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Interference of Mother tongue in teaching
and learning foreign languages

Abstract: this article is analysed and discussed about the Interference of mother tongue in teach-
ing and learning, its difficulties and how to avoid them and suggestions of using in teaching SLA.
Keywords: interference, transfer, cognitive view, approach, textual meaning, pragmatic meaning,

learners’ experience.

Language learning is a great fascination, especially
the learning of a Foreign and/or Second Language.
Numerous studies have been carried out to establish
factors that hinder and promote language learning,
among them Mother Tongue interference seem to
have tied out inlearning English as a Second Language.

In phonology, Uzbek is a part of Turkish language
while English is an intonation language. And also in
English there are a lot of morphemes which do not
exist in Uzbek. All these difficulties can be regarded
as the outcome of Uzbek transfer towards English
learning. Every syllable of the Uzbek character has its
unique tone, which plays an important role in distin-
guishing and changing meanings, whereas English is
an intonation language with rising intonation and
falling intonation.

Words get their different ways of expression in
different languages. Generally speaking, every lan-
guage has their unique word-formation, collocation
and so on. As foreign language learners, especially
beginners, they always first cope with the meanings.
In some specific sense, they translate the words from
the native language to the target language equiva-

lently.

There is a great difference between English and
Uzbek in syntax. The negative transfer in syntax
always results from their difference in word order,
sentence pattern, and ways of expression.

We can see the interference of L1 in SLA covers
every aspect of language. For the negative transfer of
L1, on one hand, we must admit its existence, and
notice its effect on the SLA. On the other hand, it is
necessary to inform ourselves that the errors caused
by the negative transfer are inevitable. Language
learners should not be afraid of making mistakes. On
the contrary, they should regard making mistakes as
useful ways to approach success.

From the behaviorist view, learning is a process
of stimulus-response. Behaviorism in linguistics also
holds that children learn language through a chain of
“stimulus-response reinforcement”. Thus, the errors
caused by the interference of the mother tongue can
be considered as a kind of feedback, from which the
learners can come to know what they are lacking in.
then they can internalize their knowledge struc-
ture and form the good habit of language learning
through their further study and the correction of
their mistakes.
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From the cognitive view, the transfer in language
learning can be regarded as a process in which stu-
dents use their mastered L1 knowledge to make hy-
pothesis about language rules. The mistakes emerg-
ing from the hypothesis and the correction of them
can be seen as evidence of learning process. Learn-
ers make constant testing about hypothesis and then
amend, complement and perfect those rules. So, in
some sense, the process of analyzing and correct-
ing the emerged mistakes can be taken as a strategy
learners use to construct an interlingua.

The L1 negative transfer also can be regarded as
a kind of communicative strategy to solve the prob-
lems learners come across in communication. Learn-
ers can use the L1 to initiate utterances when they do
not have sufficient acquired knowledge of the target
language for the purpose. In this sense, he considers
L1 negative transfer as a strategy of communication.

There is a variety of languages in the world, be-
longing to different families. In essence, languages
have a common attribute, and have a close connec-
tion with human thinking. At the same time, they
are also the efficient ways of expressing them also
have common features. Among all natural languages,
there exists some common “core rules”

The language universal has close connections
with SLA. In the process of learning, anyone has
a certain understanding of language universals, no
matter whether he is aware of or not. When he begins
to learn a second language, he will use his acquired
knowledge of language and improve the efficiency
of language learning. In this process, he applies the
language in SLA consciously or unconsciously. In
this sense, the L1 background of learners lays the
foundations for his learning a second language. So,
the language universals have a positive effect on
SLA. Learners’ L1 may facilitate the developmental
process of learning a L2, by helping him to progress
more rapidly along the universal route when the
L1 is similar to L2.

Human languages in the world have the some
underlying principles in common. Then in SLA, the
students with systematic knowledge of the L1 will in-
evitably utilize the rules of the L1 to understand the
L2. “Interference” errors result not from negative
transfer but from “borrowing”. That is, when learn-
ers’ experience difficulty in communicating an idea

because they lack the necessary target language re-
sources to surmount. At this time, the L1 is used as
a strategy to ensure the communication when the
learners are lacking in the knowledge of the L2.

In some classes, L1 can be seen as a useful de-
vice of understanding some materials in SLA. The
advantage of applying the L1 in the SLA is that it
strengthens the learners’ confidence and lowers their
anxiety so that their interest or enthusiasm to learn
the L2 will be stimulated.

The L1 can give a hand to the reading compre-
hension in that it can make learners easily acquire the
textual meaning and pragmatic meaning and lessen
the affective barriers. It not only promotes our under-
standing towards the L2, but also adds up our confi-
dence of understanding the papers written in L2.

The interference of mother tongue in learning
English has been existing since their schooling.
Some of the suggestions to avoid mother tongue in-
terference are

English language should be taught in the lan-
guage lab for proper pronunciation.

Self — study and self assessment programs to
be suggested.

Group discussions, debate, JAM [ Just a Minute],
speech competition, seminars etc. in English may be
organized frequently.

Learners should be familiarized with spelling
and pronunciation.

Make the learners reading more English books
on any topic and listening to spoken English CD and
BBCnewson TV.

English should be taught only aimed at nation-
al intelligibility.

Make them to convert their difhiculties in learn-
ing English into challenging opportunities.

Children should be trained to make mother
tongue useful for learning a foreign language by
transferring the similar rules.

Constant practice should be given in sounds.

As a conclusion we should say that learning a
language is a habit to be got at, an activity to be de-
veloped, a skill to be practiced and an enthusiasm to
be caught. So vigorous and regular practice should
be given to the learners. It may help the learners fa-
miliarize with English. Mother tongue interference
may be reduced but not eliminated completely.
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Die Erforschung des phonologischen Systems und des
Wortschatzes in den althochdeutschen Texten

Abstrakt: in dem Artikel geht es um das phonologische System und den Wortschatz im Altho-
chdeutschen. Die Untersuchung bezieht sich auf das Material der alten Texte und Glossen.
Stichworter: der althochdeutsche Text, das phonologische System, die Konsonanten.

Obwohl die Befassung mit dem Konsonanten-
system im Deutschen, seinen Arten, Definitionen
und Besonderheiten schon tiber Jahrhunderte dau-
ert, gibt es immer noch Aspekte, die eine stindige
Uberarbeitung verlangen.

Es ist bekannt, dass die Veranderung des indo-
germanischen Konsonantensystems in der Ersten
oder Germanischen Lautverschiebung zu einer
partiellen Ausgliederung des Germanischen aus
dem Indogermanischen fiihrte. Mit der Zweiten
oder Althochdeutschen Lautverschiebung gewann
das Hochdeutsche gegeniiber dem Niederdeut-
schen und gegeniiber allen anderen germanischen
Sprachen seine eigenstindige Sprachform. Die
Zweite Lautverschiebung betrifft die Verschluss-
laute und gilt als Kriterium der Zweiteilung der
deutschen Mundarten in Hochdeutsche und Nie-
derdeutsche.

Dessen ungeachtet, dass die Zweite Lautver-
schiebung um das S.-6. Jahrhundert angesetzt wird
und im 8. Jahrhundert abgeschlossen ist, dringt das
Hochdeutsche mit seinen lautverschobenen For-
men aber auch heute noch gegen das niederdeutsche
Sprachgebiet vor. Darum bleibt das Konsonanten-
system als Forschungsobjekt vieler Germanisten wie
Zinder L., Stroewa T., Shirmunskij W., Lewizkij W.,
Taranets V,, Paul H., Schmidt W., Speyer, Sondereg-
ger S., Wolft G. u. a. erhalten.

Das Ziel unserer Arbeit ist die Erforschung des
Konsonantismus im Althochdeutschen und seine
Besonderheiten.

Die Aufgabe der Erforschung ist die Althoch-
deutsche oder die Zweite Lautverschiebung anhand
althochdeutscher Texte (wie «Das Hilderbrands-
lied>», «Der althochdeutsche Isidor>», «Der alt-
hochdeutsche Tatian> ). Es wurden in den genann-
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ten Werken die germanischen Medien b, d, gund die
germanischen Tenues p, t, k untersucht, insgesamt
1778 Worter.

Es wurden im althochdeutschen riumlichen
Gebiet solche althochdeutsche Dialekte wie Bai-
risch, Alemannisch, Ostfrankisch, Stidrheifrankisch,
Rheifrankisch und Mittelfrankisch gesprochen. Dar-
um widerspiegelte sich diese Dialektenmischung in
der Sprache der althochdeutschen Texte, die noch
keine einheitliche Sprachform hatten, sondern eine
Sammelbezeichnung fiir Einzeldialekte.

«Das Hildebrandslied> ist das einzige Muster
der altgermanischen Volksdichtung. Es wurde als
Fragment tiberliefert und ist in einer lickenhaften
und unvollstindigen Gestalt erhalten geblieben.
«Das Hildebrandslied> ist ein Volkslied, das am
Anfang des IX. Jahrhunderts von zwei Schreibern
aufgezeichnet wurde. Es gehort aber unzweifelhaft
einer viel fritheren Zeit an.

Sprachlich ist «Das Hildebrandslied» von
groflem Interesse durch die eigenartige Vermi-
schung von nieder- und oberdeutschen mundart-
lichen Elementen, d.h. die Sprache des Liedes ist
zweimundartig: Frinkisch und Altsichsisch. So fin-
den wir z. B. solche oberdeutsch-bairische Formen
wie prut, pist, chind und dabei frinkische vor allem
mit niederdeutsch-altsichsischen Spuren einge-
farbt: unverschobenes t (dat, tuem), unverschobenes
p (werpan), Monophthongierung von ei zu ¢ (enan).
AufSerdem finden wir die Formen mit der hochdeut-
schen Lautverschiebung und ohne sie, solche wie:
niederdeutsch — ik, dat und hochdeutsch — ih, sih.

Was den Wortschatz anbetrifft, betrachtet man
hier auch die Mischung germanisch-heidischer In-
halte mit christlichen Elementen, wie z. B.: «wewurt
skihit> oder «waltant got> und andere.

Das Gedicht ist auch durch den alliterieren-
den Vers gekennzeichnet: «Hiltibrant enti Hadub-
rant untar herium tuem>.

Die Analyse des Textes zeigte auch die Mannig-
faltigkeit der phonetischen Realisationen der ger-
manischen Konsonanten, die im Althochdeutschen
noch keine stabilen phonologischen Merkmale zeig-
ten: ik — ih, chind — kind, prut — brut u. a.

Wihrend der Untersuchung von Verschlusslau-
ten im Anlaut und Auslaut stellte es sich heraus,
dass im Anlaut die stimmbhaften Konsonanten b, d, g

(germanische Medien) dominieren — 81,5%; dabei
wurde der Konsonant d fter gebraucht (58,8%), als
b und g. Zum Beispiel: dat, du, din, dero, doh.

Was den Anlaut angeht, realisieren sich hier
am meisten die stimmlosen p, t, k (germanische
Tenues) — 86,1%, wo der stimmlose t dominiert
(83,8%). Zum Beispiel: tot, want, dat, wewurt usw.

«Der althochdeutsche Tatian> ist eine Uber-
setzung aus dem Lateinischen, dessen Grundlage
seinerseits eine Ubersetzung aus dem Griechi-
schen ist. Die Ubersetzung ist stark vom Lateini-
schen beeinflusst. Tatian ist der Name eines Syrers,
der im II. Jahrhundert eine sogenannte «Evangeli-
enharmonie» zusammengestellt hat. Dieses Evange-
lienbuch entstand hochstwahrscheinlich im Kloster
Fulda, in den ersten Hilfte des IX. Jahrhunderts. Der
Name des Ubersetzers ist unbekannt. Die Sprache
des «Tatians> ist Ostfrankisch und steht dem Neu-
hochdeutschen am nichsten.

Die Besonderheiten des Vokalismus sind fiir die
deutsche Sprache des IX. Jahrhunderts typisch: die
neuen Diphthonge e, ou statt der alten ai, au (geist,
boum), ie entstand aus dem alten ¢ (hiez), uo aus
dem alten 6 (bruoder); ph und ff (f) entwickelten
sich nach der Konsonantenverschiebung aus p (hel-
phan, slafan); der alte b blieb erhalten (barn), t ent-
stand aus (tuon), z und zz (33) aus ¢ (zit, wizzan);
germanische P am Anfang des Wortes entwickelte
sich als th, aber in der Mitte und am Ende des Wortes
als d (thioda, bruoder, tod); der alte g ist geblieben
(got), der alte k hat keine Affrikatenverschiebung.
Man gebraucht oft als Diphthonge oder als Arti-
kel die Worter thie, the, als Personalpronomen der
3. Person dienten her oder he. Was den Wortschatz
anbetrifft, gebraucht man seinen gréfiten Teil in an-
deren althochdeutschen Texten nicht, z.B.: gifehan
(ahd. freuuen), miltida (ahd. irbarmida), tuomen (ahd.
SUONNeEN) USW.

Was die Untersuchung der Verschlusslaute an-
betrifft, stellte es sich heraus, dass im Anlaut die
stimmlosen p, t, k dominieren — 67%, dabei wur-
de die Verbindung th am gebrauchlichsten. Aber es
muss gesagt werden, dass dieser stimmlose Anlaut in
anderen Dialekten stimmbhaft war, z.B. im «Hilde-
brandslied>, und im gegenwirtigen Deutsch auch
stimmbhaft ist: thin — din — dein, these — diese/die-
ser, ther — der, thu — du, thoh — doch usw. Im Aus-
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laut dominieren die stimmlosen p, t, k — 63%, wo
der stimmlose t am gebrauchlichsten ist — 93%,
z.B.: lant, sint, fant, hant, ginuht usw.

«Der althochdeutsche Isidor> ist eine Uber-
setzung des theologischen Traktats des spanischen
Bischofs Isidor von Sevilla (gestorben 636). Die Ab-
handlung hatte den Titel «De fide catholica ex ve-
teri et novo testamento contra Judaeos>. Sie ent-
stand am Ende des VIIL Jahrhunderts (790-800).
Der Ubersetzer war ein Monch zu Fulda, aber sein
Name ist unbekannt.

Der Text des althochdeutschen Isidors gehort zu
den wichtigsten schriftlichen Uberlieferungen aus
der althochdeutschen Zeit. Viele Sprachforschun-
gen wurden anhand dieser Ubersetzung durchge-
tihrt. Die Sprache ist Rheinfrankisch. Es ist der
Dialekt der alten Provinz Francia Rhinensis, deren
Hauptorte Mainz, Speyer, Worms, Frankfurt und
Lorch sind. Man betrachtet in diesem Werk das gut
durchgedachte orthographische System. So, z.B.,
kurzes offenes e vor der Verbindung r+ Konsonant
bedeutet ae: aerdha (Erde), die Linge der Vokale
a, i, 0, u in einer geschlossenen Silbe ist durch die
Doppelschreibung gekennzeichnet: iaar (Jahr),
miin (mein), booh (Buch), huus (Haus); das lange
e ist als ae gekennzeichnet: aer (bevor). Der Vor-
derzungenspirant, der anhand der II. Lautverschie-
bung aus dem germanischen t entstand, bedeu-

tet in der intervokalen Stellung zss und am Ende
des Wortes als zs, in der Mitte als tz, am Anfang
und am Ende des Wortes als z: uuazssar (Wasser),
dazs (das), sitzen, ziidh (Zeit). Die Analyse der Ver-
schlusslaute zeigte folgendes: germanisches P ist als
dh gekennzeichnet — dhu (du), uuardh (wurde).
Germanisches g ist als g von den Hinterzungenvo-
kalen geiennzeichnet: garo (fertig), got, guot; und
als gh vor den Vorderzungenvokalen: gheist (Geist),
bighinnan (beginnen). Das Prifix gi- ist immer als
chi- geschrieben: chisehan (Tat. gisehan — gesehen,).
Der Konsonant k fehlt, und der ihm entsprechende
Laut st als ch und c gekennzeichnet: capitel, chiburt,
burc; der Spirant an der Stellung des germanischen
kist als hh oder h gekennzeichnet und die Affrikate
gewohnlich als cch; den Konsonanten sch schreibt
man vor den Vorderzungenvokalen und sc vor den
Hinterzungenvokalen: chischeinan (schnell schie-
ben), scaap (Schaf). Die Verbindung qu ist als guh
gekennzeichnet: quheman (gekommen).

Wihrend der Untersuchung von Anlaut und
Auslaut stellte es sich heraus, dass im Anlaut die
stimmhaften Konsonanten dominieren (62,4%)
und im Auslaut die stimmlosen (76,4%). Es muss
gesagt werden, dass sich die stimmlose Verbindung
ch- im Anlaut mit der Zeit in den stimmhaften An-
laut als g entwickelte, z. B. chisaghet — gesagt, chibo-
ran — geboren usw.

Tabelle 1. — Vorhandensein der Verschlusslaute b, d, g/p, t, kin den althochdeutschen Texten

Die althochdeutschen Die Worter mit den Die Worter mit den stim-
Texte (1778 lexikasche | Die Stellung im Wort stimmbhaften Ver- mlosen Verschlusslauten
Einheiten) schlusslauten b, d, ¢ ptk
Das Hildebrandslied Anlaut 119 L E. 97LE. 22LE.
o (81,5%) (18,5%)
Frankisch
198 L.E Auslaut 79 I.E ILLE. 68 L.E.
- aeiant /7 LB (13,9%) (86,1%)
Der althoch- 252 L E. 152 L.E.
deutsche Isidor Anlaut 404 L.E. (62,4%) (37,6%)
Rheinfrinkisch 34 LE. 11 LE.
S48 LE. Auslaut 144 L E. (23,6%) (76,4%)
Der althochdeutsche Anlaut 794 L. E. 262 L.E. S32LE.
) e (33%) (67%)
Tatian Ostfrankisch
1032 L E Auslaut 238 .E 88 LE. 150 LE.
o T (37%) (63%)
Unsere Beobachtung gestattet uns stimmbhaften Anlaut und den stimmlosen Auslaut

anzunehmen, dass das althochdeutsche Wort den

enthielt.
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Unsere Schlussfolgerungen  tber  das

phonologische System und den Wortschatz in der

althochdeutschen Zeit konnen als kleiner Beitrag zu
diesem Thema betrachtet werden.
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(DYHKLMNOHAaJIbHOE NEepPeoCMbIC/IEHNE JIEKCUKU aHITIMMCKOro
a3biKa B cpepe coBpeMeHHbIX MHPOPMaALMOHHbIX TEXHOJIOINM

AnnoTanms: B craTpe paccMaTpuBaeTcs Ipolec IIepeoCMbICACHHS AGKCUKY aHTAMKCKOTO SI3bIKA
C TOYKH 3PeHHUS AAAITALUY K TOTPEOHOCTSM Pa3BUBAOLIEFCS cPepbl HHPOPMALINMOHHBIX TEXHOAOTHIL.
ITpoBoaMTCS aHAAM3 3aKOHOMEPHOCTEH B M3MEHEHHH 3HaueHUI CAOB M UX POAb B HOMHUHAIIUU

COBPEMEeHHbIX TEXHOAOTUYECKHUX IPOIIeCCOB.
KaroueBbie caoBa: ¢yHKIUS,
MHPOPMAITMOHHbIE TEXHOAOTHH.

