHHH, IIOCKOABKY OHO
6AM3KO K HallleMy 00'beKTy HcCAeAOBaHMUs. Beab moa-
TrOTOBKA YYaIJUXCS K CEMEMHOM XKU3HU — OYE€Hb BaXk-
Hasl 3aAa4a, ¥ HEOOXOAMMO ITIOATOTOBUTD MX K IIOA-
HOMY MPEACTABACHUIO OTBETCTBEHHOCTH CEMENHOMN
>kn3HM. Ho nmpuBbIkaHMe K CeMeMHOM XU3HU HAET
HEIPEPBIBHO, U KAXKAOTO MOAOAOTO Y€AOBEKA Ha I10-
pore 6paka HaAO IPUYIATh YAOBAETBOPSITH He TOABKO
CBOM, HO M 3aITPOCHI APYT ApyTa.

IIo aTOM MpUYMHE BaXKHO ITOHSATD, B YeM COCTOUT
CYaCTbe AIOOUTH U OBITH AFOOMMBIM, IIPEXAE BCETO,
B CEMENHOM XM3HH, a B TEKYIUM IIEPUOA PA3BUTH,
B CHAY COLJMAaAbHO-CEMEMHBIX YCAOBUM, AUCIIAHCe-
pH3aluu MOAOABIX AFOAEH, Ha IIOPOTe CO3AAHHUS Ce-
MbH, AASL 3TOTO B IIAAHE 3AOPOBbS )KEAATEABHO Pas3-
BHBATbh AATEABHOCTDb KOHCYABTAIJMOHHBIX ITYHKTOB
U LIEHTPOB IICUXOAOTOB, IIEAATOrOB, COLJMAABHBIX
KOHCYABTaHTOB I10 BOIIPOCAM CEMENHbIX OTHOIIE-
HHI1, CEMeHOT0 00pa3a KU3HHL.

Kpowme BpImenepedrcAeHHOTO, TP MTOATOTOBKE
MOAOAEXH K CEMENHOM JKU3HU BHUMAHHE YACASIETCS
TOABKO A€BOYKAM, a MAABIMKAM IpeHebOperaoT. Ecan
MOAOAOH YeAOBEK He r'OTOB K CeMeMHOM KU3HU, ce-
MbsI, KOTOPYIO OH IIOCTPOUT, He OYAET KPeIKOL.

[ToaToMy O4eHb Ba)XXHO, YTOOBI IOHOIIN OBIAK
HPABCTBEHHO BBHICOKHMMH, MIUPOKUMH M BEKAMBHIMH,
CAGAMAU 32 CBOMM 3p0poBbeM. IIpoBepka 3p0poBbs
IOHOIIIel, KaK U AeBYIIIEeK [lepeA BCTYIAeHeM B Opak,
IIOMOTraeT MPeAOTBPATUTh PAKTOPDI, U3-3a KOTOPHIX
CO3AQHHASI MU ceMbsl B OyayieM paspymurcs.. Ha-
IPHIMEP, eCAU Y 0OOMX MOAOABIX AFOAETT AHATHOCTHPO-
BaHbI NHPEKI[IOHHbIE HAY XPOHHYECKe 3a00AeBaHNS,
ICUXUYeCcKUe 3200AeBaHUS HAU YMCTBEHHAsI OTCTa-
AOCTB, Ux Opak 3ampeineH. B pesyapraTe Takux 6pakos
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POXAQIOTCS ACTH-MHBAAUABL 1 YMCTBEHHO OTCTaAbIE,
CTpPaAdeT CYACThe CeMbH.

B. M. KapumoBa, rccaepyst cBoeobpasHoe Ipo-
SIBAGHUE O3THX IPEACTAaBACHHI y IpeACTaBHUTeAel
Pa3HOro BO3pacTa U I0AA B 3aBHCHMOCTHU OT obpasa
KU3HHU, 00pa30BaHUsL, OIIBITA, IPOPECCHU OTAEABHbIX
AHI] U TPYTIN, YCTAHOBHAQ, YTO COIIMAABHO-TICHXOAO-
rH4ecKas MO3UIIH SKeHITHHbI 1 My>KYHHA B CeMbe,
MY>K BAUSTHHIE K€HBI Ha BOCITUTAHHE AeTel B CeMbe,
IIPOAMBAET CBET Ha YCAOBHS M IICHXOAOTHYECKHe
¢$axTopbl GOPMUPOBAHHS Y MOAOAEKH ITPABUABHBIX,
IIPYeMAEMbIX CEeMEHHbIX 1 COL[MAABHBIX IIPeACTaBAe-
Huit. [Tpu aToM 6pak U ceMbsi, BO3PACT BCTYIIACHUS
B OpaK, HAaIlMOHAABHBIE IIEHHOCTH y30eKCKHX ceMet],
AMYHOCTHBIE Ka4eCTBa, 00eCleynBaoIIie KPeroCTh
CeMbH, KaueCcTBa OOOMX ITOAOB U YCAOBHS UX ITPOSIB-
A€HHS, TOAOKeHHe MY>KIMH U KeHIITHH B CeMbsI, KOAHU-
4eCTBO AeTel, pa3BUTbIE Y HUX COI[UAABHO-TICHXOAO-
rUYecKye MeXaHU3Mbl, CBsI3aHHbIe C OPMHUPOBAHIEM
IPeACTaBAEHHI O CIOCOOaX KOMITAEKCHOTO BOCIIUTA-
HUS, BOBA€YEHH MX B ceMelHyo pabory [19].

Ho ¢opmupoBaHMe 3THX IpeacTaBAeHUIT 00y-
CAOBAE€HO M3MEHEHHSIMH B 00IeCTBe, COI[UAABHOIM
Cpeae U IPUHATHIX B 9TOM Cpeae 00bIuasix, 00bIdasx
U TPAAMIISIX, CBOeOOpasreM B3aHMMOOTHOIIEHUI
B KQKAOH CeMbe, KOAUYECTBOM ACTeH B ceMbe, yPOB-
HeM 00pa3oBaHHOCTH AeTell. poauTeaeit, ux. Hayuno
U [IPAaKTUYeCKU 0OOCHOBAHO, YTO OT ITOTO 3aBUCHUT
IPeCTHX U IOAOKeHHe B cembe [20].

I'. b. ITloymMapoB npu IOAFOTOBKE MOAOAEXKH K Ce-
MEMHOM KM3HH AKI[EHTHUPYeT BHUMaHHe Ha AXOOBH,
ceMbe, ee XapaKTePUCTUKAX, CEeMeNHbIX TPOoOAeMax,
0cO0OEeHHO Pa3BOAAX, THOEAU AeTell, IPUYHHAX 6e3-
AeTHOCTH, HEeyMeHHH BeCTH XO3sHCTBeHHbIE U XO-
3SIFICTBEHHBIE A€AQ, IPOOAEMaX BOCIIUTAHNUS B CEMbe,
obLjeHne YAEHOB CeMbH, 3aAQ4H, HeyMeHIe IIPaBHAb-
HO HCIIOAB30BATh CBOOOAHOE BpeMsi, OMOAOTHIeCKas,
IICUXOAOTHYeCKasl, COITMAAbHAS YKU3HD My>Ka U KeHbI
B CeMbe, MOPAAbHO-TICHXOAOTHYECKas cpead U pak-
TOPBI, BAUSIOIYE HA Hee, OTHOIIEHHS MeXAY YAeHa-
MM CEMbH U NX 3aKOHOMEPHOCTH, BAHSHUE [IOAOBOTO
BOCIIMTAHMS B3TASABI [21].

Pezayaaus n6s QaxpyaauH B cBoeM Tpyae «Ce-
MbsI>»> TOBOPUT: «CeMbsl CO3AAETCS TOTAQ, KOTAQ MY
1 JKeHa 3aKOHHO CyLIeCTBYIOT BMecTe. My»4nHa BbI-
OupaeT cebe >KeHy U HAXOAUT HAIIEPCHHUIY, KOTOpast
6YAET €My OIIOPOM B KaXKABIN XOPOIIUH U IIAOXOH ACHb,
U KOTOpPasi OyAeT AOCTABASITb PAAOCTD €TO Aylie IpU
KM3HU Ha CBETe, B PAAOCTH U rope. XOpouIo BOCITUTaH-
Hasi>KeHa papyeT CBOMX POAMTEAEH, MY>Ka M AeTeH, BCIO
CeMbIO, APY3ell, COCeAell I COTPYAHHUKOB CBOMM Obpa-
30BaHMeM U moBepeHreM. Ho HeobpasoBanHast sxeHa
IIOCTYIIAeT HA0OOPOT U OCTABASIET CBOMX POAUTEAEH
u pebenka Ha riocMeruine. OH XUBET HECYACTAUBO,
OCTaBAsIET CBOMX AeTell HeOOPa30BaHHBIMU U IIOPTUT
UM JKHU3Hb>». «BepHOCTb My>Xa M KEHBbI APYT ApY-
ry — OeclleHHOe HacAeAre, OCTaBACHHOe HaM HAIMMU
IpeAKaMU>>. DTO POU3BEAEHHE IPEACTABASIET COOOI
BOCIIUTATEABHBIM TPAKTaT O MOPAAM, )KU3HH 1 Y€AOBEY-
HocTH. B HeM coaeprkarcs oueHb MOyYHTeAbHbIE COBE-
TBI M COBETHI O CEMEMHBIX OTHOLIEHHUX, 003aHHOCTAX
Y OTBETCTBEHHOCTH POAUTEAET, AeTell, Opake 1 AFOOBU
¥l ADYTHX 4eAOBedeCKHX KayecTBax |22 ]. OHu BasKHbI
B pOpMHUPOBAHMHU XOPOUIMX KA9eCTB y AIOACH.

B npoussepernn «Cembst Purpara» mucateab
Abpypayd Ourpar omucsiBaeT mpobAEMBI U Iy TH
UX pelleHus, CBsA3aHHble ¢ QOPMHUPOBAHHEM COBEp-
IIeHHO! YeAOBe4eCcKON AMYHOCTH. OTpaskeHbI CeMbs,
SABASIONIASICS OCHOBOM OOIIIECTBA, €€ MECTO B )KM3HU
YeAOBeKa, 0053aHHOCTH TAABbl CEMbU U €€ YAEHOB,
npo6aembl ceMeiiHOTro BocrmTanus [23].

BriBoAbI H pekomMeHAanuH. boabioe 3HaueHne
HMMeeT U COBMECTUMOCTD CeMel IOHOLIEH M AEBYLIEK,
CTPOSIIIUX CEMBIO, T. BEpPBI, 1 COOCTBEHHOCTH.MHAYE
IIOCA€ TaKOTo Opaka, KOHEYHO, OyAeT MHOTO Pa3Ho-
TAACHH B CeMbe, KOTOpble MOI'YyT 3aKOHYMTbCS pa3-
BOAOM MAM IIPUBECTU K U3MeHe OAHOM U3 CTOPOH.
IToaTomy, ecAn MOAOADBIE AOAM IOATOTOBAEHBI K Ce-
MEMHOM >XM3HU AYXOBHO, HPAaBCTBEHHO, IICUXOAO-
IMYECKU U IIeAATOIMYEeCKH, 0OAAAAIOT AOCTATOYHOMN
KYABTYPO XXU3HH, CeMbsI OyAET KPEIIKO 1 TOAHOTL.
AAsL 5TOrO HEOOXOAMMO IIOATOTOBUTH MOAOABIX AKO-
A€Ml K ceMelHOM JKU3HH, IpexAe Bcero cGopMupo-
BaTh MPeACTaBAeHUs1 00 ool xu3Hu M3 uccaepo-
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BaHMH M3BECTHO, YTO IPEACTABACHHUS O CEMEHMHON  AEXM K CEMEMHOM >XM3HH, IIOATOTOBKA UX KAK BbI-

JKN3HHU C(l)OpMI/IpOBaHbI HE ITOAHOCTBIO M3-3a HEAO- COKOKBaAI/I(l)I/IHI/IPOBaHHI)IX CIIEITUAANCTOB, U 3TO

CTaTKa MHPOPMAIMH B 3TOM obAacTH. AOAKHO CTaTh BaXKHOM 3aAa4eil AASI IIPEACTABUTEACH

TpeboBaHUeM U aKTYaAbHOH MPOOAEMOIt 3TIOXU  BCeX 00AACTe, B TOM YHCA€e IICHXOAOTOB, IIEAATOTOB,

Pa3BHUTH SABASIETCS IIOATOTOBKA CTYACHTOB H MOAO- TPEHEPOB U CIIETMAAKICTOB ITO 3TO IIOAE.
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THE LEVEL OF STUDY OF THE FEELING OF MATERIAL
LACKIN A PERSON BY FOREIGN PSYCHOLOGISTS

Abstract. The article focuses on the reflections and research of foreign psychologists on the study
of the feeling of material need in a person as a socio-psychological problem that does not affect the
psychological state of a person, thereby creating a feeling of material need in a person. of a person

and thus lowering self-esteem, stressful situations, negative attitudes, changes in thinking, the views
of different scientists and different countries and information about their findings are presented.
Keywords: feeling of lack of material, self-esteem, negative attitude, stress, thinking.

Introduction

The problem of studying and researching the
problems of material shortage in our country stands
out as one of the global issues facing specialists, es-
pecially social psychologists, who are waiting for a
solution to their problem. That is why we need to get
alot of information from the sources of foreign psy-
chologists and use them in our country to get positive
results. In this way, the saddest thing is that socio-
cultural differences caused by economic reasons lead
to negative emotions — guilt, anxiety, tension, fear of
unemployment, discomfort caused by losing control
over one’s financial situation. appears in the field.
These trends are less obvious among the Russian
people, as planned distribution and market systems
shape their relationship to money and wealth in dif-
ferent ways. It is not for nothing that the demand for
the services of psychotherapists and social psycholo-
gists is increasing in Western countries, especially in
the USA. US entrepreneurs are in a constant state of
mental stress — in addition to the usual mental stress
associated with the problem of material shortages,
they are greatly affected by the struggle for redistri-
bution of property and markets, the uncertainty of
tax legislation and other factors. Therefore, under the
complex influence of national and economic reasons,
a special type of entrepreneur is being formed, and

this is confirmed by special studies. Each society is
characterized by its own type of psychological en-
trepreneur, which is formed under the influence of
cultural factors and social environment.

At the stage of solving material shortages, accord-
ing to M. Weber, there is a risk that money will turn
into a value by itself, since the seizure of property
is mainly carried out by adventurers who are not
capable of producing goods. the single value and
super-value easily earned money is spent “on the
merchant's path” in restaurants, shops, resorts. In
this case, a person falls into a state of material depri-
vation. Money should serve his life, not his wallet,
his stupid whims, and his pride, but this way of the
system shows the opposite.

The problem of material deprivation in society at-
tracted the attention of scientists long before Adam
Smith. The main criterion of material shortage is
wealth, money. The rest — power, prestige, reputation,
privileges, control of resources —are closely related to
it. Due to lack of material, the relations of people in
the society have always been in a state of precarious
balance, which is disturbed as a result of worsening the
life of the poor and increasing the pressure on them.

Materials and methods

This policy helps to remove resentment from the
plight, actually helps people and creates the appear-
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ance of aspiration for material security. A person’s
financial situation affects his reputation in front of
other people. People who are financially secure are
considered to be happy, healthy and healthy. People
with a sense of material lack are unhappy and mal-
adjusted, lazy, and they make up the majority of the
world’s population. Financial insufficiency is defined
as the ability to spend less than $4 per day. The range
of attitudes towards people with a sense of material
lack begins with complete contempt, with no assis-
tance to bring their status to an acceptable standard of
living (social programs, funds)., charity). In addition,
the use of social programs is often rich countries and
rich people. In poor countries where there are alot of
nouveau riches, there is a strong hatred and cruelty
towards people who feel materially inadequate.

From the general mass of people with a sense of
material lack, it is necessary to distinguish people of
a certain mental type: they need neither things, nor
beauty, nor furniture, they are lazy, do not want to
work, do anything. . If they are given freedom, they
will happily lie down on the couch. If they work, it
is only for income, often for a day. They are ready to
destroy the civilized world in order to preserve their
status and psychology, essentially a homeless person.

Walter Eucken promoted the concept of socially
based economic policy and showed the importance
of achieving a fair distribution of the factors of pro-
duction for the majority of society’s members, based
on the maximum productivity. Since the 19305, this
problem has become the main problem center of
economic regulation. The main point here is not the
interest in absolute material supply, but the principle
of “live and let live”. Each person and social group has
a limited limit of needs (or is equivalent to a gradu-
ally growing, developing society).

In the process of the development of society, the
rich get richer, and the people who feel materially
deprived become more materially deprived, and the
balance between them is almost never reached. So-
cial programs should be as flexible as possible and
adapted to the national characteristics of countries.

In Western economic psychology, the problem
of material scarcity is considered as an independent
problem.

People with material deprivation are defined as
the inability to maintain a minimum standard of liv-
ing. There are different theoretical approaches to ma-
terial scarcity. When analyzing the feeling of material
lack, three groups of its causes are distinguished:
the
existence of material lack depends on the

— individualistic ~(responsibility ~for
behavior and personal characteristics of
people who feel material lack);

— structural (responsibility lies with society and
economic forces);

— fatalistic (the reason for the lack of material
is luck and fate).

According to scientists, studying the personal-
ity of people with material shortages is one of the
main contributions of psychology to alleviate the
burden of the problem of existence of material
shortages. Personal theories of material deprivation
provide conflicting material, but the authors of indi-
vidual publications and reviews still identify some
“constants” of the psychological portrait of people
whose objectively or subjectively experienced mate-
rial deprivation indicates existence (man o considers
himself to be a person with a sense of material inad-
equacy). Consider these consistent characteristics of
people with a sense of material deprivation.

Time is constant: people with a sense of material
lack have a short-term view of the present direction
and the future, i.e. Temporal orientation is not pre-
sented as a person’s ability to delay the satisfaction of
one’s desires (postponing current less valuable goals
in order to achieve later but more important goals).

Spatial constant, material lack of existence is of-
ten combined with an external locus of control, i.e.
believes that events in a person’s life are controlled by
chance, luck, more powerful beings, or forces beyond
his understanding, rather than by his own actions.

Consistency of energy: the desire for success is
weakly expressed, the motivation for success does
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not prevail over the motivation for avoiding failure
(people are more afraid of defeats and disappoint-
ments than success).

Consistency of information: low self-esteem
(also self-esteem, self-confidence). The main attitude
of a person with “market” psychology — willingness
to be responsible for the exact result of his work — is
formed in people with high self-esteem and a high
level of pretension.

Result and discussion

Foreign psychologists see one of the psychologi-
cal reasons for the material shortage in our country
and the former socialist countries, for example, in the
overestimation of consumer claims of our popula-
tion after the opening of the Iron Curtain. Some au-
thors explain this phenomenon by the fact that many

people have not developed financial self-control, i.e.
the temporal perspective of economic behavior is
simply distorted.

Our indigenous people experiencing economic
deprivation are often victims not of lumpen, but
of sharp stratification and the costs of transitional
economic policies. But the objective reasons for
existence of material shortages do not reduce the
role of subjective reasons, therefore, an important
socio-political task is to promote favorable reforms
from the bottom up that affect people’s personal
variables.

One of the ways to identify the attitudes towards
money that cause material deprivation is the cross-
cultural study of attitudes towards money conducted
by O. Deineka and O. Dvorkina (Table 1).

Table 1. — Differences in the attitude of representatives of different social groups to money

Representatives of Awareness of wallet Contribution and
g Money movement A .
social groups availability income balance
Bankers Cost limit Often they know how much |Balanced
. L There are no special Often they don’t know Often they don’t
University intellectuals .
restrictions know
. Money is, first of all, the | They know about the money |Balanced in second-
Small business entre- . . .
purpose of activity, the  |in the wallet and the cash ary education
preneurs ,
main value

The study showed that it is money that becomes
one of the means of adaptation, compensates for the
unbalanced relationship between the state and busi-
ness, and is a component of the entrepreneur’s image.
Even if there are no objective indicators of the prob-
lem of material shortage, there is a deterioration of the
morale of the intelligentsia. Its representatives under-
stand that they are dependent on the money received
from the state, that there is a growing tendency to limit
savings for a “rainy day”, and that they are cautious and
jealous of new financial structures and tools.

In addition, Chinese scientists and millionaires
are doing a lot of work on this topic. In order to
promote comprehensive economic and social de-
velopment in China in 2001, the state allocated

148.000 poor villages across the country. Each of
them has a specific plan to overcome poverty. By
the end of 2010, such plans were implemented in
126.000 poor villages, which is the majority. This
plan began to work in the poor villages separated
by the state, including the old revolutionary areas.

Chinese billionaire Zhe Ma commented on the
mentality of people with material shortages.

“Itis very difficult to meet the demands of poor
people. If you give them something for free, they
think it’s a trap. If you tell them that this is a small
investment, they say that it is impossible to earn a
lot of money. If you give them a financial offer of a
certain amount, they will pretend that they don’t
have any money. If new topics are offered, they are

22



THE LEVEL OF STUDY OF THE FEELING OF MATERIAL LACK IN A PERSON BY FOREIGN PSYCHOLOGISTS

worried about their lack of experience. If you tell Conclusion

them it’s a traditional business, they say it’s a thief. If In conclusion, it can be said that even foreign psy-
you tell them about opening a shop, they say there  chologists have not been able to fully solve these prob-
is no freedom. When you talk about running your ~ lems. Because people are different and their thoughts
own business, they say that there is no evidence of  are different. The possibility of changing every person
new business development. from a psychological point of view is very low.

References:

1. Aeiirexa O. C. OxoHOMu4eckas ncuxoaorus: yuebuuk.— CI16: sa-so CIT6I'Y, 2000.— 160 c. Moayab
S. DKOHOMMYECKas U [ICUXOAOTHYECKAS AAAIITALIHS).

2. Oxonommueckas ncuxoaorus / ITop pea. Y. B. Auapeesoir.— CI16: ITutep, 2000. Ixasa 4. O6mue mpo-
6AeMBbI IICUXOAOTHH ACHET.

3. Amnapeesa I. M. 3apybexHast corasbHasi IcuxoAorust XX CTOAETHS: TeOpeTUYeCKHe TIOAXOABL: Ydeh-
Hoe rmocobue aast By30B / I. M. Auppeesa, H. H. Boromoaosa, A. A. ITerposckast.— M.: Acniexr Ilpecc,
2002.- 288 c.

4. Maaaxos C. B. OcHOBbI 9KOHOMHYECKOH IICUX0AOTHH: Y4eb. mocobue / IToa pea. 3asopoxxuroxa M. B.—
M., 1992. Tema III. I'lcuxoaorust pAeHer.

5. OcHoBBI 9KOHOMHYeCKOH Iicuxoaoruu: yuebd. ITocobue / Ilop pea.a.2.H., mpod. B. M. Coxoannckoro.—
M.: A, 1999. I'aaBa 3. AeHbru: ICUXOAOTUYECKHE ACTIEKTBL.

6. AsrtonoMoB B. C. MoaeAb 4eAOBeKa B 9KOHOMHYECKOM HaykKe — M.: DkoHOMMYecKas mKoAa, 1998.-190 c.

7. Toay6esa E.B. BausiHue ypoBHs A0x0pAa Ha oTHOIIeHHUe K AeHbraM // ITpodeccroHaapHOe caMOCO3HaHMe
M 9KOHOMHYECKOe IoBeaeHne AnIHOCTHU: Tpyant I1I MexxAyHapOAHON HayYHOM HHTEpHET-KOHpEepeHIHH,
MapT-nioHb 2009 1. / 0TB. pea. M. FO. Cemenos.— Omck: usp-Bo “Ioaurpapmaeckuii earp KAH”, 2009.-
C. 126-140.

8. Xinhua News Agency: China prepares plans to combat rural poverty for the next ten years. November
30,2011 // URL: http://russian.people.com.cn/31516/7660618.html

9. URL: http://psihdocs.ru

23


http://russian.people.com.cn/31516/7660618.html

Section 2. General pedagogy

Section 2. General pedagogy

https://doi.org/10.29013 /EJEAP-23-2-24-27

Kurbanova Ulmasoy Usmanovna,
Phd., Associate Professor, Department of Pedagogy,
Bukhara State Pedagogical Institute, Uzbekistan

PEDAGOGICAL FACTORS IN THE DEVELOPMENT OF
THE MODERN EDUCATION SYSTEM IN UZBEKISTAN

Abstract. The article talks about the specific features of the organization of modern education

in Uzbekistan, reforms in the field of education, educational values and pedagogical experience of

Uzbekistan.

Keywords: independence, integration, criterion, cognitive, reflective, subject, person-oriented

education.

Introduction

Today, Uzbekistan has centuries-old rich peda-
gogical experience and certain traditions have been
formed in the process of education. This experience
requires a thorough analysis and development of
systematic pedagogical methods, since the market
economy now requires school graduates not only to
determine their place in society, the successful in-
tegration of Uzbekistan into the world educational
space, and the search for new educational methods.

In the years of independence, based on the real
needs of the economy and public life, great efforts
were made to modernize the system of higher edu-
cation in our country, introduce modern forms and
technologies of education, and improve the areas of
training specialists [11].

Decree of the President of the Republic of Uz-
bekistan dated October 8, 2019 No. UP-5847 “On
approval of the Concept for the development of the
higher education system of the Republic of Uzbeki-
stan until 20307 in order to determine priority areas
for systemic reform of higher education in the Re-

public of Uzbekistan, raising the process of prepar-
ing independently thinking highly qualified students
to a qualitatively new level personnel with modern
knowledge and high spiritual and moral qualities,
modernization of higher education [3].

Methods

Education in Uzbekistan is referred to as one of
the advanced areas based on “personality-oriented
education” This experience makes it possible to ac-
quire empirical and theoretical data, study them and
carefully analyze them, ultimately making decisions
on the development of education in our country,
and regulating scientific activity in this area [12]. Of
course, it is impossible to fully apply the educational
values and pedagogical experience of other coun-
tries in the education system of Uzbekistan. Each
nation has its own mentality, which directly affects
the system of general education, in connection with
the global trends of integration in the field of edu-
cation, such studies help different nations to better
understand each other [10]. Most socio-economic
trends in countries are of a general, global nature, and
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socio-economic changes in the world directly affect
the minds of young people.

Results

In order to understand how modern pedagogi-
cal concepts appeared, it is necessary to turn to the
pedagogical experience of Uzbekistan. At the begin-
ning of the last century, the opinions of educators
and scientists suggested that in training it is neces-
sary to take into account the individual characteris-
tics of a person. Therefore, A. Avloni emphasizes that
“if pedagogy wants to educate a person, it must first
of all study him thoroughly.”

It can be noted that at a certain historical stage
in the pedagogical sphere in all countries of the
world there were uniform laws. With the expan-
sion of production, it became necessary to in-
crease the social mobility of people, and education
required adaptation to such conditions. A number
of reforms were carried out in school education,
through which the processes of centralization of
management were strengthened. It can be noted
that at a certain historical stage, there were uni-
form laws in the field of pedagogy in all countries
of the world. With the expansion of production,
there was a need to increase the social mobility of
people, and education required adaptation to such
conditions. A number of reforms were implement-
ed in school education, through which processes of
centralization of management were strengthened.
Along with state educational institutions, private
educational institutions began to appear. Since pro-
tessional education appeared between general and
higher education, the opportunity for education in
educational institutions was created for the general
population.

A new task in schools was to implement the idea
of activating teaching methods promoted by peda-
gogy. Thus, a new system of organizing educational
work was introduced in schools, new methods and
forms of teaching were proposed. At the same time,
a number of problems related to the sphere of mor-
al education appeared [9]. At the same time, the

widespread dissemination of mass culture created
the problem of preserving and developing national
identity in the education system of Uzbekistan.

The structure of education in Uzbekistan consists
of several levels (preschool, primary, secondary, vo-
cational and higher, postgraduate education, out-of-
school education). As in the countries of the world,
education is carried out in several stages, and general
secondary education lasts an average of 11 years [1].

In particular, today the pedagogical system of the
developed countries of the world has a number of
unique features. One of them is that all educational
institutions (administrative units) located in a certain
territory have the right to create their own curricula.
At the same time, periods of vacation and periods of
study are determined independently. They may also
adopt their own educational rules [S]. In our opin-
ion, it is necessary to pay attention to this aspect in
the society of Uzbekistan. With a certain centralized
management structure, educational institutions can
be more independent. In such conditions, it will be
possible to achieve high results.

In Uzbekistan, pre-school and higher education
is not compulsory, as in many other countries, pre-
school and school education is compulsory. Children
receive education both in state educational institu-
tions and in private, religious and other institutions.
At the same time, foreign citizens are admitted to any
of the systems of additional.

The reformers also put forward a number of other
initiatives that can be successfully applied in schools.
It is proposed to pay special attention to the issues
of openness of the school, orientation of the educa-
tional process to the children’s world, involvement
in labor activity. Education, including social educa-
tion, is given more attention than education. Inde-
pendence is prominent and accountability is one of
the main principles. Activities in preschool educa-
tion are enlivened through games, wall newspapers,
classes; special classroom spaces are introduced in
schools for experiments, creative, intellectual and
cognitive activities.
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In recent years, attention has been paid to inclusive
education in Uzbekistan, and a special place is given
to the adaptation of children with disabilities in so-
ciety. The task of teachers is to eliminate factors that
prevent the full and effective participation of a certain
group of children in educational activities. If we turn
to foreign experience, including European countries,
we can note the heterogeneous principle of organizing
the education of children in traditional schools [13].

The main task in educational institutions is the
formation of practical experience in children and the
formation of their ability to make independent deci-
sions in overcoming life’s difficulties, to convince them
of their inner value, value and social significance.