IIpu cucTeMHOM MOAXOAE K MU3Y4EHHIO SI3BIKA,
aHaAM3e SI3BIKOBOI CHCTEMBI 32 OCHOBY OeperT-
Csl M3y4eHHe UX QYHKIIMOHAABHOM 3HAYMMOCTH
U TIOHATHUS AMHTBUCTHYeCKON pyHKiuu. OcHO-
Bomoaaramomue upen B.'ymOoabaTa U mpep-
craBureaeil IIpa>kckoro AMHIBHCTHYECKOIO
KPy>Ka O QYHKIMOHAABHOM HaIIPaBA€HHOCTH
AVIHTBHCTHKH, POAM SI3bIKa B TIO3HAHMH YEAOBE-

IIeEpeoCMbICAEHHE,

ACKCHKa, AWHIBHCTHYECKUMN 3HaK,

KOM OKPY>KAIOIIIer0 MUpPa, HCCAEAOBAHHH COOT-
HOINEHMsI MBIIIACHHUS U SI3bIKA, BIIOCACACTBUHU
HalIAK CBO€ OTpaKeHHe B HAy4HBIX TPYAAX
O. bensenuncra, M.A.DBoaysna ae Kyprans,
A.A.Tlote6uu. B ¢uaocopun u AMHIBUCTH-
4eCKOW TeOPHUH NMPHUHATO PAZAMYIATh KOMMYHU-
KaTHBHYIO, SIIUCTEMHYECKYI0 M KOTHUTUBHYIO
QYHKIIUM A3bIKa, KOTOPBIE, B CBOIO OY€PEAD, TIOA-
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pasAeAsIoTcst Ha 60Aee Y3KO QYHKIMOHAABHBIE.
Tak, KorHUTHBHASI QYHKI[USI OTHOCHTCS K TOH
06AaCTH JKM3HU SI3bIKA, KOTOPASI TECHO CBSI3aHA
C MbIIIA€HHEM YEeAOBeKa M C II0O3HaAaHUEeM OKpY-
XKaroIer AeNCTBUTeABHOCTH. C TOYKH 3peHIHs
AIUCTEMUYECKON (I/IAI/I, B BOCTOYHOM TPAAULIMH,
THOCEOAOTUYECKOIT) GYHKIJUH, A3bIKOBASI CUCTE-
Ma IIPeACTAeT KaK CII0CO0 XpPaHeHHUs U IIEPEeAAIN
3HAHUI, a TAKOKE KaK OTPakeHue CreruPpuiecKu
3THHYECKOTO B3TASIAQ HA MUP.
KoMMmyHuKaTHBHAsE QYHKIUSA BKAIOYAeT
B Ce0s1 KOHTAKTOYCTAHABAUBAOIIYI0 U HHOP-
MAlIMOHHYIO0 QYHKITMH, PYHKIIUIO BO3AEHCTBIS,
COLIMAABHYIO QYHKIIMIO, KOTOPasi HAXOAUT CBOE
OTpa’keHHe B A3bIKOBOM MoAuTHKe. Tak, mo MHe-
HHIO O. beHBeHNCTa, YeAOBEK MOXKeT pacCMATpPH-
BaThb IOHATHE QpYHKIIMU IPUMEHUTEABHO K S3BIKY
U pe4H, HO Mbl AOAYKHBI CAUTATbCS C T€M, UTO, YTO
AASL TOTO, YTOOBI «Pedb 00eCIIeunBaAd «KOMMY-
HHUKAIIMIO>» OHA AOAXKHA ITOAYIHTb IIOAHOMOYIS
Ha BBIIIOAHEHUeE 9TOM QpYHKIIUHU Y A3bIKA, TaK KaK
pedb MPeACTaBAsIeT He UTO MHOE, KaK aKTyaAH-
3anuio A3biKa> [ 1,293 ]. CoBpeMeHHOE 53bIKO3-
HaHUe, TPAAULIMOHHO IIPEACTABASIS pa3AMYHbIE
HaIpaBAEHUS B TPAKTOBAHUH «QYHKITMH >, BbI-
AeAsIeT y3KOe U IMUPOKOe ONpeAeAeHUe TOHATHS.
QyHKIMA B IIMPOKOM ITOHUMAHHUY PacCMATpU-
BaeTCs KaK CIIOCOOHOCTh CAMOTO BHICKa3bIBAHMS
obecrie4nBaTh AaKT KOMMYHHKALIHH, B TO BpeMs
KOTAQ CIIelMaAM3HPOBaHHOE Y3KOe TOHUMAaHUe
BbIAEASIET PYHKIIMOHAABHBIE OCOOEHHOCTH eAU-
HUI] OTACABHBIX YPOBHeEH SI3bIKOBOM CHCTEMBI,
TaKUX, HaIlpuMep, Kak MOPPOAOTHs U CHHTAK-
cuc. CAepyeT OTMETHTD, 9TO PyHKITMOHAABHBIN
MIOAXOA K M3Y4YEHHMIO A€KCHUKH IIOAPa3yMeBaeT
OIIMCAaHHE CUCTEMbI 3HAKOB HUCXOAS U3 CUCTEMBI
CUrHUQHKATOB, IPeAHA3HAUEHHDIX AASI XPAaHEHHS
U BBIPXKEHUSI KOHKPETHOTI'O SI3bIKOBOTO ITOHS-
THA. PoAb, KOTOPYIO UTPalOT CAOBA B MEXaHU3MeE
BBIPa’K€HUH MBICAH, U ecTh QpyHKIHS. BBeaenne
avHrBUcTOM A. B. bonpapko nonarusa «cemas-
TUYECKOH PYHKLUM> CIIOCOOCTBYeT 60oAee deT-
KOMY OIIPEACACHHIO B3AUMOOTHOIIEHUIN MEXAY
PEeHOMEHOM «3HavYeHUS» U «PyHKIUU> |2,
46]. B 4aCTHOCTH B AMAAGKTHIECKOM EAHHCTBE
3HAKOBOW IIPUPOABI 1 HOMUHATUBHON QyHKIIUN
CAOB M1 CAOBOCOYETAHHUIN BUAUTCS BO3MOXKHOCTD

paccMaTpuBaTh QYHKIIHIO KaK MHOTOIpaHHOe
sIBA€HHUE, BKAIOYalollee B Ce0sI MOTeHI[UAABHYIO
CIIOCOOHOCTD HOMUHATUBHOMN €AUHUIIBI BBIIIOA-
HSATDb OTIPEACACHHYIO POAD B BBICKA3bIBAHHUH U pe-
AAM3ALIUIO AAHHOM CITIOCOOHOCTH B KOHKPETHOM
aKkTe KOMMyHHKarmu. Takum obpasom, B mpo-
Ilecce IMO3HAHUS SI3bIKA ONpeAeAeHHe PYHKITHU
Ha OCHOBe 00ObeAMHEHUS KOMMYHHKATHBHOIO
Y KOTHUTHUBHOT'O TIOAXOAQ AOKa3bIBaeT BO3MOXK-
HOCTb AATh COOTBETCTByIOIlee OIpeAeAeHHe
Ka>KAOMY SI3bIKOBOMY 3HAKY.

AHaAu3 ¢peHOMeHa 3HAYeHMsI CAOBA, THOKOI
B3aMMOCBSI3U €T'0 KOMIIOHEHTOB (AeHOTaTa, KOH-
1ernTa 1 pOPMBI) ACAAFOT BO3MOXKHBIM COOTHECE-
HHE OAHOTO HaMEHOBAHUS C HECKOABKUMH Ae-
HOTaTaMH, A€AAsI aKI[eHT Ha TOM, YTO «TAABHOE
B 3HAUYEHUU CAOBA 3TO 000OILIEHHbII XapaKTep
COAEPIKAIIIerocsl B HeM OTPaXKeHHsI PeaAbHOCTH >
[4, 16]. SIBASSCD pe3yABTATOM OTPAKEHHS CAOXK-
HBIX MBICAUTEABHBIX KOTHUTHBHBIX IIPOIIECCOB,
OCHOBOITOAQTAOMIAsl CYIIHOCTD ITePeOCMBICAL-
HHS 3HAYeHHS CAOBA 3aKAI0YAETCS B TOM, YTO HaHU-
MEHOBAHHe OAHOTO A€HOTATa PaCIpOCTPaHIeTC
Ha APYTOM, €CAU UX KOHIIETIThI UIMEIOT CXOACTBO
B OIIpeAeACHHBIX acrekTaXx. CAeAyeT OTMETHUTD,
4TO CAOBO IIPOAOAXKAET CYIIeCTBOBATb B CBOEM
HCXOAHOM Bupe (POTOTHIIMYECKOM) HAPSAY
C IepPeOCMBICACHHBIM BapHAHTOM (HEMpoTOTH-
MUYECKOM) MAU YTPAuUBAET MePBOHAYAABHOE
3HauyeHue. ITporiecc nosiBAeHuUs, pa3BUTHA U ITe-
PEeOCMbICACHHS 3HAYEHUS CAOBA, TPAAUITOHHO
PaccMaTpUBaeMbIH C ITO3UIIUI AUAXPOHUH U CHH-
XPpOHHH, OTIPEAeAsieTCsI AMHIBUCTUYeCKUMH 3a-
KOHaMHU KaK BHYTPH CaMOM SA3BIKOBOM CHCTEMBbI
TaK M 9KCTPAAMHTBUCTHYECKUMH (paKTOpaMmHy,
HeIrpepbhIBHO ITPOUCXOAAIUMU B OKPY>KaIoIei
AENCTBHTEABHOCTH, YTO CIIOCOOCTBYeT IOsIBAe-
HUIO B XXHM3HU OOIecTBa HOBOIO A€HOTaTa —
IpeAMeTa AU MOHATHAL.

B 50-70-e ropapt XX Beka CTaAO OYEBHAHO,
4TO YEAOBEYECTBO BCTYIIAET B HOBYIO 3IIOXY, AO-
pOry K KOTOPOII IPOAOXKHAO OypHOe pasBUTHE
texuuku. upopmanmonnsie rexaororuu (1T,
oT aHrA. information technology, I'T) — 310 Kaacc
obAaacTeil AeITEAbPHOCTH, OTHOCSIIIUXCSI K TeXHO-
AOTHSIM YIIPaBA€HUS B 00pabOTKOM OrPOMHOTO
IIOTOKA MHPOpPMAIMK C IIPUMEHeHHEeM BBIYHC-
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AUTEABHOM KOMbBIOTEPHOM TexHUKH. CoraacHo
onpepaeaenmio, npunaromy KOHECKO, Mudop-
maruonHsie Texaoaoruu (U'T) — aTo koMmaekc
B3aMMOCBS3aHHBIX HAy4YHbIX, TEXHOAOTHYIECKUX,
HMH)XeHEePHbIX HAayK, M3Y4JalOIUX METOABI d¢-
$eKTUBHON OPraHU3ALMHU TPYAA AIOAEH, 3aHs-
THIX 00pabOTKON U XpaHeHHeM HHPOPMALIUU
C TIOMOIIbIO BBIYMCAMTEABHON TEXHHKH U Me-
TOABL OPIaHM3ALUU U B3AMMOAEKHCTBHS C AFOAD-
MU U IIPOU3BOACTBEHHBIM 000PYAOBAHUEM, UX
IIpAaKTUYECKHe NPHMEHEeHNe, a TaKXKe CBA3aH-
HBIE CO BCEM 9TUM COLIMAAbHbIE, 9KOHOMUYECKUE
U KYABTYpHbIe IpobAeMbl. PazBuTre KOMIIbIOTEp-
HbIX TEXHOAOTHI TO3BOAHAO IIOAOUTH K TAODAAD-
HOU IpobOAeMe MHPOPMATU3ALUY, CBSI3AHHOMN
C OBICTPO BO3PACTAIOIUMHU UHTETPALUOHHBIMH
IIpoljeccaMy, MPOHMKAIOIUMU BO BCe Cepbl
Halllell AeSITEABHOCTH: HayKy, KYABTYPY, 00paso-
BaHHe, IPOU3BOACTBO, YIIPAaBACHHE H, B IEPBYIO
OuepeAb, SI3bIK 001IIeCTBa, KOTOPOMY HEOOXOAU-
MO OITUCATh IIPOUCXOAAIINE HHHOBALIMH.

B cooTBeTcTBUM C AOTHYECKOI CXEeMOH, IIPEA-
aoxennoit I ITayaem (Hermann Otto Theodor
Paul) B XIX Beke, MoApa3yMeBaeTcs, 4TO U3MeHe-
HUS B 3HAYE€HUH MOT'YT IIPOMCXOAUTD Pa3AMYIHbI-
MH CII0CO6aMK, AeAast aKLIeHT Ha: 1) pacimmpeHun
3HAYeHHs; 2) CY>KeHUU 3HAYeHNs; 3 ) CMeleHun
(caBure uau nepenoce) snauenus. [Ipu pacmu-
PeHUN 3HAYEHMS [IPOMCXOAUT CBOEOOpasHas re-
HEePAAM3aIMs IOHATHA, APYTUMH CAOBAMH, ITPH-
Cylljee AGHOTaTy MOHSITHe 000COOAEHHOTO BUAQ
pasBuBaeTCcs B 00001[eHHOe POAOBOE IIOHSTHE.
Pacmmpenne 3Ha4eHMA CAOBA Yallle BCEro Mpo-
HCXOAUT IIPU IIOSIBAEHUU HOBOI'O AGHOTaTa MAM
U3MEHEeHHHU IOHSITHS 00 y)Ke CYyIecTBYIoLeM
IpeaMeTe, AeUCTBHU HAU siBAeHuH. Habop cem
M3MEHSeTCsl, IPeAMETHO-A0THIecKoe (AeHOTa-
TUBHOE) 3Ha4YeHHE OXBaThIBAET OOABIIMI KPYT
pedepentos. CyxeHue 3HadeHHs], HA0OOPOT,
IpeATIoAaraeT, 0OpaTHbIil mpornecc. M3MeHeHns
TpeTbero Tuma (cmerrenue (CABUT HAH IEPEHOC)
3HAYeHWs) B OTAMYME OT NEPBBIX ABYX THIIOB
He UAYT IIOCTeIIeHHO; KaK IIPABHAO, TOAOOHBII
IIEPEHOC OCYIEeCTBASETCSI TOBOPSIIUM OCO3-
HAHHO U B 60Aee KOPOTKUI BpeMEHHOI [IePHOA
[S, 106-123]. YcaoBHeM 3aKpenAeHHs PE3yAb-
TaTa B sI3bIKE €CTb OOpa30BaHUe ONPeAEACHHbIX

YCTOMYUBBIX KOAAGKTHBHBIX aCCOITMALIUM, YTO
IIPY BO3MOXKHOCTSIX CeTH MHTEpPHEeT IPOUCXO-
ASIT B peKOpAHO KopoTkHe cpoku. Ha nsmenenue
3HaueHHs OKa3bIBAIOT BAMSHNE BHEINIHHE, 9KC-
TPAAMHIBUCTHYECKHE PAKTOPDI, UTO CAY>KaT OT-
pakeHHeM IPOLEeCCOB, IPOUCXOAAIINE BO BCEX
cdepax KU3HU 0bLIeCTBa.

AHaaus 6oAee IITHCOT HarboAee pacrocTpa-
HEeHHBIX AeKCUYeCKIX eAUHHI] CPpepbl COBpeMeH-
HBIX NHQPMALIMOHHBIX TeXHOAOTHH TI03BOASIET
CAEAATb BBIBOA, UTO ITOSIBAGHUH HOBOTO AEHO-
TaTa B TEPMUHOAOTMYECKOM ITAACTE S3bIKA Yallje
BCEro IIPOMCXOAUT INPU HMCIIOAb30BAHMH CAOB
00IeAUTePATyPHOM AEKCHUKH II0A BO3ACHCTBUEM
BHESI3bIKOBBIX MpU4YMH. CABUT, HAU CMellleHHe,
3HaueHMs Ha OCHOBe IepeHO0Ca HaMeHOBAHUS
3aHHMaeT OAHY U3 IJeHTPAAbHBIX IIO3UIUH Ccpe-
AVl AUHTBUCTHYECKUX IPUYMH IIePeO0CMbICACHHS
Y N3MEeHEeHHs 3HAYeHHUSI CAOBA, UTO OIIPEACASIETCS
THOKO# CBSI3bI0 MEXAY TAKUMH €T0 KOMIIOHEHTa-
MU KakK MoHATHe U popma. IIpu Haarmumy pasHpIx
AEHOTATOB BO3MO>KHA OIIpeAeAeHHAs OOIHOCTD
B MX BOCIPHATHH U OCMBICAGHHH, YTO OTpa’ka-
eTCs B MCIIOAb30BAaHUM AASL HOBOTO IOHSTHSA
CTapoi pOpMbI, IPU KOTOPOM BUABI IlepeHOCca
3aBHCAT OT TUIIA CBA3EH MEXAY ACHOTaTOM U €T0
HavMeHOBaHHeM. TPaAUIIMOHHO BBIAEASIIOT ABA
OCHOBHBIX THIIA TAKUX CBS3e — HMMIIAMKAI[U-
OHHbII (OCHOBAaHHBIH Ha AOTHIECKOH ITOCHIAKE,
IIOAPA3yMeBaoIe, MUMIAMIUPYIOWENH CBs3b
MEXAY 9aCTDIO H IIEABIM) U KBAaAU(HKAI[OHHDI
(mpeamoAaraomuit HaAmYKe O6IIEro MpU3HA-
Ka y Pa3HbIX AEHOTATOB) Ha KOTOPOM CAEAyeT
OCTAaHBUTbHCS 60AEE ACTAABHO.

KBaAnduKanyoHHbII THII IEpeHOCa OCHOBAH
Ha HAAWYHM OOINero mpu3HAKa Y HeCKOABKUX
AEHOTaTOB M BKAIOYAeT MeTapopy, CUHICTE3HIO
U QYHKIIMOHAABHBIN IEPEHOC, AeAas aKIeHT
Ha ITPOILIeCcC pa3BUTH 3HAUYEHHS CAOBA B CHCTe-
Me s5I3bIKa, a He Ha CTUAHMCTHUYECKUX IpHeMaXx,
AeHICTBHe KOTOPBIX OIPAaHHYEHO PaMKaMH OIIpe-
AeAeHHoro Tekcta. Mertadopa, roBopst HHBIMU
CAOBaMH, «<IlepeHeCeHHe> IIPEACTABASIeT CO-
601t 06beArHeH e 0A OOIUM HAUMEHOBAaHUEM
HECKOABKHX A€HOTATOB, IMEIOIINX OOIIUIt IIpH-
3HaK. MeTadopudeckuii mepeHOC XOPOIIO BUAEH
Ha IpHMepe MHOTO3HA4HOro caoBa cloaking,
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BapHaHTbI 3Ha4YEHUSI KOTOPOTO (nAauy, manmus,
NOKPO8, AUMUHA, MACKA) U HOBOE 3HAYEHHE, YTIO-
TpebAseMoe B KOMITbIOTEPHOM AekcukoHe (on-
MUMU3AYUS NOUCKA NPU KOMOPOii uHpopmayus,
YUMo 8b10A€MCS NOAB30BAMEAID KOMNbINEPA HA 00-
HOTL U MOl e CMPanuye, CYUWecmeeHHo OmAuHd-
emcs) o6bearHsAET OOMIMIT MPUBHAK, 2 HIMEHHO
KEAQHHE CKPBITb UAU CIIPSTATh YTO-TO.

Cunacresuss — OOBEAMHEHHE AEHOTATOB
II0 CXOACTBY BOCIIPUSTHS X OPraHAMH YyBCTB
(HampuMep, OpraHbI 3peHusl, CAyXa, OCS3aHHUS,
O6OHSHUS BOCIPUATUS BKYCa), KOTOpbie 0be-
CIIEYMBAIOT [TOAyYeHME U MEPBUYHBIA AHAAM3
nHOpMaLMK U3 OKpYyXKaromero mupa. B cpepe
MHQPOPMALIOHHDIX TEXHOAOTUI TAKUE ACKCHYe-
CK¥Ie EAVHHIIbI CTAAM 9AEMEHTAMH aCCOLIMATHB-
HBIX psIAOB. Tak, BHeIHee TOAOOME OKa3aA0CH
OAMHAKOBBIM Y CAOBA «MbIIb> (mouse — a small
furry animal with a pointed nose and a long tail that
lives in people’s houses or in fields) u ne6oapmOro
IPUCIIOCOOAEHUS AASL paOOTBI C KOMIIBIOTEPOM
(mouse — a small object connected to a computer
by a wire, which you move with your hand to
give instructions to it), 4TO HaIIAO OTPaXKeHHE B UX
o6mem HazBauuK. CAOBO «OKHO>» (window — a
space or an area of glass in the wall of a building
or vehicle that lets in light) Tpancdopmupyer coe
IIePBOHAYAABHOE 3HAYEHUE U UCIIOAB3YETCS AASL
OIMCAHUSI YACTH ITPOLjecca B paboTe KOMbIOTEpa
(window — one of the separate areas on a computer
screen where different programs are operating). Bo-
Aee CAOXKHDII IIPUMEP CHHICTE3NH — IIePeHOC-
Hble 3HAYEHVISL.

D yHKIIMOHAABHBIH ITepeHOC 3HAYeHHsI OCHO-
BaH MMEHHO HA TAKOI OOLIHOCTH, KOTAQ ABA Pas-
HBIX ACHOTATa ITOAYYAIOT Obljee HANMEHOBAHIIE,
IIOCKOABKY BBITIOAHSIIOT OAHY U TY )K€ HAHU CXOA-
Hyto $pyHKumIo. [IoHATHE «CeTh>, IPUMEeHNMAs]
B AOBA€ XXMBOTHBIX 1 P16 (net — something used
for catching fish, insects, or animals which is made of
threads or wires woven across each other with regular

spaces between them), oTo6paxaer pyHKIMOHAAD-
Hble 0COOEHHOCTH HOBOTO BUAQ CBsi3H (net — the
system that allows millions of computer users around
the world to exchange information). A cA0BO «4u-
pukanbe» (fweet — the short high sound of a small
bird), TIepeAaloIIiee OBeACHIECKUI CTHAD ITTHIIbI,
HAIIIAO CBOE OTPAXKEHIE B IlepeAade CTHAS ob1ie-
HHS B CeTH UHTepHeT (tweet — entry into microblog
on Twitter) 1 OTOGPAXAIOT OAMHAKOBYI0 KOMMY-
HUKAaTHBHYIO QYHKIMIO. «Pydka, pbryar ympas-
AeHHS (CaMOAETa HAM APYTOTO TPAHCIIOPTHOTO
cpeactBa)>» (joystick — knob, lever of an aircraft or
other vehicle) B HOBOM TEXHOAOTUYECKOM MPOIIECC
IlepeAdeT AaHAOTUYHYIO (YHKIIMOHAABHYIO BO3-
MOXKHOCTD B YIIPaBA€HUU KOMTbIOTEPHOM UI'POM
(joystick — a lever that can be moved in several
directions to control the movement of an image on
a computer or similar display screen) u uaarocTpu-
pyer TOT (aKI, YTO «AEKCHIECKask IBOAIOLIHS
He TOABKO CAEAYET 3a 9BOAIOLMEN MATePHAABHOM
KH3HU 9€AOBEKA, HO U OIIPEAEASIETCSI B KOHEYHOM
cyere ero xe» |3, 32]. Apyrum, orleHO4HbIM pe-
3YABTATOM M3MEHEHYIs] 3HAYCHHSI MOXKET ObITH ero
YAyHIIEeHUe HAH yXyAlleHre. VI3Ha9aAbBHO CAOBO
geek, ymmorpebasiBieecsi B OIpeAeA€HHIH YeAOBe-
Ka HI3KOT'O COLJMAABHOTO CTATYCA «TAYIIeL], Aypa-
qok>» (someone who is not popular because they wear
unfashionable clothes, do not know how to behave in
social situations, or do strange things), mpuo6peao
B A€KCUKOHe HHPOPMALIMOHHBIX TEXHOAOTHIA IT0-
AOXXUTEABHYIO OLeHOYHOCTD, XapaKTePU3YsI BBICO-
KOKBaAMQHUIMPOBAHHOTO crienuasncta (geek —
the person with the most technological prowess in an
office or department).

Taxum 06pa3oM, 3HaYEHHE MOKET MEHSIThHCS
M B KOAUYECTBEHHOM, H B Ka4eCTBEHHOM OTHO-
LIEHUH [I0A BAMSHUEM IIPUYHH KaK SI3bIKOBOTO,
TaK U BHESI3BIKOBOT'O CBOFCTBA, HAKAIIAUBASI Pa3-
AVIYHbIE BAaPUAHTBI, YTO IIPUBOAUT K ITOSIBACHHUIO
MHOTO3HAYHOCTH (IIOAMICEMUHM) M PaCIIMPEHHIO
QYHKIIMOHAABHBIX BOBMOXKHOCTH ACKCHKH.
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Pedagogical knowledge and the usage of
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Abstract: This article is discussed about the ways of creating learner autonomy with the help of
pedagogical knowledge and technology. Pedagogical content knowledge is a unique domain of knowl-
edge possessed by teachers. It can be seen as a teacher’s internalized procedural knowledge of how
particular topics, problems and issues can be organized, adapted and presented to learners with di-

verse interests and capabilities.
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One of the most important challenges facing
foreign language teachers is that of making students
self sufficient, autonomous learners who can manage
their own learning and survive outside the sheltered
environment of the classroom. Student perception
of needs, knowledge of individual learning styles,
ability to set goals, monitor the learning process,
and carry out self-evaluation are all needed for in-
dependent learning. Pedagogical content knowl-
edge is here sub-divided into three: subject matter
knowledge, knowledge of general pedagogy, and
knowledge of learners in specific learning contexts.
Pedagogical content knowledge is a unique domain
of knowledge possessed by teachers. It can be seen
as a teacher’s internalized procedural knowledge of
how particular topics, problems and issues can be
organized, adapted and presented to learners with
diverse interests and capabilities. Pre-service teach-
ers need to be acquainted with this domain. They
also need opportunities and tools to reflect on their

prior beliefs and support in their metacognitive pro-
cesses of self understanding.

Subject matter knowledge. This concept is here
widened to comprise the metacognitive awareness
of task oriented skills, teaching methodologies, sub-
ject knowledge and its adaptation to learning pur-
poses. This is because the statements usually com-
bine subject matter knowledge with how to teach it.
The concept of metacognition is here used in terms
of the student teacher’s ability to plan, structure and
organize learning experiences to pupils in the class-
room.

Knowledge of general pedagogy. An important area
that the student teachers are usually worried about
seems to be classroom management and teaching
strategies in general. Motivating pupils is seen as an
essential skill in teaching, alongside good class con-
trol especially in unpredictable situations. On the
other hand, the higher vocational student teachers
reflected mainly on different teaching methods and
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learning how to use them.“To sum up, one of the fac-
tors of a good lesson is how well the teacher can react
to unforeseen changes and change her teaching and
plans”

Knowledge of learners and specific learning con-
texts. This area of knowledge includes knowledge of
learning environments, learners with different abili-
ties and interests, varying communities and cultures.
Understanding the learners, as well as any aspects
help the teacher to know and to empathize with pu-
pils, are also included in this category.

Knowledge of educational purposes and values.
Besides reflecting on their self-image and beliefs,
as well as on methodology and pedagogy, the pre-
service teachers strive to clarify and define educa-
tional purpose and values and try to explain their
teaching philosophies. Teaching is not about tricks.
It is meaningful action with a purpose. It promotes
cognitive, social and emotional learning within the
framework of commonly accepted values.

Knowledge of curricular goals, materials, pro-
grammes and evaluation. Curricular knowledge in-
cludes a grasp of the goals, materials, programmes
and their evaluation. It is important to make pre-
service teachers aware of choices and alternatives.
This awareness is clearly visible in the reflection
statements.

The usage of any kind of technology can deliver
the pedagogical support that students need. We
can discuss autonomy, student empowerment, and
the use of learning styles and strategies in language
learning and will show how these can be implement-
ed through a classroom methodology which makes
use of tools available through the WWW.

From own experience we can tell that making
students to learn something is useless, we should
choose an activity according to their interests. For
example, some students like to speak in front of the
camera; others prefer to work with the computer
and camera. All of them can work in team and pre-
pare a program about a given topic. While doing it
they have to look through the new vocabulary and
write their own speech.

There is a need to make students aware of the
hidden potential within each and to find ways in
which this can be exploited. When students become
more involved in their own learning, taking an ac-

tive part in making decisions, they might feel a sense
of ownership and commitment to the process, and
learning might be more meaningful, resulting in bet-
ter classroom performance.

Different factors influence learners and the way
they learn. Added to this is the move toward learner-
centered rather than teacher-centered classrooms,
giving students the opportunity to become active
participants in the learning process, making deci-
sions with regard to the learning objectives and ma-
terials to be used, and helping decide the evaluation
process, thus moving toward becoming independent
and autonomous learners.

But what does this “autonomy” and “inde-
pendence” implies and how can it be achieved?
Holec defined autonomy as “... the ability to take
charge of one’s learning...” while Little sees it as
the learner’s psychological relation to the content
and process of learning, his or her capacity for
critical reflection, detachment, decision making,
and independent action. Breen & Mann add that
autonomous learners must want to learn and de-
velop a metacognitive capacity that allows them
to handle change, negotiate with others, and make
strategic use of the learning environment. This
entails assessing wants, needs, and interests and
choosing the best way to obtain these.

This can best be attained in an environment in
which teachers help students to discover and use
effective learning strategies. However, this about-
face in paradigm, from teacher-dependent to teacher-
independent is sometimes difficult for students who
have been immersed in an educational system which
has been predominately controlled by the teacher,
who must now give up control and help these stu-
dents become independent, self sufficient, individu-
als. Autonomous learning, however, does not mean
that the teacher’s input and support is not needed.
On the contrary, the teacher’s role may change,
becoming more of a facilitator than an expert, or
“holder” of knowledge who transfers information to
students, and it is precisely through classroom inter-
action that teachers can help them become conscious
of and learn to make use of, this independence. Dam
speaks of autonomy in terms of creating an atmo-
sphere conducive to learning within the confines of
the educational system where learners are given the
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possibility to be consciously involved in their own
learning. Nunan notions achieving “degrees of au-
tonomy” which range from making students aware
of the learning goals and materials, to making links
between the content of classroom learning and the
outside world.

Autonomous learners can be characterized as:

« willing and have the capacity to control or su-
pervise learning

« knowing their own learning style and strategies

« motivated to learn

« good guessers

« choosing materials, methods and tasks

« exercising choice and purpose in organizing
and carrying out the chosen task

« selecting the criteria for evaluation

« taking an active approach to the task

« paying attention to both form and content

« willing to take risks.

Making students aware of these strategies, as well
as incorporating their use in activities done through-
out the term, is perhaps the first step toward learner
autonomy. This might be achieved through learner
training or learner development, where students
learn about the factors which affect their learning,
discover the strategies needed to become more ef-
fective learners, and in so doing take more respon-
sibility for this process. However, knowing about
strategies is not enough, for students should know
when, why, and how these should be used in order
to select the most appropriate according to their in-
dividual needs.
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AnnoTanms: B crarbe HCCA@AYIOTCS 0COO@HHOCTH aKTyaAM3aIlUH KOHIIEIITa TPAarniecKoro B 3a-
MAAHOYKPAHHCKOM >KeHCKOM ITpo3e MeXKAYBOEHHOTO ABapllaThAeTyd. Ha Mareprase MaAo# mpo3sl
Oapru AyYUMHHCKOM PAaCCMOTPEHBI IIepeXXHUBaHKs TBOPYEeCKOM AMYHOCTH, BOBA€IEHHOM B BOCHHbIE
AericTBus. Taxoke B CTaTbe AETAABHO IPOAHAAM3UPOBAHA TPAreArs TBOPYECKON AMYHOCTH, CTPeMs-

LIEVCS CO3UAATD, A HE Pas3pyIIaTh.

KaroueBbie caoBa: KOHILEIT TPAruieCKoro, rmpo3a MEXKAYBOEHHOTO IIEPHUOAQ, 3alIAAHOYKPaKnH-
CKasl JKEHCKas IIpo3a, CyIHOCTD TBOp‘IeCKOfI ANYHOCTH, BOCHHBbIC AeﬁCTBI/IH, CTpEMAEHHNE CO3HAATD.

Ha poato O. AyunmuHckoit cyabba oTBeAa Be-
AMIKOE€ MHOYX€CTBO UCIIBITAHHMIL, B TOM YHUCAE U 00€
MHpPOBbIe BOWHBI, M 0€30CHOBATEABHBIN apecT,
U MHOTOAETHee OTObIBaHUE HaKa3aHUs B KOAOHHUHU
(M0 coBepIIeHHO AOKHOMY U IIeAUKOM CPabpPHKO-
BaHHOMY MPOTHB Hee O6BuHeHMI0). OAHAKO MH-
CaTeABHHIIA AQXKE B CAMBIX CAOXKHBIX JKU3HEHHbIX
CHUTYaIIHsX He OITyCKaAd PYK M OCTaBAAACh HHTEAAU-
TeHTHOM U 6AaropoAH0171 AMYHOCTBIO, O YeM CBHUAE-
TEABCTBYIOT 3aIIMCH UCCAEAOBATEAS ee bruorpadpuu
P. Topaxka: “Bce pAeaasa ¢ Ay1iost, HUKOrAQ He TpeOyst AAST
Cce0sl KAKUX-TO PUBUAETHI MAM obAergermin” [2, 225 ],
a TakKe 3aMeTKH pepakTopa-coctaBureas E. Bapana:

“... HEKOIAQ He POIITaAa Ha cBoto cyabby” [1, 3] nam
axapemuka B. Kaukana: “... HI4TO He BBIXOAOCTHAO
13 ee GAArOPOAHOI AYIIIN T'YMAHHCTHYECKOI YeAOBede-
ckoii cymuoctr” [4, 455].

IToka3aTeAbHO, 9TO B AHTEPATYPOBEAIECKOM
uccaepoBaruu P. Topaka apryMeHTHpOBaHHO HAET
pedb 0 TOHKOM noHuMaHuU O. AyIUMHUHCKOI ‘AyInn
IIepCOHAXA U COYYBCTBHU €1, 2 XyAO)KeCTBEHHBIH
MUp IPOU3BEACHHI ITHCATEABHHIIBI BUAUTCS yde-
HOMY TaKHM, 9TO ‘COTKaH U3 OOAH, pa3o4apOBaHILs,
6eCIIOAE3HBIX OXKUAAHMUIL, HAAEKADL, OOBIYHOTO Ye-
AOBEYECKOTO CYACThsI — BCETO, YTO COIPOBOXKAAET
JeAOBeKa BCIO ero xusHp” [2,236].
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CoBepIeHHO 04eBUAHO, YTO CyAbOA TBOPUECKOI
AUYHOCTHU B BOGHHOE BpeMs He MOTAQ He BOAHOBATb
IMCATeAbHUILY, XXU3HEHHBII ITyTh KOTOPOIT ObIA Ad-
Aexo He 6e300aaunbM. HoBeara “Warum?”, anaau3y
KOTOPOII OCBSIEHA CTaThsl, IBASIETCSI CBOeOOpas-
HOM KBUHT3CCeHIMel PUAOCOPCKUX pa3MbIIIACHHH
O. Ay4HMHHCKO# Ha aHTUMUAUTAPHCTCKYIO TEMATH-
Ky. OAHY U3 OCHOBHBIX HA€H IIPOU3BEACHIUS COBEp-
IIEHHO TOYHO ITOAMEYAeT M AAKOHUYHO POPMYAHU-
pyeT auteparypose B. [TaxomoB: “My3bikaHT-BOUH
He XO4YeT yOUBATh AIOAEH-BParoB U [IOrubaeT ¢ 3Toi
MbIcABIO” [ S, 92].

CTOUT OTMEeTHTb, YTO U Ha3BAHHE HOBEAABI
(“Warum?”), u ee TEeKCT HACBIIEHbI HHTEPCEMHUO-
THYeCKUMU ITePeKOAMPOBKAMHE U CCHIAKAMM Ha H3-
BeCTHbIE My3bIKAABHbIE [IPOU3BEACHIS: KPOME CaMO-
ro mpousBeAeHUs “ Warum?’, mUucaTeAbHHIIA TAkKe
yrnoMuHaeT “AyHHyI0 coHary  A. BaH BerxopeHa.
AomoarnTeabHo O. AydMMHHCKAs 33aAdaeT PHUTM
U HACTPOEHME XYAOKECTBEHHOI'O TeKCTa HOBEAABI
0003HAYEHUSIMU T€MIIA My3bIKAABHBIX IIPOU3BEAE-
HUI UAU OTPBIBKOB, BOLIAPUBIIHXCSL B OKPY>KAOLIeM
My3BIKAaHTa-BOMHA Mupe: “Piziccato... Furioso...
grave... con fuoco” [3, 37]. Cuuraem, 4ro Kaxpo0e
TaKoe YIIOMUHAHHe ITO03BOAsIeT 60Aee TOHKO pac-
KPBITh AYIIy TAABHOTO IT€PCOHAXQ, BOCIPUHUMA-
IOIIIETO BCEe IIPOUCXOASIIee UCKAIOUUTEABHO Yepe3
My3bIKY, TOCKYIOIErO II0 KPacOTe MUPHOIO CyIIje-
CTBOBAHMS M BOCIIEBAIOLIETO BCE KHBOE BOKPYT.

Hoseaaa “Warum?” HaunHaeTCcs ¢ BIIOAHE MUP-
HOI 3apUCOBKH, B KOTOPO# OIKCHIBAETCS “COHHOE
CeA0” C OKPY’KaloLiell ero HelrpeB30MAEHHOM rap-
MOHUe}, TAe caMa “TIPUPOAA PACCTHAAET ITOT BBI-
TKaHHBIA U3 cepebpa CyBOH PyKOH TBOpLA; TKET
€ro B pasAMYHbIE Y30Pbl; IPUKPHIBAET, Pa3BIBAET,
kaoHHT...” [3, 29]. U oueBmpHOI AMICTapMOHHeN
B 9Ty OAYXOTBOPEHHYIO KPACOTY OKPY>KaIOIfero
HOYHOT'O MHPA BPbIBAETCSI COOOIIEHNE O HEOOXOAH-
MOCTH OBITb IIOCTOSIHHO HadeKy: “XOAST )KOAHEpbI
TaM U OOPaTHO — KHAOMETP OT HUX [IOA3€eT Bpar
IO 3eMA€, HOAKPaAbIBasich” [3,29].