Discussion

Thus, as a result of a number of reforms carried
out in Uzbekistan, the main concepts of pedagogy
were focused on the democratization of education,
taking into account the interests of the development
of the individual and society. Pedagogy focused on
the education of an educated and comprehensively
developed person. Also, a unique feature of educa-
tion is that there is a unified system of teacher train-
ing, but training may differ in different educational
institutions [8].

In the field of education, special attention is paid
to the problem of multicultural education, because
many nationalities and peoples live in this country.
Compared to other CIS countries, Uzbekistan is the
leader in terms of their number.

The content of educational programs of educa-
tional institutions, educational programs at all levels
reflect the society in Uzbekistan and are designed to
form multicultural competencies based on respect
for the individuality of children of any nationality.

Particular attention is paid to the admission of chil-
dren with developmental delays or physical disabilities
in special educational institutions for children with dis-
abilities. Various workouts are tailored to suit their in-
dividuality. Thus, each child develops at his own pace.
In these schools throughout the country, special atten-
tion is paid to the spiritual education of students, close
communication with parents, and care for the health
of the younger generation. In such schools, special at-
tention is also paid to the development of cognitive
functions. This teaching method also works well for
children with physical or behavioral disabilities.

Conclusion

Asaresult of the reforms, despite a number of ex-
isting problems, Uzbekistan managed to create one
of the best education systems in the world. At pres-
ent, the efforts of the country’s education system are
aimed at preparing versatile personalities who can
apply the acquired knowledge in practice. Group
work outside of school is common. The school itself
is thus closer to real life. In many educational insti-
tutions, education is important because it takes into
account the individual characteristics of the child’s
personality in an atmosphere of tolerance and mu-
tual respect.
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THE CONTENT AND ESSENCE OF SPEECH
COMPETENCE IN MOTHER TONGUE EDUCATION

Abstract. The pupils form their basic competencies such as communicative competences, the
acquisition of the state language and foreign languages, independent and creative thinking skills,
written and oral fluency as well as they develop the ability to apply the knowledge acquired in the
native language in the process of communication in general secondary educational system. This ar-
ticle highlights four main types of speech activities, which are acquired by teaching students in their
native language: listening comprehension, speaking, reading and writing skills.

Keywords: continuous education, the four main types of speech activity, listening comprehen-
sion, speaking, reading and writing actions, syntactically and stylistically correct assessment, gram-
matically correct word formation, speech-communicative, grammatical and general educational tasks,

student’s speech (listening, speaking, reading, writing) competence.

Introduction

To develop the spirituality of the young genera-
tion, to familiarize them closely with the rich history,
national values, traditions and literary and artistic
heritage of the Uzbek people, to develop the national
and universal values formed on the basis of national
traditions, holidays, and customs. Especially, it is en-
visaged to study concise and beautiful examples of Uz-
bek literature, important scenes of the historical and
cultural life of the nation, and the creative heritage of
representatives of the Uzbek people who contributed
to the world national culture. It is necessary to be able
to evaluate, compose a sentence and use the literary lan-
guage in order to determine the tone of speech in this
process, the correct pronunciation and correct writing
word forms, grammatically correct word formation, ap-
propriate choice of words in written and oral speech.
We need to pay attention how to form communicative
speech on the basis of linguistic, lingua-psychological,
socio-psychological and paralinguistic and general di-
dactic and specific methodological features of language
education at the primary and general secondary stages
of continuous education in language learning,

Materials and Methods

Students’ communicative competence and
language skills should be formed in each class
by applying four main types of speech activities
focused on listening comprehension, speaking,
reading and writing, where they will develop their
ability to exchange and express opinions indepen-
dently in various speech situations. In particular,
it is necessary to develop the skills of applying
the acquired knowledge of the mother tongue in
the process of communication. It is necessary to
use regularly modern information and telecom-
munication tools that expand the possibilities of
effective development of competence in working
with information in the teaching of sciences. It is
recommended that the student use mobile devic-
es (phones, tablets and other gadgets) to search
for and analyze science-related information from
various sources, and to develop skills for working
with information media while observing informa-
tion security. In the formation of self-development
competence, it is necessary to have universal hu-
man qualities, to love the country, to have legal and
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economic knowledge, to strive for innovations and
to make independent decisions based on acquired
theoretical knowledge, progressive and innovative
development in society. It is necessary to be aware
of changes and learn to use them in everyday life.
The formation of socio-emotional and civic com-
petences consists in acquiring knowledge about
civic duty, social and political development, emer-
gencies, and environmental problems, understand-
ing artistic and artistic works, and developing or-
ganizational skills in their preservation. However,
a number of current problems and shortcomings
are still waiting to be solved in the teaching of the
mother tongue as a science. We have analyzed the
following problems:

— Teaching of the mother tongue is focused
mainly on theoretical information, and
rather than improving the student’s speech
(listening, speaking, reading, writing) com-
petence;

— Some inappropriate grammatical topics were
chosen for the grades to teach mother tongue
in the cross-section of classes;

— There was no connecting the science of the
mother tongue with life, making use of the
rich opportunities of our mother tongue, and
teaching pupils in a meaningful, simple, and
interesting way;

— Some exercises and tasks in the textbooks will
not create interest, passion, inclination; en-
courage logical, creative, and creative think-
ing in students’ mastery of the topics;

— The interactive methods of teaching the sub-
ject of the mother tongue in general second-
ary schools, wide introduction of advanced
pedagogical technologies is not at the level
of demand;

— Scientific methodical support of mother
tongue science (textbook, teacher’s book, ex-
ercise book, multimedia applications, didac-
tic materials, etc.) is insufficiently developed;

— The improvement of methodical support of
teachers and pedagogues, distance-learning
courses for teachers and methodologists of
mother tongue and literature science have
not been introduced;

In fact, the quality of training of teachers, peda-
gogues, and personnel in the field of mother tongue
science in existing higher education institutions
does not meet today’s requirements calls for a radi-
cal revision of the teaching of mother tongue sci-
ence and updating it in accordance with the needs
of the times.

Results and Discussions

Native language not only teaches lexical and
grammatical norms, but also serves to develop the
potential of students to listen and understand, read
correctly, and apply orthographic and orthographic
norms. For the logical, critical, creative thinking
of the student, special attention is paid to reading
comprehension in mother tongue classes. A stu-
dent who mastered his mother tongue satisfactorily
learns other subjects. A student with perfect read-
ing literacy can think logically, critically, creatively
by reading the texts studied in other subjects, and
the ability to apply the knowledge gained in life. In
addition, one of the main tasks for the teacher is to
adapt the practical tasks designed to work with texts
that meet the requirements of the international as-
sessment programs (PISA, PIRLS) aimed at form-
ing the student’s logical thinking, practical skills,
comprehension skills, analytical, critical thinking
skills as well. Communicative competence is the
ability of student’s performance in his/her native
language, understanding the opinion of others, be-
ing able to express one’s opinion in oral and written
form correctly and fluently in accordance with the
speech conditions;

General competences developed in language
and literature subjects in school graduates (require-
ments for graduates of general secondary educa-
tion):
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Speaking skills

be able to speak fluently in various speech situations, following the standards of the Uzbek literary language

be able to prepare a speech on the topic and to present it, to present the thoughts and ideas within the
topic in the form of a presentation

participate in discussions, summarizing opinions and being able to react

expressive recitation of an artistic text from memory, being able to use tone, intonation and stop (pause)
appropriately

Writing skills

be able to express one’s thoughts and feelings correctly, consistently, following the rules of spelling, punc-
tuation, and style, as well as write information according to the requirements of the specified volume

be able to write texts for different purposes and for different students, in particular, to be able to convey
written information about a certain thing/event

to organize and summarize materials, to be able to write opinions and arguments based on details

be able to use expressive means in order to increase the effectiveness of written speech

be able to use vocabulary and grammatical tools correctly to ensure the consistency of the text and increase
its level

compliance with spelling, style and punctuation standards

Reading comprehension skills

being able to read fluently and expressively, distinguishing the style of the text;

being able to comprehend how the language is used in the text, in particular, the meaning of each word,
phrase and sentence form, why this particular word, phrase or sentence is used, the structure of the text
and its components to be able to understand the function of means of transportation;

to determine the contribution of idioms, proverbs and aphorisms to the text

Able to find the appropriate title(s) for the content of the text

be able to determine the author’s point of view on the text object

draw a conclusion, be able to connect the conclusion to the event given in the text

be able to know the purpose of the writing of the text, for which category of reader it is intended, in what
context it was written, and to be able to apply this knowledge to better understand the text.

Listening skills

be able to listen and understand monologue speech and conversation

be able to identify the details mentioned on the subject of live speech and audio text

being able to understand and answer the questions

understand the difference between interrogative sentences, indicative sentences, exclamatory sentences
and sarcasm

be able to express the information given in the audio text in different forms, in particular, in the form of a
table, drawing, graphs.

be able to recite audio text orally and write it down in texts

to make conclusions based on what was heard and to be able to support the conclusion with evidence

be able to distinguish the tasks, opinions and views of the parties in dialogic speech and conversation;
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In native language education, the orientation
of theoretical knowledge of linguistics to work
on speech competences of a practical nature and
subordination is determined as a leading principle.
In the education of the Uzbek language, foreign
experiences approached creatively and critically,
rich experiences in the history of our national
pedagogy and advanced experiences were created
in our country. A strong integration of modern
digital technologies and educational technologies,
distance education programs are organized based
on modern information and communication tech-
nologies.

Conclusion

Based on the results of methodological research,
a new generation of textbooks will be created based
on educational programs that provide for the com-
bination of mandatory and variable components,
where the development of independent creative
abilities of students is a priority. Methodological sup-
port that helps in theoretical and practical mastering
of educational materials: auxiliary educational tools
(dictionaries, dictionaries, text collections, multime-
dia, mobile applications, etc.) are created. Existing
problems in practice are solved based on the results
of methodological research and scientific research.
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preparation of teachers of fine art, which is based on the development and implementation of the

professional training of the professional training.
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cal advanced.

Introduction

Fine Arts teachers are perfectly mastered in the
clear appearance of the world, is the first pedagogical
phase in preparing them. To illustrate the creature,
every pedagogical teacher should have drawing skills
and to work hard without it.

Our society is expected to create new textbooks,
to improve the processes of international assessions,
and the development of interdisciplinary integration,
and to achieve new results through the Steam pro-
gram. It is important that Fine Arts will learn from
the previous days of their professional career. This
requires more creativity, good knowledge, the high-
est skills.

The study learned the work of Uzbek, Russian and
foreign scientists, artists, artists, artists, theoretical
views and methodological knowledge in publishing.

The main task of fine arts includes the formation
of knowledge and skills caused by the study of mas-
terpieces in young people. He envisages the student’s
ability to know and use them properly [1, 7].

At the same time, foreign art teachers must
have enough knowledge, skills and creativity teach-
ers from pumping (graphics). It is well known that
pumpets are also characteristic of the mastery of fine
arts as a special art form. Practical artists and teach-
ers who know the secrets of the pencil well will be
able to do their thoughts as soon as possible, as well
as more clearly. It is no coincidence that one of our
scientists is “the description means observation, cre-
ation, invention [2].

Pinters are required to perfect the secricing of
the prospective figurine teacher first, the basis of fine
arts, the following:

— Fearing information about the arts of the
graphs;

— Materials used in pencils, rules and guidance
of their preparation;

- Facilities of painting work from Natura;

Knowledge and theoretical concepts of the laws
of personal contraction in the pump;

— The penal situation is compositional;
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— Experience and skills of the work in the
pencil;

— Pumplife contains a number of goals and
objectives, such as ways and methods of
shaping work with a pen [2, 14].

The words of the Great Miceleldjelo Banorato
are the pensioner is the highest point for each fu-
ture pictorial and source of sculptures and the root
of all subjects.

In order to train the talented pictorial art teacher,
we need to learn:

— Comparison the ratio of knowledge to see the
objects of its own aspects;

— ageometric form, geometric form, structural
structure of items described, clearly reflection
on the form of appearance;

— Singchikovlik, drawback during illustrating
items:

— It is known that educated knowledge, skills
and competencies can gradually apply the
knowledge, skills and skills.

In this regard, the Italian scientist and great artist
Leonardo should be: “If young people want to sci-
ence and test themselves in fine arts, they must have
perfectly know drawing”.

Materials and methods

The following views on the great artist and scien-
tist, Leonardo of the Awakening Time, in the form of
the pen icon, were placed on the same time, as well
as the following opinion. The pedmetium is like a
mirror that reflected in knowledge.

Russian famous artist K. P. Creditov, who created
the first half of the 19" century, said he should be
known to draw the painting, as it is necessary to find
a picture to be an artist, because of pencil art.

Russian artist and pedagogy, historical, genre and
portrait artist Young artist and educators “The sci-
ence becomes art at its own high spot”, “cannot see
the forms Anyone can not draw the line properly”.
“As long as the subject is and how it appears to our
eyes’, and it should also be represented as well as its
“view” and “essence”.

Russian graphics, sculptor A.A.Aneenna is
closely linked to young students with the basics of
your pencil and paint.

In the late 19" century, E. Arrepin from artists
who contributed to the development of Jobkhon art
and culture. The words “Betnim is the best drawing
from natura” is the most true school”.

In Pedagogi K. Nughangi K. Nughogi K. Nu-
gogogi K. Saksinov said it is the basis of the profes-
sional skills, in the first phase of the pencil, we use
mainly lines in the first phase of the pencil. We find
a composition using a line. The subject and form of
the subject through lines is determined. The spatial
environment will also be built through lines, and dif-
ferent facilities will be placed in this environment.
With the help of strips, we analyze the structure of
the subject, ie the design of things, TON is the fea-
ture of the form under the term — The. In this realm,
the tuus in the pump is performing several functions.
It is when modeling the shadow and light of the
shape, the surface of the silhouette. It is important
to show the subject of hungry changes. Indeed, the
future teacher of fine art will be able to skillfully ap-
ply the line and tone (ton) during its creative activity.

Leonardo da Vinci, Rafael Santi, Renato Guttuzo,
Pablo Picasso and others added his contribution to
the development of fine arts. They have enlightened
the inner world, philosophical opinion in illustrating
the works of their creatures.

The forensic foundations of the future and teach-
er of fine art should be obtained in the knowledge
and creative activity of the theoretical foundations
of fine arts.

The term “composition” is derived from the Lat-
in, meaning that the structure, merger, connection.

Result and discussion

A prospective Teacher of Future Aynician
should reflect his psychiatric experiences through
the creative composition, reflecting them in the
work, and to encourage his world. At the same time,
it is important to illustrate every images in a series
of harmony.
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The work describing the coloring serves the real
state of view. Colors in fine arts are divided into two
types (see Figure 1).

Basic colors

= -

Includes hasic colors
(red, yellow and blue colors)

There are chromatic and sibling of colors in color
skills. The word chomatic is derived from Greek, in-
dicating the concept that the word apricot is color-
less [3,27].

Derivative colors

Additional colors
(by mixing colors with each other)
include the resulting smudges

Figure 1. Types of colors into species

Scientists such as Bryeleski, Pero Delia Fran-
cesco, Leonardo Da Vian, has provoked artists, who
lived during the awakening, was the first to move on
the point of view while making an image during the
Perseceptive apparatus and developing laws on this
came out. This will help you understand the Perspec-
tive for the future of a pictorial artist.

The teacher of the upcoming fine art teacher
strengthened the knowledge of plastic anatomy using
Perspective Rules and laws. Awakening period is the
XV-XVII centuries development period of science
and art. During this period, the theory and practi-
tioners of sciences such as ratios, anatomy, color sci-
ence, are in the spotlight. They relied on the achieve-
ments of the subjects such as optics, mathematics
and anatomy in their theoretical and practical work.
The artists of this period worked with the bodies of
the dead to study anatomy in-depth [4, 20].

The famous scientist, artist and sculptor Lorensto
Gibertiis not to be, but the knowledge of their knowl-
edge of anatomy The “campaign teachers will serve as
the basis for creative work during creative work.

It is the first great researcher in the Italian art-
ist and the sculptor Antonio Da SaistAno plastic
anatomy.

It is known that Andrey Verocketion of Flori
Daonardo is the first teacher of Leonardo Da Vainti.
He uses His dead to use the image of the dead in the
future of human awareness to his disciple, he will be
the basis for his future artist and sculptor.

Scientists such as Perceaese Delia Francesco, Tran-
sa Daan Vian, Alberardo Delya, who lived during the
period of awakening, proved to be the first point when
making an image during the Persectorate apparatus,
Laws have been developed. This will help you under-
stand the Perspective for the future of a pictorial artist.

The prospective pictorial teacher represents the
geometric structure of the bodies and the appearance
of the composition as in a specific nature situation and
by light and shadow. An example should reach the re-
tardation of the lighter genre, to change the roof of the
light, the locosity of material, curves, or plains.

It is also planned to know the various selection
of educational and technologies to ensure reason-
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able selection of modern pedagogical techniques,
modern pedagogical technologies as professional
compositions, modern pedagogical technologies
to ensure the national mentality of methods and
technologies.

The implementation of artistic education from
future teachers, the training of children in various
types of educational institutions, the theory and
modern knowledge of various art systems, skills,
and skills and skills in artistic activities The skills of
capacity to transfer the basic knowledge to the stu-
dents, the ability to solve the issues related to them,
various geometric proximates, natural products and
miconomic surfaces, and drawing orientation meth-
ods, natural products and geometric surfaces, and
their drawing. At the same time, these drawings are
teaching to teach, analyze them on the basis of the
state standard, analyzing critical, creative and inde-
pendent mediation.

Conclusion

The concept of fine arts in improving the struc-
ture and nature of the educational and educational
teacher of the future Fine Arts Teacher is an impor-
tant factor.

The concept of fine arts: “The purpose of the
educational subject of fine arts in higher education
institutions is a perfect person,” said the perfect man
will be aimed at shaping his art culture” [5, 27]. In-
tegrated these goals and objectives, it is possible to
interpret it as follows. Hence, regardless of its psy-
chological development, in secret, in secret, the pur-
suit of anything will be interested, or in other words,
there will be a talented and talented buds, identify
them and develop. This process is complicated.
These complexity shows that fine artistic science is
separated from other subjects. Because the basis of
the subject of fine art is to know the world, correctly
describing it.
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Abstract. This article is aimed to outline the application of Content and language Integrated
Learning (CLIL) with freshman students at university which directly has a connection with Math
and IT. A good knowledge of a particular science, in my case it is Math, could have a great impact
on a student while learning a language. In fact, that background intelligence is often missed in the
consideration of applying it when planning a lesson. However, it could be an effective push of knowl-

edge to revise a particular topic in completely different languages. To be able to integrate language

learning and prior student experience, both language instructor as well as content teachers should
comprehend the basic knowledge of a combining subject and theories behind CLIL.
Keywords: Integration, Critical thinking, Math, CLIL, teaching strategies, language learning,

mathematical reasoning.

Inroduction

A successful individual is distinguished by the
way he or she thinks rationally, which is essential for
everybody regardless of what they do for a living.
Thinking logically allows you to cope with large ob-
stacles far faster than simply following algorithms or
solving problems in a traditional manner by breaking
the problem into parts, thinking about each one sep-
arately, and eventually summarizing all the answers.
Doesn’t that sound routine, monotonous, and time-
consuming?

Instead of performing large calculations and
comparing procedures before finally determining the
best solution, you might combine some processes
to bypass comparable repeating ones or even cancel
them altogether. This style of issue solving is known
as critical thinking. The only method to develop your
thinking is to increase your logical attitude.

The concept of subject integration has been
closely examined in the academic literature, as evi-
denced in the publication “Elements of Integration
in the Classroom”. The aforementioned source pres-

ents a well-defined interpretation of integration as
the process of effectively coordinating, blending, or
amalgamating distinct components to establish a
functional, unified, and harmonious whole. McNeil
(1985) posits that curricular integration not only
enables students to recognize the links that exist
amongst concepts and procedures within a particular
discipline, but also facilitates their comprehension of
the interconnections between ideas and processes
that are present across diverse disciplines, as well as
in the broader external environment beyond the con-
fines of the academic setting.

In addition, integration advantages are com-
monly discussed in the systematic approach for
implementation of STEAM education in schools.
It values the following characteristics of combining
two subjects.

Combining subjects reduces workload as stu-
dents can learn similar themes together. Curricu-
lum overload is a common complaint from teachers,
pupils, and parents. Working together and integra-
tion makes things more coherent and compact. Fur-
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thermore, students can focus on one topic deeply.
Integration is project-based learning. Learning be-
comes interesting and practical, with motivated
students working as a team and utilizing ICT. The
teaching methods are engaging, active, and simi-
lar to real-life context. Teachers have more time to
work individually with learners during project-based
learning. Students can focus on their interests, use
past knowledge, and develop personally. Integration
across subjects allows students to create unique and
meaningful learning experiences. Better memory re-
call, practical application, and versatile knowledge
transfer. Valuable skills include creativity, critical
thinking, and collaboration. Integrated studies are
effective in developing multifaceted expertise in stu-
dents and teaching them about the importance of
interrelationships in the real world.

The present discourse highlights the assump-
tions and analyses associated with a personalized
approach towards a specific subject, as exemplified
by the discipline of Mathematics through the ensu-
ing concepts.

Asitis pointed out in the article devoted to criti-
cal thinking by N. Sumarna, Wahyudin and T. Her-
man the construction of learning is a more teacher-
centered response to the condition where students
only receive the information without considering
their ability to think. It has undercut the ability of
students in an effort to do the analysis and synthesis.
The main principle of learning is to provide a great
opportunity so that students can develop the abil-
ity to think and manage this capability so that there
is meaningful learning. One type of thinking skills
and become the focus of this research is the ability
to think critically.

Math abilities have long been considered as the
most practical and rapid technique to increase stu-
dent reasoning skills by researchers working on topic
integration in language learning.

The authors Su, H.F,, Ricci, F.A., & Mnatsakanian,
M. (2016) express their outstanding ideas in the
Mathematical teaching strategies: Pathways to criti-

cal thinking and metacognition. Journal of Research
in Education and Science (IJRES) with the follow-
ing: The sharper their critical thinking skills, the bet-
ter mathematical students are able to solve problems
and to formulate arguments by drawing on a wide
base of knowledge. When teaching mathematics op-
tions for solving problems or during computations,
teachers can assist students by expanding those math
reasoning skills associated with advanced mathemat-
ics, which require a higher level of thinking, critical
thinking or thinking about thinking (often referred to
as metacognition). Thus, instructors should provide
more options and activities that would allow students
to challenge present concepts and allow them to con-
tinue expanding their mathematical abilities. Coop-
erative learning and metacognitive training enhance
mathematical reasoning. Although metacognition
has been defined simply as thinking about thinking, a
better understanding of the definition of metacogni-
tion is as follows: higher order thinking that enables
understanding, analysis and control of one’s cognitive
process, especially when engaged in learning.

The evidence of the methods being applied while
learning a language at school and university levels
indicate that Integration of math skills in language
classes is a great option to raise student mindset. It
can be used in vocabulary exercises or while explor-
ing language rules through mathematical concepts.
For instance, teaching the concept of fractions can
be a great opportunity to teach students about half
and one-third in relation to language concepts such
as subject — verb agreement and tense agreement.

The further exploration involved the usage of
mathematical activities and problem-solving exer-
cises to help students practice their language skills.
For example, reading comprehension exercises were
designed in such a way that involve calculating per-
centages, graphing data or solving problems. Math
games that require students to use language skills to
play, such as Scrabble or Bananagrams, where stu-
dents need to form tiles with letters were a new solu-
tion for student language intelligence enhancement.
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The main difference between people and artifi-
cial intellect is that the last one needs code which
has a sequential digital logic circuit been installed
to find a solution just in one way, if you want to find
the other ways of calculating, your online calculator
should have had other codes to be installed in. To
make it easier to understand you should write each
way of solution as a code by formulas and circuits
into the compiler to find the easiest or suitable one.
Comparing all the results you could find the perfect
key to your problem, but it takes a lot of time and the
way you found to find a correct answer to one ques-
tion, could be incorrect to another one.

However, if your skills of sorting and creating
new solutions are good enough, you will not need
any kind of schemes, you will generate your own
ones! This is the beauty of human brain work. It
may generate a whole universe of unique solutions
in an insanely short period of time. The only thing
you should do to level up your brain thinking process
is using your logical mindset as often as possible. In-
side all your new solutions out on a paper, challenge
yourself and keep those skills grown.

Most universities offer critical thinking classes
or extra lessons to help students prioritize the most
important subjects and relieve the studying pro-
cess. Instead, I had a more powerful suggestion to
improve their language skills as well as increase my
students’ critical thinking skills, especially with those
who study at math related faculties. I got an advan-
tage from their math skills and the opportunity that
they were at initial steps to acquire language. I could
develop their ability to learn a language using num-
bers, formulas, and simple lectures on math which
we used to discuss for hours. It definitely resulted in
better performance both in English and math classes.

In the following paragraph I will share one of my
math reasoning exercises which had a great effect
on students’ understanding of sentence structure in
English. I should say that students came to a final
conclusion after long discussions and arguments.
However, their reasoning skills in English leveled

up greatly not only in English sentencing but also
their brain analysis showed practical results. When
coming up into detail this exercise will help you to
focus on one subject, think more deeply and open.
To think openly you should remove all the rules of
regular thinking.

I suggest moving to a more practical part of my
research. Initially, it is suggested puzzling out how
the mathematical combination of randomly chosen
numbers works.

For example, you have got only three cards with
different numbers, let them be 1, 2 and 3. And you
should combine as many different three-digit num-
bers as possible using only these cards. The first deci-
sion is just combining numbers, and counting all the
result ones. Let’s do it:

123 132
213 231
312 321

The answer is you can generate only six different
three-digit numbers using them.

However, it can be done by using critical think-
ing: as we need to build a three-digit number, and we
have three numbers, as the first number we could use
each one, so we have three options (op), op1 = 3. The
next step is generating the second number, and now
we have only two options, because we have used one
before, so op2 =2, and the last step is generating the
last number, and you have got only one option left.
Because you have used two ones before, so op3=1;
The amount of generating numbers will be by mul-
tiplying the number of your options:

oP = opl*op2¥op3 =3*2*1=6

As you can see, both ways lead us to similar re-
sults. It seems that the first way is much easier and
faster than the second one. But trust the process.
Imagine that now, you have 6 cards, and you have
to generate as many three-digit numbers as possible.
Let the cards be numbered 1, 2, 3, 4, S and 6. Fol-
lowing the first way, you should write down all the
combinations:
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In case you are not tired by generating the num-
bers, you can continue counting digits, as the result
you will find out that you had generated 120 ones.
That one took more time, right?

Alternatively, what about doing it by using logical
mindset: So as generating a first number you have got
six numbers as an option, so op1 = 6; the second one
could be generated using only five ones, because you
have already used one, so op2 = S; and the third one
could be generated using only 4 numbers, so p3 =
= 4. So, we have found out the amount of our three
options, let’s find out how many options do we have
in common: op = op1*op2*op3 = 6*5%4 = 120

The result is the same, but application of the second
method saves much more time. And most of the prob-
lems in your life are not as little as the first example,
they are way bigger and intricate. So, you need to use
logic to save your own time and make your life easier.

At long last, you can contribute a little to the in-
tegration of this approach while learning a language,
in the example of English.

For example, you are teaching your students to
combine new sentences using nouns, verbs and ad-
jectives. And you have cards with nouns, verbs and
adjectives. There are three cards with three different
nouns, two cards with two different verbs and three
cards with three different adjectives. Let them be:

bird beautiful sings
person clever draws
fairy kind

The question is, how many students will be in-
volved to exercise, if each of them combines one sen-
tence using these cards. The sentences should not
repeat. Let’s count it using the first method:

Beautiful bird sings Beautiful person sings Beautiful fairy sings
Beautiful bird draws Beautiful person draws Beautiful fairy draws
Clever bird sings Clever person sings Clever fairy sings
Clever bird draws Clever person draws Clever fairy draws
Kind bird sings Kind person sings Kind fairy sings
Kind bird draws Kind person draws Kind fairy draws

Counting the number of generated sentences,
you will know that only eighteen students could be
involved in the activity and write down their own
sentence on a board. Using the second method we
will get the answer without so much paperwork:

It can be seen in the following example, we have
three types of choices: noun, verb and adjective.

As a noun we can choose each of three cards, so
opl = 3, as a verb we can choose each of two cards,
so op2 =2; as aadjective we can choose each of three
cards, so op3 = 3; The total number of generated sen-

tences is p = opl¥op2*op3 = 3*2*3 = 18. As you can
see the result is the same. But using the second ap-
proach is much easier.

You would probably ask me how to use this meth-
od while teaching English. Here is one of ways:

You have just taught students how to structure
a simple sentence. You would like each of your
students to write their own generated given words
sentence. You have 30 students, and have already
given them 3 verbs and 4 adjectives. Ask your stu-
dents how many at least nouns you should give
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them so that everyone could generate their own
sentence.

Let the number of nouns be x, then the number
of possible generated sentences should be more or
at least equal to 30:

3%4%x2>30
Then using math, you can find out that
x>30/(4%3)
x>30/12
x=>2.5

Thus, it means you should give them at least 3
nouns

In conclusion, there are no ways of avoiding the
cons of a particular approach while implementing
it into a learning process. The practicum of likewise
classes showed partial student engagement and

demonstrated failure in math calculations. Another
disadvantage is that opponents of this approach are
always ready to collect counter facts that language
should always be about a language in initial steps to
acquire it. Finally, it can slow down the velocity of
language learning, it could make the language pro-
ceed in long-term memory, though.

On the other hand, students who are ready to
puzzle their brains, are not scared of calculationsin a
learning language, moreover, they contribute alot to
group work. The most essential feature of math skill
application into language learning is that it makes
students think carefully and generate sentences
which would not allow repetition. Consequently, it
leads to a vocabulary boost and better comprehen-
sion of all language domains.