T'AQBHBIIT IIepCOHAK HOBEAABI [IMCATEABHHUIIEI BBO-
AUTCSI TIOCPEACTBOM OCO3HAHUS aOCYyPAHOCTH AFOOBIX
BOEHHBIX AEMCTBUH, IIOCPEACTBOM AEKAAPALIMK BOH-
HOM-MY3bIKAHTOM CBOErO HEXXEAAHUsI YIaCTBOBATb
B OKpY>KaloI[eM ero yxkace: “EMy He X04eTCsl HU AO-
30pa, HU BparoB 6uth, Hu Boitubl” [ 3, 29]. Kak uu ma-

PAAOKCAABHO, HO AO30D AASI TBOPYECKON AUYHOCTH
“coapaTa moHEBOAE  — 3TO CIIOCOO BCIIOMHUTD TO AO-
pOroe, 4TO IIOKUHYTO UM B MUPHOM >Ku3HH: “VIMea
CTapymKy-Math u 6b1a MysbikanTom” [3, 29]. TTuca-
TEABHHMIIA TAKUM OOPA3OM YETKO OYePYHBAET KPYT
YBA€UYEHHI M3 AYHOTO IIPOCTPAHCTBA CBOETO Teposi:
3TO POAHSL, 9TO MaTh KaK CaMbIil OAU3KUIL i AOPOTOMt
eMy 4eAOBeK, a TAIOKe CKAOHHOCTD K MYy3HIIUPOBAHHIO,
6e3 KOTOPOro TellepelHuil BOUH IIPOCTO He IIPeA-
CTaBASIET CBOETO CyLIeCTBOBAHMSL. UTOOBI TOKA3aTh,
HACKOABKO 3HAYUMBIMH BBICTYIIAIOT AAsL OYAyIIero
BOMHA €ro AOMHUHaHTHBIe mpussizaHHoCTH, O. Ay-
YUMHHCKAs CO3AAeT B HOBEAAE IPAHUYHBIN MOMEHT
paspbiBa My3bIKAHTA C AOMAIIHIM OYaroM, BO BpeMs
KOTOPOT'O TBOPYECKOM AUMHOCTH IIPUXOAUTCSI ITOIIPO-
IAThCS CO BCEM, 4TO eMy AOPOTO (MaTb, AOM, My3bIKa,
MUpHOe cymecTBoBanue): “C MOCAEAHUM aKKOPAOM
B Ayllle BbleXaA Ha BOIiHY, yousatb aroaeii...” [3, 30].
I'o Bceit BEpOSTHOCTH, AASI My3BIKAaHTA 3TO COOBITHE
CTAaHOBUTCS UCTUHHOM TpareAruem, KOTopas U B AAAb-
HeflieM OyAeT HeyCTAHHO [IOATAYHBATD €IO CHABL

JKoAHep-My3BIKaHT TO U A€AO 3apAaeTcs 6oaes-
HEHHBIM BOIIPOCOM O HEOTBPATUMOCTHU CBOETO y4a-
CTHSI B MACCOBBIX yOHUIICTBAX, B €I'0 CHCTEME MOPAAb-
HO-AYXOBHBIX IIeHHOCTE! He HAXOAUTCSI MeCTa AASL
110A06HOI1 sxecTokocTH: “V yem oHu Bparu cebe?
[ ... ] Bcex atopeit Ha cBeTe AIOGHA, a TETIEPb TOBOPSIT
eMy ux HeHaBHAeTb. [loyemy u 3a yro? OH He 3Ha-
er” [3,29-30]. OCHOBHBIMU PUTOPHYECKUMH BO-
IIPOCaMH, KOTOPbIE €XKEMUHYTHO 3By4aT B CO3HAHHIU
My3bIKAQHTa, CTAHOBSTCS HCKAIOUMTEABHO “Warum?’)
“3a4ro?” u “Ilouemy?”. CTOUT OTMETUTD, YTO IIPAK-
THYECKH BeCh IEPHUOA CBOEH BOHMHCKOM CAYXXObI
(MAM 6OABIIYIO €€ YacTb) KOAHEpP C IYBCTBUTEAD-
HOM U BIIEYaTAUTEABHOM AYIIOMN ITBITAE€TCS IIOHATD,
YeM MUMEHHO OTAMYAIOTCS 3ayPSIAHBIE TPAKAAHCKIE
YOUIIIBI OT COAAQT, IPU3BAHHBIX CAY)XKUTb B PIAAX pe-
T'yASIPHOJ QpMHH, €T0 CO3HAHME HEYCTAHHO B3bIBAET:
“IToueMy >ke UX OAATOCAOBASIIOT ellje KPeCTOM CBsi-
ThIM Ha “cBsiTOe AeA0” [ 3, 32]. Ho BpasymuTeAbHBIX
OTBETOB, [IOXOXKe, HUKTO He MOXKET U1 AQXKe He COOu-
paeTcst eMy IIPeAOCTaBUTh, OCTABASISL BCe Ha CAMOTEK.

My3BIKaHT KQXXeTCsI COBEPIIEHHO OTpPelIeHHBIM
OT y>Kaca IPOUCXOASIIIEro, OH He MIPOCTO PHCKYeT
COOCTBEHHOI XKU3HBIO, HO U, IIpeHeOperasi BOMHCKU-
MU 00sI3aHHOCTSIMH, IIOACTABASIET T€M CAMbIM CBOHX
COCAY>KUBLIEB.
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ByKkBaAbHO KaXKADBINl HOYHOI AO30p BOCIIPHHH-
MAeTCsI COAAATOM-MY3bIKAaHTOM [TIOCPEACTBOM MEAO-
AVMHBIX 3By4aHuil: “He)XHO, HeXXHO IIABIBET aKKOPA,
3aKOABIXHMBAET, AACKAET AYLIY HAM TaK: AKKOPA, aK-

KOPA ...
Kak Mecay 1o He6y...” [3, 30]. Oxpyxaromas npu-

CHABHO... ¥l BHOBb IIABIBET TUXO U HEXHO,
POAQ, BMECTO ITyTaIOLIUX ITYMOB-IIPEAOCTePeXKEeHHI,
Aapyet coapary O. AydMMHUHCKON HeIpepbIBHOE
3By4YaHHe IPeAeCTHBIX MEAOAUI, KOTOPbIE OH CABI-
KT OYKBAABHO BO BCEM: TO €r0 MY3BIKAABHOE YXO
YAQBAHMBAET €A€ PAa3AMYHMOE, KaK “KPOXOTHbIE MYII-
KU B3SIAU BUOAOHYEAD U TAK COTAACHO, TAPMOHUYHO
UI'PaloT’, TO “CBEPYKHU OEPYT aKKOPABL CMEAO, CBET-
AO’, A TO ¥l BOBCE MICKAIOUMTEABHO AASI HETO “HEBU-
AuMbIi opkecTp urpaer” [3, 32]. B Takne MomeHTBI
eAVHEHHUS C IPHPOAOH COAAAT OINYINAET CBOE POA-
CTBO C CaMUM BceBBIIIHNM, B MOMEHTBI TAKOTO BBIC-
IIEero IPO3PeHHsI OH OCO3HAET, YTO AQXKe “TIOHUMAeT
BIIOAHE AYIITy QBTOPA MY3bIKAABHOTO IIPOM3BEACHUST
[3,32].

OcHOBHOE YyBCTBO, KOTOpOe 60Ae3HEHHO 0CO3-
HAeT ¥ KOTOPbIM HEIIPEeCTAaHHO My4aeTCsl My3bIKAHT,
BBIHY>KAEHHBIIl BOEBaTh, — YyBCTBO COOCTBEHHO-
ro 6eccHAUS: IlepeA AMILOM CYAbODI, BBIHYAUBIIEH
ero OCTaBUTb CBOe MUPHOE CYI[eCTBOBAHMUE; IIepeA
y>KacaMy BOIHBI, C KOTOPBIMU €My PAHO HAH ITO3A-
HO IIPUAETCSI CTOAKHYTBCST; TIEPEeA 3A0AESIHUSIMHU, YTO
UX, ITyCTb AQKe HeIPeAyMBIIIACHHO, eMy, He IIPUy-
YeHHOMY K JKeCTOKOCTH U HACHUAHIO, IIPEACTOUT CO-
BepinTh. BOMH TO 1 AeA0 TepsieT caMmoobAapaHue,
€ro AyIlIa ¥ eCTeCTBO U3MYy4€eHbl, HaBs34YUBbIE MBICAU
HHUKAK He AQIOT eMy ITOKOsI: “DOABHas AyIlla MOAO-
AOTO MY3BIKAHTa TepIieAd AF0OOBbIO U 6e3paA0CTHO-
CTBIO IIPOTUB MHUPA M €r0 CTPAHHbIX, HEITOHATHBIX,
IPOTHBOPEYMBBIX MTpaBHA....” [3, 35].

OAHaKO IMEHHO TaKO€e HECTIOKOMHOE COCTOSIHIE,
MeCTaMH IpaHHyaliee AAKe C 0e3yMCTBOM, IIO3BOASI-
€T eMy BIIOAHE IPOHUKHYTH B TAUHCTBO MATEXHO-
TPEBOXKHOTO MY3bIKAABHOTO IIeAeBpa: “/AHeCh IIOHSA
MIOAHOCTBIO 3TOT OOA€3HEHHBII BOIPOC, KOTOPBII
UCKYTIACHHEM AYIIH TOAYETCS B IIPOM3BEACHUU My-
3BIKAAPHOM — KOTOPBII CTAHOBHACSI BOIIPOCOM 6e3
orsera” [3, 30]. [Toxoske, MucaTeAbHHI]A B CBOEM
IIPOU3BEACHUU CKAOHHA YTBEPXKAATD, YTO CTPEMAe-
HIe K TBOPYeCTBY HA Ha MUHYTY He IOKHUAQET AIOAeH
C TAKOM TOHKOM OpraHM3aliuel AYIIH, KaK Y BOUHa-
MYS3BIKAHTa, 4YTO 9TO CTPEMAEHUe IPHUXOAUT C POXK-

AEHHEM YeAOBeKa U OKOHYATEABHO YTacaeT TOABKO
C MOMEHTOM ero GH3UIECKOI CMEPTH.

[Toxa3aTeAbHO, 9YTO B MOMEHTbI HAUBBICLIETO
HAIIPSDKEHUS ¥ OTYASIHIS )KOAHEP-MY3bIKAQHT HILET
yTellleHHs U criaceHus B boxxecTBeHHOI CyITHOCTH,
MMeHHO Bora-TBoplja BOMH IIPOCHUT O BOLIAPEHHUU
IIEPBO3AAHHOIO MHUPA U IOPSIAKA Ha 3eMAe: “Boxxe
BeAUKHI, A0OpbIit Boxke, Kyaa TbI moaeBaacsi? Comr-
AYL COAHII, Pa3rOHH TbMY HOYH, IIyCKart Opar 6para
ysuput!” [3, 33]. Caep0BaTeAbHO, OCO3HAHHE MIpe-
CTYIHOCTH YeAOBEYECKUX AeSTHUI HACTOABKO BEAUKO
B BOMHE-MY3BIKAHTE, YTO AQXKe IPU3PAYHAS HAAKAQ
Ha BOCCTAHOBAEHHE CIIPABEAABOCTH CHAAMH Y€AO-
BEYECKOT'O pa3yMa He 3apOXKAAETCS Y HeTO.

QaTaAbHON I093MeNl HAIIOAHEHBI POKOBbIE
MUHYTBl CMEPTH >KOAHEPA-TBOPILA, U300pakeH-
HbIe TUCATEeAbHHIIeH BCe B TOM )K€ AUHAMHUYeCKOM
KAIOYE: “AyIIa ero KPUIUT MOAYAHUEM, CEPALE Pa3-
pbIBaeT, OT yXa OTOMBAETCSI AMKUI, HPOHUYECKUI
cmex...” [3,37]. TakuMu y>KacHBIMH H B TO K€ Bpe-
MsI OKCEOMOPOHHBIME KapTuHaMu O. AydnMuHCKast
KaTeropuYeCcKU IOAIEPKHUBAET, YTO CMEPTH TBOP-
9ecKoit ANMHOCTH (Kak 1 AI06ast Apyrast 4eAoBede-
CKasi yTpaTa BO BpeMs BOWHbI! ) — HEeBOCIIOAHUMAS]
IIOTepsl, KOTOPYIO HU 320BITh, HU OIPABAATh HUYEM
HeBO3MOXXHO. Kaxkaast yueAoBeueckast CymHOCTb —
YHHKAABHA U HEIIOBTOPUMA, B CAyJae e C THOeAbIO
TBOPYECKON ANYHOCTH U3 XXU3HH [IPEKAEBPEMEHHO
YXOAHT He TOABKO CaM YeAOBEK, HO U II€AbIN MHKPO-
KOCM €T0 KYABTYPHOI'O HACACAMS.

ITocAepHHe MUHYTBI IpeOBIBaHHS OpeHHBIX
COAAQTCKMX OCTAHKOB Ha rpeursoit 3emae y O. Ay-
YUMIHCKOM OBESIHBI YAPYIOIIIM MY3bIKAABHBIM CO-
IPOBOXKAEHHEM: “B KycTax IeA COAOBel, a BOAHBI
PEKU MT'PAaAU Mapll IIOXOPOHHBIA AASL IIPUATEAEH
¥ BparoB. DTO OBIAQ ITIECHb II0OEABI COEAHEHSI AIOA-
CKUX AYII 1 yCTPEMAEHUH, H30aBACHHBIX OT TeCHbIX
y3 3emHOM xusnu...” [3,38].

Kax BHAMM, HepasrapQHHBIN MUP TBOPYECKOM
amgrocTu O. AydnMHHCKast H300pa3naa B COBep-
IIIEHHO HEOXXUAAHHOM PaKypce, PACKPbIB BHYTPEH-
HIOIO CYIJHOCTb TAKOTO YeAOBEKa IOCPEACTBOM €ro
IpeObIBaHUS B HECBOMICTBEHHOM U AQXKe BPaXKAEO-
HOI1 eMy cpepe (HOUHbIE AO30PBI, BOCHHbIE AEHCTBHS
MAU OKeCTodeHHble 601). [AQaBHBIM AAS aBTOPR, Ha-
BEPHOE, BHICTYIIAAO BCE-TAKHU TO, YTO ALKE B TAKUX
YKaCaIomuX 00CTOSTeAbCTBAX I'yMAHHbIN YEAOBEK
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C TOHKO1 OpraHM3allHel AYIIH CIIOCOOEH CAEAOBATD
XPUCTHAHCKHM 3aIIOBEASIM H COXPAHATb CBOM Y€AO-
BEYECKUI 00AUK.

bBepemcs yrBepxkaarp, uro O. AydnMuHCKas
YeTKO IMOHMMAAA: TBOPYECKAsi AUMHOCTDb BO BpeMsI
BeAeHHUS BOEHHbIX AefCTBuil o6pedeHa (1 aTa o6pe-
YeHHOCTb BOCIIPMHUMAAACH €10 KaK POKOBAsI HEU3-
6eKHOCTD ), BeAb TAKOTO 4€AOBEKA YIIle BCETO OXKH-
AaeT An60 Pu3UIECKast CMEPTh OT BPAXKECKO ITyAH,
AU60 MOPAABHO-AYXOBHAsI KOHYMHA OT HEOOXOAUMO-

CTH y6UBaTh COOCTBEHHBIMU PYKAMHU APYTHX AFOAEH.
KasxeTcs, 4o 60Aee CTpamHbIM HCXOAOM B TAaKOT AU-
XOTOMMH U IIHCATEAbHHUIE, U ee IIePCOHa’KaM BUAEA-
Csl IMEHHO BTOPOI BapHaHT, a pu3ndecKasi CMepTh
paccMaTpUBaAACh KaK AOATOXAAHHOe n3baBAeHNe
OT My4Y€eHUH.

OrMmeTnM, 9YTO BOEHHAsI TEMaTHUKA B TBOPYECTBE
O. Ay4rMHHCKOI He AOMUHHPOBAaAQ, OAHAKO OCTaB-
ACHHbIE €I0 IICUXOAOTMYecKU-PUAOCOPCKHe 3apu-
COBKH ITOAHBI TAYOOKOTO CMBICAQ.
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Abstract: The given article considers the epitome of urban component, which causes structural
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elements of the urbanistic text.

Keywords: urban component, text, city, locus, topos, urbanonim, urban text, the language of

the city.

At dawn of the new XXI century multilevel
process of formation of the Ukraine as a nation
was given the opportunity to continue its
dynamic growth in the independent functioning.
An integral part of the evolutionary progress is the
establishment of the center of important cultural
and social phenomena in cities, as urban centres
have a priority to shape public opinion and new
artistic concepts. The original cult of city today acts

as a development generator of various spheres of
society.

The reinforcement of the significant role of cities
nowadays is determined by the attractiveness of
effective implementation of information functions
(rapid development of modern technologies and
communication means) and the ability to meet
financial needs, since in fact a city is becoming the
center of science and technology revolution and
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the source of high labour productivity. The gradual
refocusing shift of Ukrainian urban literature from
reflecting peasant themes to modeling reality in
the plane of the modern city and urban society
development by now is natural under these
conditions.

A city is one of the most interesting objects of
study because it conveys important information,
delivers numerous hints and allusions, and
contains veiled codes and meanings. The presence
of urban dominants can be determined in the works
of modern Ukrainian literature, characterizing
the peculiar display of urban spaces and specific
principles of the text structure.

It should be noted that a detailed level of
analysis of urban text components allows the
reader to trace the features of the internal structure
of the work, to define semantic aspect of certain
locus and topos usage, maze and palimpsest, and
to reveal features of characters’ “masks” which
remain hidden from the reader under ideological
principles of postmodernism. In our judgment,
urban text is embodied in the works of modern
Ukrainian literature and “Bu-Ba-Bu” poetry group
representative Yuri Andrukhovych.

The aim of our research is to determine the
features of implementation of urban text in the
collection of essays “Here was buried Fantomas” by
Yuri Andrukhovych. The objective is to identify the
specific components of urban text in the analyzed
works, and trace the urban motives that determine
the structure of the texts.

The relevance of the research is to determine the
peculiarities of urban text by Yuri Andrukhovych
and clarify the key factors of their embodiment in
the collection of essays “Here was buried Fantomas”.

It is worth mentioning that by now scientists
have conducted only a small number of research
projects relative to the creative manner of the
writer from this perspective. However, some
feature aspects of the urban text creation were
considered by Y. Goloborodko “Text area of
Yuri Andrukhovych: Realities and infernalities”,
T. Hundorova “Post-Chornobyl Library: Ukrainian
literary  postmodernism”, Y. Zaporozhchenko
“The concept of travel in today’s postmodern text
(Y. Andrukhovych, A.Stasiuk) ” L. Stefanivska

“Citizen of the nonexistent country”, R. Kharchuk
“Modern Ukrainian Prose: Postmodern period” and
others.