References:

1. Elements of Integration in the Classroom as following. URL: https://www.edu.gov.mb.ca/k12/docs/

support/currconn/definitions.html

2. McNeil, John D. Curriculum-A. Comprehensive Introduction. Third Edition. — Toronto, ON: Little,

Brown, 1985.

B w

N Sumarnal, Wahyudin 2, T Herman. The Increase of Critical Thinking Skills through.
Mathematical Investigation Approach, J. Phys.: Conf. Ser. 812012067, 2017. — Page 1.

5. SuH.F, Ricci F. A., & Mnatsakanian M. Mathematical teaching strategies: Pathways to critical thinking
and metacognition. Journal of Research in Education and Science (IJRES), -2 (1).2016. - P. 190-200.
6. Systematic approach for implementation of STEAM education in schools, Guidelines for integrating

different subjects.

40


https://www.edu.gov.mb.ca/k12/docs/support/currconn/definitions.html
https://www.edu.gov.mb.ca/k12/docs/support/currconn/definitions.html

REQUIREMENTS FOR STUDYING SCIENCE IN"ADAB-UL-MUTA'LLIMIN"TREATISE OF NASIRIDDIN TUSI

Section 4. History of education and pedagogy

https://doi.org/10.29013/EJEAP-23-2-41-45

Izbullaeva Gulchekhra Valerievna,
Docent of the Department of Pedagogy,

Doctor of Education (DSc)
Bukhara State Pedagogical Institute,

REQUIREMENTS FOR STUDYING SCIENCE IN
“ADAB-UL-MUTA’LLIMIN” TREATISE OF NASIRIDDIN TUSI

Abstract. In this article, the ways of acquiring knowledge and the duties of the teacher and the
student are presented in Nasiriddin Tusi’s treatise “Adab-ul-muta’llimin”. The content, essence, meth-
ods, and means of education of students are analyzed in the treatise. Also, this article highlights the
organization of independent education of students and youth and the improvement of spiritual and
educational outlook and thinking. For this purpose, the pedagogical analysis of Nasiriddin Tusi’s
treatise “Adab-ul-muta’llimin” is given as an example of the works of Eastern thinkers on the educa-
tion of a well-rounded personality. This serves to reveal the essence of teacher-student activity in the
educational process, to enrich the effectiveness and quality of education. The article includes the
scientist’s opinion about acquiring knowledge at an early age, the teacher’s attitude toward lessons
and students even the time of starting learning along with some instructions about how to motivate

and support students which is very important for the modern education system.

Keywords: ways of acquiring knowledge; the essence of knowledge; duration of education; size

and order of lessons; content of education; methods of education and training.

Introduction. For centuries, the principles,
patterns, and content of education and training
have been at the center of attention of scholars.
An assessment is given of the activities of teach-
ers and students who are participants in the edu-
cational process indicating the ways of obtaining
knowledge. Particularly, the student is subject to
certain requirements for obtaining an education.
An example of this is several works and pedagogi-
cal views of thinkers of the Eastern Renaissance
and other scientists who lived in the Middle Ages.
For example, Nasiriddin Tusi, the 13"-century en-

cyclopaedist created his great works in the field of
education and teaching.

Literature review. Nowadays, the role of Na-
siruddin Tusi's spiritual and educational heritage
in modern development, and its importance in the
development of human thinking are discussed and
researched by scientists M. Agatehrani [ 1], R. Deniz
(6], H. Dadashi [3], H.B. Sayed [4], P.M. Hossein
(7], V.M. Amin [2].

In Tusi’s treatise “Adab-ul-muta’llimin” (“Educa-
tion of the Learner”) consisting of 12 chapters, he fo-
cused on the content, essence, methods, and means
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of education of students. In the first chapter of the
treatise “On the Essence and Virtue of Science”, the
wise saying is quoted, “The best science is the study of
the situation, and the best action is the manifestation
of the (achieved) result” [, p. 16], and it is also said,
“The essence of knowledge is a quality that is obvious
to those who are involved in science” [, p. 18].

Research methodology. The scientist emphasiz-
es “learner [disciple] should be in difficulties, work
with all his strength, not waste his life in useless things
in the mortal and meaningless world, not indulge him-
self due to greed, and be far from grudge and should
be free from arrogance” [S, p. 18]. First of all, “the
learner (disciple) chooses the best of the sciences, the
ones he feels the need for in religious affairs, and then
he feels the need the sciences for gaining wealth” 5,
p- 18] comments on. In addition, “a student learning
science must be diligent and persistent” [ 5, p. 19], he
says. “He should spend his youth and the blooming
days ofhis youth” [5, p. 19], and especially, “strength
and health are necessary for a learner of knowledge
so that while studying knowledge, his thoughts and
comprehension are clear” [ 5, p. 19], he says. More-
over, the scientist said to those who look down on
the study of science, “there is no good reason why a
person who is physically and mentally healthy should
not study science” [ 5, p. 20], he says.

In the seventh chapter “About the period of edu-
cation” in the brochure, it is said that “the period of
learning is from the cradle to the grave. The best times
for studying in this period are the early years of adoles-
cence, the time of dawn, and between the two evening
prayers. All the indicated times should be taken into
account. When you get tired of one science, you should
be busy with another science” [ 5, p. 20], he explains.

In addition, the scientist expresses his views on
the teacher’s responsibility in organizing the educa-
tional process. For example, “The field of knowledge
is chosen not by the student, but by the teacher be-
cause the teacher gets the necessary experience in
this regard during the process of “Teaching” (“in-
terpretation”, “explanation”, “tafsir”, “discussion”).

The teacher knows very well what is necessary for
everyone and what is suitable for everyone's nature”
[S, p. 20], he says, and in the fifth chapter “On the
beginning, size, and order of the lesson” of the trea-
tise “Teachers choose small texts that are better un-
derstood and remembered [for students]. After alot
of reading and repetition, it is necessary to move to
a new lesson” [S, p. 21], he says. And in the eighth
chapter “On Compassion and Advice” he says that
“A teacher should make an effort so that his student
becomes a scientist in his time. To be superior to the
scholars of the world, he should show mercy to his
students” S, p. 21].

In the fifth chapter of Tusi’s treatise “On the begin-
ning, size, and order of the lesson” it is stated that “the
lesson should be started on Friday evening” [ 5, 21 p],
and when it comes to its size at the beginning of the
lesson, “the size of the lesson (for the student) should
be such that (the student) can repeat it twice with
pleasure and gradually. This is also the case when the
lesson is long and there is a need to repeat it ten times,
because (the student) gets used to it and continues to
repeat it with great effort”. (About this) “A lesson is a
word practice is- a thousand” [§, p. 21], he says.

Tusi emphasizes that a student learning science
should prepare himself, know the limit of repetition,
and work tirelessly until he reaches this limit. At this
point, “(Student) should repeat yesterday’s lesson
five times, the next day’s lesson four times, the previ-
ous day’s lesson three times, the previous day twice,
and finally, the previous day’s lesson once” [ 5, p. 23],
and “this is the lower and upper limit of memoriza-
tion and repetition” [S, p. 23],— specifies. The sci-
entist elaborated on the method of repetition in the
student’s achievement of enlightenment and said,
“(Student) should not be afraid of repetition, lesson
and repetition should be done with full strength and
activity. He should not tire himself by repeating (the
lesson), (because) the (best) of things is the middle
state. (Student) should continue studying from be-
ginning to end in learning science” [S, p. 23], he says.
About the method of memorization, Tusi said that “a
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person advised his son to memorize something from
science every day, it will gradually rejuvenate and in-
crease knowledge quickly” [, p. 23], -he believes.

It is necessary to start the lesson with something
closer to (the student’s) comprehension. A student
should not write what he does not understand. This
condition exhausts him, weakens his mind, and takes
his time. (The student) must try to understand, think
and learn from his teacher through a lot of repetition.
If (the student) reduces the lesson, repeats a lot, and
understands, then he will perceive and understand.
At this point, the scientist quoted a wise saying: “It
is better to remember two words than to hear two
pages of text” [ 5, p. 21], he says.

The scientist says that mutual question-and-
answer and discussions are necessary for a student
learning science, and “Argument and discussion are
mutual consultations that reveal the truth” [, p.
21], as he defines. In his opinion, mutual questions
and answers are more useful than unknown repeti-
tion, because at this time additional knowledge is
imparted along with repetition. In this regard, the
following: “One hour of question and answer is bet-
ter than one month of repetition” [ S, p. 22] quotes a
wise word. “But a person of healthy nature and jus-
tice should refrain from arguing with a person of bad
nature, [ because] his nature is hidden, his morals are
aggressive and he takes the attitude under his influ-
ence” [ S, p.22], advises and “if you understand, you
will perceive” [ S, p. 22], strengthens his opinion with
the wise words. The scientist said, “Before speaking a
word, itis necessary to understand it so that the spo-

ken word is correct. Indeed, words are like bullets.
Before saying a word, it is necessary to understand,
so that when you say it, you hit the right target in the
method of figh (figh method)” [S, p. 22], he says.

The scholar, while distinguishing the educational
subjects that make up the educational content of stu-
dents, says that “(Student) should not be engaged
in anything else, he should not give up figh, hadith,
tafsir, and the Qur’an”. Tusi also defines educational
tools that play an important role in the educational
process. He said: “The only way to gain benefit is that
[the student’s] ink pen should always be with him to
write down the useful things he hears” [S, p. 23],~he
says and “The student should improve the quality of
the writing while writing, not to write densely and
small, if necessary, refer to the margin...” [5, p. 23],
he says. And “(Student) should carry a notebook
with him just in case to study. ('This is related to this)
who said: “Whoever does not have a notebook in his
hand, wisdom does not have a firm place in his heart.
(The student) should have a white notebook and an
inkwell with him so that he can write down what he
hears” [S, p. 24] - he says.

Analysis and results. From the above-men-
tioned points, it is clear that in the implementation
of the activity criteria of continuous education and
training, the oral education method is the leader, and
as aresult of the methods of education in the form of
conversation, example, model, a pedagogical effect is
shown to the students. Below is the classification of
educational and training methods in the pedagogical
activity of the scientist (see Tables 1 and 2).

Table 1. — Classification of teaching methods

Ne Method Content

Explanation

2 3

4

method “Spelling®
you hear

Listen, write, and repeat what

Gradually repeat what you read, memorize and
record

2. |amri ma'ruf,

hukmu taklif

Teaching “rajaz” first, then
“qasida’;

To memorize words, wise words, instructive
verses, to learn

3. |Method “Tadris”
(“comment”,

To clearly state the final goal
and to say the word gracefully.

— understanding the content of education
through discussion and argument;
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1 2 3

4

“« . » €« J-
explanation”, “dis- ,
words, don’t say nonsense

cussion”) method
words.

Don't say too short or too long

— tafsir (interpretation), tashbih (simile), tad-
bir mano (perception of the meaning);

4. |method “Figh”

starting the word with custom
and comparing traditions, ex-
plaining it with cause and effect.

- finding the cause based on the symptom;
— revealing the essence by giving the reason;

Table 2. — Classification of educational methods

sion

Ne Method Content Explanation
1. [|fazlu hunar role model, example, practi- |arousing hatred for bad habits and bad deeds,
(a noble craft) cal work, experience, profes- |giving examples of the opposite, revealing the

essence, giving advice, apologizing, setting an
example, taking lessons

2. |fazlu danish
(Wisdom)

advice, wisdom, instruction

Explaining the essence, teaching-getting used

to it, training; to teach the students the essence,
that is, self-awareness; surprising the listener by
using powerful words; giving the student exam-
ples from life stories and relying on symbolism;

3. Encouragement
cation, promotion

Appreciation, praise, glorifi-

It was carried out by the king and his servants,
teachers, and parents;

4.  |Punishment Reprimand, silence, and
severe punishment only in

some cases

It was carried out by the king and his servants,
teachers, and parents;

S. Requirement
summarizing, combining,
and separating.

Asking, listening, comparing,

To give an idea to the intellect, as a result of
observation, to determine which art and science
it is most inclined to in its nature, and then to
engage in this work. Demand is always twofold.

Conclusion/Recommendations

At this point, it can be emphasized that today's
development of continuous education is nourished
by the content of continuous education and training
described in teaching and educational works created
in the Middle Ages and serves to enrich the essence
of several pedagogical activities.

In conclusion, it can be noted that in the treatise
“Adab-ul-muta’llimin” (“Education of the Learner

of Science”), information on the content, nature,
methods, and means of education of students can
be used to qualitatively enrich the content of the
history of pedagogy.

In addition, the educational process shown in the
work and the requirements specified in it serve to
strengthen the principles, factors, and laws of mod-
ern national education.
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VARIABLE APPROACH TO SOLVING PROBLEMS IN
THE PROCESS OF TEACHING MATHEMATICS

Abstract. Many mathematical problems allow for a range of interesting and efficient ways to
solve them. Not infrequently, these methods differ significantly from each other both ideologically
and externally. Getting acquainted with them, students get the opportunity to see the essence of the
problem from different angles. At the same time, creative thinking, breadth of approaches and an
informal understanding of the subject are formed.

In the article, a number of aspects of this issue are given, corresponding tasks from different sec-
tions of the mathematics course for grades 5-11 are given.

Keywords: solving problems in different ways, speed, section, volume, vector, mixed product of
vectors.

Taxupos Baxadyp Omap ozavl,
Bakunckuti Tocydapcmeennolii Yuusepcumem, Asepbationcan

BAPUATUBHbIN NOAXO0A K PELUEHUIO 3AOAY
B MNPOLLECCE OBYYHEHUA MATEMATUKE

AnnoTanusa. MHOrHe MaTeMaTUYeCKHe 3aAA9U AOTTYCKAIOT LIEABIN CIIEKTP HHTE€PECHBIX U 3 Pek-
THBHBIX CIIOC060B pemeHus. He peako 9TH crmoco6bl 3HAUMTEABHO OTAMYAIOTCSI APYT Ha APYTa TaK
UAEMHO, TaK U BHeIIHe. 3HaKOMSCh C HUMH, Y4YaIjuecs IOAyYaloT BO3SMOKHOCTb YBUAETb CYITHOCTD
3aAa4M C Pa3HBIX CTOPOH. I Ipr aTOM GOpMUPYIOTCA TBOPYECKOE MBIIIACHHUE, ITUPOTA TIOAXOAOB U He-
¢opMaAbHOE IOHUMaHKeE IIPEAMeTA.

B crarbe psip acnieKTOB AQHHOTO BOITPOCA, IPUBOAATCS COOTBETCTBYIOIIUE 3aAA41 U3 PA3HBIX Pa3-
A€AOB Kypca MaTeMaTHKu 5—11 Kaaccos.

KaroueBble cAOBa: pelleHHe 33424 Pa3HBIMU CIIOCOOAMHU, CKOPOCTD, CeUeHUe, 00beM, BEKTOP,
CMeIIAHHOE IIPOU3BEACHHE BEKTOPOB.
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VARIABLE APPROACH TO SOLVING PROBLEMS IN THE PROCESS OF TEACHING MATHEMATICS

PereHre 3apa4 pa3HbIMU CIIOCOOAMU HMeeT BaX-
HOe METOAMYECKOe 3HAYeHHe U IPEACTABASIET OOAD-
IIye BO3MOXXHOCTHU AASI COBEPIIEHCTBOBAHMS IIPO-
riecca 00ydyeHHs: MaTeMaTHUKe.

Bo-mepBbix, MONUCK PA3AMYHBIX CIIOCOOOB pelre-
HUS 3aAQ4U — OAMH U3 9P PEeKTHBHBIX ITyTeH peaAu-
3aITMH AMAAKTUYECKHUX IIPUHITUIIOB CO3HATEABHOCTH
M aKTUBHOCTHU YCBOEHUsI yue6HOro MaTepuaaa. Ilpu
pelLIeHUuN OAHOM U TOM K€ 3aAa4U Pa3AUYHBIMU CIIO-
cobamMu HepeAKO H3BeCTHOE yUaI[UMCsI yIPaKHeHHe
IIepeHOCHUTCS B KaUeCTBEHHO HOBbIE YCAOBHS, IIOBTO-
PSIeTCSL B HOBBIX CBSI3X U COYeTaHuUsIX | 1].

Bo-BTOphIX, AAS pelieHus 3apad PA3SAMYHBIMU
CITIOCOOAMU YYAIMMCSI TIPUXOAUTCS UCIIOAB30BATh
MHOTHe TeopeTHdecKue GaKTbl, METOADI U IIPHUEMBI,
AKTYaAU3HPOBATb UX C TOYKH 3PEHUS IPUMEHUMOCTHU
K AQHHOJ1 3aAa4€e CUTYAL[IH, 9TO CIIOCOOCTBYeT Ppop-
MHMPOBAHUIO M PA3BUTHIO TMOKOCTH MbIIIAHHS [2 ].

B-TpeTpux, B mpoljecce MoMCKa pa3AUYHbIX CIIO-
CO0OB pelIeHHsT OAHOM 3aAa4U TPe0bAaAAET TBOP-
4ecKoe MbIIIAEHHE, YTO CIIOCOOCTBYeT Pa3BUTHIO
He TOABKO MHTEAAEKTa, HO U PsSIAQ HPaBCTBEHHBIX
KauecTB, BO MHOTOM OIIpeAeAsieT MHPOBO33peHHe
IKOABHUKA [ S ].

Kpowme Toro, pemenne 3apad pasAMIHBIME CITO-
cobamy HaIlpaBAE€HO U Ha 3CTETHYECKOe BOCIIMTAHUE
y4amuxcs. VIMeHHO 3AeCh IIKOAPHUKH YYaTCsl CaMo-
CTOSITEABHO HAXOAHUTb OOAee IPOCThIe U KPAaCHBbIe
peleHNs 3aAa4, HAYMHAIOT BUAETb B3aHMOCBSI3b BCeX
JacTel MaTeMATHKH, ¥ 3HAYUT, ¥ KPACOTY STOM HAyKH.

CHavaaa mpuBeaeM Takue 3aAa4M AAS V KAacca.

3apaga 1. B Tpu marasuna npusesan 3840 k2
Macaa. ITocae Toro, kak mepBbIil MarasuH MPOAAA
568 k2 Macaa, BTopoit 624 k2 u Tpernii 401 ke, Macaa
OCTaAOCh BO BCeX Mara3uHax NopoBHY. CKOABKO KH-
AOTPAaMMOB MacCAQ ITOAYYHA KQOKABIF MarasuH?

Pemenne.

I criocob.

1) 568+624=1192 (x2);

2) 1192+401=1593 (k2);

3) 3840-1593 =2247 (k2);

4) 2247:3=749 (k2);

S) 749+568 =1317 (k2);

6) 749 +624 =1373 (k2);

7) 749 +401=1150 (x2).

OtBer: 1317 k2, 1373 k2 1150 xe.

II criocob.

1) 3840-568 =3272 (k2);

2) 3272-624 = 2648 (x2);

3) 2648 -401=2247 (k2);

4) 2247:3=749 (k2);

S) 749+568 =1317 (k2);

6) 749 +624 =1373 (k2);

7) 749 +401=1150 (xz).

Ka>KAoe pemeHHe BbIH_IerI/IBeAeHHOﬁ 3aAa4Hn
MIMeeT CBOe METOAMYECKOE IPEUMYIecTBo [ 3 .

A Temepb pacCCMOTPHUM CACAYIOIIYIO 3309y AAS
VI xaacca.

3apaua 2. B marasun mpusesan 600 k2 Myku.

9 1 .
B nepsoii moAoBuHE AHA IPOAAAK 1 BCeM MYKH, a BO

BTOPOI71 IIOAOBHUHE AHA — OCTaTKa. CKOADBKO MYKH
OCTaAOChH HenpoAaHHoﬁ?

I criocob.

1) 600&:150 (k2);

2) 600—150 =450 (x2);

3) 450-§=180 (k2);

4) 450-180 =270 (k2).

Ortser: 270 xe.
IT criocob.

9
4) 600-— =270 .
) 6002 =270 (x2)

Kaxpoe pemeHue BbIIENPUBEACHHOM 3aAauM
HMeeT CBOe MEeTOAMYIeCKOe IIPeUMyIecTBO.

Paccmotpum 3apady aaa VII kaacca.

3apaua 3. ABa TypuCTa BbIIAM OAHOBPEMEHHO U3
ABYX TOPOAOB, PaCCTOSIHHE MEXAY KOTOPbIMH 38 kM
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U BCTPETHAUCH depe3 4 4. C KaKOH CKOPOCTDIO IIeA
KXXABIN TYPHUCT, €CAU U3BECTHO, YTO IEPBbIH NpO-
IIeA AO BCTpeur Ha 2 km 6OAbIIIe BTOPOTo?

Pemenue.

I crioco6. ITycTb BTOpPO# TYpPUCT HPOLIEA X KM.
Toraa mepBbIit TYPUCT IPOMALT (X +2) kM AO BCTpe-
gn. Ilo ycaoBuio 3apauu nmeem:

2(x+1)=38;
x=18 (xm).

3HAuHT, MepBbIl TYPHUCT IPOLIEA AO BCTpedr
20 xm. Toraa cKOpOCTH IIepBOro TypucCTa OyAeT
20:4 =5 km/4,aBTOpOro TypucTa— 18 : 4 = 4,5 km/u.

II crroco6. Ilycts ckopocTh IIEPBOTO TypUCTA X
km/4, a BToporo Typucta— y km/4. Toraa mo ycao-
BHIO 3aAAYH IMEEM:

4(x+y)=38 x+y=95
o
d(x—y)=2 x—y=0,5

x=5wxm/u,

y=4,5km/u

Tenepb paccMOTpPHUM ABe TeOMeTpHYECKHe 3aAa-
un AAs yaamuxcst VIII-XI kaaccos.

3apaua 4. BricoTa IpsIMOYTrOABHOT'O TPEYTOABHH-
Ka ABC peanT runoteHysy AB Ha oTpe3ku AD =16
u DB =9. Hafipute croponsl TpeyroabHuka ABC .

Pemenne.

I crroco6. ITo cBOMCTBY BBICOTHI, OIYILIEHHOM U3
BepUIMHBI IIPSIMOTO YTAQ, UMeeM:

CD* =BD-DA < CD* =144 < 12.
Torpa us MPSIMOYTOABHBIX TPEYTOABHUKOB BDC
u ACD umeem:

BC? = BD? +CD? <> BC =+/81+144 =15;
AC? = AD* +CD* < AC =+/256+144 =20,

AB=9+16=25.
Orsert: 15,20 u 28.
C
B
D A
PucyHok 1.

I crioco6. ITo cBoficTBe BBICOTHI OIYI€HHOM U3

BEPIIMHbI IPSIMOIO YTAA MMeeM ( puc. 1):
BC>=BD-AB <> BC=+9-25=3.5=15;
AC*=AD-AB < AC=+16-25=4-5=20.

3apaua §. Amaronaau AC u BD Tpanmenuu
ABCD mnepecekarorcs B Touke O. TTaomaap Tpey-
roapHMKa BOC paBHa 9, a mAOIIaAb TPEYTOABHHKA
AOD paBHa 16. HaripuTe maomaab Tpanenuu
ABCD.

Pemenne.

I cioco6. OueBupHO, uTO TpeyroabHuku BOC u
AOD mnopo6sbL. M3 mop0bus aTux TPEYTOAbHHMKOB

MeeM:
SBOC — i — k2)
SAOD 16
rae k — k09 PuIreHT IoA0OuSL.
BO 3
Torpa —=—.
OD 4
B C
0
A D
PucyHok 2.

W3 pucynka 2 BUAHO, 4TO TpeyroabHuku BOC u
COD uMmeroT 00IIyI0 BBICOTY UX OCHOBaHuS BO u
OD aexxar Ha oAHOM IpsiMOFL. CAeAOBaTeABHO,

Sgoc _ BO 3
Sep OD 4’

Orcropa moayvaem, 9to S, =12.

SC OD

AHAAOTMYHO MOXKHO HalTH, 4TO S, =12. Toraa
maomaab Tpanenuu ABCD 6yper
Supep =9+16+2:12=49.
Orser: 49.
IT cioco6. M3BecTHO, YTO eCAU MAOLIAAD TPeY-
roabHHKOB BOC um AOD wu3BeCTHBI, TO ITAOIIAAD
Tpanerun ABCD paBHa

Sasco :(\/g‘k\/%f :(\/§+\/E)2 =49.

Kaxxpoe pemreHue BbIIeIpUBEACHHON 3aAda4U
MIMEeT CBOE METOAUYECKOE TPEUMYTIeCTBO [4].
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3apaga 6. B npaBHAbHOI YeTHIPEeXYTOAbHOM IIPH-
3ame SMNQR 4epes cTopony ocHOBaHuA MN w ce-
peAuHBI 60KOBBIX pebep SQ u SR mpoBeaeHO cede-
HUe, pacceKaroliee MMPaMUAY Ha ABe YaCcTU ( puc. 3).
HartipuTe oTHOIIEHME 06BEMOB 3TUX YaCTEN.

Pemenne.

I crioco6. AaHHasI B yCAOBUM ITAOCKOCTb CEYeHHUs
B IepecedeHun ¢ mupaMupoii SMNQR obpasyer
Tpanenuio MNAB. AnaroHasbHoe cedyeHue SNR
Aeant mupamMuAy SMNQR Ha 4eThIpeXyTrOAbHYIO IH-
pamuay NQABR u  TpeyroabHble ITHMPaMHMABI
SNBA, SMNB u SMBN .

PucyHok 3.

O6mpems mupamup, MRBN u MNBS paBHbI, Tak
KaK y HUX 00Iast BepiunHa M U paBHOBEAUKHE OC-
HOBaHHS. YUUTbIBas, 4TO AB CpepHSsS AMHUA Tpey-

roAbHHKA SRQ mMeeM:
1

Spsa = ESQRBA .
HOSTOMY VNQABR =3Vygsa -

Y nmupamup, NBSA u SMBN ob1iee ocHOBaHuUe —
TPEYTOABHHK SBN , pacCTOsIHHE OT TOYKH A AO IIAO-
cKkocTH SBN BABOE MeHbIIe pacCTOSHUSA TOYKU M
AO 9TOM e IIAOCKOCTH, TaK KaK TOYKa A cepepuHa
orpeska SQ,aTouku M u Q paBHOYAAAEHBI OT IAO-
CKOCTH TpeyroabHuKa SBN .

CAeAOBaTEAbHO,

Visey =2 Visan -

Hrak,
VNSBA — l VSMBN — z .
VNRBAQ 3 VSMNAB 3

M3 nmocaepAHMX OTHOIIEHUH CAeAyeT

Vivnas _ i

VMNQRBA 5
OrTBerT: Vownorn _3
MNQRBA 5

OpAHMHAT:

M E;—E;O ,y N E;E;O , A —E;
22 22 4

IT cioco6. BBeaeM IpsSMOYTOABHYIO CHCTEMY KO-
h
b 2 b
S(0;05h), B(_E;_E;ﬁ].
4 42

HM3BecTHO, 4TO 06'bEM TPEYTOABHOM IIMPAMUADI

I

PaBEH MOAYAIO CMENIAHHOTO IIPOU3BEACHHUS TPEX BeK-
TOpPOB, 0Opasyromux rupamuay. [Tupamuasa MNABS
COCTOMT U3 ABYX TPEYTOAbHBIX MUpaMHup SMNA u
SMAB . HaiipeM npeABapuUTEAbHO KOOPAMHATbI HYX-

;2;—11),
4

HBIX BEeKTOPOB. Toraa umeem:
W(E;—g;—hj, S_N(E;E;—hj, ST%(—
2 2 22

{224,
2

S
N
PN

PucyHok 4.
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Temneps mepeiiaeM K BBIYMCACHUIO 06HeMOB: 1,

1 1
Vapu + Vaus = —ah+—a’h=~a’h
SMNA SMAB 12 8

a 24
— —-— -h OueBHUAHO, YTO
2 2 1
1 1 S =—a’h.
Vs =—mod 4 2 _pl=—ah, MNQRS 3
6 2 2 12 Tenepp HarfiaeM 00BEM YACTH IIMPAMUABL, HAXO-
_a a _ ﬁ ASIIIIEHICS TIOA CEYEHHEM:
4 2 1 1 5
Vinorss = =@ h——a’h=—a’h.
a a 3 8 24
E _E —h HariaeM nckomoe oTHOIIIEHMe YaCTH AAHHOM ITH-
PaMHABIL:
1 1
Vuas = —mod L . T LIS
4 4 2 24 VSMNAB g i 3
h - =
4 a0 i VMNQRBA iazh 5
4 4 2 24
Cnucox AuTeparypsl:

Samed J. Aliyev, Bahadur O. Tahirov, Tarana A. Hashimova. Varlative problems in teaching mathemat-
ics // European Journal of Pure and Applied Mathematics, — New York, — Vol. 15. — No. 3. 2022. -
P.1015-1022.

MaaannyeBa T. A. CHOBa 0 pa3AMYHBIX CrIocobax pemreHus apudpmerdeckoit 3apaun // MaremaTuka
B mKoAe, — N2 1. 201S. — C. 36-38.

Axraamesa A. O., Axxraauena O. A. O ABaALIATH IITH CIIOCOOAX pelIeHHsT OAHOM 33241 // Maremaruka
B mKoAe, — N2 6. 2009. — C. 39-47.

3eaenckuit A. C. PenreHre 3apa4u pasHBIMU CIIOCOOAMH, MAM KaK MaTeMATHKA IOMOraeT GpyTOOAUCTY
// MatemaTuxka B mxoae, — N2 10. 2015. — C. 59-64.

3eaenckuii A. C., ITandpuaos M. A. Pazanunsie crioco6si pemmenus 3apauu CS ET'D: cpaBHUTeAbHBbIN aHa-
AM3, OIIMOKY 1 HeaodeThl oljeHnBasd // MaTtemaruka B mkoae, — N2 8.2013. — C. 15-24.

50



ADDITIONAL EDUCATION IN THE SYSTEM OF THE UNIFIED EDUCATIONAL ENVIRONMENT OF THE INNOVATIVE SCHOOL

https://doi.org/10.29013/EJEAP-23-2-51-55
Azamov Sherzodjon Khusanboy ugli,

Independent researcher,
Chirchik State Pedagogical University, Uzbekistan

ADDITIONAL EDUCATION IN THE SYSTEM OF THE UNIFIED
EDUCATIONAL ENVIRONMENT OF THE INNOVATIVE SCHOOL

Abstract. Nowadays additional education is an integral part of any educational system, but its
functional importance and specific features are only beginning to be realized. But it should be rec-
ognized that the traditional school cannot fully provide for the issue of additional education. It is a
matter of additional educational resources that ensure the comprehensive development of the basic
abilities of a grooving person. This is the main task fasing modern education. Therefore, additional
education develops students creative abilities and independent thinking.

Keywords: Additional education, traditional school, developmental education, pedagogical inno-
vation, educational resources, individualization, differentiation, tutoring, intelligence, knowledge, skill.
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Yupuuxckuti 2ocydapcmeennoiii nedazozuteckuii yuusepcumem, Yabexucman

OOMNOJIHUTEJIbHOE OBPA30OBAHME
B EAJUHOW OBPA30BATEJIbHOW CPELE
CUCTEMbIl UHHOBALIMOHHOM LLKOJ1bl

AHHOTa].II/Lﬂ. CeI'OAHH AOIIOAHHUTECADHOC O6pa3OBaHI/Ie SIBASIETCSL HEOThEMAEMOM 4aCThIO AI0OOI
O6P330B&T€ABH0171 CHUCTEMBI, HO €TI0 (PYHKHI/IOHaAbHOC 3HAQUYCHHE U cneum})nqecm/le 0cobeHHOCTH
TOABKO HAUMHAIOT 0CO3HaBaThcst. Ho CACAYET IIPHU3HATD, YTO TPAANLHOHHAA IIIKOAA CaMa I10 cebe He
MOJXET B IIOAHOM Mepe obecrednTp AOIIOAHUTCABHOC 06pasoBaHHe. Peusn HACT O AOITOAHHUTECADHBIX
O6P330BaTeAbeIX pecypcax, 06eC1'Ie‘{I/IBaIOIlII/IX BCECTOpPOHHEE pa3BUTHE OCHOBHDIX crocobHoOCTEN
pacTyumero 4eAoBeKa. Takoit BOIIPOC ABASIETCA OCHOBHOM 3aAaqe171, CTO}IH_IefI Inepes COBpeMEHHDbIM
O6P&30B&HI/IeM B 06H_IeCTBe. HOQTOMY AOIIOAHHUTECABHOC 06P330BaHI/Ie AOIIOAHUTEABHO pPa3BUBaET
TBOp4YECKHE CIIOCOOHOCTH M CAMOCTOSITEABHOE MBIIIACHHE yqaluXxc.

KaroueBrbie cAoOBa: AOHOAHI/ITeAbHOG 06p330BaHI/Ie, TpaAULIMOHHAA MIKOAQ, pa3BHUBaromee 06-
pa3oBaHUe, ITIEAATOTUYIECKIE€ NHHOBALINH, 06p330BaTeAbeIe PECYPChI, THABHAYaAN3allHs, Ancl)(l)e-
peHnnanus, peneTuTOpChbTBO, MHTEAAEKT, 3HAHM S, YMEHH .

BBeAeHI/Ie CTPpaHbL. | % ! HCTOPHH MbIl BUAHUM, YTO YE€AOBEK CBO-
I/IHHOBaL[I/IOHHa}I ACATEAPHOCTDb COCTaBAACT HM pa3yMOM IIPpOIIEA CAOXKHBIN IIyTb OT H306PETC-
OCHOBY YCTOﬁ‘IHBOFO Pa3BUTHA paSBHBaIOHlefICﬂ HH IIEPBBIX pa6oq1/1x HHCTPYMEHTOB AO OTKPbITHSI
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COBpeMeHHOT0 HHHOBALIMOHHOTO KOMITBIOTEPA, COA-
HEYHbIX 6aTape171 U APYTMX BBICOKMX T€XHOAOTMH.
Kpome Toro, aT0 0Ka3aA0 BAMSIHIE HA CUCTEMY 00-
pa3oBaHMs, a TAKOKe HA pasBUTHE BCeX cdep KUHU
obmecTsa.

<<CeI'0AH5[ MbI UAEM 110 HyTI/I HNHHOBAILITMOHHOTO
Pa3BHUTHS, HATPABAEHHOTO Ha KAPAMHAABHOE OOHOB-
AeHMe BceX cdep XKU3HU TOCYAAPCTBA U 0b1IecTBa.
IT0 He 3psi, KOHeyHO. [I0TOMY 4TO B CeroAHSIIHEM
OpICTpO MeHsIOMmEeMcst Mupe KTo mobexpaer? Io-
bexxA2eT TOCYAAPCTBO, KOTOPOE A€AAeT CTaBKY Ha
HOBYIO HA€I0, HOBYIO HA€I0 U HOoBaTopcTBO. MHHO-
Bauuu — 91O Gyaymee [1].

Ha ocnosannu 3akona IIpe3upenta Pecriy6au-
ku Y36ekucrad «O6 MHHOBAIJMOHHOMN AEATEAbHO-
crtu>» o1 24.07.2020 N2 OPK-630, HuHHOBaIIMOHHbIE
HACHU, TCXHOAOTHH U HpoeKTbI, HPI/IHLII/IHBI HNHHOBAa-
IIHOHHOM AeSTeAbHOCTH, 00ydeHre HHHOBALUOH-
HOM AeSITeAbHOCTH, IIePEIIOATOTOBKA U ITOBbIIIEHUE
KBaAMQHUKALUKI KAAPOB B 0OAACTH, U B 9TOH CBS3U
Ba)XHBIM (aKTOPOM SIBASIETCSI BHEAPEHUE Pe3yAb-
TAaTOB UCCAGAOBAHUI PeCITyOAUKAHCKON BBICTABKH,
YCTaHOBAEHHE OPTaHUYHbIX CBSA3EH MEXAY HayKOMn
U IPOU3BOACTBOM. IHHOBaIMsI — 9TO HOBas pas-
paboTKa, BBeAeHHAsl B TPAXKAQHCKHUI 000pOT HAU
HCITOAB3yeMasi AASL AUYHBIX HYXXA, UCIIOAb30BaHMUE
KOTOPOI1 Ha ITPAaKTHKe 0OecreynBaeT AOCTIDKEHUE
OOABIIUX COIMAABHO-3KOHOMHYECKHUX BBIroA. MH-
HOBAIIMOHHAS AESITEAPHOCTD, OPTraHU3ALUsI HOBBIX
paspaborok [2].

OcHoBHast 3apada AOIIOAHHUTEABHOTO 00Opaso-
BAHUS, Ha HAIIl B3TASIA, COCTOUT B TOM, YTOOBI pas-
paborars moHsATHE BCeOOIelt AyXOBHOCTH, BOCITH-
TaHUsI, HPABCTBEHHOCTH, C KOTOPHIM HEPa3pPhIBHO
CBSI3aHO, KOHKPETU3HPOBATD €ro, CO BCEMU BUAAMHU
TBOpYeCTBa, BocnuTanus (06pa3oBaHus, pa3BUTHS,
3PEAOCTHU) COCTOUT U3 « MPHBS3Ka» K 0COOEHHO-
CTSIM CHCTeMBI, IOAUTHKH, 9KoAOrud U T. I Tpu aTom
B QOPMHUPOBAHUU TBOPYECKON AUYHOCTH ITOCPEA-
CTBOM AOIIOAHHTEABHOTO OOpa3oBaHMs ITOKa3aHa
TaKasi IOCAEAOBATEAPHOCTD IIPUOPHUTETOB, KAK ITH-
Ka — NHTEAAEKT — 3HAHHSI — YMEHHS — ASITEABHOCTb.

AHaAM3 AUTEPATYPBI H METOABI

B To >xe BpeMs AOIIOAHHTEABHOE 0Opa3oBaHUe
obecIiednBaeT yCAOBHS AASI TBOPYECKOTO CaMOpa3-
BUTHUSL M CAMOCO3HAHUS AeTeH C Y4eTOM AWYHBIX
HHTEPEeCOB, >KeAAHHUN U HOTpebHOCTell pebeH-
Ka, 4er0 He MOXeT AaTh obIeob6pasoBaTeAbHAs
mkoaa. T. A. CredpaHOBCKasI MOAUEPKHUBAAA OYEHD
Ba)KHBbIE TIPUOPUTETHI AOTIOAHUTEABHOTO 06pa3o-
BaHMS: «/AMHaMH3M IIeAAarOTUYeCKOTro Ipoljecca
KaK €CTECTBEHHOM COCTaBASIONIEN KU3HHU YeAOBE-
Ka; CO3AQHHUE LMIMPOKOTO KPyra 00pa3oBaTeAbHBIX
HMHTEpPeCOB Pa3BUBAIOINEICSI AUYHOCTH; TTOAAHH-
Hasl MHAUBUAYAAU3AIUsI IIEAATOTUYECKOTO IIpO-
Ilecca; IpeeMCTBEHHOCTb Pa3HbIX BUAOB 00ydeHuUs
C y4eTOM 9BOAIOIIMU IICUXUKH, IYBCTB U IIOBEACHHUS
ITKOABHHUKOB; PAaCCMAaTPHBAET €ro KaK HCIPaBACHUe
HEeAOCTAaTKOB U IPOTUBOPEYHUIl MIKOABHOTO 00paso-
Banms” 3, 112].

OTa OCHOBHAS 3aAdYa CeHYac CTOUT Iepep OcC-
HOBHBIMU U AOTIOAHUTEABHBIMHU 00pa30BaTeABHBIMU
yupexXAeHHAMH. B mpease Bech SKU3HEHHBIH ITyThb
pebeHKa, KOXKADII ero KBaAPATHBINA MeTp, ITO BbIpa-
xernio A. C. MakapeHKO, AOAXeH OBITh 3aHAT 00-
pasosanueM [4]. MoxeT A 9TO 6BITH TakK? — MOXET
OBITH B IpHUHIfHITE. BOommpoc B TOM, 3HaeM AU MbI He-
00XOAUMBIE YCAOBUS, CYIECTBYIOT AU OHH, & €CAU UX
HeT — MO>KeM AM MbI X CO3AATh?

PesyabTarnl 1 00CyXAeHHE

AOTOAHUTEABHBIE HATIPABAEHUS 00 CAY>KHBAHUS
IPeAYCMaTpPUBAIOT CO3AAHHE ITOCTOSTHHO AEHCTBY-
HOIINX NAU BPeMeHHbIX TBOp‘-IeCKI/IX O6'I)€AI/IHCHI/II:I,
CTYAHMIL, KyPCOB, AETCKUX TBOPYECKUX OOBeArHe-
HUM, MUHU-IIKOA H T.A., POPMUPYIOIUX AOIIOAHH-
TEABHYIO TBOPYECKYIO U HHTEAAEKTYAABHYIO Aesl-
TEABHOCTbH B IIKOAE. B KauecTBe AOITOAHUTEABHBIX
IpOrpaMM BCe 4allje BHeApsieTCst obpa3oBaHue, 0be-
ClleymBaloliee HeIIpepbHIBHOE 0Opa3oBaHe U TBOP-
Jeckoe oOydeHue, AupPpepeHIMPOBAHHOE IO XKe-
AQHMIO, CIIOCOOHOCTSIM, HHTEPeCaM 1 BO3PACTHOMY
YPOBHIO.

HauneM c oTpuIjaTeAbHOH CTOPOHBI: AOTIOAHH-
TeAbHOe 0Opa3oBaHMUe He CAeAyeT CMeIIUBaTh C BHe-
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y4eOHOI HAU BHey4eOHOM AESITEABHOCTBIO, B OC-
HOBHOM pelIalolell CrielfHaAM3HpOBaHHbIe 3aAaYH

PO eCCHOHAAPHOM MOATOTOBKU MAU OPTaHM3aL[UN
CBOOOAHOTO BpeMeHH ITKOABHUKOB.

Tabnuua 1. CpaBHEHME NepeYeHs OCHOBHbIX HarpaBneHnin 06LLLEero 1 AoNOJIHUTENbHOrO 06pasoBaHUs

O6mee o6pa3oBanue

AonoAHHTeAbHOE 00pa3oBaHHe

« HaIlpaBA€Ha Ha GOpPMHUPOBaHHE HAY4IHO-pa-
IJUOHAABHOTO MUPOBO33PEHM 1 HOPMaTHUBHO-
IIPaBOBBIX CIIOCOOOB AESITEAbHOCTH;

¢ HallpaBA€HA Ha YTOYHEHNE IIEHHOCTHO-CMbIC-
AOBDBIX KOMIIOHEHTOB MHpPa 1 Pa3BUTHE AeTCKOfI
YBA€IEHHOCTH;

e O METOAAX OCBOEHHMS U UCIIOAb30BAHU Hay4-
HbIX 3HAHU;

¢ PAaCKpbITHE AHMYHBIX MHTEPECOB M CKAOHHO-
CTCIjl, IIpHU KOTOPOM Hay4YHbI€ TE€MbI ABASIOTCA
AMIIb OAHHUM U3 CPEACTB OCBEIEHIL;

+ OCBOEHHE BO3PAaCTHO-HOPMATHBHOM CPEABL;

* CO3AQHME CPEABI AASI CAMOPA3BUTHS;

« COIlMAaAM3aLUA AeTel, QopMUpOBaHUE COILM-
AAPHO AAANITUPOBAHHOMN AMYHOCTH;

 UHAUBHAYAAM3ALIHsL, BOCIIUTAHHE CBOOOAHOM
AUYHOCTH;

« TUIIOAOTUYECKOE, TOAOBOE 0Opa30BaHIe; OpH-
eHTalYs Pa3BUTHUA Ha COLIMAAbHBIE U TPYTIIIOBbIE
HOPMBI;

+ Pa3HOBO3pACTHOE 0Opa3OBaHNUe; OPUEHTALIHS
Ha AMMHOCTHbIE CTAHAAPTBI, 3aAA0IHE HAIIPaB-
A€HUSI HHAMBMAYAAbHOTO Pa3BUTHS;

« OCHOBBIBAE€TCSI HA YHUBEPCAABHOM OIIBITE I10-
3HAHMUS;

« pebEeHOK ONUPAeTCs Ha IPAKTHIECKUM AMIHBI
OIIBIT XKU3HEAESATEABHOCTH;

¢ AAAIITHBHO-KOPPEKIIMOHHOE OOyYeHNe.

* pa3BHUBaIOII€€ M BOCCTAHOBUTECABPHOE o6yquHe.

OTOT CIHCOK MOXXHO IPOAOAXKHUTD. XOTS 3TOT
CIIMICOK KaK ObI IPOTHBOPEYUT OAHOMY THITy 06paso-
BaHUSI, UX HEBO3MOXKHO IIPEACTABUTD APYT 6€3 ApYTa;
BBIAEASIIOT 00a BHAQ 0OPa30BaHIs — OAHOCTOPOHHEe
1 HETIOAHOE.

Crporo rosopsi, o cBOeii CyTH OHHU AOTIOAHSIOT
APYT APYTa, KaK ABe CTOPOHbI OAHOM Mepaan. Touxa
HX AOTIOAHHTEABHOCTH €CTh HeKHI pe6eHOK; HIMEHHO
OH CTaBUT IIepeA ITeAATOTUKOM IPOOAEMY TOAHOTHI
00pa3oBaHMsI, IOAHOTHI Pa3BUTHSI €6 MHOroobpas-
HBIX CIIOCOOHOCTETL.

B MHHOBAIIMOHHBIX IIKOAAX CHCTEMA AOIIOA-
HUTEABHOTO (BHEIIKOABHOTO) 06pa3oBaHHs B Ha-
CToslllee BpeMsl Pa3BUBAETCS B HOBBIX YCAOBHSX
¥ CTAHOBHUTCS CUCTEMOJ1, KOTOPAsi MOXKET CTATh IIPHU-
OPUTETHOM HOBOM OTPACABIO MAU LIEAEBBIM ITOAEM
TBOPYECKOM AESITEAPHOCTH, CBOOOAHO BBIOPAHHBIM
ydamumcsi. OH UMeeT CBOe MeCTO B PeaAbHOCTH, HO
FIM BCe ellle TPYAHO YIIPaBASITb.

AAsL cCTeMbI AOTIOAHUTEABHOTO 0Opa3oBaHUs
HeO0OXOAMMO POPMHUPOBAHKE AYXOBHOCTHU 00ydaro-

IIUXCSI U ee OCHOBBI, 3aTeM IIOTPeOHOCTD B pOPMHPO-
BAaHUH HHTEAAEKTA, CIIOCOOHOCTH K TBOPYECKOM Aesl-
TEABHOCTH, PyKOBOACTBYIOIIeCsl HPaBCTBEHHOCTDIO,
a 3aTeM MOTPeOHOCTD B POPMHUPOBAHUH HEOOXOAH-
MBIX 3HAHHH AASI ACSITEABHOCTH B Pa3AUYHBIX Cdepax.
KaK 4acTb MHTeAAeKkTa. [Ipu aToM pomoaHuTEABHOE
obpa3oBaHMe, Ha HAII B3TASIA, IIO3BOASIET KXKAOMY
00yJaroIeMycsl peaAn30BaTh CBOM TeHeTHYeCKUH
TBOPYECKHI MTOTEHIHAA, IOAYIUTb HEOOXOAMMbIE
KayeCTBeHHbIE 3HAHM,

ITporpamma pa3BUTHs HHHOBAIIMOHHOTO IIKOAb-
HOT'O OITBITA BKAIOYAeT B Ce0si pa3paboTKy U MOAe-
AVIPOBaHUE YHHMKAABHOM Pa3BHUBAIOIIEHCS CPEAbI
o6yqu1/Lq. OaHOIT 13 MAell aBTOpa SIBASIETCS. HAESI
COBMeII[eHHsI OOIIero U AOIIOAHUTEABHOTO 06pa3o-
BaHUS, BO-TIEPBbBIX, MEAATOTHKHM BCEro KOMIIAEKCa
00pa3oBaTEABHBIX YCAYT, BO-BTOPbIX, MHTEAAEKTY-
AABHOM AeSTeAbHOCTH, CAMOOIPEACACHHS AMIHOCTH
ydallerocs, AMHOCTH, OCHOBAaHHOM Ha CTPEeMAEHUH
CO3AATh ONTHMAABHBIE YCAOBHUS AASI CAMOOOpa3oBa-
HUS 1 TPOQeCCHOHAABHOI AesiTeAbHOCTH [ S ). Bee aTo
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HIOATBEP)KAQET HAAMYHE Y YYAIIUXCS CIIOCOOHOCTH
BHAETH MUP B €I0 KPAcKax, LIEHUTb BCE, YTO POXKAQ-
eTcsl U3 AeFICTBUTEABHOCTH. I IpakTrdeckast peaabHast
JKU3HB B HCKYCCTBE, SKMBOIIUCH, My3bIKe, AUTEPATYPE,
IIOCTOSIHHOE TBOPYECTBO B OPOPMAEHUH HE TOABKO
IIIKOABHOTO BHEIIIHETO BUAQ, HO ¥ BHYTPEHHETO MUpa
KQXAOTO pebeHKa, HpaBCTBEHHOI'O, XYAOXKECTBEHHOTO.

Kax ormeuaaocs Bbline, ob1meobpasoBareAbHast
IIIKOAQ ¥ AOTIOAHUTEABHOE 0Opa30BaHe HMEIOT MHOTO
O0IIMX YepT: HAIIPABACHHOCTD BO3AEHCTBISI HA OAHO-
ro pefenka; obmue uHTEpech (pa3BUTHE UMEIOIIMXCS
Y YYAIerocsi CKAOHHOCTEN, HHTEPECOB U MOTPebHO-
CTefI) ; CTPeMAeHHe K MHAMBUAYaAU3alluu U AupPe-
PEHIIMALINHY [IPOLIECCOB PABOTHI C ACTHMH; TBOPYECKOE
COTPYAHHMYECTBO B3POCABIX U AeTeil U Ap [6].

AHaAv3 IPaKTUYECKON CHUTYaIUH, CPaBHEHHE
IIKOABHOTO U AOTIOAHHUTEABHOTO 0OPa30oBaHMUS 110-
3BOAMAM BBISIBUTD CACAYIOIIME TEHACHIIUL:

1. Baaropapsi cAOXKMBIIEHCSI CUCTEMe «<KAACC-
ypox>» obIieoOpasoBaTreAbHast IKOAQ OObEAUHSIET
YYAIErocsi B OAHY CPeAY; OAUH KPYT OOILIEHHUs, OAHY
IIeAb C IIPHAQHUEM OIPEAEACHHOTO YPOBHSI 3HAHHIL.
ITpu Bcex IMOAOXKUTEABHBIX CTOPOHAX 9TOM CUCTEMBI
€CTb TAABHBIN OTPUIJATEAbHbIN: YYALIUNICS BbIHYX-
A€H UCKaTh BoBHe (BHe IMKOABI) Te 06pa3oBaTeAbHbIe
ycayru (4acTo TMAATHbBIE), KOTOPbIE YAOBAETBOPSIIOT
ero norpebHocTH. PebeHoK ecTecTBEHHBIM 0Opa3oM
TepsieT HHTEePeC K LIKOAE U3-32 IIPUHYKACHHU.

2. Baok «ObydeHne» B cuCTeMe BHEMIKOABHOTO
06CAY)XUBaHUS IUPOKO PEAAU3YETCSI TOABKO B BUAE
PEIeTUTOPCTBA, IIOATOTOBUTEABHbIX KYPCOB, LieAe-
BBIX «IIIKOA> U T.IL., YTO CHIDKAET YPOBEHb 6a30BOro
06pa3oBaHusL

3. AomoAaHuTeAbHbIE 0OPA30BATEABHBIE YIPEXK-
AEHVIS 9aCTO IIPOCTO UCIIOAB3YIOT UMEIOIHIEeCs Y pe-
GeHKa BO3MOXXHOCTH ¥ Pa3pyLIAIOT YCTAHOBAEHHbIE
IIKOAOM [JeHHOCTHbIE OPUEHTHUPHI, & IIKOAA He I10-
MoTraeT pebeHKy OIPEAEAUTH Te BUABL AESITEABHOCTH,
KOTOpBIe OYAYT MAKCUMAABHO OXBATHIBATh €0 AUY-
HOCTHOe pasButHe [8].

4. Kak mpaBuAO, BEIOOP AOIIOAHHMTEABHBIX 00-
Pa30BaTEABHBIX YCAYT OIPEAEASIETCSI POAUTEASIMU,

MOAOH (q)nrypHoe KaTaHHe, CIIOPTHBHbIE TaHIBI,
6aAbHbIE TAaHI[bI U T.n.) MAM CAYY9alHBIMU PaKTOpaMU
(6AI/130CTI> K AOMY, XOpOlllee TPAaHCIIOPTHOe coob1ite-
HUE U T.n.).

Hammeit 3apadeit 6pIA0 He BbIIBACHHE HETaTUBHbBIX
CTOPOH TEKYIIero 06pa3oBaTeAPHOTO MIPOLIeCCa HAH
YCTpaHeHHe HEAOCTATKOB, a CO3AAHME MOAEAH IIKOADI,
He TpeOyIoleil KOMIIEHCALIUK CO CTOPOHBI, TA€ BO3-
HUKAIOT BBICIIIHe TBOPYECKHE CIIOCOOHOCTH YeAOBEKa,
4TO MPOMCXOAMT Ha PU3MIECKOM, ANMHOCTHDIH, MEX-
AVYHOCTHBIM, COLMAABHBIN U BCE APYIHE YPOBHHU.

Kparkoe copepkanne

PazMbImasia Hap KOHIENIIMeN M IPOrpaMMOM
HOBOM «IIIKOABI pa3BUTHS, POCTA, 3AOPOBbS>, MBI
IIPHIIAM K BEIBOAY, YTO MMEHHO LIIKOAA AOAYKHA CO3Aa-
BaTb YCAOBUS AASL Pa3BUTHS U IIOAAEPXKKH TAAAHTOB
U criocobHOcTell pebeHKa, Beab MKoAa AASL 11 AeT
MMeeT 0cO0bIi 3 PeKT, IOMOTraeT pa3BUBATHCS Yepes
06pa3oBaTeAbHBIII IIPOLIECC, YCTAHABAUBAET TECHBIE
OTHOIIEHUS C poAuTeAsiMH. OIIBIT TOKA3bIBAET, YTO
AeTH, 0byJaroljuecs BHe IIKOABI (B CEeKIUAX, KPYyK-
KaX, CITEIIIKOAAX, CTYAI/I}IX), HCITBITHIBAIOT ITOCTOSTH-
HO€ HEPBHOE HaIIPsDKEHHE, MHOT'O BPEMEHM IIPOBO-
AST B AOPOT€, Xy>K€ FOTOBATCS K 3aHATHAM, KAACCY
1 B JKM3HU IIKOADBI HE YYaCTBYIOT. A€TEH, U OHH PEAKO
IPeABSIBASIIOT TPeOOBaHMUS K IIKOAE.

Ha ocuoBe Hamel KOHIIEMIUHT CO3AAETCA U AeH-
CTBYeT OYHBIM I'YMaHMTapHO-3CTETUYECKHH KOM-
IIAEKC, KOTOPBI B3aUMHO KOMIIEHCHpPYeT 00111e00-
pasoBaTeAbHOE U AOIIOAHUTEABHOE 0Opa3oBaHue,
B3aUMOAENCTBYET B eAUHOI 00pa3oBaTeABHOII Cpeae,
AOTIOAHSIET APYT APYyTa IIKOAbHBIN KOMIIAEKC. AOIOA-
HHUTeAbHBIe 00pa30BaTeAbHbIE BO3MOXKHOCTH KaK CH-
CTeMHBII KOMIIOHEHT Pa3BUBAIOIIEro 0Opa3oBaTeAb-
HOT'O IOASI MHHOBALIMOHHOM IIKOABI 00eCIIeYnBaAIOT
yCAOBHS AASL pOPMUPOBAHISI ANMHOCTH, CIIOCOOHOM
K CAaMOCTOSITEABPHOMY U OTBETCTBEHHOMY BBIOOPY
IIOBEAEHHUs B OKPY>KAIOIIeM MHpeE, 3aBE€pPLICHHUIO
obmero cpeanero o6paszosanus [12]. Yrobsr oT-
Pa3UTb UX IOTPeOHOCTH; pa3BUTHE LIEHHOCTH U 3Ha-
YeHMsI OAVDKAMIIero OKPYy>KeHHs, COIlepeXUBAHIS,
HPaBCTBEHHOM ITO3UIIMH I10 OTHOIIEHMIO K IIPUPOAE
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U YeAOBeKY; ITOAYYeHBI Pe3yAbTAThl, IIOATBEPKAAIO-
I1ie OCO3HAHME BO3MOXHOCTH YCIleXa B Pa3AMYHbIX
cdepax AeSITeAbHOCTH.

CoBpeMeHHbI€ MKOAbHbIE YIUTEAS] AOAKHDI OBITH
IIeAAroraMHU-TICUXOAOTAMU-KOOPAMHATOPAaMH C BBbI-
COKMM NPOdECCHOHAABHBIM YPOBHEM, BbICOKHMU
MOPaAbHBIMH Ka4eCTBAMH, Pa3BUThIM HHTEAACKTOM,
OOILIMMH 3HAHUSMH U UHTEPECOM K ITOH AesSTeAb-

HOCTH, CIIOCOOHBIMU PeaAU30BaTh AOTIOAHUTEAbHbIE
0bpa3oBaTeAbHBIE IPOrPAMMBI H ITAQHBIL.

TakuM 06pa3oM, IeAArOTHYeCcKHil IpoIjecc
B TaKO! 0OPa3oBaTEABHOI Cpeae, TAe oblee U AO-
MIOAHUTEAbHOE OOpa3oBaHUe BBICTYIAIOT €AUHBIM
KOMITIAEKCOM, IIPEACTaBASIET OO0 CIeIIMaAbHO Op-
raHM30BaHHOE, IleAeHAIIPaBACHHOE B3aMOAEHCTBHE
MIeAArOrOB U YYaITHXCS.
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KOHLUENUNA 9KOHOMWYECKON COLUAJTIUSALUNMN:
B KOHTEKCTE MOJIOAEX Y3EEKUCTAHA

AHHOT&III’ISI. B crarbe BhIsIBAEHO mponecc 9KOHOMHYECKOM COHAAN3AIINH Y€PE3 MOAEAD <A€SI-

TEABHOCTHOI'O ITOAXOAQ K AMYHOCTH > B KOHTEKCTE TaKNX OCHOBHBIX IICHXOAOI'MTYECKHX HOHHTHﬁ, KakK

ANYHOCTD, IOBEACHHUE U ACATCADHOCTD.

KaroueBbie cAOBa: 9KOHOMHUYECKAS COHaAN3ansd, [IEAb, CPEACTBO, MOTHBALIMS, YCIIEX, 9KOHO-

MHYECKOE€ CO3HaAHHE.

BBeaenne

ITpobaeMa 9KOHOMHYECKOI COLIMAAM3ALINU SIB-
ASIeTCSI OAHO M3 CaMbIX aKTyaAbHBIX IIpobAeM co-
BpeMEeHHO HHTEIrPUPOBAHHOM IPOMBIIIACHHOCTH,
KOTOPasl OCTaAACh BHE IIOASl 3PEHUS He TOABKO KO-
HOMHCTOB, HO X OT€4eCTBEeHHbIX IIcuxoAoroB. [ Iepe-
XOA OT ATCTBa K JOHOCTH — OAHA M3 HaUMeHee IIOITy-
ASIPHBIX TeM B 00A2CTH 9KOHOMHYECKOH IICUXOAOTHUH.