In the center of interest of many researchers
today is the category of text. Artistic text appears in
a particular set of characters, combined together in
a coherent semantic complex. The concept realm of
a text is characterized by “multiplicity of meanings’,
principled openness, meanings incompleteness
that defies definition and hierarchy at the side of
authorities” [1, 1022]. Detailed examination of
text features and theories is devoted to research
of M. Anciferova “Ways of researching the city
as a social organism”, R. Barth “From the work to
the text”, M. Bakhtin “Questions of literature and
aesthetics”, M. Byutor “City as text”, Y. Lotman
“Structure of a literary text”, V.Toporov “St.
Petersburg text in Russian literature” and other
scientists. Peculiarities of urban text creation and
principles of actions localization representation in
literary works are being researched by contemporary
literary scholars T. Vyenyediktova, D. Moskovska,
V. Prokofieva, V. Fomenko.

Important components of urban text are the
concepts of “locus” and “topos”, which entered
philology science from philosophy and natural
science. “These terms were introduced into
scientific text without definite semantization; they
are often combined and interchanged... ” [2, 87].
However, recent studies have shown that “linguists
define closed space images as “locus”, while “topos”
is used for open space images (city locus, steppe
topos)” [2, 88]. As T. Subbotina states, “locus is
a space that is included into the cultural text, it
has connection to a specific location...” [3, 112].
Review of locus and topos in the writer’s works
allows us to clearly define the features of semantic
structure of the literary work and ideological
structure of literary text.

Collection of essays “Here was buried Fantomas”
Yuri Andrukhovych was published in 2015. The
book presents texts of the writer, published on the
website of the Ukrainian TV channel “1+1” during
the period from 2010 to 2014. Genre “essay” allows
the artist to respond to topical currentissuesin a flash
and in small prose form to express his own views
on important issues. For Yuri Andrukhovychitis not
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the first experience when he appeals to the essays, as
he had previously repeatedly published collections
of essays (“Disorientation on Location”, “The
Devil's Hiding in the Cheese”, “My Europe”). His
works are in great interest among the reading public,
indicating a writer’s high degree of public authorityin
society. A researcher L. Stefanivska emphasized
that recourse of the writer to the genre “essay”
is natural [4], in such form Yuri Andrukhovych
expresses his views on today’s Ukraine cultural and
historical heritage of different territorial spaces of
the State, holds a number of parallel opposition in
Ukraine-Europe. In his detailed essays the writer
traces the search vectors of the Ukrainian mentality
and identity, and reflects on the interaction between
urban dominant and spiritual state of society. The
relevance of this book is that the author deliberately
shows fragments of historical reality of the Ukrainian
2014 Revolution of Dignity, as well as his own
assessment of the current events in Ukraine.

Revision of the common values in the system of
specific geographical location and interdependence
with landscapes — an important controversial issues
raised by the writer in the essays. O. Spengler noted in
his philosophical work “Europe Twilight” that “in
ancient times only picture of the landscape rules in
human mind. It draws the human soul; it vibrates
with it” [S, 97]. Describing the capital of the events
of 2013-2014, Y. Andrukhovych resorts to the
principle of contrast of different territorial spaces
that are also a completely different social strata:
“On the one hand — regular and careful cleaning
of Maidan life. On the other — filthy Mariinsky
Park, a place of ancient graves, by the way” [6,203].
Two locuses in the following snippet represent not
just belonging to a territory but embody ways of
life, man’s attitude to cultural objects, create new
meanings of text perception. Thus, the writer creates
the original language of the city that interprets urban
landscapes at several levels of perception, cultural
and historical, national, scientific and technical.
“The new heart of the city speaks a new language,
which soon becomes fully equivalent to the language
of culture” [ S, 95].

Traditionally in his work Yuri Andrukhovych
appeals to the reflection of the European space and
the creation of a special “European” text. These

elements arise during the writer’s meditation on the
essence of the Old World and search of something
common with Ukraine. Thus, the author claims
on Europe: “It is strange that it was once called
common home. It is rather a common hotel” [6,
108]. In the context of social and political events
the writer emphasizes his own choice: “But now this
Europe must be defended by all means. Europe is
beyond discussion” [6, 202 ]. This once again proves
the desire of Yuri Andrukhovych to bring Ukrainian
culture and identity to European values.

We should also note that the urban component
of Y. Andrukhovych’s essays also finds detection by
using toponym (place name) and its special form
Researcher T. Subbotina  defines
urbanonim as “a kind of place name, proper name
of any internally urban topographic object” [3,
112]. Streets, squares and architectural monuments,
parks, and other infrastructure objects that shape

(3 . »
urbanonim”,

perceptions of the city can be called urbanonims.
Yuri Andrukhovych in his essays intentionally
remembers the place names that currently keep a
completely different meaning and are relevant in
today’s Ukraine: “In this country today there is only
one luxury palace — and itis not in Vinnytsya region
but in Mezhyhiria” [6, 50]. So urbanonims reflect the
historical memory of the city, because they somehow
concentrate knowledge and code information.

InY. Andrukhovych essays as a part of the whole
writer’s work we can determine the functioning
of the typical urban text, the creation of which is
achieved by using intertextual connections, visual
and spatial images of the city, and as a result “text
teaches the reader how to go beyond their own
limits” and “opens as a reality” [7, 7]. According
to R.Kharchuk, “Y. Andrukhovych brilliantly
embodies the idea of the territory which produces a
certain type of people, or maybe vice versa — people
who create an appropriate landscape” [4, 148]. The
writer analyzes urbanization processes in terms of
philosophy of a farmer who tends to leave his own
territory and in return receive “the very possibility
to while away the time in the old and cold burrows,
which are called flats” [6, 17]. Dissatisfaction
with the political realities of his country gives Yuri
Andrukhovych reason to claim: “Now our whole
country — all over is an unpromising village” [6, 78 ].
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Thus, the problem of Ukrainian villages is projected
by the author on a national scale, emphasizing
the priority of the city in implementing positive
changes in history.

Lviv became a factor of artists’ consolidation in
order to carry out creative activities (particularly for
participants of poetry group “Bu-Ba-Bu”, which Yuri
Andrukhovych belonged to). Great importance is
given in the book to the image of Lviv as a factor of
unity of national spirit and focus on European values.
In this city we can trace layers of different myths,
legends and cultures, which allow us to consider
Lviv as a classical palimpsest, as it allows us to read
what has already happened in the past at different
historical intervals. The writer stresses the use of
bright symbol of the city — the lion that takes great
aesthetic mission: “In our country there are no other
cities which have such a beautiful symbol. The King
of beasts!” [6, 9]. Symbol of the city is identified
with historic grandeur and modern status of the
city as a European city. Many eras echoes left their
mark on the creating of the original language of this

city, which creates a combination of poetics with the
specific realities.

It should be added that in Y. Andrukhovych’s
essays we can observe special focus on the spiritual
world of the individual, because “comprehensive
review of the man’s problems is shifted to the plane
of the city, megalopolis, the role and importance of
the city in the historical development of mankind
are in the focus of the question of” [8, 11].

Thus, in the collection of essays “Here was buried
Fantomas” Yuri Andrukhovych clearly regards
urban component as a separate one which specifies
structural and semantic scope of works. The texts
contain veiled code and semantic information
that can be interpreted through the prism of the
analysis of urban elements of the text (locus, topos,
palimpsest). The defined theme and direction of the
research, in our opinion, are relevant in view of the
need for a systematic analysis of complete works
of Yuri Andrukhovych for interpretative studies
focused on study of urban Ukrainian literature
late XX — early XXI century.
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XapakTtepHble QYHKUUUN, NEeKCU4YeCcKasa U ceMaHTu4eckas
CYLLHOCTb CTUJIMCTUYECKOro Npuéma aHTUTe3bl

AnHotammsi: B paHHON paboTe paccMarpuBaroTCs HawboAee XapakTepHble (YHKIMU
CTUAMCTHYECKOTO ITOPSAKA, BHIIIOAHSIeMble aHTUTE30M KaK CTHAUCTHYECKHUM IIPUEMOM,  AeKCHYeCKas

H CEMAaHTHYIECKAs CYITHOCTDb aHTUTE3bL.

KaroueBbie cAoBa: aHTHTe3a, MeTadpOpPa, METOHUMUS, UPOHUS, CTHAUCTHIECKHE CPEACTBa,
AeKCHYecKas M CEeMaHTHUYeCKasl CYIJHOCTb AaHTUTEe3bL.

Bripesenrie aHTHTE3BI KaK ACHCTBEHHOTO CTH-
AMCTUYECKOTO IpUeMa SI3bIKa U ONpPeAeAeHHe ee
MeCTa CPeAM APYTHMX CTUAMCTHYECKHX IIPHeMOB
OCHOBBIBAETCS Ha aHAAM3€ AMHI'BHCTUYECKOM ITPH-
POADBI, AMHI'BUCTUY€CKOM CYIJHOCTH aHTHUTE3DI, T.K.
AHAAM3 TIOCACAHEH SBASIETCS HEITPEeMEHHBIM YCAOBH-
€M ITPaBUABHOTO MOHMMAaHHS QYHKIIMOHUPOBAHUS
AHTHUTE3DL.

B xyaoxecTBeHHOI AMTepaType HIIMPOKO HC-
IIOAb3YIOTCS SI3BIKOBbIE CPEACTBA, YCHAMBAOLIHe

AeICTBEHHOCTD BBICKA3bIBAHUI. DTO yCHACHHUE ITPO-
HCXOAHUT OAAropapsi TOMy, 4TO K YHCTO AOTHYECKO-
My COAEP>KAHUIO TEKCTa AOOABASIIOTCSI pa3AUYHbIE
9KCIIPECCUBHO-3MOIIMOHAAbHBIE OTTEHKHU. XyAOXKe-
CTBEHHas peyb, IIPEKAE BCETO, BHIIIOAHSAET dCTETHYE-
ckyto ¢ynkimio. OKpyxaromas AeACTBUTEABHOCTD
IIPEACTABASIETCS B 0OPa3HOI, KOHKPETHO-YyBCTBEH-
HOM popme. DTO O3HAYAET, YTO OHU OOAAAAIOT
CIIOCOOHOCTBIO AABATh OIPEACACHHOMY IIPEAMETY
XapaKTePUCTHUKY, AOTIOAHUTEABHYIO K TEM €ro IpH-
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3HAKaM, KOTOpbIE 3aKPEIIAEHbI 32 AAHHON CAOBAPHOM
eAMHULIEN U 3apUKCUPOBaHbI B cAOBapsix [1].

B cruancrike rpaMmarmyeckasl CTPYKTypa
Y AEKCHYeCKUe KOMIIOHEHTbI aHTUTE3bl KaK CTHAH-
CTHYECKOTO IIPUEMA AOATOE BPeMsI U3YIaAUCh U30-
AupoBaHHO. CAEAYIOIINM 3TAIlOM B PasBUTHH HC-
CAEAOBAHHI CTHAUCTHYECKOTO IIPHEMa aHTHTE3bI
CTaA ee KOMIIAEKCHBII aHAAW3, KOTOPbII [IPEACTABUA
HOBYI0, 60A€€e TAyOOKYIO XapaKTePUCTHKY AHTHTE3BI,
U [IO3BOAMA Pa3paboTaTh MOAEAU AaHTUTE3 HCXOASL
U3 3HAYEHUIT 9AEMEHTOB U CTPYKTYPBI AHTHTE3HbIX
BBICKA3bIBaHHUI.

B aaHHOII paboTe paccMarpuBaercs, Kakue
U3 HanboAee XapaKTepPHbIX QYHKIUI CTHAMCTHYE-
CKOTO IIOPSIAKA MOYKET BBIIIOAHSTD ¥ BbIIIOAHSIET aH-
THTe3a KaK CTUAMCTHYeCKuil mpreM. ccaepoBanue
II0KA3aA0, YTO AaHTHUTe3a 00AaA2EeT Pa3HOOOPA3HBI-
MU QyHKIUAMU. PackppiTre u onmcanue QyHKIIMMA
AHTHUTE3BI [IOKAXKET, C KAKOH LIEABIO YIIOTPEOASIeTCSI
aTOT cTHANCTHYecKuil TpueM. [Ipesxae Bcero, HeoO-
XOAMMO PacCMOTPETh, KakK B3aUMOAEHCTBYeT aHTHU-
Te3a C APYTMMHU CTHAMCTHYECKAMH IIpHieMaMH. Boisis-
AEHIe 9TOTO B3aHMOAENCTBHSI IOMOXKET OAPOOHee
ornucars QYHKIUIO aHTUTE3bL.

CruancTrdeckasi 3HAYUMOCTb AHTUTE3bI AOCTH-
raeTCst ABYMSI Iy TSIMU: A€KCHIECKOM MAM CHHTAKCH-
YecKoM opraHusanueil aHTuTessl. OCTaHOBUMCS,
IpeXAe BCEro, Ha HCIOAB30BAHUM AEKCHYECKHUX
CPEACTB CO3AQHMS aHTUTE3BI B YACTHOCTH HA UCITOAD-
30BAHUH AHTOHIMOB, CHHOHIMOB, AeKCUIECKHII [10-
BTOP H.T.A.

His whole material and immaterial life is
wonderfully strange. (Dickens).

Within days, the worthy but perplexed Barry
Goldwater was shown by Mr. Reagan how to explain the
unexplainable, to justify unjustifiable, to pile lie upon
lie in furtherance of a policy of “Reagen rules the world,
OK”. (M. Star)

Freeman and slave, patrician and plebian, lord
and serf, guild-master and journeyman in a word,
oppressor and oppressed stood in constant opposition
to one another, carried on an uninterrupted now hidden,
now open fight, a fight that each time ended either in a
revolutionary reconstruction of society at large, or in the
common ruin of the contending classes.

(K. Man, F. Kangels, Manifesto of the Communist
Party, P. 2).

B AaHHOM mpuMepe MBI BUAUM YTO O3MOLU-
OHAABHBII 9 (PEeKT BBICKA3bIBAHUS AOCTHIAETCS
IIepeYrCACHHEM aHTOHMMUYHBIX Ipymi: material
and immaterial, to explain the unexplainable, to justify
unjustifiable, freeman and slave, patrician and plebian,
lord and serf, hidden — open, reconstruction — ruin.
ITepBble aHTOHMMUYHbIE IPYIIIIBL B UTOTE OOBEAHHS-
I0TCSI B OAHOII Imape: oppressor and oppressed.

Women see without looking, their husbands look
without seeing. (Esar*s Comic Dict.p. 245).

When a man walks in his sleep he leaves his wife;
when he talks in his sleep, his wife leaves him. (Esar*s
Comic Diet., p. 256).

B BBIIIEIPUBEACHHOM IIPHIMEpe HapSIAY C IPOTH-
BOIIOCTaBAeHUEM woman — husband umeercst cuxo-
HUMUYeCKOe yIoTpebAaeHue cAOB see, look.

It is absurd to divide people into good and bad.
People are either charming or ‘tedious. (O. Wilde, Lady
Windermere's Fan, p.16).

Woman'’s difficulties are physical and real, man’s
difficulties are mental and formal. (Galsworthy, End of
the Chapter, p. 52).

Caeayromue npuaaraTeabHsie good, charming,
bad, tedious 06pa3yroT cHHOHUMUYHBIE OTHOILIEHHUS.

He had never done anything good enough to go to
heaven, and he had never done anything bad enough to
go to hell. (]. Jones. Some Came Running* p.— 639).

Woman'’s difficulties are physical and real, man’s
difficulties are mental and formal. (Galsworthy, End of
the Chapter, p. 52).

B AQHHBIX IIpUMepax MMeeT MeCTO CTHAHCTH-
YeCKHI1 IPUEM IOBTOPA. 3AECh SICHO BBIACASIFOTCS
onmnosunuu: good- bad, heaven- hell, woman- man,
physical and real- mental and formal, na pone mosro-
pstromuxcsi 9aeMeHTOB he had never done anything,
enough, to go to, difficulties.

K cuHTaKcHYecKuM CpeACTBaM CO3AAHIE BBIPA-
3UTEABHOCTH OTHOCSITCS HCIIOAb30BAHHUE TAPAAAEAD-
HBIX KOHCTPYKIHH (4aCTMYHO U MOAHOTO MapaAAe-
AM3Ma), UCTIOAb3OBaHMe UHBepcuit: Hampumep,

When I take a long time-I'm slow,

When he takes a long time- he is thorough

When I don’t do it — I'm lazy;

When he doesn’t do it — he’s too busy;

When I do something without being told —I'm
Know — all;

When he does something without being told —
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that’s initiative;

I wish I were my boss and always right!

"And the way of the soldier is the way of death, but
the way of the gods is the way of life. (B-Show, Caesar
and Cleopatra, p. 230).

O6e yacTy IpeAAOSKEHHS IOCTPOEHBI Ha IapaA-
A€AM3ME, UMeeT TaKkKe aHadpOPHYECKUI MOBTOP.
MOXHO 4acTO HaOAIOAATH B3aUMOCBSI3AHHOE YIIO-
TpebAeHMe aHTUTE3Bl U IIOBTOPA B [IAPAAAEABHOM
KOHCTPYKILHH.

AASL aHTHTE3BI, TOCTPOEHHOM Ha IIAPAAAEABHBIX
CTPYKTYpaX, XapakTepHa PUTMUYECKAs OpPraHu3a-
M5l BBICKA3BIBAHUS U 3a9aCTYI0 XapaKTepHOe AAs
MO9TUYECKUX [TPOM3BEACHUI UCIIOAb30BaHUE PU-
ML PrudMa 1 aaAvTEpaLi¥is IOBBIIAIOT BEIPA3UTEAD-
HOCTb aHTUTe3bl. Hanpumep:

Allwithout is mean and small, All within is vast and
tall* All without is harsh and shrill, All within is hushed
and still. (Ch.Kingsley, The Saint’s Tragedy, p.79)

B npusepeHHOM mpumepe puPMOBAHHBIMU
CAEAYIOIME CAOB SIBASIIOTCS PUPMOBAHHBIMHU:
small — tall, shrill — still. ITomumo pudmoi, 30ecw
makce MONHO Y8UOEMb U AAAUMEPUPOBAHHDLE CAOBA
without — within.

AnTHTe3a MOKET QYHKIIMOHUPOBATh KaK CaMoO-
CTOSITEABHbIN AMHIBUCTHIECKUIT IIPUEM UAU MOKET
CAY>KUTb OCHOBOY AASL PEaAM3ALUK ADPYTHX CTHAM-
CTHYECKUX SIBACHHMI. JTO IOCAY>KMAO OCHOBAHHU-
€M AASL BBIAGAEHUS ABYX BHAOB aHTUTE3: NPOCHOL
u caoxncnoii [3]. Tlop npocmoii moHNMaeTcst Takas
aHTHUTE3a, B KOTOPOU IIPOTHBOIIOAOXKHOCTh KOH-
CTPYKIIMH OCHOBBIBAETCS HA I3BIKOBBIX HAY PEYEBbIX
AHTOHMMAX, KOMIIOHEHTBHI [IPEACTABACHBI Yallle BCEro
OAHOI 1 TO 5Ke YaCTBIO PEYH U SIBASIIOTCSI OAHOPOA-
HbBIMU YACHAMH IIPEAAOSKEHHUS.

I don’t care whether the reason is good or bad, or
whether it's complimentary or insulting. (M. Wilson,
p.527).