0630p AuTeparypsL. Bonpoc obmei cormaansa-
IIMM TIOAPOCTKOB U CTYAGHTOB, I10 MHEHHIO BeAYIIIIX

3apYOEXHbIX COL[MAABHBIX IICHXOAOTOB TaKHX Kak,
. C. Kos, T. Iubyrany, B. A. I[Tapsirusa, I. M. An-
ApeeBa, A.A. bopaaeBa, A. A. Peanca siBAsieTcsl OAHOI
U3 HarboAee M3yYeHHBIX IIPOOAEM B MHPOBO HayKe.
IToaToMy B AQHHO¥ CTaTbe MBI ITIPUMeHsIeM KOHIIeIITY-
AABHBIN (I/IHAHBI/IAyaAbHo—opHeHTHPOBaHHHﬂ) TIOA-
XOA K HaIlleMy HCCAEAOBAHHIO, YTOOBI OIPEAEAUTD
TPYIITy COLMAABHO-TICHXOAOTUYECKHX (aKTOPOB
BAMSIOIIVX HA IPYIIIOBble OTHOIIEHMS U Ha IPOIiecC
9KOHOMHYECKOH COLMAAU3AIINY, A TAKKE OIIPEACAUTD
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OCHOBHOE MHUPOBO33peHYECKOe HallpaBAE€HHE HUCCAe-
AOBaHHS KOHIIEIIITNH S9KOHOMMYECKOI COITHAANU3 AL
¥ TIAQHOBBIX 9KCTIePUMEHTAABHBIX HCCACAOBAHUI.

B MoaeAU AeSITEABHOCTHOTO II0AX0AQ K IIPOOAeMe
IpoIlecca 9KOHOMHUYECKOH COIfHAAU3AIIUI AUYHOCTH,
IIPEACTAaBAEHHOM Ha cXeMe 1, MbI MOXKeM BUAETD, KaK
aTu 6a30Bble MOHITUS UTPAIOT POAb B PACKPHITUH
CYLIHOCTH B 00AACTH 9KOHOMHYECKOH IICUXOAOTUH
(manpumep, A. IT. Batkuna). B aTom caydae B cTpyk-
TYPY A€SITEABHOCTU BXOASIT KOMIIOHEHTHI «IJeAb>,
«CPEACTBO> M «Pe3yAbTaT>, KOTOPble HCIIOAb30Ba-
AMCH AASL O6BSCHEHHUS CYIHOCTHU 6biTUs (MaTepHn)
B IIOCTOSIHHOM ABI>KEHUH (HaanMep, E.T. IOpuHa).
B uyacTtHOCTH, IIEAb A€ATEABPHOCTH YEAOBEKA, HAlIpaB-
A€HHAsl Ha dKOHOMHYECKHE OTHOIIEHHUS, COCTOUT
B peIlleHUH 33aAd4, OIPEACASIONIMX YaCTH M JTAIIbI
AEWCTBHUIM, YTO B OCHOBHOM IIPOSIBASIETCS B 9KOHO-
MHUYeCKON AercTBUTeAbHOCTU. IIpu aTom MeTop/
IIpHeMbl, CO3AAIOIYEe MOTHBAIIHIO ANMHOCTH K yCIIe-
Xy, UCTIIOAB3YIOTCS KaK CPEACTBO AOCTIDKEHHS I1eAr
9KOHOMHUYECKOM AeATeAPHOCTHU. Pe3yabTaT aedTeAn-
HOCTH, AOCTHTHYTBIN B IPOIjecce 9KOHOMUYIECKHUX
OTHOIIIEHHH, HCITOAb3YeTCS AASI IIPOBEPKH U OljeH-
K1 3¢ PEeKTUBHOCTH IIOCTABACHHON AUIIOM II€PBO-
HAYaAbHOM LJeAU HAH, IIPU HEOOXOAMMOCTH, AASL ee
KOPPEKTHPOBKH/3aMeHbI HA HOBYIO LiEAb.

Ha ocHoBanMM aHaAM3a AUTEPATypPHl B IPHHS-
TOM KOHIIEINIHH 3KOHOMHYECKOM COIIMAAM3AIINH
TAQBHYIO POADb B HAITIPABAGHHOCTH 9KOHOMHYECKHUX
OTHOIIEHUIN HUrpaeT «3KOHOMHUYECKUIH YEeAOBEK>
VAY TAQBHYIO 3aAAQ4y BBIIIOAHSET 9KOHOMHYECKOe
CO3HaHHE AMYHOCTH.

Taxoxke HMHAMBHAYaAbHOE IIOBEAEGHHE SIBUAOCDH
IIPEAMETOM COBPeMEHHBIX HCCAGAOBAHHI B KOHTEK-
CTe IICUXOAOTUHU COOCTBEHHOCTH M COOTBETCTBEHHO
IIPUHSATO B KaUeCTBe OAHOTO U3 OCHOBHBIX ITOHSATHI,
OOBSACHSIOMUX OTHOLIEHHSI COOCTBEHHOCTH B HayKe
9KOHOMMUYECKOM IICUXOAOTHH.

IIpu oLjeHKe € 5KOHOMUYECKOM TOYKH 3PEHuUs I10-
HATHE AEATEABHOCTH O3HAYAET, YTO 3TO XO3ANCTBEH-
Hasi AeSITEeABHOCTb, IIPEACTABASIONIAS COOOI AATOPUTM
IIOBEACHHSI AUYHOCTH, CBSI3aHHBIN C yIIpaBACHHEM,

OpraHM3alieil 1 yripaBAeHHeM 9KOHOMHKOI. I Iprme-
HUTEABHO K HOHSITHIO ITOBEAESHHS aHAAOTHYHBIH B3TASIA
MO>XXeT OBITb NPHMeHeH MpH OOBSICHEHUH BO3HHUK-
HOBEHUS 9KOHOMHYECKOTO IMOBEAEHHS, CBSI3AHHOT'O
C TIICUXOAOTHeEH MMOTPeOAEHHS, YTO CTAAO IPEAMETOM
HCCAEAOBAHMS B 00AACTH IICHUXOAOTUH MAapPKETHHTA.
Ecau obparurs BuuManve Ha MHeHue H. B. TToasixo-
BOM, IIPOBOAMBIIEH o6meHb1e HCCAEAOBAHMS B 9TOM
00AACTH, TO IOSIBA€HHE TAKOTO 9KOHOMHUYECKOTO I10-
BeAEHIHsI OOBIMHO OTPAXKAETCS B ASSITEABHOCTH HHAU-
BHAQ, CBSI3AHHOM C YIIPaBA€HHEM U MOTpebAeHreM
X034icTBa. BaKHO OTMETHTD, 4TO TaKOM KOHIIENTY-
AABHBIM TIOAXOA ITO3BOASIET IOHATh HEOOXOAMMBIE
BHEIIHKME YCAOBHS COLMAAN3ALIMH (paSBI/ITI/IH) U ca-
MOBBIPa’KEHUSI ANYHOCTH (C—)KOHOMI/I‘IeCKOI‘O CO3Ha-
HI/I}I) B YCAOBMAX PHIHOYHBIX OTHOWIeHUM. IIpu aTom
Mbl OPMEHTHPYEMCS Ha aHAAM3 BCETO ITOHATHS B BUAE
LIEITHOM CTPYKTYPBI «L[€Ab > CPEACTBO -> PE3yAbTaT>
Ha YPOBHE AeATEAbHOCTH, ANMHOCTH M IIOBEACHMSL.

MeTOAOAOTHSI, MaTEePHAABI H METOABI HCCAE-
AOBaHUS

CoBrnapeHne IeAell U 3apad XO3SAMCTBEHHOM
U YIIPABACHYECKOM ACATEAPHOCTH AMYHOCTH Ha YPOB-
HE 9KOHOMMYECKOM HaIIPAaBACHHOCTH IIPEACTABASIET
co6011 COLIMAABPHO-TICHXOAOTHYECKHUI IIPOLIeCe, UMe-
IOIIUI ABOMICTBEHHYIO IIPUPOAY. C opHOI CTOPOHBI,
9TOT IPOLIECC CTABUT 3aAavy NPUHATHUSA U TIOHUMa-
HU MHOTOIPAHHOM LJ€AH, CBS3aHHOM C OpraHU3aLU-
€M ¥ Pa3BUTHEM 9KOHOMHUKHU Ha yPOBHE 9KOHOMMYE-
CKOI HAaIIPaBA€HHOCTH, C APYTOM CTOPOHBIL, Pa3BUTHE
9KOHOMUYECKON HATIPABAEHHOCTH TpeOyeT OT AMY-
HOCTH aA€KBaTHOT'O IIOHMMAHHMS LJ€AU YIIPABACHHS.

3aKOHbI, OCHOBaHHbIE Ha TOM JKe II0CAEAOBATEAD-
HOCTH, MOI‘yT 6bITh HPI/IMEHEHIJI 1 K UICCAAOBaHHIO
IIPU PACKPBITMHM CYIHOCTH IOHATUN AWYHOCTH
u noBepeHst. Harmpumep, B Bocipustiu norpedHo-
cTHu (MOTHBa) B TOBap€ UAH YCAyTE€ U B ACMCTBUIX,
CBSI3aHHBIX C II€ABI0 MOTHBAITMOHHOTO COCTOSHHSI,
HMHAUBHA IPOSIBASIET IOTPeOUTEABCKOE IIOBEACHHE.
HPI/ISHaHO, YTO OCHOBHBIMHU IICUXOAOI'MYECKHMMHU
CPeACTBAMM M METOAAMHU AOCTIDKEHHUS SKOHOMMYE-
CKHUX M IICUXOAOTMYECKHX PE3yABTaTOB SABASIOTCS
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IPUHSATHIE B 9KOHOMHUYECKHUX BO33PEHHSIX OHATH:
«9KOHOMHUYECKASI POAD >, «dIKOHOMHYECKAs CII0CO0-
HOCTb>» U «3KOHOMHNYECKHE HAaBbIKH >>.

CaeayeT OTMETHTB, YTO AI00AsI 9KOHOMUYECKAS
POAb, KOTOPYIO UTPaeT YeAOBEK, OTPa’KaeTcs B BO3-
AeHICTBYIOIUX Ha HETO BHEITHHUX YCAOBHAX U 9KOHO-
MHYECKUX PEAAHAX, B KOTOPBIX OH yYacTBYeT.

B xoHmenmy oHK pa3aeAeHbl IO CTeNeHH Copas-
MEpPHOCTH AeSTEeAbHOCTH U ITOBeAeHH. B yacTHOCTH,
BOCITPHMHUMaeMble 9KOHOMUYEeCKHe HaBbIKY BKAIOYA-
IOT YepThl ANYHOCTH, CBSI3aHHbBIE C PaIfMOHAABHBIM
MBIIIAEHHEM, OTBETCTBEHHOCThIO, CAMOOIIEHKOH I10
OTHOIIEHHIO K COOCTBEHHBIM pecypcaM 1 9KOHOMH-
YeCKHM POASIM, 2 KOMMYHHKaTHBHOCTb BKAIOYaeT
CITOCOOHOCTD OOWIATHCS M BBIPAXKATh cebsl B IpyI-
IIOBOM NPUHSATHH PeIleHHH.

Taxoke B pa3BUTHH peaAHil TPOSBASIOTCS 9KOHO-
MHYeCKHe CIIOCOOHOCTH U YMeHUs B obecredeHNN
93¢ PEeKTUBHOCTH TOBEACHHS AMIIA, BCTYIAIOIIEro
B 9KOHOMHYECKHE OTHOIIEHHUS B IIEAOM.

CoraacHO KOHIJeIILUH, MaTepHaAbHast obecre-
YeHHOCTDb M 9KOHOMHUYECKOe DAAromoAyyre Kak rAaB-
HBIM 9KOHOMHYECKHH PEe3yAbTAT IIOMOIAI0T HaM I10-
HSTb ypOBEeHb IIOAHON AOCTYITHOCTH OTPAaHUYeHHbIX
pecypcoB cyObpeKkTa 9KOHOMHUYECKUX OTHOLIEHHI,
3¢ PpeKTUBHOCTD UCITOAB30BAHUS ITUX PECYPCOB HAH
CYTb BOIIPOCOB, CBSI3aHHBIX CO CIIPAaBEAAMBBIM Pac-
IpeAeACHHEeM 3TUX PeCcypcoB.

Taxum 06pa3zoM, IKOHOMUKO-IICUXOAOTUYECKHI
PE3YABTAT COACPXKUT OCHOBHYIO HHPOPMAIIHIO O Je-
TBIpEX KOMIIOHEHTAX, KOOPAUHHPYIOIUX IIPOIIecC
9KOHOMHYECKOM COIMAAM3ALINY AUYHOCTH B IIEAOM.
OTH 4YeTbIpe KOMIIOHEHTA IIPEACTABASIOT COOOIL:
1) caMooIeHKY, 2) 9KOHOMHYECKHe CIOCOGHOCTH,
3) aKOHOMMYeCKHe poAu u 4) 5KOHOMIYECKHUE HaBbI-
KH, KOTOPBIE, B CBOIO O4EPEAD, SIBASTFOTCSI KAIOUEBbIMU
<KAIOYAMH>» K OLIEHKE KAIOYEBBIX 3KOHOMHYECKUX
PEe3yABTATOB, KOTOPBIX Y€AOBEK AOCTHUTAET B IIPOIIece
9KOHOMHUYECKOH COI[UAAM3AIIMM CBOEH ACSITEABHOCTH.

Ha srane ¢popmMupoBaHus sKOHOMHUYIECKOH OT-
BETCTBEHHOCTH, SIBASIIOIIEHCS IIPOAYKTOM IIpoIiecca
9KOHOMHYECKOH COITHAAU3AIIUH AUYHOCTH, B PaHHEM

MIOAPOCTKOBOM BO3PacTe MPOHCXOAUT GOPMUPOBAHHUE
OIPeACACHHOTO YPOBHS CHCTEMBbI IIeHHOCTEH, HallpaB-
AEHHOY Ha BBICOKO/ HEPa3BUTYIO CUCTEMY [IOBEACHIS
AWYHOCTHU. XOTS IIleHHOCTHO-OpPUeHTHPOBaHHAs CH-
cTeMa 4eAoBeKa GOPMHUPYeTCs IOA BAMSHUEM MeH-
TAABHBIX IJeHHOCTE!, OHA XapaKTepU3YeTCsl TeM, 4TO
MacIITab ee BAMSIHIS He OIPEAEASIeTCS XeCTKO IpH-
OPUTETHOM COLIMAABHO-3KOHOMMYECKOM MOAUTHUKOM
HAM HETIOCPEACTBEHHO OKPY’KAIOIIlell ee COIfHAAbHOM
CpeAOH. DTO CBSI3aHO C TeM, YTO B ITPOIjecce SKOHOMH-
YeCKOM COI[MAAU3AIIN MHAUBHA HUKOTAQ HE MEAAUT
¢ popmupoBaHHeM cBoero HanpasaeHus. [Ipu atom
OH yCBauBaeT LjeHHOCTH, TPeAAaraeMble O0IIeCTBOM,
IIOCPEACTBOM CBOEro BBIOOPA, OCHOBAHHOTO HA €ro
MHUpe IOTPeOHOCTeH U COLHAABHO-9KOHOMIYECKUX
npeacraBaeHHsAX. He ToAbko conmasbabie GpakTOpHI,
HO ¥ HEKOTOPbIe YePThI XapaKTepa K ANMHOCTH, ee HH-
AVBHAYaAbHbIE TUITOAOTHH BAUSIOT Ha 1eHHOCTHYIO
OPHEHTALIUIO IPEACTABUTEACH PAHHETO IMOAPOCTKO-
BOTO BO3PACTa, U 9Ta CUTYAIH MOXKET CAYXXHUTb KPHU-
TepHeM B OIleHKe YCIIeITHOCTH A HEYAQUH IIpoliecca
9KOHOMUYECKOM COI[MAAU3ALIULL.

AAs n3ydeHHs IIeHHOCTHBIX OPHEHTAIMI PAHHHX
MIOAPOCTKOB B KOHTEKCTe IPOoIlecca SKOHOMHIECKOH
COLIMAAUBALINHU LIeAeCOO00Pa3HO, IIPEXAE BCETo, pac-
CMOTpEeTb YCAOBHSI 9KOHOMHUYECKUX peaanil. To ecTp
Ha AQHHOM JTaIle JOHOCTU BaKHO OIPEAEAHTD, KaK
AOAXKEH BeCTH cebsl 4eAOBeK KaK CyOheKT 9KOHOMHU-
JeCKUX OTHOIIEHMI ITPH BBIIIOAHEHUH 9KOHOMHYe-
CKMX POA€ll M Ha OCHOBE KaKHMX PbIHOYHBIX ITPaBHA
AOAKHA OPraHU30BBIBATbCS POAEBO-CYOBEKTHAS Ae-
SATeAbHOCTb. Ha Hamm B3rasip, yCAOBHUSI OTHOIIEHHI,
CBSI3aHHBIX C POAEBOI CYOBEKTHOM AESITEeABHOCTBIO
B KOHTEKCTe 9KOHOMUYECKUX PeaAHH, B IIepBYIO OJe-
PeAb OTPXKAIOTCS B IIPOIlecce 9KOHOMUYECKOM COIH-
aanzanuy. CoraacHo 3KOHOMHYECKOMY CAOBApIO, ITPO-
11ECC COIJAAM3ALINU AMYHOCTH B OKOHOMHUKE HaXOAUT
OTpa’KeHHE B PSIAC PEAAUH U IBACHHI, TAKHX KaK Ilepe-
pacdeT 0OIeCTBEHHOTO 3alpOca B 9KOHOMIYECKUX
OTHOILEHHSIX, [YMAHH3ALISI TPYAQ 1 OBITa, CMSIrYeHue
CoaAbHOM A depeHIualuy, pa3BUTHE S9KOHOMH-
veckux cdep. [To MHeHMUIO 3apyOesKHbBIX COLIMAABHBIX
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IICHXOAOT'OB, IIPOBOAUBIIIX HCCAEAOBAHUS B 9TOMH 06-
aactu (manpumep, H. A. JKypasaesoit), mporjecc ako-
HOMMYECKOH COLIMAaAU3AIIH BKAIOYAET B Ce0s:

1) OOLIYIO COLMAAPHO-O9KOHOMUYECKYIO CUTya-
LI1I0, B KOTOPO#t IpebbIBaeT AMYHOCTD;

2) ceMeliHble YCTAHOBKH H [IeHHOCTY;

3) Ha TPH OCHOBHBIX YCAOBHS YACHCTBA BAUSIET
TOT $aKT, YTO OHO IPOSIBASIET Ce0s1 KaK MOTPeOUTEAD
B 9KOHOMHUY€ECKOI A€SITEAPHOCTH.

B measx aokasareAbCTBa HAyYHOM TMITOTE3BI
O TOM, YTO B OCHOBE 9KOHOMHYECKOHN COIMAAM3a-
ITUM MOTYT A€XATb IIeHHOCTU AUMHOCTH, CBSI3aHHbIE
C 9KOHOMHYECKNMH OTHOIIIEHUSIMH, Ha AAHHOM 3Ta-
IIe NCCAGAOBAHHS PECIIOHAEHTDI U3 II€PBOM IPYIIIIbI
IIOAPOCTKOB T€CTHPOBAAUCH 1O MeToarke M. P. Po-
kn4ya «IlenHocTHas opuenTanua>». C momomuibo
METOAMKH, TA€ 3HAYEHMs], OObSICHSIOT, YTO OHHU COa-
AQHCHPOBAHBI OTHOCHTEABHO BhIPa’KeHHs CBOMCTBA,
IIOAPOCTOK BITepBble B 9KOHOMHYECKHUX PeaAUX (co-
OBITHAX, OTHOIIEHHUSX) OCO3HAET CBOE HMHAMBHUAYAAD-
HOe CYILIIeCTBOBaHMe KaK Cy0beKTa HAU BhIOMpaeT oII-

100 93,1
80
60

73.3

M [IpropureTHEle TepMIHALLHEIS
LeHHOCTH V TOPOACKIY MOoIogexe (n=41)
PucyHok 1. MpropuTeTHbIE TEPMUHASIBHBIE

LLEHHOCTN y ropoackux monogexe (McTouHumk:
nccnenosaHme aBstTopa)

Pe3yAbTaTbl MOKa3bIBAIOT, YTO TOPOACKHUE JKUTe-
AM PaHHETO ITOAPOCTKOBOTO BO3PacTa He yBepeHbI
B CBOeil OyAyIeil OpHeHTAlL[|H, YTO YKa3bIBaeT Ha
TO, YTO OHH MOT'YT OBITH He B COCTOSIHUM AOOHTD-
csl ycrexa B caMoolleHKe. B pesyabTaTax BbIsIBA€Ha

THUMaABHYIO pOPMY ACHCTBUS, KOTOPAsi IOMOXET eMy
BBIIIOAHATD 3KOHOMHYECKHE POAU B KOHTEKCTE 3THX
peaauit (cobpiTuit, oTHOMeHHI). B cooTBeTCTBUM
C PEKOMEHAAIMAMU IIEPBbI€ PECIIOHAEHTBI-IIOAPOCT-
KU U3 Pa3HbIX AEMOIPadpUIECKHX PETUOHOB AOAXKHBI
OBIAM OTCOPTHPOBATb II€HHOCTH, OTHOCSIUECS
K 9THUM ABYM KaTE€rOPHSM, 11O CTEIIEH! MX BaXXHOCTH.

Ha ocHoBanuu BrI60pa, CA€AAHHOTO PeCIIOHAEH-
TaMH IIPU TIOTIBITKE OLEHUTH CBOIO HAIIPABACHHOCTb
Ha BCTYIIACHHE B 9KOHOMHMYECKHE OTHOLIEHMS, Ha-
OAIOAAAACD CACAYIOIIASI HEITPOIIOPIIMOHAABHAS Kap-
THHA. B 9acTHOCTH, pecmoHAeHTDI, MPOXUBaKOIIe
BTOPOAE, BHIPa3HAU ABE pa3Hbl€ YCTAHOBKH, CBA3aH-
HbI€ C MATEPHUAADPHBIM YCIIEXOM H MEXXKAMIHOCTHBIMHU
OTHOIIEHUSMH, KOTOpble OHU CYUTAAM HanboAee
BAXHBIMH AASL Ce0sI CpeAU TEPMHUHAABHBIX 1}€HHO-
creit. Hanmpumep, Takue 1jeHHOCTH, KaK «CTpeMAe-
HHe K COIIMAABHOMY CTaTyCy M Kapbepe>, «00ie-
CTBEHHO€ IIPU3HAHHE>», <«CAMOAOCTAaTOYHOCTD,
60raTcTBO> MPU3HAIOTCS BBICIIMMHU IO BAXXHOCTHU
LI€HHOCTSAMMU.

100 97,1

BO,4

k3

B [[pHopHTeTHELE TePMITHATHHELE
MEHHOCTH V Cellb CKOI MOMOe &K (=43 )
PucyHok 2. NMprnopuTeTHbIE TEPMUHATbHBIE

LLEHHOCTW Yy cenbckon Monoaexu (McTovHuk:
nccnenosaHne aBtTopa)

crienuudeckast AeMorpaduyeckas 0Co6eHHOCTH
M HaTASIAHO ITPOAEMOHCTPHPOBAHO BAMSHHE Me30-
¢$aKTOpOB Ha AeTePMMHAIIUIO 1[eHHOCTHBIX OpHeH-
TalUil. DTO BBIPAKEHO B CACAYIOIEM (no HICCAEAO-
BanueM 2021 ro,A,a). ITopuepxHyTas, Kak I[eHHOCTD
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BBICOKOM Ba>XHOCTH, LIEHHOCTb «OOIeCTBEHHOIO
IPU3HAHHS» COCTaBHAA 69,7% y rOPOACKHUX FOHO-
mei 1 27,2% y ceAbCKUX I0HOILIEH; IIeHHOCTDb «CO-
ITUAABHBIN CTATYC U Kapbepa>» — 93,1% ropoackux
CTYAeHTOB, 23,0% CeAbCKHX CTYACHTOB; BEAMYHHA
«CaMOAOCTaTOYHOCTH>» cocTaBAsieT 73,3% y ropoa-
CKUX Cy6beKTOB 1 92,1% y ceAbCKUX.

CoraacHO HMCCAEAOBAHHUIO, OPHEHTAIUsS IIpeA-
CTaBHTeAeH 1 rpyImbl onpeaeAeHa COBOKYITHOCTDIO
$akTOpOB, OPHEHTHPOBAHHBIX HA TAKHE COI[HAAbHbIE
IIeHHOCTH, KaK «COITMAABHBIN CTAaTyC U Kapbepa>
U «00IjecTBeHHOe IPU3HAHUE >, TOTAQ KaK OpHeH-
TalYs MPEACTABUTEAEH 2 TPYIIIbI — 3TO < CTpPeMAe-
HUe K AFDOUMOMY YeAOBeKy>, «B3aUMHOE AOBepue
U KpeIKue ceMelHble OTHOIIEHUS> U IIeAOCTHOCTD
CeMeNHbIX XKU3HEeHHbIX PaKTOPOB, TAKUX KAK «3a-
6oTa, KoM$OpT, TBOPYECTBO A0Ma>. [lopuepkHy-
Tasl, KaK [IEHHOCTb BHICOKOM BaXXHOCTH, [IEHHOCTb
«3a60Ta, KOMYOPT, TBOPIECTBO AOMa> COCTABHAA
41,6% y ropoackux roHome#n u 97,1% y ceabckux
IOHOIIIET!; IIEHHOCTh «CTPEMAEHHeE K AIDOUMOMY de-
AOBeKy>» — 39,4% ropoACKUX CTYyACHTOB, 82,3% ceAb-
CKHX CTYACHTOB; BEAMYMHA «CAMOAOCTaTOYHOCTH >
cocraBasieT 53,4% y ropoackux cy6nexros u 80,4%
y ceabckux (cum. puc. 2).

ITOT PaKT CBUAETEABCTBYET O BAXKHOCTH BAMS-
HUS [TEHHOCTEM B TOM MAHW MHOM CTeIeHH Ha MX 9KO-
HOMHYECKYIO COLIMAAM3AIIMIO U O TYMAaHHOCTH U Ce-
MEHMHOM XapaKTepe MOAOAEKHOM MOAUTHUKY B Halllen
CTpaHe, OpOIIaeMOI UAESIMH I'yMaHHU3Ma.

Moaoa&xH, IpO>KUBAIOIIHe B Pa3HbIX AEMOIPa-
pruecKUX pernoHax, OOHAPY>KUAU CXOAHbBIE Pa3AU-
4yt B QOPMUPOBAHUU TEPMHHAABHBIX IJeHHOCTEHN
B BBIOOpe, OKa3aBIIeMCs IIEPBOCTEIIEHHBIM CPEAU
MHCTPYMEHTAAbHBIX IleHHOCTel. Hanpumep, Aas Ha-
111850, I/ICHbITyeMbIX, HPO)KI/IBaIOH.II/IX BT Oper, TaKHue
IIeHHOCTH, KaK «yMeHHe TBEPAO CTOSITh Ha CBOUX
MHEHUSIX 1 B3TASIAQX M He OTCTYIIATh >, « CAMOCO3Ha-
HHe>, y4acTHe B AeSTEeAbHOCTH, COOTBETCTBYIOIIeH
9KOHOMHYECKHNM HHTEPECAM>»> N «CHAA BOAM>, I1O
3HAYMMOCTH OBIAM BBIOpAHbI ITepBbIMH. Pe3yAbrarsl
MCCACAOBAHMS TAKXKe ITOKA3bIBAIOT, UYTO BeAYITUMHU

I[eHHOCTSIMU IIePBOKYPCHHKOB CEABCKUX KOAACA-
Kefl IT0 YPOBHIO 001jeft AOMUHAHTHOCTH SIBASIFOTCSI:
«BOCIHHHTAHHOCTb>>, «TEPIIEHHUE>»>, <KYMEHHE CAY-
oaTh APYyTHX>>, <«YBa’XKE€HHE>»>, <«BCEIIPOIIECHHE>
U <TPYAOAIOOUE, AEAOBHUTOCTb>», COBOKYIIHOCTb
OpHEHTAIMi IPUBOAUT K BBIBOAY, UYTO IIPU3HAHHbIE
IIeHHOCTH BBIPa’)KAIOTCS Yepe3 MOAOBbIe IIPU3HAKH.

IIpu aHaAM3e pe3yAbTaTOB, TO €CTh IIPH COIIOCTAB-
AeHHMHU UHCTPYMEHTAAbHbIX IIEHHOCTEeH C TePMHHAAD-
HBbIMHU IICHHOCTAMH, CpeAI/I TepMI/IHaAI)HI)IX HeHHOCTeI;I
B paHHEM IIOAPOCTKOBOM BO3PAacTe BhIpakeH pakTop
«MaTepPHAABHOTO YCIIeXa>, « OTCYTCTBHE MAT€PUAAD-
HBIX TPYAHOCTeH >, < CAMOAOCTaTOYHOCTD, AOCTATOK>.
ITpu BbIOOpe TaKUX LIEHHOCTEH, KaK <IIPOBeAeHHUe
BpeMeHH 3a NPUSTHBIMU U UHTEPECHBIMH 3aHATHUS-
MH>, «HAAM4YHE B CEMbe MaTePHAAbHBIX I[eHHOCTeH >,
a B IIpoljecce BbIOOpA HHCTPYMEHTAABHbIX LeHHOCTET
IIPH BHIIIOAHEHHH 9KOHOMUYECKHX POAel IIPU BCTy-
IIA€HUHU B PI)IHO‘-IHIJIe OTHOIIIEHHUS — <BBICOKAsL BOCTPe-
00BaHHOCTD (Tpe6OBaTeAbHOCTb ¥ 9KOHOMHOCTD BO
BCTYTIAGHHH B XO3SIFICTBEHHbIE OTHOIIIEHHS ), «CaMO-
CO3HAHHE, yJaCTHe B ACSTEABHOCTH B COOTBETCTBHU
C 9KOHOMHUYECKHMH HHTEPECAMH >, <« COTPYAHHYECTBO
C APYyTHMHU (@opMHPOBaHHe TOPTrOBO-TIAPTHEPCKHIX
OTHomeHHﬁ) >. B 11eAOM MbI BUAMIM, YTO OH OpHEHTH-
PYyeTcsl Ha ApyTHe IJeHHOCTH.

3akaoueHne

Takort ArIcOaAQHC CBUAETEABCTBYET O HEAOCTATOY-
HOJ COLMAAM3AL[IHU CYyO'heKTa B PHIHOYHOM O01IjeCTBe,
O TOM, YTO AEATEAbHOCTHAsl CTPYKTypa BKAIOYAeT
B Ce0st KOMIIOHEHTHI «II€Ab>», «CPEACTBO» U «pe-
3YABTAT>, 4TO IPEACTABASIET HHAUBHAQ HEXKEAQIOIUM
BCTYIIAThb B pbIHOYHBIe OoTHOIeHMs. Ha Ham B3rasa,
OTHOCHTEABHASI 3HAYUMOCTh 0OOMX HAOOPOB LIeHHO-
CTell 3aKAI09AeTCS B TOM, YTO OHH PA3AMYHbI HE TOABKO
AASI pa3HBIX ITOAOB, HO U AASL COLIMAABHO-AEMOTpadu-
YeCKHX IPYIII, ¥ 9TO Pa3ANdUe MOXET OBITh UCIIOAD-
30BaHO B KaueCcTBe KPUTEPHs CEerMEHTAI[UH PbIHKA.
AQHHYIO CUTYAIIHIO [}eAeCOOOPa3HO OLIEHUBATD, KaK
MEXaHH3M MOTHBAIIMOHHO-IIeHHOCTHON CTPYKTY-
PBI COITMAABHO-TICHXOAOTHYECKUX PaKTOPOB, BAHUS-
IOIUX Ha IPOIjecC 9KOHOMHYECKOH COITUAAU3AITUH
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AMYHOCTH. AAQHHBII MeXaHM3M TaKXKe MOXHO pac-
KPBITh Ha cAepylolleM npumMepe. Hanmpumep, ecan
AEBOYKA PaHHETO IOHOUIECKOTIO BO3PacTa C roljeH-
TPUYECKOM YCTaHOBKOM, CTaBAIAs BBICOKO PaAOCTb
HAM YAOBOABCTBHS, XOUeT BbIIIUTD YAIIEUKy Kope AAS
HACAQKAEHHS, TO COLIMOLIEHTpHYECKas yCTaHOBKA
MaAbYMKa paHHEro IOHOIIECKOTO BO3pacTa, BOCIIPH-
HHMaeTCs KaK CAAObIN CTUMYASITOP [TOBbIIIEHHS [IPO-
M3BOAUTEABHOCTH YYBCTBAa BBIIIOAHEHHOTO AOATa.
A Taxxe Apyras KaTeropus (CMemaHHble MAABIUKH
1 AEBOUKH), TIPEATIOYUTAIOIHE TeTIAble OTHOIIEHHS
C OKPY>KalOIIMMH, OCHOBAaHHbIE HAa TPAAUITMOHHBIX
YCTaHOBKAX, U IIPEACTABUTEAM PAaHHETO IIOAPOCTKO-
BOT'O BO3pacTa, IPEATIOYUTAONIME BBITUTD JaIIeuKy
KOde, CAGAYIOT COLIMAABHOM TPAAULIMH.

TakuM 06pasoM, B COOTBETCTBHU C KOHIJEIIIIeN
9KOHOMHUYECKO COLIUAAM3ALIIN, MOKHO OTIPEACAUTD
cAeayomee. Bo-1epBpIx, TepMUHAABHbIE [IEHHOCTH
SIBASIFOTCSI. BOXKHBIM IIPH3HAKOM CQeEpBI AeSTEAb-
HOCTH, CBSI3aHHOM C POABIO AMMHOCTH, IIPEAPU-
HUMAaTeAs], IPOU3BOAUTEAS], IPOAABIIA, B IIPOLeCce
9KOHOMHYECKOM COI[MAAM3ALUHA — CIIOCOOHOCTHIO
BXOAUTD B 9KOHOMUYECKYe OTHOLIEHHs. Bo-BTOPBIX,
MOTHBALIMOHHAsI HAIIPAaBACHHOCTb, IIPOSIBACHUE Xa-
PaKTEePHBIX HHCTPYMEHTAABHBIX [IEHHOCTEH B BUAE
HUHCTUTYTOB B KOHTEKCTE POAENl 9KOHOMHYECKOTO
IIOBEACHMST ANYHOCTH, TAKUX KaK IIOTPEOUTEAD- T10-
TpebOHTeAD, BRICTYIAET KaK CTeleHb CHOPMUPOBAH-
HOCTH ITOTPeOUTEABCKOTO [TOBEAEHUS C 6a30BbHIMU
9KOHOMHMYECKHMMU HaBbIKAMH.
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Introduction

The stage of preparation of future psychologists
enters a significant step in the way of professional for-
mation and the life of a person. In addition, during
this period the worldview from the position of the
mastered profession is structured, relevant knowl-
edge, primary professional experience is acquired,
necessary skills and abilities are formed, and the
complex of professionally important qualities of the
tuture specialist is developed.

At the first stage of the study, an expert assess-
ment (n =211) was conducted using a pre-prepared
questionnaire, which allowed to prepare of a struc-
tural model of professional and important qualities
of a modern psychologist, the basis of which in-
cluded clarified, current professional and important
qualities of this category of professionals united in
the following, interdependent structural compo-
nents: worldview component, which is expressed in
the psychologist’s need for social contacts, interest,
useful for society grateful work, independence, cre-
ativity, as well as personal maturity and moral nor-
mativity; interpersonal component, expressed in
communication abilities, positive attitude to people,
mental orientation towards extraversion, volitional
regulation of behavior, self-control, emotional intel-
ligence and stability, personal-adaptive potential,
ability to cooperate in conflict situations; intellec-

tual component expressed in the ability to highlight
common in different, ability to generalize and ana-
lyze information, the flexibility of thought processes,
general mental abilities, ability to concentrate, lack
of emotional destruction; personal component ex-
pressed in perseverance, resilience, focus on the pres-
ent, self-organization, planning, self-organization of
activities, purposefulness, self-efficacy.

To psychodiagnostic the structural components
of current professionally important qualities of the
modern psychologist, a psychometric complex was
selected that included ten well-known techniques,
including personality questionnaires and a test.

The process of selecting the instrument was imple-
mented taking into account such important character-
istics reflecting the quality of psychometric techniques
as the presence of a clearly defined psychodiagnostic
purpose, theoretical justification and conceptualiza-
tion of the diagnosed attributes, authors-developers,
the necessary conditions for the organization of the
survey, time spent on diagnostics, description of the
diagnosed category of respondents, reliability, validity
and standardization of techniques, the practicality of
stimulus material, mechanism of processing and in-
terpretation of results of the examination, presence of
successful experience of application of techniques in
psychological practice, including in conditions of the
Republic of Uzbekistan, etc.
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Methods

The entire sample of the empirical study was ex-
amined with the help of a previously identified psy-
chodiagnostic complex (Appendix N¢ 16):

— Five-factor personality questionnaire “Big
Five” by R. McCrae and P. Costa.

— Multilevel Personality Questionnaire “Adapt-
ability” by A. G. Maklakov, S. V. Chermyanin.

- N. Hall's emotional intelligence question-
naire.

— Personality Motivational Profile Question-
naire by S. Ritchie and P. Martin.

— General Self-eficacy Scale by R. Schwartz,
M. Yerusalem.

- E.Mandrikov’s Questionnaire of Self-Orga-
nization of Activity.

— S.Muddy’s Resilience Diagnostic Question-
naire.

— Questionnaire of behavior in conflict situa-
tions by K. Thomas.

— V.N. Buzin, E.F. Vanderlick Short Orienta-
tion Test.

- Gilbukh Personality Maturity Questionnaire
by Yu Gilbuch.

At the same time, the interpretation of the ob-
tained (quantitative) results of a comprehensive psy-
chodiagnostic examination is very difficult, because
the applied psychometric tools are not normalized
(there is no information about normalization) on
a representative sample, and, accordingly, the allo-
cated (author) norms can give quite distorted psy-
chodiagnostic results.

In addition, there is no substantiated mechanism
for the complex interpretation of the results of the sur-
vey regarding the professional and important qualities
ofamodern psychologist, and their structural compo-
nents. This also makes it very difficult to process and in-
terpret the obtained psychodiagnostic data and makes
it virtually impossible to present an adequate, concret-
ized result within the framework of psychodiagnostic
of the selected structure of professionally important
qualities. To solve these rather important problems:

— a special mechanism of translation of the
obtained results for each psychometric tech-
nique for generalization concerning the se-
lected structural components and profession-
ally important qualities has been developed.

- normalization of psychodiagnostic results
for an adequate interpretation of the selected
structural components and professionally im-
portant qualities, in general, was carried out.

As disclosed above, we carried out their normal-
ization for an adequate interpretation of the obtained
data of a complex psychodiagnostic examination.

This process was carried out employing cal-
culating an appropriate norm on a representative
sample of an empirical study of the current state of
development of professionally important qualities
of psychology students (n=253). The very notion
of the norm in this process reflects the mathemati-
cal expectation (M) and allows, by calculating the
standard deviation (o - sigma), to determine above
average and below average levels of development of
both professionally important qualities in general,
and their component structures.

The rationing process in general was implemented
according to the most common stan scale, which was
proposed by R. Kettell (Sidorenko E.G.) and modi-
fied, and tested by D. G. Mukhamedova, F. B. Narziku-
lova, M. B. Narzullaeva, E.Y. Agzamova, S.B. Rakhi-
mirzaev. The essence of the modification is to reduce
the ten-point wall scale to a three-point scale, which
corresponds to a three-level gradation, i.e. three levels
of development of the diagnosed trait:

— above average level of development of the
trait under study.

— the average level of development of the trait
under study.

— below the average level of development of the
studied attribute (.).

Results and Discussion

During the normalization of the obtained psy-
chodiagnostic data such basic indices as mathe-
matical expectation (M), standard deviation (o -
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sigma), and asymmetry and kurtosis (A and E)
were calculated. At the same time, these indicators
were calculated for all four structural components

(worldview, interpersonal, intellectual, and per-
sonal components) and professionally important
qualities.

Table 1. — Interpretation of the results of comprehensive psychodiagnostic of the
development of professional and important qualities of the modern psychologist

Below average development| The average level of development | Above average development
Worldview structural component
From 0 to 6 points | 7 points | From 8 to 10 points
Interpersonal structural component
From 0 to S points | 6 points | From 7 to 10 points
Intellectual structural component
From 0 to 4 points | S points | From 6 to 10 points
Personal structural component
From 0O to S points | 6 points | From 7 to 10 points
Professional qualities in general
From 0 to S points | 6 points | From 7 to 10 points

Thus, based on the results of the performed nor-
malization, a comprehensive psychodiagnostic sur-
vey indicates that the prevailing number of students
surveyed (51%, 129 people) are the owners of the
average level of development of the worldview
structural component of professional and impor-

31%

tant qualities. Thirty-six percent (91 people) have
this characteristic developed at a below-average lev-
el, i.e,, at an unsatisfactory level. Accordingly, only
13% (33 people) of the surveyed students have an
above-average level of the worldview component
(Figure 2.1).

153%

m Above average
developement

m The averagelevel =m
of development

36%

Below average
development

Figure 1. The current state of development of the worldview structural
component of professional and important qualities (n = 253)

As for the second structural component - inter-
personal, we found out that, as in the previous one,
the majority of the examined psychology students
(67.2%, 170 people) have an average level of devel-
opment of the interpersonal structural component
of professional and important qualities (Fig. 2.2).

At the same time, only 19.4% (49 people) were
observed at the desirable (proper) level, which corre-
sponds to the above-average level. Accordingly, 13.4%

(34 people) of psychology students were found to be
at the problem level, i.e. below the average level.

As for the third structural component —intellec-
tual, the majority of the surveyed students have an
insufficiently developed diagnostic attribute (42.7%,
108 people), i.e. below the average level. At the
same time, 31.6% (80 people) of the surveyed have
an average level of development of the intellectual
structural component of professional and important
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qualities. Accordingly, 25.7% (65 people) of psychol-  ogy students were found to be at an appropriate level
(above the average level) (Fig. 2.3).

67,2%

19.4% 13.4%

m Aboveaverage 5 The averagelevel ®m  Below average
developement of development development

Figure 2. The current state of development of the interpersonal structural
component of professional and important qualities (n=253)

42, 7%
31,6%

25.7%

m Aboveaverage y Theaveragelevel m  Below average
developement of development development

Figure 3. The current state of development of the interpersonal structural
component of professional and important qualities (n = 253)

As part of the final, fourth structural component—  found to have an above-average level of development
personal, the prevailing number of the surveyed stu-  of the personal structural component of professionally
dents (22.9%, 58 people) are the owners of the aver-  important qualities. Accordingly, 7.1% (18 people) of
age level of development of the diagnosed attribute. ~ psychology students were found to be at the problem
22.9% (58 people) of the surveyed respondents were  level (below the average level) (Fig. 2.4).

7.1%
70%

22.9%

m Aboveaverage u Theaveragelevel m  Below average
developement of development development
Figure 4. The current state of development of the personal structural
component of professional and important qualities (n = 253)

66



PECULIARITIES OF PSYCHODIAGNOSTIC AND IMPORTANT QUALITIES OF THE MODERN PSYCHOLOGIST

As part of the study of the development of
professionally important qualities in general, it
is reasonable to state that the largest number of

psychology students surveyed (86.6%, 219 peo-
ple) have an average level of the diagnosed trait
(Fig. 2.4).

86,6%

m Aboveaverage 5 The average level =
of development

developement

Below average
development

Figure 5. The current state of development of professionally
important qualities in psychology students (n = 253)

At the same time, 7.9% (20 people) have an ex-
tremely insufficient level (below average) and only
5.5% (14 people) have a proper level (above average)
of professional and important qualities development
in general.

The correlation analysis of the results of the com-
plex psychodiagnostic examination by nonparamet-
ric Spearman criterion in the SPSS program revealed
many statistically significant relationships. Let’s con-
sider the most significant ones within the framework
of the present dissertation research (Table 2.5).

The correlation analysis of the results of the com-
plex psychodiagnostic examination by nonparamet-
ric Spearman criterion in the SPSS program revealed
many statistically significant relationships.

Let’s consider the most significant ones within
the framework of the present dissertation research
(Table 1). Statistically significant correlation associa-
tion between the level of development of profession-
ally important qualities and the age of the examined
psychology students (r=0.289 at p < 0.01), as well as
between the level of development of professionally
important qualities and the course of the examined
psychology students (r = 0.254 at p < 0.01) was re-
vealed. These correlations clearly demonstrate the
positive influence of the learning process and, re-

spectively, the age of students on the development
of professionally important qualities in general. At
the same time, given the obtained correlation coef-
ficients (r = 0.289 and r = 0.254 at p < 0.01) it is
reasonable to interpret these relations as very weak
(very weak), at the level of tendency. This, in turn,
indicates an insufficient (very weak) influence of the
educational process (the process of preparing future
psychologists) on the proper development of profes-
sionally important qualities. Correlation analysis by
nonparametric Spearman criterion indicates insuffi-
cient positive impact (r=0.254 at p < 0.01) of future
psychologists’ training process on the proper devel-
opment of their professionally important qualities.

These indicators, on the one hand, confirm the
relevance of the topic of this dissertation work, and,
on the other hand, highlight the practical need for
the preparation of effective means of developing
professionally important qualities in the process of
training future psychologists. On this basis, it be-
comes obvious that the formation of professionally
significant personal characteristics should become
a subject of formation and development not only in
the framework of professional activity but also, train-
ing, which is considered the first stage of professional
formation.
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Abstract

Problem and Aim. This article describes the philosophical essence of education and upbringing. The
importance of pedagogical didactics in the works of Eastern scientists is also considered. In the learning
process, taking into account the direct impact of the teacher on the student, it is shown that the process of
education and training should be carried out purposefully. It was revealed that the mental state, outlook
and consciousness of people are connected with the philosophical activity of purposeful education.

Materials and research methods. The study proposes to explore a number of important points in
solving the problems of science and education through the following theories in the implementation
of a careful formation of the goals and objectives of education: These are the experts of UNESCO
“Learning to be the World of Education”. today and tomorrow. concept. The project “Philosophy
of Education in the Perspective of the 21st Century” and the most relevant lectures of the Club of
Rome “Filling the human gap” in solving global problems of our time consider the role and place of
education as a phenomenon. in bridging the gap between man and civilization, and on this basis, the
need for continuous education is confirmed.

Research results. The results of the study show all the factors and opportunities that affect the
educational process. In the course of the study, the author determines the serious role of new edu-
cational concepts in the near future. Showing that the philosophy of education is a public order, this
means that education should be approached philosophically.

Conclusion. The results of the study are significant for the theoretical base of research in the field
of education and the organization of educational processes.

Keywords: philosophy, education, essence, enlightenment, upbringing, consciousness, person,
society, country, nationality, culture, heritage.

Introduction of an education system in their countries. Education

Today we see that developed countries have  and upbringing are received first in the family, and
achieved economic stability as a result of the creation  then in educational institutions and serve the matu-
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ration of a person. As a result, a specialist with mod-
ern knowledge and skills is being trained. Personnel
with high potential make a worthy contribution to
the development of the country by selfless service.

In our society, the issues of education and training
have been considered an urgent task since time imme-
morial. Pedagogical didactics has always been a priority
in the work of Eastern scientists. Religious and nation-
al traditions, traditions and values, fairy tales and folk
tales form the basis of our national and cultural wealth.
Folk heroes are also praised for their good behavior
and high level of knowledge. Parents are inspired by
the national and cultural heritage and pay great atten-
tion to the education of their children. Al-Khwarizmi,
Ibn Sina, Beruni, Amir Timur and Navai from among
our great-grandfathers, who left an indelible mark on
the history of human civilization, received the basics of
education from their parents and grandparents in the
family, and then received education from the hands of
teachers. Khujras and madrasahs were created as edu-
cational institutions, where mainly religious and some
secular subjects were taught.

The essence of training and education lies in the
fact that the educator seeks to directly influence
the student, answering the question, “what can and
should be a person as a person.” At this moment,
the action carried out in the process of education is,
firstly: one of the actions aimed at changing a person,
and secondly: education is a practical activity aimed
at changing the mental state of a person, worldview
and consciousness, knowledge and style his activ-
ity. In this, the methodological side of education
reveals its originality through various methods for
determining the purpose and position of education
for the student through the educator. In this case, the
educator primarily takes into account the character-
istics, character, genetics, psychology, age and living
conditions of the student. The process of training
and education is carried out purposefully and de-
pends on different approaches. Special abilities are
formed by applying to the intellect of a person useful
knowledge available in various fields of education.

Materials and methods. To achieve the goals
and objectives of education, all specialists in the
field of the education system must participate in
good faith and with a high degree of responsibility.
Because they are the subjects of the educational pro-
cess and are responsible for ensuring its organization
and effectiveness.

It is characterized by the appearance of works
commissioned by UNESCO in order to solve the
problems of science and education in order to de-
velop the perspective of the 21* century [1].

UNESCO experts have created a conceptual im-
age of the education of the future based on an analysis
of the trends of the whole society, taking into account
changes in worldviews, the essence of man and his
place in the world. The main task is to prepare present
and future generations for life in the 21* century, and
itis predicted that education and upbringing will play
the role of a unifying force in the world community.
In 1990, the UNESCO organization developed the
project “Philosophy of Education in the Perspective of
the 21* Century’. In this project, taking into account
the rapid changes taking place in the life of society,
attempts were made to determine the place of edu-
cation problems in the context of world civilization,
which were documented in reports commissioned by
UNESCO. The lectures were conducted by a group of
specialists led by E. Faure. The theme of the lectures
(“Learning to be. The world of education today and
tomorrow.” 1972) “Education for a good life” [2]. It
is called World Education Today and the Future. The
main purpose of this is to express ideas such as new
knowledge, new experience and updating of existing
knowledge and skills, quality education for a better life
and only knowledge. These ideas have expanded the
concept of education, capable of providing important
social and cultural functions, beyond the traditional
system of educational activities. On this basis, the re-
port defines the directions and principles of possible
reforms — freedom, flexibility and continuity.

Among other studies on education, the most fa-
mous are the lectures of the Club of Rome “Teaching
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hasnolimit”,in 1979 D. Botkin, M. Elmandir, M. Malitz
“Teaching has no limit. Lectures such as “Filling the
Human Gap” tried to determine the role and place of
education in solving the global problems of our time
and overcoming the gap between man and civilization.
On this basis, the need for continuing education was
confirmed. When a person encounters new problems,
he repeatedly returns to educational directions and
forms of cognition. The authors paid special attention
to the determinism of modern education, and the lec-
ture included the concept of “Learning throughout
life”, in particular, the concept of innovative education.

The American philosopher and educator John
Dewey, the founder of the philosophy of education,
considers the philosophy of education to be a practi-
cal part of any philosophy. Reason asserts that a per-
son can solve the problems he faces only through
his philosophical thinking and knowledge” [3].
Representative of the St. Petersburg Philosophical
Society A. N. Muravyov closely links the educational
process with the necessary problem of culture. Plato,
Aristotle, Descartes, Spinoza, Leibniz, Kant, Fichte,
Schelling and Hegel, the leading representatives of
the classical philosophical tradition, unanimously
turn to the philosophy of education to understand
the essence of man. Because any educator (from a
kindergarten teacher and a primary school teacher
to a university professor) deals with the intellectual,
spiritual, intellectual, physical and moral problems
of his students and implements them in the process
of education and upbringing [4].

The philosophy and history of education allow
us to look at education from a new and retrospec-
tive point of view in the paradigm of the 21* century.
The most promising requirement today is education,
which develops on the basis of two interrelated prin-
ciples: the ability to quickly navigate in a rapidly
growing flow of information, the ability to find and
apply it, and at the same time not to lose or see what
is needed. development prospects.

In domestic publications devoted to the prob-
lems of the philosophy of education, J. Delors in his

lecture “Education: a hidden treasure” indicates four
pillars on which education should be built:

These are: learning to know, learning to do, learn-
ing to live together, learning to live in the 21% century.
According to Delors, the most important principle of
education is “learning to do not only in order to ac-
quire professional competence, but also, in a broader
sense, to acquire competence to cope with various
situations and work in a group” [5].

This is how the basic principles of competence
have been formed today, covering the management
of educational processes and pedagogical didactics,
the motivational principles of an educational subject,
and others.

More fundamental criteria in favor of pedagogi-
cal philosophy were expressed in the middle of the
19th century. Herbert Spencer saw “universality in
general in the field of pedagogy, as well as in the spiri-
tual sphere” “through universal connections, trends,
contradictions and patterns of development inherent
in all components of the educational process” [6].

Based on the goals and objectives of the educa-
tional program of the Jadids of Turkestan at the end
of the 19" — beginning of the 20" century, it can be
said that they are trying to form the criteria for their
ideas on the basis of social justice, national welfare and
national independence. At the same time, they tried
to resume cultural, ethical and educational work, to
promote European scientific and technical thinking,
to eradicate religious fanaticism, fanaticism and igno-
rance. The Jadids deeply understood the need for new
thinkers to bring about great reforms in society. At the
same time, special attention was paid to the education
and upbringing of young people through the creation
of modern schools. For example, “The Avloni School,”
writes Professor Begali Kasymov, “became a real folk
school, which set itself the main task of teaching chil-
dren secular and advanced sciences, built on the ba-
sis of a humanistic and free education, and providing
young people with the opportunity to participate in

» «

public and political life. country”. “In the education

of young people, he published newspapers and maga-
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zines in conjunction with schools and widely contrib-
uted to the organization of educational institutions
according to modern models. For example, Mahmud-
hoja Behbudi emphasizes that everyone should go to
European countries and learn a certain language so
that our people do notlagbehind other peoples. “If we
cannot master the Arabic language well, we will not be
able to correctly interpret the sciences of Islamic Shar-
iat, if we do not know the Russian language, we cannot
be aware of events and news happening in the world
and at the top of power, Knowledge of Turkish and
Persian languages necessary to present to the world
our rich nation and heritage. There is another language
in which the whole world speaks to each other. This
language and writing is French. We need to learn all
these languages for our own benefit. We have to study
in public schools, we have to work in public positions.
Let’s progress as Muslims” [ 7]. From these views, it is
clear that Mahmudhoja Behbudi put forward his bold
and relevant ideas on many issues in the complex and
changing socio-political environment of that time. We
see the results of these ideas in the independent devel-
opment of our country, finding its place and dignity in
the world community.

Results.

The results of these studies show that today we
are talking about the types of knowledge formed in
the philosophical concepts of education of different
directions and currents — from analytical philosophy
to critical rationalism, from humanitarian pedagogy
to postmodernism, and in the propagandized peda-
gogical anthropology. enlighteners of our country
and Western countries. The study determined the
significant role of new educational concepts in the
near future.

Since the middle of the 20" century, more and
more attention has been paid to the problem of
interaction between education and training in the
philosophy of education. This requires a philosophi-
cal approach to education. That is why the interest
of educators in philosophy has increased. As a re-
sult, the philosophy of education begins to separate

from the general philosophy and eventually becomes
an independent field. Therefore, the philosophy of
education is primarily a social order. Speaking of
the evolution of society, it is necessary to create a
closer relationship between education and social
organization at the individual and collective level.
In this case, philosophers or educators may prefer
different settings. For example, for Plato or Hegel,
the idea was put forward, and they put forward the
idea that education should serve this purpose, while
the pragmatism of the 20" century emphasizes the
factor of concrete benefit and effectiveness. Accord-
ingly, ideas about education are also changing, and
the search for new forms of education continues to
grow. Because the education system is a phenom-
enon that requires constant updating.

Discussion of the results. Philosophy, by defini-
tion, teaches man to love wisdom. Education gives
a person the opportunity to combine what he has
learned and apply it in his life. The common goal of
both philosophy and education is to consider the
existing reality and pass it through an analytical and
compositional filter, to create a basis for expanding
the horizons of thinking as a person. Indeed, every
philosophical school and system of thought wants
to educate people in accordance with it. In this ap-
proach, idealism, realism, pragmatism, existential-
ism, materialism and positivism pursued different
goals. However, in today’s globalized world, the dis-
tance between different “isms” is getting closer and
closer. Also, within the framework of the modern
education system, an educated person can combine
different views in his mental matrix. Philosophy
tries to find the truth. This questioning is the task
of philosophy. The philosophy of education focuses
on the developing person, along with all the values
he has created, and tries to improve him. The most
important sign that philosophy and education are
an inseparable whole is to educate a person who
meets the requirements of the time and responds to
changing conditions. Regardless of the content, the
goal of education is a broad-minded individual. The
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philosophy of education, the main subject of which
is a person, is a system that is looking for ways to
realize all the goals that a person wants to achieve.
A number of methodological principles that deter-
mine the development of the philosophy of educa-
tion were formed in different periods of the last cen-
tury, until the search for a new methodology in the
science of education became relevant at the present
time, and even now their importance is great for new
research work. With this approach, we can say that
the acceptance of global problems as a problem of
pedagogical thinking leads to an understanding of
their solution as a problem of pedagogical science,
and this direction is of current importance in the
philosophy of education. In many cases, the essence
of global problems lies in the lack of mutual under-
standing, tolerance and cooperation. Here, the main

task of education is the study of the value system,
which is a function of integration in society, along
with a philosophical understanding of the problem.

Conclusion

Not without reason the philosophical basis of
each sphere of activity corresponds to the purpose.
In this sense, the education sector is no exception.
The philosophy of education is expressed, first of all,
in its purpose. Goals determine the essence of hu-
man activity, goals form a way of approaching the
problem, reveal the essence, clarify directions in
accordance with the goal, prepare and implement
a road map. Such a philosophical approach to edu-
cation is a mental activity aimed at comprehending
the essence of education, assessing its role and sig-
nificance in the life of society and a person, in other
words, it is a formed worldview.
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SCL COMPREHENSIVE MENTAL HEALTH REPORT

Abstract. SCL-90 is a useful scale to test if people are suffering from mental health problems. We can use
this scale to see if people around us have mental health problems and give them mental help and support.
1. What factors can cause people to have mental health problems
a. What are the factors
b. Why these factors can cause mental health problems
2. How mental health problems affect people
a. From the aspects of physical illness and mental health
i. From the perspective of daily life
ii. From the perspective of academic or business
iii. From the perspective of interpersonal relationship
3. Methods of SCL-90 Testing
a. What is SCL-90 Testing
b. From what aspects does this scale detect people’s mental health
c. How does this scale work
4. The results of the survey’s data (I will make a simplified version of the SCL-90 and send it to people
around me to fill in the questionnaire, and finally get the data)
a. Analyze the data in different age groups
i. The total test results for different age groups
ii. The mean test results for different age groups
b. Summarize the anxiety levels and aspects of people in different age groups
i. Put the statistical tables
S. How to help those with mental health disorders
a. From the perspective of the disorders themselves
b. From the perspective of the people around the disorders
i. School or work places
ii. Families
iii. Friends
c. From the perspective of social atmosphere
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6. Conclusion: The total score of the population of 41-50 years old is the highest because people in this

age range answer the survey the most. The mean score of the populations of over 61 years old are the highest.