Love, as though some day you would have to
hate; hate as though some day you would have to
love. (Sayings of Chiloe).

CAOKHASI QHTUTE3a MOXKET BBICTYIIATh B KOM-
OMHALIMN C ADYTUMU CTHAMCTHYECKUMY [IPUEMAaMU
(MeTa<1>op0171, MEeTOHUMHMEH, CPaBHEHUEM, IPaAaliien
WL T. A.), KOTOPbIE PEAAM3YIOT CBOE 3HaYeHHE B PaM-
KaX aHTUTE3MCHOTO BbICKA3bIBAHUSI, BBICTYIIAS €IO
cocraBasromuMu. IIponAAIOCTpUpPYeM 9TO IIOAOXKeE-

HYe HEKOTOPBIMH aHTHTE3aMH, B KOTOPBIX y4aCTBY-
IOT Pa3AMYHbIE CTUAMCTHYECKYE IIPUEMBL:

— Meradopa:

Manisthe hunter; womanis his game. (A. Tennyson)

Some books are to be tasted, others — to be
swallowed,

And some few — to be chewed and digested.
(Bacon)

— Meronumus:

Give every man thy ear and few the voices
(Shakespeare).

If you have much, give of your wealth;

If you have little, give of your heart.

— I'paparms:

How sad it is! I shall grow old, and horrible, and
dreadful. But this picture will remain always young.
(Wilde:37).

We sailors get money like horses and spent it like
asses, (Smollet, peregrine pickle, p. 2).

Life is positive* Death is only the absence of life, oust
as night is only the absence of day. (F. Harries).

3aech as though, like, just, as- B 6oabmeit cTe-
IIEHH CIOCOOCTBYeT YIOTPeOAEHHIO CpaBHEHMS.
B aHTHTE3NCHBIX CPABHEHHSIX 9ACTO COIIOCTABASIOT-
Cs1 MeHee U3BECTHOE C 60Aee U3BECTHBIM, HEOAYIIIEB-
AEHHOE C OAYLIEBAEHHBIM H. T.IL

HabAroparoTcest cAydan, KOraa B COCTaB aHTUTE3bl
BXOAST HECKOABKO CTHAMCTHYECKHX [IPUEMOB, KaK,
HAIIPHIMeEP, B CAEAYIOI[eM OTPBIBKE, B KOTOPOM B PaM-
KaX aHTUTE3UCHOM KOHCTPYKIIMU 3aAEHCTBOBAHbI
pueMbl MeTapOPBI M CpaBHeHusI [4]:

He didn’t stand firm in the landscape of her life like
a tower of strength, like a great pillar of significance.
He was like a flower in the garden, trembling in the
wind of life, and then gone, leaving nothing to show.
(D.H. Lawrence).

Caeayromieit 0CHOBHOM QYHKITHEl aHTUTE3bI SBASI-

ercsl QpyHKIMSA pUTMITIECKOTO YACHHS BbICKA3bIBAHMIA.
Putmiyeckoe yaeHMe BbICKa3bIBaHHUS IIO3BOASIET AO-
CTHYb YETKOCTHU U ICHOCTH pedn. Purmudeckoe uaeHue
pedr BO3HUKAeT B OCHOBHOM 3a CYET ITAPAAAEABHOTO
IIOCTPOEHHUsI KOHCTPYKILUM, IIOBTOPA, AAAUTEPAIIHH,
pudmpl. FicroapsoBaHne OAHOPOAHBIX CUHTAKCHYe-
CKUX KOHCTPYKIIMH ITPUAAE PeYH HOBble MHTOHAIMH.
ITapaareansM, MOBTOpeHHE CHHTAaKCHYECKOTO
popmara npepAOKeHHS HAU €rO JacTel, AeAaeT Bce
HOBTOPSIIOIIUECS YaCTH PAaBHOLIEHHbIMH. Brrpasu-
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TEABHOCTb IIAPAAAEAU3MA YCHAUBAETCS €IIE ¥ TEM,
9TO B GOABIIMHCTBE CAy4aeB CHHTAKCUYECKH OTU
KOHCTDPYKLMY OKa3bIBAIOTCS CAMOCTOSITEABHBIMH, Ce-
MAHTHYECKAsI CBS3b He IIOAAEPIKUBAETCS OPMAABHO
rpaMMaTHYeCKUMI CPEACTBAMU — OHHU He CBSI3aHbI
corosamu. Hampumep:

It was the best of times, it was the worst of times, it
was the age of wisdom, it was the age of foolishness, it
was the epoch of belief, it was the epoch of incredulity, it
was the reason of light, it was the season of darkness, it
was the spring of hope, it was the winter of despair, we
had everything before us, we were going direct to heaven,
we were all going direct the other way, — in short, the
period was so far like the present period, that some of its
noisiest authorities insisted on its being received for good
or for evil, in the superlative degrees of comparison only.
(Ch. Dickens. A Tale of two cities, p. 3).

B AQHHOM CHMMETPHYHO ITOCTPOEHHOM IIpeA-
AOXKEHHH MOYXHO BBIAEAUTD OOIIHe ITOBTOPSIOLY-
€CsI YAEHBI CHHTAaKCHYEeCKOTO PUCYHKA: it was the ...
of. B 10AOGHBIX CAyYasIX HEIIOBTOPSIIOLIUECS CAOBA
OKa3bIBAIOTCSI BbIACACHHBIMU. JTH CAOBA BBIACASI-
IOTCSL B pe3yAbTaTe PUTMHYECKOTO ITOCTPOEHMS.
PuTMudYecKy BHIACACHHBIMHE SIBASIIOTCSI IMEHHO Te
CAOBA, KOTOPBIE IOAYEPKUBAIOTCS KK IIPOTHBOIIO-

AOXKHOCTH: best- worst, wisdom-foolishness, belief-
incredulity. TTapaarneAn3M KOHCTPYKIU#, IIOBTOP
B AQHHOM BBICKA3bIBAHHH CO3AAIOT OCOOBII pUTM
U CIIOCOOCTBYIOT PAaCKPBITHIO 9MOLIMOHAABHOM
$YHKIIMM aHTUTE3bI.

Ha ocHoBanuu Bplle H3A0KEHHOTO MOXKHO CAe-
AQTb CAEAYIOIIHE BBIBOADI:

— QHTHTE3a OTAUYAETCS GOABIINMU CTHAUCTH-
4eCKMMH BO3MOXXHOCTSIMH U MHOTOOOpa3ueM CTH-
AMCTHUYECKUX QYHKIIMIA;

— B OCHOBE aHTHMTEe3bl KaK CTHAMCTHYECKOTO
IIPUEMA ACXKUT SIBACHHE KOHTPACTa, KOTOPBIX IIPOSIB-
ASIETCS B IPOTUBOIIOCTABACHHMHM IIOHATHUH, IBACHHI,
IIPEAMETOB, IPU3HAKOB;

— BEAYIIYIO POAb B CO3AQHHMHU XYAOXKECTBEHHO-
ro KOHTPACTA BBIITOAHSIET AHTUTE3a, KAK CAOXKHOE,
MHOIOMEpPHO€ CTUAUCTHIECKOE SBACHHE;

— aHAAM3 AMHIBUCTHYECKOM AMTEpaTypPhl CBUAE-
TEAbCTBYET O TOM, YTO aHTHTE3a B AHTAMNCKOM S3bIKe
uMeeT GpparMeHTapHOE ONKCAHKE B IIAAHE CTPYKTYPHO-
CEeMaHTHYeCKUX U YHKITMOHAABHBIX XapaKTepPHCTHK;

— TAQBHOM CTUAUCTHYECKON QUIypOH IpHU BO-
IAOIeHUU KOHTPACTHBIX XYAOXKECTBEHHBIX CMbICAOB
IIPOU3BEAEHHS, IPH CO3AAHMH KOHTPACTHBIX XyAO-
’KeCTBEHHbIX 00pa30B SIBASIETCSI aHTHUTE3.
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Section 3. Applied and mathematical linguistics

What is already known about this topic

1. The main problem of teaching and acquisition
of Language for Specific Purposes (LSP) is what vo-
cabulary is to be taught/learnt and how its volume
should be determined.

Coxhead (2013) mentions the difficulty of iden-
tifying specialized or technical vocabulary with nar-
row use within the bounds of a particular subject
area. In that way, technical dictionaries can help find
words, technical in their nature. Everyday words
with a particular meaning in a specialized context
present another difficulty [1, 115-132].

Nevertheless, researchers distinguish specialized
dictionaries made on the basis of text corpora which
are results of subject-field-internal or -external com-
munication. So, Bergenholtz and Tarp (1995) dis-
tinguish texts representing messages from expert to
expert (expert language) , from expert to semi-expert
(the LSP of textbooks, etc.), from semi-expert to
semi-expert (jargon and the language used in texts
by experts from related areas), from expert to layman
(the language used in popularized texts), from semi-
expert to layman (the language used in popularized
texts) [2, 19].

As stated by Basturkmen (2006) and Coxhead
(2013), there are two tendencies in determining
where Language for General Purposes (LGP) and
LSP should be separated: according to one of them
specialization should begin early, another one sug-
gests that there is a core LGP that every learner
should know before starting an LSP course [3, 15~
29],[1,115-132].

2. Presenting vocabulary to learners in the form
oflists is now passing out of use since words are eas-
ier to learn in context. Thornbury (2002) considers
different types of context for teaching vocabulary.
Texts, corpora and dictionaries can provide us topi-
cally connected sets of words (lexical fields), signifi-
cantly frequent vocabulary (key words), examples of
synonymy, antonymy, hyponymy and hypernymy,
etc. The most attention in his How to teach Vocabu-
lary is paid to short texts which are especially con-
venient for intensive grammatical and lexical study.
In addition to lexical fields, synonyms, antonyms,
hyponyms and hypernyms, they offer examples of
collocations, long noun phrases, non-finite verbs,
etc. [4, 53-74].

Thornbury (2002) suggests a wide range of class-
room activities for identifying lexical and grammati-
calitems in a short text and developing classroom ac-
tivities with them. These activities include looking for
lexical chains and determining types of relationship
between words therein (collocations, synonyms, ant-
onyms, hyponymys and their superordinates), recon-
structing the text from memory or writing a 50-word
summary of it, finding examples of targeted lexical fea-
ture, such as long noun phrases or idioms, separating
different types of noun phrases, completing the text
with targeted items blanked out, describing functions
of targeted grammatical items [4, 53-74]. As for dic-
tionaries, they can provide reference in such activities
as matching words to form collocations, completing
grids or spidergrams of cognate words [4, 53-74].

What this paper adds

The point of this paper is to show the possibilities
of using a terminological definition from a special-
ized dictionary as a short text in LSP classroom.

Representing an example of a very short text, ter-
minological definition possesses all the features of the
latter. First, as a text, a definition is a high level unit of
language with its inner relations and means of their re-
alization. Second, it’s the highest unit of communica-
tion, so it has certain communicative purpose, and its
structural and functional organization is subject to
this purpose. Third, it possesses a semantic complete-
ness, but only exists in the system of discourse, that s,
inits overtextual and text-surrounding extralinguistic
background [5, 18-19], [6, 12], [7, 15].

It is worth to noting that a terminological defini-
tion is firmly associated with a certain lexical field.
It is, as well, extremely rich in terms and includes
general scientific vocabulary, connectors and the
core grammar patterns typical for scientific and
technical texts.

So, it is evidently that a terminological definition
has no drawbacks in comparison with other short
scientific and technical texts regarding their lexical
content. On the contrary, it is exceptionally dense
with terms, which always appear within a group of
closely allied vocabulary, displaying its hierarchic,
spatial and other relations.

Thus, the use of explanatory dictionary of techni-
cal vocabulary in the classroom can be considerably
widened due to its capacity as a text.
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Examples of activities

It should be indicated that the activities offered
here are developed for groups of students of Logistics
with low knowledge of core LGP who are at the same
time semi-experts or sometimes laymen in their field
of knowledge. So, the chosen type of terminological
dictionaries is “from expert to semi-expert”.

The first suggestion is to take a set of semantically
connected definitions for each lesson (according to
the topic of the lesson or the main text studied in it).
The example in the Table 1 displays a definition set
on the topic Buying and selling goods. The definitions
are taken from a English-Russian explanatory dic-
tionary of Logistics terms [8].

Table 1. — Vocabulary by topic: Buying and selling goods

Definitions

Acceptance
When a buyer agrees to take goods from a

seller and must therefore pay for them.

Active stock (cycle stock, lot-size inventory, batch stock, base

1. A stock that is being actively bought and sold. 2. Goods in

active pick locations and ready for order filling.

stock, working stock)

Lexical chains

1. Process of buying and selling: buy
(-er,-ing), sell (-er,-ing), goods, accept | fill.
(-ance,-ing), agree (-ment,-ing), pay
(-ment, -ing).

2. Buyer: accept, agree to take goods
(from), pay (for).

Process of buying and selling: buy, sell, stock, goods, order,

Relationship types between words in the chains

buyer - seller (antonyms), accept — agree

to take (synonyms), accept — pay (se-

quence of actions)

bought - sold (antonyms), stock — goods (synonyms), ac-
tive stock — cycle stock — lot-size inventory — batch stock -

base stock — working stock (synonyms)

Collocations
take goods (from) | actively bought, actively sold, ready for order filling
Participles
| bought, sold
Noun phrases
(adj. + noun + noun): active pick location, (noun+gerund)
order filling
Connectors
therefore | that

To begin with, students may be encouraged to
extract lexical chains from the given definitions and
to analyze the relationship types between words in
them (synonyms, antonyms, sequences of actions,
hyponyms and their hypernyms, etc.).

Then, a semantic map can be made including
the vocabulary of the whole set of definition.

Besides, the students can be offered to find
noun phrases or participles, or other grammar items

that are being studied at the moment. They can be
translated into students’ native language or the
teacher can prepare other classroom activities
with them. For instance, an activity implying
collocation transformations may be developed for
this purpose. The teacher possibly will add some
other grammar into it, as possessive case is added in
this exercise:

a buyer agrees — buyer’s agreement, a buyer accepts — buyer’s acceptance;

order filling — to fill orders, etc.
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The teacher may also encourage students to  grammatical transformations have been made:

fill the gaps in one of the definitions where some

Acceptance means buyer’s to goods from a and therefore

them. (Acceptance means buyer’s agreement to take goods from
a seller and therefore pay for them).

Atthe end of the lesson the students are supposed
to be able to:

1. reconstruct the definitions (amore challenging
modification is by making some grammatical
transformations);

2. give definitions to the words from lexical
chains;

3. give ashort descriptive talk on the topic or translate
a descriptive text on the topic prepared by the teacher
from their native language into English. For example:

The seller company offers goods, then the buyer company fills orders, after that
the seller company supplies goods, the buyer company agrees or not to take
them from the seller, and if it does, it pays for them.

In the Table 2 the reader can see another set of definitions from the same dictionary.

Table 2. — Vocabulary by topic: Warehouse equipment

Definitions

Accumulator area
The area of ware-
house location
with defined space
and height, in
which there are
racks, shelves and
bays with defined

storage goods ad-
dresses.

Aisle

Passage between ware-
house racks, between ware-
house walls and racks, etc.
The width of aisle depends
on sizes of storaged goods,
view of used FLT (and oth-
er transport equipment —
reach trucks, pallet mov-
ers) and other factors.

Pallet

A horizontal platform, of
minimum height compatible
with handling by pallet trucks,
and/or forklift trucks and
other appropriate handling
equipment, used as a base for
assembling, storing, handling
and transporting goods and
loads. It may be constructed
with, or fitted with a super-
structure.

Fork-lift truck (FLT)

A small vehicle with
special equipment on
the front for lifting
and moving heavy
things, for example,
large boxes of goods,
on pallets.

Lexical chains

1. Warehouse: rack,
shelf, bay, area, ac-

cumulator  area,
storage goods ad-
dress.

2. Size: space,
height.

1. Warehouse: wall, rack,
aisle.

2. Dimensions: width, size.

3. Warehouse  transport
equipment: FLT, reach
trucks, pallet movers.

1. Warehouse handling equip-
ment: pallet trucks, forklift
trucks.

2. Warehouse actions: assemble
(-ing), store (-ing), handle
(-ing), transport (-ing).

3. Pallet: horizontal platform,
base, superstructure, goods,
loads, construct, fit.

4. Space: horizontal, height.

1. Actions: lift (-ing),
move (-ing).

2. Containers: box,
pallet.
3. Equipment:  ve-

hicle, FLT, fork-lift
truck, equipment.

Relationship types between words in the chains

warehouse — stor-
age goods address —
area — accumulator
area — rack, shelf,

bay (hyponyms and
their hypernyms).

warehouse — wall, rack, aisle
(hyponyms and their hyper-
nyms), warehouse transport
equipment — FLT, reach
trucks, pallet movers (hypo-
nyms and their hypernyms).

pallet trucks, forklift trucks,
handling equipment (hypo-
nyms and their hypernyms),
pallet — horizontal platform
(synonyms), goods — loads
(objects to be transported).

equipment — ve-
hicle — FLT (hy-
ponyms and their
hypernyms), FLT —
fork-lift truck (syn-
onyms).
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Collocations
depend on compatible with handling heavy things,
(by), appropriate equipment | small vehicle, special
equipment, large
box
Participles
defined | storaged, used | constructed, fitted, used |
Noun phrases
warehouse location | warehouse racks, ware- | minimum height, pallet | large boxes of goods
house walls, the width | trucks, forklift trucks, han-
of aisle, sizes of storaged | dling equipment
goods, view of used FLT,
transport equipment,
reach trucks, pallet movers
Connectors
(in) which | | as | for example

Another suggestion is to collect vocabulary by
type and use it depending on the type being studied
at the moment. It will possibly be:

« synonyms of general scientific vocabulary;

« specialized and other collocations;

« general scientific speech patterns;

of grammatical and lexical features they contain. It
will be of great help at any time when the teacher
needs to prepare classroom activities involving some
of these features.

The example in the Table 3 shows definitions
collected by type of grammatical and lexical items.
They are taken from a Spanish-English dictionary of
Logistics terms with Spanish definitions [9]. These
10 terms have been chosen at random:

« word-formation examples;

e connectors.