The mean score of the population of under 30 years old is also greater than 60.

Keywords: SCL-90, Mental health, Anxiety, Depressive disorder, Press, Psychology, Society.

What causes a Mental Health Problem and how
it can affect a person’s life?

SCL Comprehensive Mental Health Report

Introduction

With the acceleration oflife rhythm, the increase
of work pressure, and other influences, people’s psy-
chological accumulation pressure also increases. In
the more than three years since the outbreak of the
Covid-19, many people have suffered from anxiety
and depression due to psychological problems and
emotional fluctuations. Therefore, in order to help
everyone understand the current situation of psy-
chology, it is very necessary to improve the psycho-
logical environment in a targeted manner. For this re-
search, I conducted a comprehensive mental health
test using the self-rating symptom scale SCL-90, and
further analyzed the test results.

What factors can cause people to have mental
health problems

Most mental illnesses have a variety of causes, called
risk factors. The more risk factors a person has, the
more likely he is to develop a mental health condition.

Here are some examples of risk factors. Environ-
ment, which means living in a stressful environment
can strain your mental health such as having an abusive
family put a lot of stress on your brain and often trig-
ger mental health concerns; unhealthy habits, like not
getting enough sleep, or not eating; negative thoughts,
which means constantly putting yourself down or ex-
pecting the worst can get you stuck in a cycle of depres-
sion or anxiety (What causes mentalillness?); and early
adverse life experiences, such as trauma or a history of
abuse (for example, child abuse, sexual assault, witness-
ing violence, etc.) (About Mental Health).

How mental health problems affect people

Mental illnesses are among the most common
health conditions in the United States. More than 50%

will be diagnosed with a mental illness or disorder at
some point in their lifetime (About Mental Health).
If one person has mental health disorders, in his daily
life, his mood will gradually become depressed and his
behavior will become extreme. Eventually, he maylose
the ability to live by himself. Negative emotions may
keep him from engaging in the things he wants to doin
his work or school, even though he desperately wants
to accomplish something. In his interpersonal com-
munication, he may gradually lose interest in com-
municating with others, so that when people around
him want to help him talk to him, they are powerless.

In the short-term, mental health problems can
cause people to be alienated from their peers be-
cause of perceived unattractive personality traits or
behaviors. They can also cause anger, fear, sadness
and feelings of helplessness if the person does not
know or understand what is happening. In the long-
term, mental health disorders can drive a person to
commit suicide (Mental Health Problem Symptoms,
Causes and Effects).

What is SCL-90

When we feel depressed, how should we cor-
rectly judge whether we are suffering from mental
illness and protect ourselves? SCL-90 can help that.
Self-rating symptom scale SCL-90 is one of the most
famous mental health test scales in the world, and it
is the most widely used mental disorder and mental
illness check scale. The ten factors of the SCL-90 test
are: somatization, obsessive-compulsive symptoms,
interpersonal sensitivity, depression, anxiety, hostil-
ity, terror, paranoia, psychosis and others. The pur-
pose of the test is to assess whether a person has a
certain psychological symptom and its severity from
various perspectives such as emotion, thinking, con-
sciousness, behavior, living habits, and interpersonal
relationships. It can distinguish people with psycho-
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logical symptoms who are likely to be at or on the
verge of a psychological disorder.

How does SCL-90 work

There are 90 self-rated items in SCL-90. In order
to improve the efficiency of the test and to combine
it with practice, I consulted many people and merged
a few of the 90 items, and determined 33 self-rated
items. It includes 4 items of somatization, S items of
obsessive-compulsive symptoms, 4 items of inter-
personal sensitivity, 10 items of depression, 3 items
of anxiety, 2 items of hostility, 2 items of suicide, 2
items of bigotry, and 3 items of psychoticism.

SCL-90 scale adopts a S-level scoring standard
of 1-5 points. From 1 point for asymptomatic to S

3703

points for severe symptoms, in order. The total score
is the total score of 35 items. If the total score ex-
ceeds 62 points, it means the tested person may have
some psychological disorder. In addition, if any fac-
tor scores more than 2 points, it is positive, which
indicates that there may be psychological barriers
represented by this factor.

I randomly tested five age groups of 16-30 years
old, 31-40 years old, 41-50 years old, 51-60 years
old and over 61 years old.

Result

A total of 214 test results were received. After
calculation, the total score was 11234 points, with
an average score of 52.50 points.

3578
2128
1267
588
Under 30 31-40 years old 41-50 years old 51-60 yearsold  Over 61 years of age
M Total score
Figure 1. Total score of tests in different age groups
60.33 62
5067 3143 5111 I
Under 30 31-40 years old 41-50 years old 51-60years old  Ower 61 years of age
H Even share

Figure 2. Mean score of tests in different age groups
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The results of the tests of different groups were

as follows:

1. Received 21 results from the group under 30
years old. The total score is 1267. The average
score is 60.33.

2. Received 42 results from the group 31-40
years old. The total score is 2128. The aver-
age score is 50.67.

3. Received 72 results from the group 41-50
years old, with a total score of 3703. The av-
erage score is 51.43.

4. Received 70 results from the group 51-60
years old, with a total score of 3578. The av-
erage score is S1.11.

5. Received 9 results from the group over 61
years old, with a total score of 558. The aver-
age score is 62.

Conclusion

The total score of the population of 41-50 years old

is the highest because people in this age range answer
the survey the most. The mean score of the populations
of over 61 years old are the highest, which means these
people may have the highest percent that get the psy-
chological disorder. The mean score of the population
of under 30 years old is also greater than 60. The mean
scores of the other three populations are all around S0.

Discussion

According to the figure, the mean scores of the

populations of under 30 years old and over 61 years
old are higher than 60. They are the youngest and
oldest groups, and the ones we need to pay the most
attention to. The younger group may not realize that
they have mental health problems under the pressure
of study and work, while the older group may also
have psychological problems due to the negligence
of their children. Therefore, we need to communi-
cate with them more, take them out for a walk and
soothe their emotions. At the same time, we also
need to remind them to relax their minds at all times
and do things they like and want to do. In today’s
stressful society where everyone is being pushed, it’s
important to stay in good spirits.

What’s more, we must remind all people suf-
fering from mental health problems some precau-
tions: eat to beat inflammation; get moving; man-
age your weight; get enough sleep; stop smoking;
limit alcohol use; and conquer chronic stress (The
mental health crisis among children and teens: How
parents can help). Furthermore, what we should do
are: DO Listen with an open mind; DO Ask Ques-
tions; DON’T Say you know how they feel if you
don’t; DO Encourage them to seek help; DON'T
Question their medical decisions; DO Help out with
daily tasks; DON’T Pressure them to “stay busy”;
and DO Be Patient.

Finally, we found that in this test, 40 people had
atotal score of more than 62 points, and adolescents
accounted for the highest proportion. Factors that
can contribute to stress during adolescence include
exposure to adversity, pressure to conform with
peers and exploration of identity. Media influence
and gender norms can exacerbate the disparity be-
tween an adolescent’s lived reality and their percep-
tions or aspirations for the future. Other important
determinants include the quality of their home life
and relationships with peers. Violence (especially
sexual violence and bullying), harsh parenting and
severe and socioeconomic problems are recognized
risks to mental health (Adolescent mental health).
They belong to the group that needs special atten-
tion. Failure to address adolescent mental health
issues at the outset can stay with them throughout
their lives, compromising their physical and men-
tal health and limiting their opportunities to live
fulfilling lives later in life. Therefore, we must take
care of them more. It is useful for building strong
bonds and relationships with teachers and friends
at school, at home and in the community that pro-
vides youth with a sense of connectedness (Mental
Health). In the school, teachers must link students
to mental health services; integrate social emo-
tional learning; support their mental health; review
discipline policies to ensure equity; and build safe
and supportive environments (Mental Health). In
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the home, parents must communicate openly and
honestly; supervise their adolescent to facilitate
healthy decision-making; spend time with their
adolescent enjoying shared activities; and become
engaged in school activities and help with home-
work (Mental Health). For healthcare providers,
they must encourage positive parenting practices;
engage parents in discussions about how to connect
with their adolescents; and monitor activities and
health behaviors (Mental Health).

In short, through the SCL-90 test, we found that
we should pay more attention to the physical and
mental health of young people in adolescence and el-
derly people in menopause, guide them with love and
patience, and maintain more communication to help
them face life, difficulties and the future positively. Be-
sides, if you think that you may have a mental health
problem, get help. Please learn about the disorder,
practice self-care, and reach out to family and friends
(Living Well with Serious Mental Illness).
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Appendix
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FA3YxAZdyuNOS_dsmxs-nShYoQ/edit?usp=sharing
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THE PROBLEM OF PSYCHOLOGICAL PREPARATION
IN THE PROCESS OF SELECTION FOR BOXING

Abstract. The article describes the implementation of psychological preparation during the quali-

fying competitions for the sport of boxing and the tasks of coaches in it.

Keywords: psychological preparation, sports, preparation, psychological stability, competitions,

boxer, coach, group.
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NMPOBJIEMA NCUXOJIOT'MYECKOM NOArOTOBKU
B MPOLECCE OTBOPA AJ19 3AHATUA BOKCOM

AHHOT&III’UI. B cTarbe onmcriBaeTcs peaan3ana IICUXOAOTMYECKOM IIOATOTOBKH ITPH IIPOBEACHHNH

OT60PO‘-IHI)IX COpeBHOBaHI/Iﬁ I10 BUAY CIIOPTa O0KC 1 3aAa49H TPEHEPOB B HEM.

KAroueBbie cAOBa: IICUXOAOTHYECKAS IIOATOTOBKA, BUADI CIIOPTQ, IIOArOTOBKA, IICUXOAOTHYIECKA

YCTOMYUBOCTDb, COpeBHOBAHMS, OOKCep, TpeHep, TPYyIIIIa.

BBeaenne

[Tcuxororuveckue O0COOEHHOCTU IMOATOTOBKHU
CIIOPTCMEHA 3aBHCST OT YHUKAABHBIX ACIIEKTOB HOK-
ca. YcremHoe BICTYIIACHHE B MHOTOAHEBHBIX CAOXK-
HBIX 1 HAIIPSDKEHHBIX TYPHUPAX C Pa3HOOOpa3HbIMU
OIIACHBIMHU COIIEpPHUKaMU TpebyeT oT HoKcepa psAa
TeXHUYEeCKUX U TAKTHIECKUX Ka4eCTB, pU3HIECKO
PaboTOCIIOCOOHOCTH, BBICOKOTO YPOBHS IICUXOAOTH-
9YEeCKOM TOTOBHOCTH.

INcuxoaorudeckas FOTOBHOCTb OOKCepa ompepe-
ASIeTCS, BO-IIePBbIX, yPOBHEM Pa3BUTHS KOTHUTUBHBIX
(YHKIHIL, IyBCTBOM AUCTAHIIUM U BpeMeHH YAAPOB,
HAIlpaBA€HHEM B PUHTe, OBICTPOTOM PeaKIiuy, CIIO-

COOHOCTDIO IIPEAYTAABIBATD TOBEACHHE COIIEPHHUKA,
BHHMaHMe€, TAKTHIE€CKUM MBIIIACHHEM, 2 BO-BTOPBDIX,
IICHXOAOTMYECKO€e COCTOSIHHME CIIOPTCMEHa.

IIpu onTHMaAbHOM IICUXOAOTH-4€CKOM IIOATOTOB-
Ke CTIOPTCMEHa BBICOKO Pa3BUTBI BbIIEIIePEUHCACH-
Hble Ka4eCTBa U TaK HasblBaeMas IICUXOAOIMYecKas
TOTOBHOCTD. JTHU Bellld MOXXHO OXapaKTepPH30BaTh
yBepeH-HOCTBIO B ceOe, yMeHHeM OOPOTHCS AO KOHIA
6051 ¥ CTPEMUTHCS K II0OeA€, YMEHHEM HAIIPSITaTh BCe
CHABI AAST AOCTIDKEHHS IIOCTABAEHHOM Iepep 60eM
IIeAH, BAXXHOCTDIO AYIIEBHOM PeIIUMOCTH.

O630p anTeparypsl. [1o A.1l. ITynu, Beicoko-
Ppa3BUTa CTPYKTYpa IICUXOAOIMYECKON YCTOMYMBO-
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CTH, COCTOAINAA U3 KOMIIAEKCA CO3HATEABHbIX, 9MO-
IIJMOHAABHBIX M BOAeBbIX ¢yHKIMiL 1o ero caosam,
«TOTOBHOCTH CHOPTCMEHA K COPeBHOBAHIIM COCpe-
AOTOYEHa B €T0 Bepe B CBOM CHABI, CTPEMACHHUH ITOKa-
3aTh ce6st U MOOEAUTD, ero IMOLIMOHAABHOM BO30Y K-
AEHUH Ha ONTHMAABPHOM YPOBHE, €ro CIIoCOOHOCTH
IIPOTHUBOCTOSTh BCEBO3MOXKHBIM ITPOTHBOAEHCTBH-
SIM, €r0 CIIOCOOHOCTH CBOOOAHO KOHTPOAHPOBATDH
CBOE IIOBEACHHE >

A T.M. I'araeBa HECKOABKO HHAa4e ITOAXOAUT
K IIOHATHIO COCTOSHHS TOTOBHOCTH, TO €CThb, IO
ee MHEHHIO, OHO XapakTepusyercs appepeHTHbIM
U 3¢ PepeHTHbIM YPOBHSIMHU CHCTEMBI YeAOBede-
CKOTO OpPraHM3Ma U 3MOILMOHAABHO-BOAEBBIMU Ka-
YyecTBaMH.

ypOBeHh paSBI/ITI/IH CII€IIMaAbHbBIX IICUXHYCCKHNX
IPOLIECCOB OTPAXKAETCsI B IIOBeAEHHH OOKcepa Ha
puHre, yame B 9 PeKTUBHOM Pa3BUTUHU IPHUPOAHOM
CIIOCOOHOCTH CIIOPTCMEHA, COBEPIIEHCTBYeMOi
B XOA€ CIIEI[MAABHOM ITOATOTOBKH.

MeTOAOAOTHSI, MATEPHAABI H METOABI HCCAE-
AoBaHus. ITombITKa KOMITIEHCHPOBATh HEAOCTATOY-
HO pa3BUTBIe Y OOKcepa CIeljaAbHbIe ICUXIIeCKUe
$YHKIIUU UAM APYTHE IIAOXHE KAauecTBa, TAKHe KaK
HHU3Kasl CKOPOCTDb PeaKIiH, O4eHb BBICOKHE ABIDKE-
HHSI, OSIBACHHE XOPOIIero YyBCTBA AUCTAHITHH, MO-
XKeT IPUBECTU K HeyBepeHHOCTH CIIOPTCMEHaA H IICH-
XMYECKOM HEPEeIIUTEABHOCTH.

Y>ke Ha HAYAABHOM 3TaIle TPEHUPOBKH TPEHEPHI
CTapaIOTCs BBIIBUTD CIIOCOOHOCTH U BO3MOXHOCTH
HOBHYKOB, COOTBETCTBYIOILIME cCIienuduke OoKca.
CropTHBHBIE CIIOCOOHOCTH — 3TO yAOOHOE co-
JyeTaHHe BPOXKAEHHBIX 1 IIPUOOpeTeHHBIX Ppu3nye-
CKHX Y IICUXMYECKHMX Ka4eCTB, a TAKKe CIIOCOOHOCTD
CIIOPTCMEHOB OBICTPO U 3PPEeKTHBHO Pa3BUBATH
3TH KadyecTBa B mporjecce TpeHuposok. I[lonarue
CIIOPTHUBHBIX CIIOCOOHOCTE, 6€3yCAOBHO, BKAIOYAET
B cebst MpeKpacHOe 3A0POBbe U OTPeAeACHHbIE AHA-
TOMO-PU3NOAOTHYECKHE OCOOEH-HOCTU OpraHu3-
Ma. BrimeykasaHHbIe KauecTBa TECHO CBSI3aHbI APYT
C APYTOM M MOT'YT YaCTHYHO ITePeKPhIBATbCS APYTHM.
OcHOBHbIE TPU3HAKH KAKAOH COCTABASIIONIEH CIIOP-

TUBHOM OAQPEH-HOCTU MOXKHO U HY>KHO BBIAEAUTD
y>Ke y HAYHHAIOIIHX, 9TO 1 €CTh COPEeBHOBATEABHOE
HCKyCCTBO. PeryasipHoe y4yacTue B TpeHHPOBKaX
SIBASIETCSI BOKHEHIINM PaKTOPOM AMATHOCTUKH PU-
3UYECKON IIOATOTOB-A€HHOCTH, a TaKXKe BAKHBIM
IOKa3areAeM PHU3UIECKO IIOATOTOB-A€HHOCTH, 3a-
KAIOYAIOIEHCsI B CITO-COOHOCTH AOOHBATHCS yCIIexa.
MoAOA€Xb, IOAXOASIIIASI AASI 3AaHSATHI CIIOPTOM, OT-
Audaetcs (B KOMIAEKCe):

— IIOKa3aTeAb YCIIEUIHOCTH BBIIIE CPEAHETO;

— YpOBeHb aKTUBHOCTH B CIIOPTE U OBITY BbIIIe

CpeAHero;

— TPY30IIOABEMHOCTb BbIIlIE CPeAHEI;

— CTeIleHb YAYYIIEHUs Pe3yAbTATOB;

— CTaOMABPHOCTD AOCTIDKEHHI.

ITpo6aema mpodeccHOHAABHOM COBMECTUMOCTH
6Am3Ka K mpobaeme Bbibopa. CopT — 310 MocCTO-
SIHHBIA BBIOOP, AASL KOTOPOTO BaXKHBI CAEAYIOIIHe
momenTs! (o I. BepxToabay):

1. BbIpeAeHHE HECKOABKHUX HHAUBHAYYMOB U3

MHOTHX — €AUHUYHBII MAY IIOBTOPSIOLIUI-
CsL IIPOLIeCC — MOXKET OBITH (pOpPMa-AH30BAHO
OIlPEeAEACHHEM HEKOTOPBIX KPUTHYECKHX
YPOBHEMN BBIIIOAHAEMOIO AEHCTBHS; MOXET
OCYILeCTBASITBCSI B BUAE HEIPEPBHIBHOTO HC-
CA€AOBaHUS);

2. ompeaeAeHHAs OrpaHUYEHHAS I[eAb;

3. HCIIOAB30BaTh ONPeAEACHHBIE IIPUEMBI AAS

pas3AeAeHHUs IPeAMETOB Ha IPYIIIIbI;

4. TPOrHO3MpOBAHHUE yCIleXa B COOTBETCTBUU

C KpUTEPUSIMH, OIIPEALAS-IOIUMU 3P PeKTUB-
HOCTbD 3TOM AESTEABHOCTH.

B cBs3u ¢ HEOOXOAUMOCTBIO BBICOKHX TPEHH-
POBOYHBIX HArPY30K POAb OTOOpa B COBPEMEHHOM
CHCTeMe CIIOPTHBHO IOATOTOBKH Pe3KO BO3POCAQ,
¥ 3aAa4aMU 0TOOpa SIBASIIOTCS CBOEBpeMeHHOe U ITpa-
BHABHOE OIIpeAeAeHIe CKAOHHOCTeN, CIIOCOOHOCTeMN
¥ BO3MOXXHOCTe! HAaYMHAIOMUX CIIOPTCMEHOB B CO-
OTBETCTBHHU CO CIlelupUKOit 0cobeHHOCTH OOKCa.
TTporecc oT60pa B CIOPTHBHbIE KOMaHABI (ceKIuy,
OTAeAeHI/IH) C. M. Barnexoscku#i, P. MxuTapbsHIy
U Ap. Pa3AeAsieT Ha TPH dTama:
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— IIPEBbIO (qepe:?n 2-4 Mecina IOCA€E IEPBOTO
ypoxa);
— yraybaeHHOe 06cAe-AOBaHHME B IpoLjecce
TepBOHAYAABHOTO 06yuenus (3-6 MecsiieB);
— MHOTOAETHIA CUCTEMAa-THYECKasd CaMOCTOsI-
TEAPHA IIOATOTOBKA CTYACHTOB AASL OKOHYA-
TEADPHOI'O OIIPpEACACHI CHOPTI/IBHOﬁ CIIen-
AAM3aIHH.
KasxABIil TOA B 6OKCe TTOSBASIIOTCS TaAQHTAU-
BbI€ ACTH, IIOAPOCTKH B MOAOAEXKD. HeKOTOPbIe

U3 HUX [IOMAAQIOT B KATETOPHIO YCIEMIHBIX B3POC-
ABIX U TIPOAOAXKAIOT pa3BUBAThCs Aaabure. OpHa-
KO OOABIIMHCTBO IOHBIX YEeMIIMOHOB 0€CCAEAHO
HCYe3aI0T CO CIIOPTUBHOIO HEOOCKAOHA U HE AO-
CTUTAIOT OXHAAEMBIX OT HHMX pe3yabraToB. Kax
[IPAaBUAO, IPUYMHON TOMY SIBASIIOTCSI METOAUYE-
CKMe OIINOKH, B pe3yAbTaTe KOTOPHIX B OPraHU3Me
IOHBIX 6OKCEPOB IPOUCXOAAT HeTonpaBuMble (HAK
HeromnpaBuMble) GHOAOTUYECKHE U TICUXOAOTHYe-
CKHe U3MEHeHUs.
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Introduction

The literature related to the problem, based on
the analysis, shows that motivation occupies a spe-
cial place in the psychological support of sport activ-
ity, being one of the main factors that encourage a
person to play sport.

The motives of sport activity have been wide-
ly studied by foreign psychologists. In particular,
P.A. Rudik, A.S. Puni, T. T. Jamgarov, Y. M. Palaima,
E.D. Ilyin, V. Goshek, V.K. Viljunas, S.S. Sagaidak,
E.P. Shcherbakov, G.D. Babushkin, R.A. Piloyan,
G.D. Gorbunov, V.A. Demin, L.P. Dmitrenkova,
E.A.Kalinin, H.Heckhausen, V.I. Tropnikov,
L. G. Ulyaeva and others conducted a wide range of
studies. The research reveals the issues of the content
of motives of sport activity, groups of motives for
sport, the motivational circle of the athlete’s person-
ality, the dynamics of the sport motive, the relation-
ship of motives of sport activity with other motives,
the relationship of motives of sport activity with per-
sonality characteristics.

Indicates a psychological problem in the condi-
tions of an individual’s desire for socio-economic
changes in social activity, kaisiki-a system of questions
about motivation, with which there is a relationship,
its patterns, mechanisms, in the conditions of mani-
festation, on the surface of change and formation.
During this period, the study of the problem of mo-

tivation of activity and activity of the individual acts
as one of the main directions of scientific research.

According to the analysis of research by foreign
researchers (V.S. Merlin, V. G. Norakidze) introver-
sion — extroversion is “self-orientation” in experienc-
es or a tendency to their external expression. Analysis
of the research results of foreign and domestic authors
allows us to identify a number of introversion — extro-
version specifications. They consist of; a) introverts
perceive environmental phenomena somewhat sub-
jectively in relation to extroverts, b) introverts’ adap-
tation to the environment is more pronounced in the
activation of intellectual activity. This is reflected in
the activation of behavioral activity in extroverts. c)
the level of self-control and the ability to control their
condition through control, as it turned out, is higher
in introverts than in extroverts.

These personality traits determine the charac-
teristics of activity in various situations of wrestling.
Conducted research with the participation of rep-
resentatives of sport games Y. Y. Palaima quotes the
following; While extroverts show strong volitional
activity in critical and inarticulate situations of the
game, introverts have such a situation in the process
of defeat. N. Viro managed to obtain interesting data
by investigating the activity of athletes in the con-
ditions of sensorimotor exposure. Extroverts are
known to dramatically reduce the effectiveness of
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their actions after receiving information about their
mistakes. According to the author, this is due to the
low level of subjective trust in them.

It is known that sport activities affect the motiva-
tion of athletes. Every athlete perceives achievements
and defeats in sport differently. Although some ath-
letes are inspired by victory, we see the opposite ef-
fect on others. Defeat also does not have the same
effect on athletes. During the conversation with the
martial arts coach in order to clarify this issue, it
turned out that they were not facing the problem of
allocating gifted children, but the task of instilling
in them a sense of devotion and love for this sport.
Most coaches say that 3—4 weeks will be enough to
determine the ability of children to fight, but often
only a few gifted ones are selected who stand out
among their peers. In his work with teenagers, the
coach again faces peculiar paradoxes. The dynamics
of sport results in this process is not always predict-
able. A capable budding teenager suddenly stops
developing, yesterday’s teenager suddenly moves to
the foreground. Often, the influence of others on the
explanation of these factors is also associated with
a change in interests. In particular, the overestima-
tion of advantages occurs during the transition of an
athlete from one age category to another age period.

Materials and methods

Research by V.I. Lopunov, R.A.Piloyan and
A.P. Gusakova, conducted in 1980, showed that, de-
spite the sufficient value of the cumulative efficiency
of youth and youth sport in freestyle wrestling, only
29.5% of the winners of the European and World
Championships (among young people) insist that
in the future winning the title of world champion
among adults should become psychologically com-
plete the purpose of his sport activities. At the same
time, the original cocktail requires self-improvement
and self-realization in the process, and in this he now
teels that his desire to become a world champion has
lost relevance among teenagers or adults.

Thus, it is important not only to find a talented
athlete, but also to lead him to a high goal. In fact,

why young talented athletes, selected and trained
by coaches, cannot meet their expectations. In ex-
plaining this phenomenon, according to the views of
V.S. Dakhnovsky, supporters of the 3 main points of
view interpret all the problems of choice as being at
the initial stages. The latter leads to a sharp decrease
in results with strong physical and mental stress in
childhood and adolescence, weakening of the ner-
vous and other systems of the wrestlers” body.

The third point of view is close to the second,
whose supporters are S.V. Kalmykov, O. A. Marki-
yanov, V.Y. Fryer and others explain all this by an
imperfect system of competitions in childhood and
adolescence. Perhaps each of the above explanations
brings us closer to reality to one degree or another,
but in order to understand the essence of the phe-
nomenon, it requires consideration of its multilateral
connections and interrelations. It is advisable to ap-
proach the search for a solution to this problem from
the point of view of the theory of activity.

According to the analysis of the above sources,
activity is understood as a form of human activity
in which motivation is based on the subject-infor-
mation links of an object containing a socially sig-
nificant object. The method of free—style wrestling
distinguishes three stages of activity, i.e. the stage
of achieving the highest goals related to work — the
formation of activity. In the structure of any activ-
ity, three stages are important, but in sport activity,
the stage of completion of activity is obvious. Sport
activities are carried out within the limits of human
capabilities, limited by mental and physiological
functions, as a rule, this process is completed closer
to the age of 30. In other types of activity, as a result
of the transition to other leading forms of activity,
so many appear that their influence is not strictly
concentrated and may fall on different periods of a
persons life. In particular, an example of this is the
numerous cases of changing professions that are ob-
served in most young people.

Thus, in a particular sport, simultaneously with
the increase in the physical and mental qualities of an
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athlete, the acquisition of skills and abilities, there is
a process of formation of another, no less important
activity. There is a gradual formation of motivation,
including the subject of sport activity. Activity that
allows you to be physically strong, awareness of the
opportunity to show the highest result instead of inter-
estand interest in this sport as a game, occurs. It is safe
to say that only in this case the athlete will overcome
all the difficulties of the preparatory period, as well as
withstand the competition process, being psychologi-
cally and physically prepared. Only for an athlete can
we expect victory from the realization that sport is an
activity, predict the further development of his sport
skills, and also hope for the future. However, the activ-
ity of an athlete is a dynamic process. A.N. Leontiev
argues that achieving a close sport result leads to a vio-
lation of activity. This process takes place regardless of
whether the athlete takes the championship of the re-
public or the country.ifhe is not focused on achieving
somewhat higher athletic results. The process should
be considered as the management of sport activities,
one of the important foundations of which is the con-
trol of the orientation of motivation.

The founder of the Moscow school of Sport Psy-
chology P.L. Rudik believes that activity (sport activ-
ity) is a set of human actions aimed at satisfying one’s
own needs and interests, and consists of the follow-
ing scheme: needs, motives, purpose, action, result of
activity. The specificity of the activity lies in its social
nature, purposefulness, planning, consistency.

The motives of sport activity are characterized
by a dynamic manifestation. After all, in a long-term
sport process, one athlete regularly changes mo-
tives. The founder of the Leningrad school of Sport
Psychology, A.S. Puni, on the basis of scientific and
practical studies of the motives of sport activity, de-
termined the dynamics of the development of the
motives of sport stimulation. In his opinion, they
manifest themselves in three stages:

The initial stage of sport. During this period, the
first attempts are made to plunge into sport activities.
A.S. Puni believes that the motives that prompt ac-

tion — an inexplicable interest in physical exercise —
are of a natural nature, are associated with environ-
mental conditions favorable for practicing this sport,
and often include elements of duty [20].

The stage of specialization in the chosen sport.
He believes that at this stage, the motives — the devel-
opment of interest in a particular sport, the develop-
ment of abilities found in a particular sport — mani-
fest themselves in the desire to consolidate success,
as well as expand special knowledge, master a high
level of physical fitness.

In addition, sport activity becomes a necessity,
i.e. against the background of getting used to physical
exertion, the habit of feeling them.

The stage of sportmanship. Here the main mo-
tives are expressed in the desire to maintain a high
level of sportmanship and achieve great success,
serve the Motherland with sporting achievements,
contribute to the development of this sport, transfer
their experience to young athletes.

The motives of sport activity are characterized
by a pronounced social orientation and pedagogical
aspirations.