The teacher may create a database of terms with
their definitions and sort them by topic or by type

Table 3. — Vocabulary by type

... Synonyms | Specialized | Generalsci-
Definitions ) ]
. . (Spamsh — and other | entificspeech | Connectors
(Spanish/English) ) .
English) | collocations | patterns
aceite multigrado/multigrade oil de modo que
Tipo de aceite lubricante del motor que (de forma
ofrece mayor resistencia a los cambios que) — so that
de temperatura, de modo que su grado
de viscosidad se mantiene estable, sin
espesar en exceso con el frio, ni licuarse
con el calor.
admitase el contenedor vacio/empty con- | expedir dicho — this, | conel fin de
tainer admittance pass (extender) un such ( para ) —in
Documento que el responsable de la | documento order to
gestion del contenedor expide a favor | a favor de -
del transportista para que dicho equi- | to issue a
pamiento sea admitido por el depédsito | document
de contenedores. for, con el fin
de (para) - in
order to
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agente de carga aérea/

air freight forwarder

Cuando una empresa transitaria ejerce
su actividad en el dmbito del transporte
aéreo se denomina “agente de carga
aérea”. Comercializa las bodegas de las
lineas aéreas, constituyendo el sistema
de distribucién de la carga aérea, y co-
ordina la demanda de transporte aéreo
con la oferta de las companias. Si no
esta registrado y reconocido por la Aso-
ciaciéon Internacional de Transporte
Aéreo (IATA), no puede emitir contra-
tos de transporte aéreo internacional ni
efectuar el cobro de los fletes.

llevar a cabo
(ejercer,
efectuar) —
carry out,
denominarse
(llamarse) —
to be called,
to be referred
as

emitir contra-
tos — to issue
contracts, en
el dmbito de —

in the field

(area) of

carga rodada/

ro-ro cargo, roll-on/roll-off cargo

Carga constituida por vehiculos que se
deslizan sobre ruedas, como plataformas,
remolques o semiremolques, camiones,
vagones, etc., que pueden ser trasladados
en una cadena de transporte intermodal
albergando mercancia en su interior.

albergar
(contener,
llevar) — con-
tain, house

deslizarse
sobre ruedas —
move on
wheels

carretilla pértico/

straddle carrier

Carretilla automotora elevadora apila-
dora disenada para el movimiento de
contenedores entre sus cuatro patas,
a horcajadas, bajo su bastidor y brazos
portantes, que permite el apilado de los
mismos disponiéndolos entre pasilloslo
suficientemente anchos como para que
pasen las patas de la carretilla.

de los mis-
mos — of
these, thereof,
lo suficiente-
mente anchos
(the quatita-
tive “lo”) —
sufficiently
large, broad
enough

carretilla trilateral /turret truck
Carretilla elevadora de toma lateral pro-
vista de horquillas que pueden girar 90°
a derecha o izquierda. A diferencia de
las carretillas bilaterales, éstas pueden
tomar la carga lateral y frontalmente,
asi como recoger palés que se hallan a
ras del suelo. Respecto a los cabezales,
existen dos tipos, segtn estén suspendi-
daslas horquillas de un cabezal superior
con deslizamiento (cabezal “J”), o bien
esté situado en la parte posterior de las
horquillas, de forma que no exista limit-
acion a la altura de los palés (cabezal

operar (fun-
cionar) — op-
erate, work

girar 90°a
(la) derecha
0 izquierda-
to turn 90° to
(the) right or

left

a diferen-

cia de — in
contrast to,
asi como —

as well as,
respecto a — in
regard to,
segtin — ac-
cording to

(whether)
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“L”). Las carretillas trilaterales automa-

tizadas pueden operar sin necesidad de

cabezales.

muestreo de trabajo/ con el fin de con el fin de
work sampling (para) - in (para) - in
Operacion de seleccionar aleatoria- | order to, llevar order to
mente muestras con el fin de determinar | a cabo (ejercer

la frecuencia con que se llevan a cabo de- | efectuar) —

terminadas actividades. carry out

orden de entrega del contenedor vacio/ expedir mediante (el
empty container delivery order (extender) un que) - by,
Documento que extiende el responsable | documento through, by
de la gestion de un contenedor vacio a | a favor de - means of
favor de un transportista, mediante el | to issue a (which)
que autoriza a retirarlo de un depésito | document

de contenedores. for

carretilla de mdstil retrdctil/reach truck mediante (el
Carretilla elevadora retrictil cuyo que) - by,
mastil se extiende hacia delante o hacia through, by
atras mediante un carro portador con means of
rodillos. (which)
montaje/assembly ensamblar Word-formation

Accién de ensamblar o elaborar un | (montar) - subconjunto/subset,

conjunto partiendo de elementos o pie- | assemble preensamblaje/pre-assembly, montar — mon-
zas individuales, subconjuntos o preens- taje/assemble — assembly

amblajes.

Conclusion

Thispaperhasshowntheterminologicaldefinition
as a valuable source of specialized vocabulary
representing a type of a short text. The author has
attempted to demonstrate that the terminological
definition has some advantages in comparison with
other short scientific and technical texts concerning
their lexical content.

The article suggests classroom activities based
on the use of the terminological definition and two
ways of dealing with it: collecting definitions by

topic or by type of grammatical and lexical features
they contain. The teacher may create a database of
terms with their explanations and may possibly sort
them according to this criterion. This database will
be of great help in the preparation of LSP classroom
activities involving different grammatical and
lexical items.

The author supposes that future research might
focus on the possibilities that offer terminological
definitions as texts to teach students scientific and
technical grammar patterns.
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Characteristics of English for Engineering

Abstract: The aim of this paper is to list the characteristics of English for engineering. We relied
on several articles related to this field. The focus was on vocabulary and grammar. It was found out
that most characteristics had remained the same through the passing of time but some others had
changed. English for Engineering, being a branch of English for Science and Technology (EST),

had most of its typical features.
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Introduction

History of English for science and technology

English for Engineering is an example of English
for Science and Technology and its history is the one
of EST which on the other hand is closely related to
English for Specific Purposes (ESP). In fact ESP in the
“Tree of ELT” (Hutchinson & Waters, 1987) consists of
three branches: a) English for Science and Technology
(EST), b) English for Business and Economics (EBE),
and c) English for Social Studies (ESS). Each of these
subject areas is further divided into two branches:
English for Academic Purposes (EAP) and English for
Occupational Purposes (EOP). An example of EOP
for the EST branch is ‘English for Engineers’ whereas
an example of EAP for the EST branch is ‘English for
Medical Studies.

The large-scale international scientific, technical
and economic developments after the Second World
War, requested for an international language to serve
the needs and demands of people. These people were
doctors, scientists, engineers, merchants who needed
English to update their knowledge or simply do their
job in a global labor market. They had no time to
learn general English they needed English related to
their field of study or occupation. Hence, there were

made many attempts to focus on English for Specific
Purposes and English for Science and Technology
(EST). Most of the work in the 1960s was in the area
of English for Science and technology (EST) and for
some time ESP and EST were regarded as almost
synonymous (Hutchinson & Waters).

Characteristics of English for Engineering

Being categorized under the umbrella of
EST, English for Engineering manifests many
characteristics typical of EST. We will focus mainly
on vocabulary and grammar.

Vocabulary

There are several characteristics of EST vocabulary.

1. Technical terms

Technical terms are widely used in EST. A great
numberofthem comefromdailylifeand manyofthem
derive from Greek or Latin. According to the U.S.
science and technology expert, Oscar E. Nybaken,
in 10000 common English words, about 46% of
the vocabulary derives from Latin and 7.2% comes
from Greek. These percentages are much higher in
the highly specialized scientific English vocabulary.

2. One Word with Multiple Meanings

Polysemi is another characteristic of the
EST vocabulary. One word has multiple meanings
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which may vary from one field to another. For
example, “transmission”, in telecommunications
means “the process of sending a message, picture
or other information from one location to another
(7], in Mechanical Engineering, it means “a
device interposed between a source of power and a
specific application for the purpose of adapting one
to the other”; In General Physics, it means the extent
of which a body or medium transmits light, sound
or some other form of energy; etc.

3. Acronyms and blending

From the respect of linguistics, the vocabulary
of EST is formed by compounding, blending,
affixation, acronym, clipping, back-formation,
coinage, functional shift and borrowing from the
foreign words. However there are some word
formation methods that are used more frequently
such as acronyms and blending.

Blended words are used more commonly in
the EST than in other language texts. People with
a professional knowledge of science think that it is
easy to understand the meaning of the original word
by imagination.

An acronym is a word made up from the first
letters of the name of something. Since it is very
convenient to use this brief form, acronyms
are widely adopted in English technical terms.
Furthermore, with the rapid development of science
and technology, more and more acronyms are
extensively used in various fields

4. Noun phrases with noun modifiers

Compared with general English, noun phrases
are more frequently used in EST. In general, there is
a chain of nouns where some nouns modify the head
noun (Ferguson (2004:1).

Eg.
Modifying noun: Head noun
nuclear submarine refit centre

This is because scientific literature contains more
abstract concepts such as definitions, principles,
laws, conclusions, etc. and because noun phrases
represent information in a compact and dense form.

Grammar

1. Passive voice

One of the most typical grammatical features of
EST and English for Engineering is the extensive
use of the passive which shifts the focus from the

doer of the action to the action. It is widely used to
achieve objectivity and because in technical writing
or lab reports, it is not important the actor but the
process or principle being described. Science and
technology documents put emphasis on recounting
and reasoning. Moreover, Quirk et al. (1972),
cited in Master (1991), states that:

The passive has been found to be as much as ten
times more frequent in one text than in another. The
passive is generally more commonly used in formative
than in imaginative writing, notably in the objective,
impersonal style of scientific articles and news items.

On the other hand, Blicq (1981), cited in Master
(1991), says “... unfortunately, many scientists and
engineers in industry still believe that everything
should be written in the passive voice... with the
passage of time, this outdated belief is slowly being
eroded”. In fact, Dave Alciatore, Mechanical
Engineer says:

“Like voice, pronouns
unacceptable in engineering writing. According to
some engineers, using pronouns made writing more
“personable” and less “scientific.” However, this trend is
changing. Some instructors, publications and industries
now accept pronouns in written documents. For example,
“We tested each sample,” as opposed to “The sample was
tested””

Furthermore, Eisenberg (1982) cited in Master
(1991) points out that “... the use of the passive verb
slows down the pace, requires more words, and tends to
mabke the going difficult for your readers.”

In fact, Master’s study of the use of active

active were  once

and passive in technical journals shows that the
passive voice has a greater use in scientific writing,
but the active still has dominance.

Thus, we could conclude by citing Dudey-Evans
& John (1998):

“The idea that scientific... writing uses the
passive voice more frequently than the active is a myth;
what is true is that such writing uses the passive voice
more frequently than some other types of writing... The
choice of active or passive is constrained by functional
considerations...”

2. More Non-Finite Forms of Verbs

EST requires simple and clear expression and
close structure [8] so it frequently uses non-finite
forms of verbs instead of attributive clauses and
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adverbial clause. These make the sentence short and
striking.

3. Extensive use of Imperatives and Modals

The imperatives and modals are widely used in
providing instructions which comprise most
technical manuals that engineers have to read,
interpret or design.

Conclusion

English for Engineering has a specific style. It is
rather difficult to decide what English to teach to

engineers. First, there are numerous kinds of engineers
(civil engineers, architectural engineer, mechanical
engineer, chemical engineer etc) with widely different
field of work and terminology. Furthermore most
English for Engineers courses are often for people
still in full- time education who do not know yet what
job they might do exactly. As a result knowing the
main grammatical and lexical features of engineering
English may help instructors in designing their
syllabuses and in choosing learning materials.
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Harmonization of teaching strategies
with students’ learning styles in the ESP classroom

Abstract: Evaluation of students’ learning styles is important as it can enable teachers to make
changes in their classrooms in order to improve their teaching process. In the light of this I have car-
ried out a survey on learning styles of my students at Sports University of Tirana. The study aims
to identify the way these students perceive information in the English language classroom; through
which sensory channel external information is most effectively perceived, how they process informa-
tion, and how they progress toward understanding and mainly how they acquire foreign language
best. In other words “How do they learn English best”. The sample of this study are 160 first year
students, first-year bachelor students in the academic year 2014-2015, they were asked to answer
to a 30-item questionnaire, Willing’s (1988) questionnaire titled “How do you learn best?”, the
learner types identified by Willing and the learning methods mentioned in the questionnaire are
comprehensive, applicable and relevant to language learning contexts. The data gathered by this
4-point Likert scale questionnaire was processed by SPSS package and Reliability Statistics Results
showed a high value of internal consistency (alpha cronbach =0.907) for the 30 items of the ques-
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tionnaire. The study of the general learning style preferences of the students will result in adaption
of the course learning tasks, teaching techniques and methods that suit the students’ preferences

and their learning styles.

Keywords: teaching strategies, classroom activities, learning styles, ESP classroom.

Introduction

Teachers are aware of the fact that learners have
different preferences i. e. styles in the way they pro-
cess, perceive and understand information. Thus, be-
ing aware of these preferences is vital in the teaching
and learning process. Moreover, differences in learn-
ing styles affect, either by helping or hindering learn-
ers’ intentional cognition and active engagement in
the learning process. Oxford [ 1] notes that “It is im-
portant for learners to be aware of their own styles in
order to take advantage of the personal strengths and
balance weaknesses with appropriate strategies.”

Furthermore, knowledge of these preferences
helps teachers to implement suitable methods in or-
der to satisfy students’ preferences that would lead to
successful language acquisition. According to Reid
[2], “Identifying the learning styles preferences of
non-native speakers may have wide-ranging impli-
cations in the areas of curriculum design, materi-
als development, student orientation, and teacher
training”

According to Willing [ 3], “research shows that an
effort to accommodate learning styles by choosing
suitable teaching styles, methodologies and course
organization can result in improved learner satisfac-
tion and attainment”. Moreover, it is proved by many
studies that harmonization of teaching strategies
with the students’ learning styles lead to significant
academic achievement.

Willing [3] defines the learning style as “an indi-
vidual learner’s natural, habitual, and preferred way
of learning”. While, Nunan [4] defines it like this:
“Learning style refers to any individual preferred
ways of going about learning. It is generally consid-
ered that one’s learning style will result from person-
ality variables, including psychological and cognitive
make-up, socio-cultural background, and educa-
tional experience.” Learning styles have four related
aspects: cognitive, affective, physiological, and be-
havioral, although most learning style research has
focused on the cognitive, that is the individual psy-
chological strategies of information processing.

Young learners differ in many aspects from the
adult ones but as regarding their learning styles pref-
erences they all may be grouped according to them.
Differences in cognitive styles influence learners’
particular approach to learning. “Learners employ
different learning strategies, i.e. specific actions
taken by the learner to make learning easier, faster,
more enjoyable, more autonomous, and more trans-
ferable to new situations” [S]. The common learning
stylesidentified and defined by Richards & Lockhart
for each type of learners are:

— Concrete learners use active means of process-
ing information;

— Analytical learners prefer logical and system-
atic presentation of new material;

— Communicative learners prefer social ap-
proach;

— Authority-oriented learners prefer the teach-
ers’ authority.

Generally, learners demonstrate different learn-
ing styles and strategies, justifiably so because
some individuals learn more by memorizing, others
by analogy, others by rules, systems and systematic
cataloguing [6].

Methodology

The method used to gather information on the
students’ learning styles was through an adapted ver-
sion of Willing’s questionnaire titled “How do you
learn best?” [3]. This particular questionnaire was
chosen because the learner types identified by Will-
ing and the learning methods mentioned in the
questionnaire seem applicable and relevant to lan-
guage learning contexts. The purpose of this study is
to identify the general learning style preferences of
students and illustrate how the findings can help to
design the learning tasks of the course in order to
make it more efficient and learner-centered.

After performing an extensive research in which
students answered questionnaires about their prefer-
ences, Willing [3] found how those cognitive styles
affect the way how language learners approach in-
struction. Concrete learners dislike routine. They
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like to work in pairs, and to learn by games, pictures,
films and music. Analytical learners are “vulnerable
to failure”. They like to study grammar and to find
their own mistakes “developing principles on their
own.” Communicative learners learn from discus-
sion and group activity; by watching and listening.
Authority-oriented learners are responsible and de-
pendable. They are not comfortable with group work
and discussions. They expect the teacher to explain
everything, and then they take notes and keep it for
further consultation.

The results of this study will help better under-
stand sports students’ learning styles, which would
contribute towards raising teachers’” awareness of
such styles especially in the development of course
materials, curriculum and teaching methods which
are of great importance in the learning and teaching
process. The vital importance of matching the learn-
ing styles of students in a class and the teaching style
of the instructor would help improve students’ learn-
ing, attitudes, behavior, and motivation as such ac-
knowledged by many scholars and studies [7; 8; 9].

Data analysis

The statements on the questionnaire aimed to
measure the learning style preferences of the four
learner types identified by Willing [ 3]. The question-
naire consists of 30 questions, translated into Alba-
nian, and the students’ answers show how they learn
English. The items of the questionnaire are mixed and
not grouped according to the styles they aim to iden-
tify. 160 first-year students at Sports University of Ti-
rana during the academic year 2014-2015 were asked
to indicate their preferences on a 4 point scale. For
each item of the questionnaire students were provid-
ed with four alternatives they could choose in order
to indicate their preferences: no=1, alittle=2, good=3,
and best=4. The questionnaire was administered at
the start of the English course and during classes un-
der the supervision and support of the teachers. The
data gathered by this 4-point likert scale questionnaire
was processed by SPSS, and Cronbach’s alpha for the
overall inter-item reliability of the questionnaire was
0.907, which indicates a high level of internal consis-
tency for our questionnaire.

The analysis of the findings pointed out that
sports students at UST belong, as expected, to vari-
ous learning styles. The results show that the major-

ity of my students are communicative learners with
a mean score (m 3.21), secondly come authority-
oriented learners with a mean score (m 3.15) and
then in the third place are concrete learners (m 2.98)
and fewer in number are analytical learners (m 2.96).

These findings were justifiable as it is well-known
that every group oflearners is composed of individu-
als who differ as regarding their motivation, interests,
attitudes, learning strategies and learning styles. The
aim was to identify any predominant learning style
that later would lead to adaption of course materials,
tasks and methodologies that would accommodate
comply the prevailing learning style identified. Be-
side this, the results would help teachers to work on
those aspects of the learning aspects where learners
were unconfident and build up their strengths but in
the meantime make use of strategies that would help
them diminish and overcome their weaknesses in or-
der to be more effective and independent learners.

Discussion

Willing [3] through this questionnaire, identi-
fied four types of learners, namely; 1-concrete

learners, 2-analytical learners, 3-communicative
learners, and 3 — teacher-oriented learners.

Moreover, Nunan [4] defined in brief these four
types of learners with reference to the kind of tasks
they prefer:

Type 1: Concrete learners

These learners tend to like games, pictures, films,
video, using cassettes, talking in pairs and practicing
English outside class.

Type 2: Analytical learners

These learners like studying grammar, studying
English books and reading newspapers, studying
alone, finding their own mistakes and working on
problems set by the teacher.

Type 3: Communicative learners

These students like to learn by watching, listen-
ing to native speakers, talking to friends in English
and watching television in English, using English out
of class in shops, trains, etc., learning new words by
hearing them, and learning by conversations.

Type 4: Teacher-oriented learners

These learners prefer the teacher to explain ev-
erything, like to have their own textbook, to write
everything in a notebook, to study grammar, learn
by reading, and learn new words by seeing them.
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Thus, when designing communicative tasks for
the classroom, the course designer may be based
on the principles underlining the above methods
(such as learning through interactions and media
aids) listed in Willing’s questionnaire and take into
consideration inclusion of group discussions and
teacher student conferences as students prefer to
talk with classmates and their teachers. English films
and video programs are also effective means to help
students listen to foreigners speak English.

Appropriate tasks for the two dominant
learning styles

Based on the results of the questionnaire the
dominant learning style is the communicative
learner followed by the authority-oriented learner.
As these two types of learners prevail in the class-
room, the teacher should keep in mind appropriate
and eflicient activities and tasks in order to facili-
tate learning for these students. However, the two
other groups, even though they do not dominate
over the two other should not be neglected. Below
are listed some tasks for the two types of learners
which resulted to be higher in number than the two
others.