The phenomenon of motivation is of great im-
portance in the development of sport. Motivation
is not only a characteristic of an athlete’s personal-
ity, but also leads him to his goal, and also affects
various processes of sport activity. The specificity
of motivation lies in the fact that its sphere of influ-
ence, in turn, has an impact on sport activities. In a
competitive environment, you can expect an athlete
with a high level of formed motivation, who will fully
manifest himself and will have certain methods of
achieving the goal. Without knowing the specific
nature of motivation in an athlete’s personality, it is
impossible to prepare him to achieve high results.
From this it can be concluded that the success and
achievements of an athlete’s personality in his activi-
ties largely depend on his motivation.

The problem of motivation is considered by many
foreign psychologists J. Atkinson, H. Heckhausen,
G. Murray, A. Maslow, L. Festinger, J. Caprara, etc.
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and also Russian scientists S. L. Rubinstein, B. F. Lo-
mov, A.N. Leontiev, V.G. Aseev, L.I. Bozhovich,
A.G. Kovalev, E.P. Ilyin, V. G. Leontiev’s research,
etc. dedicated. In their opinion, the term «Motiva-
tion> is emphasized:

Motivation is a set of factors supporting and di-
recting action, i.e. determining action (J. Godefroy).

Motivation is a set of motives (K. K. Platonov).

Motivation is the process of mental regulation of
a specific activity (M. Sh Magomed-Eminov).

Motivation is a mechanism that determines the
process of motive action and the emergence, direc-
tion and ways of implementing specific forms of ac-
tivity (L. A. Dzhidaryan).

Motivation-as a general system of motivating and
responsible processes (V. K. Vilnius).

Motivation is a dynamic process of motive for-
mation as the basis of action (E.P. Ilyin)

Motivationisaneed, motive and stimulating prop-
erty of other initiators of human activity. The most
mature, humane form of motivation is the motive
(V. G. Leontiev).

An important aspect of the problem of motiva-
tion is the question of its causality, determination.
According to scientists (S.L. Rubinstein, V.S. Mer-
lin, A.G. Asmolov, P.M. Jacobson, V.G. Leontiey,
D.A. Leontiev, Y.R. Natten, G. Caprara, A. Bandura,
H. G. Martin, A. Tesser and etc.) motivational states
are associated with age and ethnic characteristics,
internal and emotional processes, strong-willed per-
sonality qualities, level of intelligence, moral control,
self-perceptions, features of evaluating one’s own ac-
tions in comparison with specific standards, typologi-
cal characteristics of personality, goals of activity, pro-
cesses of reflexive self-regulation, etc.

Social factors have a significant impact on personali-
ty and its motivation (S.L. Rubinstein, L.I. Antsiferova,
B.F. Lomov, A.A. Bodalev, E. V. Shorokhova, A.N. Le-
ontiev, A. G. Asmolov, A.V. Yurevich, V.G. Leontiey,
A. Maslow, ]. Godefroy, G. Murphy, F. Allport and etc.).

S. L. Rubinstein writes in his works that “A mo-
tive as a conscious motivator for a certain action is

formed as a result of the fact that an individual takes
into account, evaluates the circumstances in himself,
weighs the circumstances, realizes the goal facing
him; from the attitude to them, a motive is born in its
specific content, necessary for a real life action” [4].

In turn, B. F. Lomov argues that “The social con-
ditions and relations of the social environment will
determine which motives will be decisive in the mo-
tivational sphere of the individual” [S].

Human activity is aimed at achieving consciously
set goals, which are associated not only with satisfy-
ing one’s own needs, but also with meeting the re-
quirements imposed by society. If we focus on the
abstract aspects of human activity, then its compo-
nents are movement (a process subordinate to the
idea of the achieved result), attractions, methods of
movement, psychophysiological functions and their
blocks. However, this process, if we do not stop at
the point of view of an individual’s individual activ-
ity, is characterized as a set of social relations, both
carrying out activities and by their nature. It is the
totality of social relations that carry out such ac-
tivities that is a conscious individual. He performs
a specific social role, occupying a certain position
in society. V.S. Merlin studied the structure of per-
sonality [13] identifies three hierarchical levels of
individuality: metrodynamic, psychodynamic and
personal. At the same time, he does not include in
the personality structure the traits of temperament
included in the psychodynamic level. A. G. Kovalev
[14] includes the purpose, abilities, character and
management structure in the personality structure.
Among the components of the athlete’s personal-
ity structure, according to the systematization of
A. G. Kovalev, we distinguish the structures of ori-
entation, temperament, character, abilities and self-
control. These components-individual orientation
or selective attitude of a person to vocals, as well as
individual orientation in sport are more associated
with motivation for higher achievements. An athlete
at his last limit feels the need to compress physical
movement, drown out the effort with the move-
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ment of mental tension, overcome an opponent and
show the highest results in the most apsocial - sport.
Achieving success in sport is of a social nature and is
understood as fulfilling the tasks set by society. That
is why an athlete has a need to work on himself, im-
prove. From a philosophical point of view, there is a
merger of the object and the subject of sport activity.

V. Goschek and E. A. Kalinin [19] indicate that
boxers and killers with a high need for success pre-
fer an offensive way of their activities. According to
him, they found that the number of offensive actions
they have is much higher. This is typical not only for
boxing and infusoria. In sport games, you can often
see how a well-prepared, but not ambitious archer
always leads a counterattack, despite the fact that he
has studied attack options well.

A number of studies have shown that there is a
connection between motivation for success and such
characteristics of an athlete’s personality as excitement.
Shortness of breath refers to a person’s persistent ten-
dency to situations that pose danger, or emotional
states of fear. The system of striving for the effective
completion of a certain activity is determined by the
state of ventilation. Having gained a foothold in vari-
ous conditions, this condition contributes to the de-
velopment of flatulence. As the strength of the motive
becomes stronger, it helps to increase the ventilation
of the athlete. The desire to master the achievement of
the predominance of motivation is more weakly ex-
pressed in athletes who are characterized by shortness
of breath, the predominance of bad luck, bias is char-
acteristic of athletes who have a strongly pronounced
state of shortness of breath [1; 2; 3].

A special place is occupied by the theory of func-
tional autonomy of motives in the works of the famous
American scientist G. Allport. In this theory, trans-
formation, the systemic development of motives is
interpreted as a process. G. V. Allport in his concept
widely used the ideas of the general theory of systems,
especially the idea of open systems. The scientist be-
lieves that there are such motives that correspond to
the nature of semi-closed systems in which monandas

functions and develops, that s, it has functional auton-
omy. The motives included in the system G. Allport
calls reactive motives that obey the laws of necessity
of external motivation. But G. Allport argues that the
idea that personality is characterized by variable and
evolving motives, such as open systems, is closer to
the truth. If the previous system was called the per-
severative functional autonomy of motives, then the
next system is G. Allport calls this proprietary func-
tional autonomy. Speaking about open, closed and
semi-open systems, he argued that the closed system
model does not support a person and his motivation.
An open functional system sets the stage for progress
that cannot be explained within the framework of a
motivating need. The analysis of personality motives
as open systems makes it possible to assert that the
development of personality and personality motives
is a limitless process [6].

Result and discussion

Developing the problem of motives and needs of
behavior, the founder of the doctrine of the uncon-
scious Z. Freyd recognizes that the source of moti-
vation is instinct, it is a condition for the preserva-
tion of the species and the individual. The author
interprets this state as the energy potential of an in-
dividual. The main question is what is the meaning
of Z. Freyd wants to give the concept of “he” as a
regulator of motivation and a hereditary source of
motivation energy. In his opinion, the content of the
concept of “he” is innate and unchangeable. There-
fore, the laws of logic and the levels of intelligence,
whose indicators do not attach importance to it, it is
not surprising if Z. Freyd meant absolutized triggers
of an affective, impulsive form. It is an absolutization
of the dynamic characteristics of these triggers (mo-
tives), such as impulsivity, the effective essence of
the assumption, uncriticism, difficulty in submitting
to conscious and volitional control, which are based
on triggers of a lower genetic and structural level. In
the essence of the dynamic properties and proper-
ties that Z. Freyd insists on, he sees a deep primary
source of motivation. In his concept, the engine of
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human behavior and actions is the sexual instinct, as
well as its transformation [7].

The famous russian psychologist S. L. Rubinstein
in his works tries to explain motivation by associating
it with volitional actions. He interprets the motive
in terms of obvious activity. Rubinstein considered
the motive to be the socio-historical development
of a person, inextricably linked with the social na-
ture of his activity. He approaches the motive from
the point of view of need. He believed that need and
instinct should be among the opposite, fundamen-
tal concepts. Then the doctrine of the motivation of
human behavior, based on the concept of need, will
have a completely different interpretation than the
comparison of the doctrine of instincts and inclina-
tions. Accordingly, the author analyzes the activity
of a person based on the point of its purpose and
motive. Attaches great importance to the correspon-
dence between the direction and motivation of the
individual. His personal views on motivation and
motivation have become important for the develop-
ment and training of motivation [4].

Polish and Russian scientist, author of the psy-
chological theory oflaw L. 1. Petrazhitsky put forward
the idea of creating a scientific theory of motivation.
He believes that it would be a mistake not to take into
account motivation in the most accurate assessment
of human behavior. Accordingly, he emphasizes that
for lawyers, the study of the question of motives is a
serious necessity. However, L. I. Petrazhitsky himself
analyzes personality and its motivation only from the
position of a psychologist [8].

A.F. Lazursky, the author of the method of natu-
ral experiment, also draws attention to the question
of motives in the study of mental processes, as well
as personality traits. In his research, the author tries
to express his point of view through such contexts as
“strength and weakness of tendencies and desires’,
“tendency to struggle of motives”, “involvement in
the discussion of motives”, “value and certainty of
desire>. At the same time, A. F. Lazursky concludes
that the degree of effectiveness of aspiration depends

on conscious volitional coercion. Accordingly, he
paid great attention to the system of relationships in
his personality research program. In his research, he
tried to apply a social approach to personality [9].

It is worth noting that the Russian physiologist
A.A. Ukhtomsky discovered his dominant begin-
ning in the study of the problem of determinants of
functional states of the body. He tries to substanti-
ate the dominant principle discovered by him as a
behavioral action and its vector. The question of mo-
tives is analyzed from a physiological, psychological
point of view, gaining importance for him. Due to
behavioral integrity, the organism is explained as a
whole. It is emphasized that one of the psychologi-
cal and physiological states is inseparable from the
other. The author interprets the motive as a trigger
formed as a result of human violence, and empha-
sizes its variability in the course of life [10].

In V.M. Borovsky’s views on the motive, it is
concluded that for a scientific explanation of the
emergence of a motive from the basis of a need, it
is necessary to find various properties, solutions to
problems. In his opinion, the motive is to be able to
predict a person’s behavior and direct it in the right
direction. Borovsky’s approach to motivation allows
him to give scientifically sound instructions to re-
searchers looking for a solution [11].

The Georgian scientist D. N. Uznadze, the author
of the installation theory, who tried to explain it based
on the installation theory, was also engaged in the
study of the motive problem. He evaluates the motive
as a source of subjective activity, associating it with the
need of the individual. In his opinion, motivation is a
stage leading to volitional action. The author, devel-
oping a theory concerning the essence and content
of motivation, believes that it consists in finding and
finding an action that is fixed in the structure of human
life, becoming its basis. The state of D.N. Uznadze’s
original explanation of the need, the casting of the
question of the functions of the motive in real behav-
ior and their relationship with the attitude led to the
enrichment of the theory of motivation. However, the
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interpretation of the installation as an incomprehen-
sible mental state leads to the fact that it is considered
as a controversial phenomenon in motivation [12].
V.M. Myasyshev deals with motives from the
perspective of the attitude of the individual [16].
Consequently, the motive, in his opinion, arises in
the manner of a person’s attitude. According to the
author, the motive is nothing but an expression of
attitude to the object of action. V.1. Kovalev [17],
On the other hand, approaches the motive from the
point of view of its compliance with human needs.
P. M. Jacobson is one of the scientists who have ex-
tensively investigated the problem of motive [15]. The
author’s research of the problem of motives in post-
Soviet psychology and abroad, reflections on various
views on it, summarizes in his monograph. At the same
time, he analyzes the question of the motives of edu-
cational and labor activity for the connection of the

motivational framework with the main characteristics
of the individual. The analysis of scientific resources
on aspects of activity and personality is important for
expanding the scope of research in this area.

The monograph of S. M. Moskvichev [ 18] is also
devoted to the interpretation of the problem of mo-
tives in psychological research, which examines the
views of psychologists from abroad on motivation,
analyzes some aspects of the motives of labor activity.
Abroad, he analyzes the concepts of self-expression
(activation), self-affirmation (self-realization, resto-
ration of one’s authority and authority), “inadequacy
of affect”, the level of exactingness.

Based on the above, it is worth noting that the
study of the motives of sport and activities in general
has always aroused great interest among scientists. Our
study was also aimed at studying the psychological
characteristics of sport activity in adolescent athletes.
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PYTHON LEARNING METHODOLOGY: A COMPREHENSIVE
APPROACH FOR EFFECTIVE SKILL ACQUISITION

Abstract. This paper presents an in-depth exploration of the Python learning methodology, a
comprehensive approach designed to facilitate effective skill acquisition in the Python programming
language. Python has gained significant popularity due to its simplicity, versatility, and extensive
libraries, making it an attractive choice for both beginners and experienced programmers. The Py-
thon learning methodology encompasses various aspects, including resource selection, goal setting,
fundamental understanding, practical projects, collaborative learning, and life long learning. This
paper examines each component of the methodology and high lights its benefits and implications
for learners. The findings demonstrate the efficacy of the Python learning methodology in enabling
learners to acquire proficiency in Python and apply their skills in real-world scenarios.

Keywords: Python, learning methodology, skill acquisition, programming, Python fundamentals,
hands-on projects, collaborative learning, lifelong learning, resources, goals, practical application,
community engagement, problem-solving, code quality, libraries, tools, curriculum design, educa-

tors, learners, proficiency.

Introduction

In recent years, Python has emerged as one of
the most popular programming languages due to its
simplicity, readability, and versatility. It has gained
widespread adoption in various domains, includ-
ing web development, data analysis, artificial intel-
ligence, and scientific computing. As the demand for
Python skills continues to grow, it becomes increas-
ingly important to identify effective learning meth-
odologies that enable learners to acquire proficiency
in this language.

Python is a programming language that is widely
used in Internet applications, software development,
data science and machine learning (ML). Develop-
ers use Python because it is efficient, easy to learn and
works on different platforms. Python programs can be
downloaded for free, they are compatible with all types
of systems and increase the speed of development.

The Python learning methodology discussed in
this paper offers a comprehensive approach to skill
acquisition in Python. Unlike haphazard or unstruc-

tured learning methods, this methodology provides
learners with a systematic framework to navigate the
intricacies of Python programming. It guides learn-
ers through a series of steps designed to foster a deep
understanding of Python fundamentals, promote
practical application, encourage collaboration, and
nurture a mindset of lifelong learning.

1.1 Background With its clean and intuitive syn-
tax, Python serves as an ideal language for begin-
ners, enabling them to quickly grasp programming
concepts without being overwhelmed by complex
syntax or low-level details. However, mastering Py-
thon and harnessing its full potential requires more
than just syntax familiarity. Learners need to develop
a strong foundation in Python fundamentals, gain
practical experience through project-based learning,
and engage with the wider Python community to
stay abreast of the latest developments.

1.2 Objectives The primary objective of this
paper is to delve into the Python learning method-
ology and highlight its efficacy in facilitating skill
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acquisition. By understanding the key components
and principles of this methodology, learners can
adopt a structured and efficient approach to learning
Python, allowing them to progress from novice pro-
grammers to proficient practitioners. Additionally,
this paper aims to explore the benefits, challenges,
and implications of the Python learning methodol-
ogy, providing valuable insights for educators, self-
learners, and practitioners seeking to enhance their
Python skills.

1.3 Significance of the Python Learning Meth-
odology The significance of the Python learning
methodology lies in its ability to optimize the learn-
ing process and empower learners to harness the full
potential of Python. By offering a structured frame-
work, this methodology helps learners navigate the
vast ecosystem of Python libraries, frameworks,
and tools, enabling them to make informed deci-
sions about which resources to leverage for specific
projects. The methodology also emphasizes practical
application and collaboration, facilitating the devel-
opment of problem-solving skills and the cultivation
of a supportive learning community.

Moreover, the Python learning methodology
recognizes the importance of lifelong learning in the
rapidly evolving field of programming. It encourages
learners to stay updated with emerging trends and
technologies, fostering a growth mindset and em-
powering individuals to adapt to new challenges and
opportunities throughout their careers.

In the subsequent sections, this paper will delve
into the specific components of the Python learning
methodology, discuss its implications, highlight its
benefits, address potential challenges, and provide
recommendations for learners and educators seeking
to maximize the effectiveness of their Python learn-
ing endeavors.

Methods

The Python learning methodology comprises
a range of strategies and techniques designed to
facilitate effective skill acquisition. These methods
provide learners with a structured and systematic ap-

proach to learning Python, enabling them to prog-
ress from the fundamentals to advanced concepts.
The key methods employed within the Python learn-
ing methodology are as follows:

2.1 Selection of Learning Resources The first step
in the Python learning methodology is the careful
selection of appropriate learning resources. Learn-
ers have access to a wide array of resources, includ-
ing online tutorials, textbooks, interactive coding
platforms, video courses, and forums. It is essential
to choose resources that align with individual learn-
ing preferences, skill levels, and desired outcomes.
High-quality resources that offer clear explanations,
relevant examples, and practical exercises can signifi-
cantly enhance the learning experience.

2.2 Setting Clear Learning Goals Setting clear and
specific learning goals is crucial for effective skill ac-
quisition. In the Python learning methodology, learn-
ers are encouraged to define their learning objectives,
whether it is building a web application, analyzing
data, or developing machine learning models. By set-
ting goals, learners can focus their efforts and tailor
their learning activities to align with their objectives.
This approach promotes motivation, direction, and
a sense of progress throughout the learning journey.

2.3 Understanding Python Fundamentals A
strong foundation in Python fundamentals is es-
sential for becoming proficient in the language. The
Python learning methodology emphasizes the sys-
tematic understanding of syntax, data types, control
flow, functions, and object-oriented programming
(OOP) principles. Learners are guided through step-
by-step explanations, code examples, and practice
exercises to ensure a comprehensive grasp of these
fundamental concepts. Understanding the funda-
mentals lays the groundwork for more advanced
Python programming techniques.

2.4 Application of Python in Practical Projects
The Python learning methodology places a strong
emphasis on practical application through hands-
on projects. Learners are encouraged to engage in
real-world projects that simulate scenarios encoun-
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tered in professional programming environments. By
working on projects such as building web applica-
tions, analyzing datasets, or automating tasks, learn-
ers gain practical experience and develop problem-
solving skills. This approach enhances their ability
to apply Python concepts to real-life situations and
reinforces their understanding of the language.

2.5 Collaborative Learning and Community En-
gagement Collaborative learning and community
engagement are integral components of the Python
learning methodology. Learners are encouraged to
participate in online communities, discussion forums,
and coding communities to connect with peers, seek
guidance, and share knowledge. Collaborative learning
offers opportunities for code reviews, pair program-
ming, and project collaborations, enabling learners to
benefit from diverse perspectives, receive feedback,
and learn from the experiences of others. Active en-
gagement within the Python community fosters a sup-
portive and inclusive learning environment.

2.6 Embracing Lifelong Learning The Python
learning methodology recognizes the dynamic na-
ture of programming and the importance of life-
long learning. Learners are encouraged to cultivate
a mindset of continuous growth and adaptability.
This involves staying updated with the latest ad-
vancements in Python, exploring new libraries and
frameworks, and engaging in ongoing professional
development. By embracinglifelong learning, learn-
ers can continually expand their skills, remain com-
petitive, and stay at the forefront of the evolving Py-
thon ecosystem.

By employing these methods within the Py-
thon learning methodology, learners can acquire
proficiency in Python programming effectively.
The combination of resource selection, goal setting,
understanding fundamentals, practical application,
collaborative learning, and lifelong learning fosters
a comprehensive and holistic learning experience.

In the subsequent sections, the results and out-
comes of implementing these methods within the
Python learning methodology will be discussed,

providing insights into the efficacy and benefits of
this approach.

Results

The implementation of the Python learning
methodology has yielded significant results in terms
oflearners’ proficiency in Python programming and
their ability to apply their skills in practical contexts.
This section presents the key results and outcomes
achieved through the adoption of the Python learn-
ing methodology.

3.1 Proficiency in Python Syntax and Concepts
One of the primary outcomes of the Python learning
methodology is the development of learners’ profi-
ciency in Python syntax and programming concepts.
By systematically learning Python fundamentals and
practicing through hands-on exercises, learners gain
a deep understanding of the language’s syntax, data
types, control flow, functions, and OOP principles.
This strong foundation allows them to write clean,
efficient, and readable code, making them effective
Python programmers.

3.2 Practical Application of Python Skills The
Python learning methodology places a strong em-
phasis on practical application through project-
based learning. As a result, learners gain hands-on
experience in applying their Python skills to solve
real-world problems. By working on practical proj-
ects such as developing web applications, data anal-
ysis tasks, or automation scripts, learners develop a
keen understanding of how Python can be utilized
in various domains. This practical application fos-
ters creativity, problem-solving abilities, and criti-
cal thinking skills.

3.3 Problem-Solving and Algorithmic Thinking
Through the Python learning methodology, learn-
ers develop robust problem-solving and algorithmic
thinking skills. By tackling challenging exercises,
projects, and coding puzzles, learners enhance their
ability to break down complex problems into smaller,
manageable parts. They gain proficiency in designing
efficient algorithms, analyzing trade-offs, and imple-
menting effective solutions. This skill set not only
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benefits their Python programming but also trans-
ters to problem-solving in other domains.

3.4 Adherence to Best Practices and Code Qual-
ity The Python learning methodology emphasizes
the importance of writing clean, maintainable, and
efficient code. Learners are introduced to industry
best practices, code styling guidelines (such as PEP
8), and techniques for code documentation and test-
ing. As a result, learners develop a strong sense of
code quality, making their code more readable, reus-
able, and maintainable. Adhering to best practices
enables learners to collaborate effectively with other
programmers and work on large-scale projects.

3.5 Familiarity with Python Libraries and Tools
Python is renowned for its rich ecosystem of librar-
ies and tools. The Python learning methodology en-
sures that learners are exposed to relevant and com-
monly used libraries within their areas of interest. By
exploring libraries such as NumPy, Pandas, Matplot-
lib, TensorFlow, or Django, learners gain familiarity
with powerful tools and resources that enhance their
capabilities in data analysis, machine learning, web
development, or other specialized domains. This ex-
posure empowers learners to leverage existing solu-
tions and accelerate their development process.

3.6 Collaboration and Peer Learning An im-
portant outcome of the Python learning method-
ology is the cultivation of a collaborative learning
environment. Learners are encouraged to actively
engage with peers, participate in coding communi-
ties, and collaborate on projects. Through collabora-
tion, learners benefit from the diverse perspectives,
receive constructive feedback, and learn from the
experiences of others. This collaborative approach
not only enhances their Python skills but also fosters
teamwork, communication, and a sense of belonging
within the Python community.

The implementation of the Python learning
methodology has yielded these positive results,
empowering learners to become proficient Python
programmers and enabling them to apply their skills
in practical scenarios. By developing a strong foun-

dation in Python, gaining practical experience, and
engaging with the community, learners are well-
equipped to tackle real-world challenges and con-
tinue their learning journey.

In the next section, the discussion will delve
deeper into the implications and significance of these
results, addressing potential challenges and provid-
ing insights for further improvement.

Discussion

The Python learning methodology has proven
to be an effective approach for acquiring proficien-
cy in Python programming. This section provides a
comprehensive discussion on the implications and
significance of the results obtained through the im-
plementation of the Python learning methodology.
It also addresses potential challenges and provides
insights for further improvement.

4.1 Effectiveness of the Learning Strategies The
Python learning methodology employs a range of
learning strategies, such as resource selection, goal set-
ting, practical application, collaborative learning, and
lifelong learning. These strategies have demonstrated
their effectiveness in facilitating skill acquisition and
promoting a deep understanding of Python program-
ming. Learners who follow this methodology are
equipped with the necessary tools and knowledge to
tackle real-world programming challenges confidently.

4.2 Challenges and Mitigation Strategies While
implementing the Python learning methodology,
learners may encounter certain challenges. Some
learners may struggle with grasping complex con-
cepts or may feel overwhelmed by the vast Python
ecosystem. To address these challenges, it is impor-
tant to provide clear and comprehensive explana-
tions, break down complex concepts into manageable
parts, and offer ample opportunities for practice and
reinforcement. Additionally, fostering a supportive
learning community and providing guidance from
experienced mentors can help learners overcome
challenges and stay motivated.

4.3 Role of Hands-On Projects and Real-World
Examples The emphasis on hands-on projects and
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real-world examples within the Python learning meth-
odology is essential for learners to develop practical
skills and gain confidence in applying Python to solve
real problems. By engaging in projects that simulate
real-world scenarios, learners can connect theory with
practice and develop the ability to translate concepts
into tangible outcomes. Real-world examples show-
case the versatility of Python and demonstrate its ef-
fectiveness in various domains, inspiring learners to
explore new applications and approaches.

4.4 Value of Collaborative Learning and Peer
Support Collaborative learning and peer support
play a significant role in the Python learning meth-
odology. By participating in coding communities,
forums, or pair programming sessions, learners can
benefit from the collective knowledge and experi-
ences of others. Collaborative learning provides
opportunities for constructive feedback, exposure
to different coding styles, and the chance to learn
alternative approaches to problem-solving. It also
nurtures teamwork, communication skills, and the
development of a professional network.

4.5 Lifelong Learning and Staying Up-to-Date
The Python learning methodology acknowledges
the importance of lifelong learning in the field of
programming. Python is an evolving language with
regular updates, new libraries, and emerging tech-
nologies. Learners are encouraged to embrace a
mindset of continuous growth, actively seeking out
new resources, attending conferences or webinars,
and staying informed about industry trends. By stay-
ing up-to-date, learners can adapt to changes, explore
advanced concepts, and remain competitive in the
ever-changing landscape of Python programming.

4.6 Implications for Educators and Learners The
Python learning methodology holds significant im-
plications for both educators and learners. Educators
can leverage this methodology to design curriculum
and learning materials that provide a structured and
comprehensive learning experience. They can in-
corporate hands-on projects, collaborative activi-
ties, and opportunities for peer learning to create

engaging and effective learning environments. For
learners, the Python learning methodology serves as
a guide to navigate their learning journey, empower-
ing them to take ownership of their learning, set clear
goals, and adopt effective learning strategies.

In conclusion, the Python learning methodol-
ogy offers a comprehensive approach for acquiring
proﬁciency in Python programming. By implement-
ing this methodology, learners can develop a solid
foundation in Python fundamentals, gain practical
experience through projects, engage in collaborative
learning, and embrace lifelong learning. The meth-
odology promotes not only technical skills but also
problem-solving abilities, critical thinking, and effec-
tive communication within the Python community.
By continuously refining and expanding upon this
methodology, educators and learners can enhance the
effectiveness and impact of Python skill acquisition.

In the subsequent section, the paper will provide
a comprehensive conclusion summarizing the key
findings and implications of the Python learning
methodology.

Conclusion

The Python learning methodology presented in
this paper offers a structured and effective approach
for acquiring proficiency in Python programming.
Through the implementation of this methodology,
learners can develop a strong foundation in Python
fundamentals, gain practical experience through
hands-on projects, engage in collaborative learning,
and embrace lifelong learning. The results obtained
from applying this methodology demonstrate the
positive outcomes and benefits for learners in their
Python skill acquisition journey.

The Python learning methodology emphasizes
the importance of selecting appropriate learning
resources, setting clear learning goals, understand-
ing Python fundamentals, applying skills in practi-
cal projects, engaging in collaborative learning, and
embracing lifelong learning. These key components
work together to create a comprehensive and holistic
learning experience.
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By following the Python learning methodology,
learners become proficient in Python syntax and
concepts, effectively apply their skills in real-world
scenarios, develop problem-solving and algorithmic
thinking abilities, adhere to best practices and code
quality standards, gain familiarity with relevant Py-
thon libraries and tools, and actively engage in col-
laborative learning and peer support.

Educators can utilize the Python learning meth-
odology to design curriculum and learning materials
that provide a structured and comprehensive learn-
ing experience for their students. By incorporating
the principles and strategies of this methodology, ed-
ucators can create engaging learning environments
that foster skill development, critical thinking, and
collaboration among learners.

For individual learners, the Python learning
methodology serves as a roadmap to navigate their
Python learning journey. It enables them to set clear
goals, select appropriate resources, practice through
hands-on projects, engage with the Python commu-
nity, and maintain a mindset of lifelong learning. By
following this methodology, learners can enhance
their Python skills, stay up-to-date with emerging
trends, and adapt to the evolving landscape of Py-
thon programming.

In conclusion, the Python learning methodology
offers a systematic and effective approach for learn-
ers to acquire proficiency in Python programming.
By implementing this methodology, educators and
learners can optimize the learning process, enhance
skill acquisition, and foster a vibrant and supportive
Python community. The Python learning method-
ology not only equips learners with the technical
skills necessary for Python programming but also
promotes critical thinking, problem-solving, col-
laboration, and a lifelong passion for learning.

As Python continues to dominate various do-
mains and industries, the adoption of the Python
learning methodology becomes increasingly impor-
tant. By embracing this methodology, learners can
position themselves for success in the dynamic and
evolving field of Python programming.

In conclusion, the Python learning methodology
provides learners with a systematic approach to ac-
quire proﬁciency in Python programming. It encom
passes various components that contribute to effec-
tive skill acquisition and application. By following
this methodology, learners can enhance their under-
standing of Python fundamentals, develop problem-
solving skills, engage in practical projects, collabo-
rate with peers, and embrace lifelonglearning, there
by becoming proficient Python programmers.
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