Tasks for communicative learners!

When designing communicative tasks for the
his/her students, the teacher may use of the follow-
ing methods:

— learning through interactions and media aids

— group discussions as students prefer to talk
with classmates and their teachers.

— English films and video programs are also ef-
fective means to help students listen to foreigners
speak English.

Tasks for Authority-oriented learners

Authority-oriented learners are field-dependant
and passive. Thislearner type prefers structured and
sequential progression. They do better in ‘traditional’
classrooms and look on teachers as authority figures.

— Exercises on grammatical structures are effec-
tive, always after prior explanation

— Encourage feedback and inclusion for ev-
ery item/topic covered

— Assign homework related to topics explained
during classes

— Assess every task and explain their mistakes
and point out their strengths/achievements

Below are listed the statements which received
the highest scores by the students. They indicate that
students’ overall preferences should be satisfied by
the activities designed by the teacher. The teacher
should involve students more in conversations, group
discussions and at the same time, explain everything
clearly as a majority of them are ‘teacher-oriented) . e.
expecting the teacher to make clear every new item
or topic presented. Moreover, the statements which
received the highest scores are as follow:

Highest scored statements are as following:

Stat. 30: 1like to learn by speaking with foreign-
ers when there is a chance. (m 3.41)

Stat. 8: 1 like the teacher to explain everything
to us. (m 3.36)

Stat. 11: 1 like the teacher to tell me all my mis-
takes. (m 3.35)

Stat. 19: 1like to learn many new words. (m 3.33)

Stat. 7: 1 like to have my own textbook. (m 3.30)

Stat. 4: In class, I like to learn by conversations.
(3.30)

While the lowest scored statements are as fol-
lowing:

Stat. 2: In class, I like to listen to and use cas-
settes. (m 2.96)

Stat. 24: At home, I like to learn by reading Eng-
lish newspaper. (m 2.75)

Stat. 26: At home, I like to learn by using cas-
settes. (m 2.77)

Stat. 13: Ilike to study English by myself alone.
(m2.79)

Stat. 3: In class, I like to learn by game. (m 2.85)

These findings correspond to the ones of anoth-
er study conducted with the same students. They
aim to improve their speaking and communication
skills, enrich their vocabulary and on the other hand
they are not motivated readers and don’t think they
should improve listening or reading skills. As the
ranking shows they do not prefer listening or read-
ing. (Speaking (m 3.50); Reading (m 3.42); Listen-
ing (m 3.41); Writing (m 3.40))

Suggestions for teachers

Extensive research shows that students’ cog-
nitive styles affect the way language learners ap-
proach instruction. Thus, teachers, while planning
methodologies, materials and tasks, should consider
all these aspects.
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Butno classroom isideal in the sense that it does
not comprise students with the same learning style,
thus the teacher should design activities for every
cognitive and learning style. In order to avoid mo-
notony in the classroom and foster motivation and
effective learning, the language teacher should adjust
the proportion and kind of the tasks according to the
learning style preferences as identified through the
questionnaire.

Brown [8] states that the teacher’s role is to
stimulate and facilitate so that students step out of
their comfort zone into a more challenging situa-
tion. The teacher can work to develop learners’ self-

awareness. There is a list of behaviors/strategies for
successful learning which include lower inhibitions,
self-confidence, motivation, clear goals, cooperative
learning, tolerance, intuition, and error analysis sug-
gested by Brown: “This way, students can become
aware of their possible style tendencies, consider
the relationship between such styles and success in
their language-learning goals, and take positive
steps to capitalize on their assets and to overcome
any liabilities.” Teachers must also remember that
students are different and will perceive suggestions
and support in different ways and teachers have to
be sensible to see their different styles.
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AnnoTanus: B AaHHOI paboTe H3ydaeTcs CTPYKTypOOOpasyIOIHil IpreM HPOHUH B TBOPYECTBE
I IBanoBa u B. Xopacesuua. VlpoHus packpsiBaeT 0COOEHHOCTH MUPOOIIYIeHHUS IO3TOB K 0CO0YI0

KOMMYHHKATHUBHYIO CTPAaTEruio IOBECTBOBAHI.

KaroueBbie cAOBa: MOACPHU3M, HPOHHS, 03314, SK3UCTeHIIaAbHas uaocous, B. Xopacesny,

I. sauos.

B caoxnoM pAyxoBHOM McTOopun XX BeKa MPHH-
IJUIIMAABHO Ba)KHO BHAETD ITyTH CONPOTUBACHUSA
TOTAAUTAPHDIM MAESIM Beka (HMIIIeaHCTBO, MapK-
cu3M, ppeiAM3M) C UX YYAOBHIHON MPAKTUKOL.
He MeHee Ba)KHO IMOHATDb OIBITHI YEAOBEUECKOTO
CO3HAHUS 110 AHHUTHASIIIMY BCeX TPUHYAUTEABHBIX
upeit 1 popm MpimaeHHS. OAMH M3 HUX — OIIBIT
HUPOHMH.

B XX Beke nmpueM HpOHUYECKOTO CHIDKEHMS Ha-
MIOAHSIETCS HOBBIM (PHAOCOPCKUM COAEpPKAHHEM.
BeuHOe MPOTUBOCTOSIHUE HPOHUM AIOOBIM KPaiHO-
CTAM, TOT «IadOC CEPEAMHbI»>, O KOTOPOM IHCaA
T. MauH, npuobpeTtaer B XX Beke BecbMa IapasOk-
CaAbHBIN XapakTep. BoamoxHo, cAoBa poManTHKa —
«4l He MOry MOHSATD, TA€ KOHYAeTCS MPOHUS U Ha-
YUHAETCSI He00>, — CTAAH IPEAYyBCTBHUEM 3TOTO
usmenenus [ 1, C. 69].

XYAOXHUKH, Ybe TBOPYECTBO IIBITAAOCH CTEeTHYe-
CKH IIPOTHUBOCTOSITH 0€3yMCTBY MUPA, HEBOABHO CO3-
AaBaAM MaHHeCT AAsl BcKyccTBa XX Beka: B3UpaTh
Ha MHP C BbICOTbI CBO€l HPOHHUH; BBIOPATD AASL CeOsI
IIPaBHAQA MIPBI U CIIOCOO MX BBHIITOAHEHHUS], A IIOPOI,
CO3HATeAbHO OCTAHOBHUTHCS Ha IIPOM3BOAE, COYeTast
TparudecKuil rpoTeck ¢ Kapukarypoi. Mponusa cra-
HOBHTCSI HE TOABKO CPEACTBOM ITPOTHBOCTOSHIS KOC-
HOCTH, AOTMaTH3My MbInAeHns. OHa COIpOBOXKAQET
Oe3Bepre U COMHEHHE, KOTAA LIEHTP, 0ObeKTHBHASI
HCTHHA, Bepa B AGCOAIOT OKa3BIBAIOTCSI 3a0BITHIMIL
Taxyio uponuto A. BAok HasbiBaA «60Ae3HBIO 0be-
CLIEHMBAHUS >, « PA3AAralOIIIM CMEXOM>.

DeHOMEH HUPOHUH AOCTATOYHO SICHO BOIAOIEH
B moa3uu B. CoaoBbeBa, M. Aunenckoro, A. baoka,
H. I'ymuaesa, M. CeBepsinuna. B TBOpyecTBe Kak
B. XoaaceBuya, tak u I FIBaHOBa MpOHMSA He TOABKO
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06Hapy>KuBaeT Crieju$pUKy MUPOBO33PEHHS YeAOBe-
Ka py0Oesxxa BeKOB, HO U PACKPBIBAET [IepPeA YHUTATeAEM
HEIOBTOPHMbIE, YHUKAAbHbIE YEPThI KAXKAOTO ITOITA.
O06a aBTOpa HCCAEAYIOT IICUXOAOTUYECKOE COCTOSI-
HIe YeAOBeKa «Hap 0e3AHOM>», Ha IPaHHUIe KHU3HU
U CMePTH, B COCTOSIHUM OHTOAOIMYECKOTO OAMHO-
decTBa. MIpoHMs nMpu3BaHa OTTEHUTDh TPAru3M Cy-
II[eCTBOBAHIS, A0CypAHOE CTOAKHOBEHHE C MUPOM,
IyTAIOIIYIO YeAOBEKa CBOOOAY.

Yxe COBpeMeHHUKH OOHApY)XXHBAAU B TBOP-
yectBe B.XopaceBuua u I. lIBaHoBa KoMIIAEKC
OIIYII€HMUI, OAU3KUX K 9K3UCTEHIJUAABHOMN ¢uro-
coduu. B. bprocos oniennBaa paposanue B. Xopace-
BHYa «KaK FOpbKOe ITPH3HAHKE, CKa3aHHOE CKBO3b
caesbl U ¢ cyxumu raazamu> |2, C. 79]. O nossum
I iBanoBa A. Baok mucaa: «Caymas Ttakue CTH-
XU, MOXKHO BAPYT 3allAaKaTb... O HaleM 6eccHuAmy,
O TOM, YTO €CTb TaKUe CTPalIHble CTUXH. ... JTa KHHU-
ra 4eAOBeKa, 3apPe3aHHOTIO ITMBUAM3AIIHEH, 3ape3aH-
Horo 6e3 kposu... » |3, C.337].

ITapapoKcaAbHO, YTO CAMHMHU IIO3TAMHU 3TO POA-
CTBO MUPOBO33peHHI He 0CO3HaBaAOCh. boaee Toro,
Tparnyeckoe BUAEHUE MUPA, OOHAPYKEHHOE APYT
Yy ApPYyTa, BOCIIPUHHMAAOCh MMH KaK HeNpHusTHas
CTHAUCTHYeCKasi 0cobeHHOCTb. [ VIBaHOB 0OBUHSIA
B. XopaceBH4a B «HMpPOHHYECKON yCMeIIKe, 3eBKe
cMmepreabHOit ckyku>» [4, C. 512]. B. Xopacesna
IIOAYEPKUBAA XOAOAHOCTD U OIPaHHMYEHHOCTD BHY-
TpenHero mupa I. FIBaHOBa, «BHYTpeHHIOI HH YeM
He 3amoAHeHHYIo rycroty> [ S, C. 50]. Ho at «cru-
AUCTHYECKHE 0COOEHHOCTH> OBIAM AHIID GOPMOIL
BBIPKEHHSI KOMITAEKCA UAET, 00BeAVHUBIINX ABYX
[I03TOB-COBPEMEHHHUKOB. AOCYpA, CMBICAOYTpa-
Ta, 6OrOOCTaBAEHHOCTb CTAaBHAU HEIIPEOAOANMYIO
IperpaAy Ha IIyTH AyXOBHOIO CIIACEHHS M CaMo-
ycrokoenus. A. IllecroB nucaa: «IloTepsBmas
BCSAKYI0 HAAEKAY 0eCIOUYBEHHOCTDb IIpeBpalljaeT-
s B cBOeobpasHyo cucreMy ycrnokoenus» |6, C.
197]. XyaoxectseHHOe TBopuecTBo B. Xopacesmya
u I. FIBaHOBa MOTAO CyIIecTBOBATb B TAKOM « CHCTe-
Me YCIIOKOEHHUSI» TOABKO 0AQroaapsi POHHY, a 3CTe-
THYIECKUI HACAA IPEACTABASIA COOOM IPUCTYIIBI OT-
YasHHUS, 3aTAYIIEHHbIE TOPHKOM YCMEIIKOM.

Aunpuyeckue repou B. Xopacesuua u I. FBanosa
OCTAIOTCS OAMIH Ha OAMH C MHPOBBIM XaocoM. Yeao-
BeK OpollleH Ha MPOU3BOA, eMy He Ha YTO OIlepeThb-
cst HU B cebe, Hu BoBHe. B Mupe B. Xopacesuya Bor

elje MPUCYTCTBYeT, HO y>Ke He CIacaeT: « Ispkex
Tsoit mopayHHbIE Mup, Aa u Ter HeMuAOCepA>» |7,
C. 145]. Xyaoxecrsennbiit mup I. IBaHOBa OKOH-
JaTeAbHO 0Oe300xeH. Ero aupudeckuit repoit npu-
HUMAeT TaKoe MUPOYCTPONCTBO KaK AAHHOCTb: «Xo0-
pomo — uTo HUKOro,/ /XOpOIIO — YTO HIYEro>.
B onenke mupa xak yepHoro, mycroro, I. FIBanos
6ausok JK.IT. Caprpy, repoit KoToporo, oOHapy-
XKHB IIyCTOTY Heba U CBOe aOCOAIOTHOE OAMHOYE-
CTBO, BOCKAUITAA: «bora He cymectByet! Papyrics!
Hert nebec, Her apa!> [8, C. 313]. O6e3boxuBanue
Mmupa npuBopauT B. Xopacesuya u I FiBanosa k mo-
HUMaHUIO ObITHS KaK 6eccMbICAeHHOrO: «Iae Bee,
HaBCErAd [TOTEPSIAO 3HaYeHHe>. Mup moatos Auc-
rapMOHUYEH, COTKAH W3 IPOTHUBOPEYHIl, AUIIEH
11eABHOCTH: «I[TOAY>KH3HB, IIOAYYCTaAOCTD — ITO
Bce,/ /Yro MHe ocTaroch>» [4, C. 330].

ITompITKa OCMBICACHUS OBITHS IPUBOAUT II0OITOB
K OHMMAHUIO a0CYyPAHOCTH CyIleCTBOBaHMs. BHu-
Manue B. XopaceBrda CKOHIIEHTPUPOBAHO Ha Me-
XaHU3Me 3aPOXKAEHUSI aOCYpAHOTO WyBCTBA IIPH
CTOAKHOBEHHUH ABYX ITIOAIOCOB: MHPA U YeAOBEKa.
Ab6cypaHOE CTOAKHOBEHME HEM3MEHHOCTH MHPOBO-
IO IIOPSIAKA U KAAKOH IIOIIBITKY YeAOBEKA U3MEHUTD
€ro BBIPKAETCS II09TOM ITPEAEABHO YeTKOH, IOYTH
MaTeMaTudeckon ¢opmyaoit: «bBecroaesnoe —
6ecrioaesno: [Ipopoaxaercs 6ortue» [7, C. 161].
I[ToaT sicHO 0cO3HaeT abCYypPAHOCTD CYIeCTBOBAHUS
H, B TOXXe BpeMs], IPUHUMAeT ee OecIieAbHOe, HEHYXK-
HOe HUKOMY IIPOAOAYKEHHE.

Croco6CTBYIOT BOCCO3AAHHIO A6CYpPAHOIT Kap-
THHBL MUPA U IIPHEMbl MOAEPHUCTCKOF IIO9TUKH.
OAMH U3 HUX — MHOXXeCTBEHHOE HMCKaKeHHOE OT-
pakeHHe B CTEKAAX, BeAylliee K HAAOXKEHHIO OAHOTO
mupa Ha pApyroi. Kak mucaa I IBanoB, «Apyr Apy-
ra OTPAXAIOT 3epKaAa,//B3anMHO HcKaxast oTpa-
xenbe>. [4, C.321]. Hanboaee HarAsIAHO 3TOT pH-
eM peaAusoBaH B cTuxoTBoperuu B. XopaceBuda
«bepaunckoe>. IToar pasaeaser mup Ha «3pechb>
U <TaM>. <<3A€Cb>> — peaAbeIfI MHpP, <«TaM>»> —
ero ypOAAUBOE€, HCKOKeHHOe OTpakeHHe: « I Tam,
CKOAB3sI B HOUHYIO IHHAOCTD,/ /Ha ToAme gysxporo
crekaa/ /B BaroHHbIX OKHax oTpasuaocs/ /ITloBepx-
HOCTb MOETO CTOAQ...>» B3anMHOe oTpaxkeHHe Ae-
GopMHpYeT peaAbHOCTD, AUIIIAET ee YeAOBEIECKOTO
acniekta. HoBoe BocmpusiThe yTpaunBaeT )XU3HEH-
HOCTb.
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Kakum moxxeT ObITH OTBeT I109Ta Ha 6e3ym-
ctBo Mupa? B 30-e roast B. XopaceBuu nepecraa
nucaTh cruxu. [lompiTka rapMOHHM30BaTh MUp IIO-
CPeACTBOM MCKYCCTBA IIPUBEAA K TYIIHKY, Oe3BbI-
xopHOCTH. I VIBaHOB, IpubAmKascy K abcypaAHOMYy
TBOPYECTBY, OTKA3bIBA€TCS OT BEPhI B CIIACHTEABHYIO
cuAy uckyccrBa: <l 6eccMpicanIia HCKyccTBa BCs,
HACKBO3b, BHAHA...>» |4, C. 354]. On scHO 0c03-
HaeT IIPeAeABl BO3MOXKHOCTEH IT03Ta U HCKYCCTBA.
TBOpUeCTBO Tak ke HeCCMBICAEHHO U OeClieAbHO,
Kak u 6prTrie. CoMHHMTEABHOE bOeccMepTue 1moaTa
IPOTUBOIIOCTABACHO AMYHON CMEPTHOCTH YeAOBe-
Ka, CA6AOBATEABHO, He SIBASIETCSI CITaCeHHeM: «AoIry-
CTHM, KaK II09T s He yMpY,/ /3aT0 KaK 4eAOBEK 5 yMH-
pato>. He Bosaarasi Ha HCKycCTBO HeCBONCTBEHHBIX
eMy 3aAay U HelloMepHbIX Hapexa, [ MBanos crac
cebst OT TAYOOKHUX pa30o4apOBAHUI U TBOPYECKOTO
6ecraopmst. On nucaa: «He xo4y nccoxHyTs, Kak uc-
coxHyA X0AACEBUY>», — H IIPOAOAXKAA HAOPACHIBATH
IIOKPHIBAAO 0OPA30B HA TO, YTO AMIIEHO PAa3yMHOI'O
ocHoBaHMs. B xoHue >xusnu I. 1IBaHOB BIIAOTHYIO
npubamkaercs k Tomy, uTo A. Kamio Ha3Baa «ab-
CYPAHBIM TBOPYECTBOM>», < TBOPYECTBOM 6e3 pac-
vera Ha Gyaymee> [9, C. 302].

Ho nu XopaceBudy, Hu paxe IBaHOBY He Ccy>k-
AEHO 6bIAO CTaTh mucareasmu-abcypaucramu. OHu
OBIAU He CTOAb PAAUKAABHBI B CBOUX 9CTETUYECKUX
BO33pEHUSIX. Hawub6oaee IIPUEMAEMOM ¥ OPraHMYHOMN
dopmoit coCyIecTBOBAHISI C A0CYpPAHBIM MHPOM
CTaAa AASL HUX UPOHUSL.

CaMu [03THI YTBEP>KAAAU HEPA3PBIBHYIO CBS3b
XyAOXKECTBEHHOT'O IIpHeMa U MUPOBO33PeHHS XYAOXK-
Huka. [ FiBaHOB mMcaa, 4TO pa3sanyaTh copepsKaHHe
U GOPMY TaK 5Ke 6eCCMBICACHHO, KaK Pa3AEASITh TBOP-
4eCTBO [T03Ta Ha XopoIHe 1 naoxue cruxu. B. Xopace-
BHY TAK)Ke He COMHEBAACS B HEPa3phIBHOCTH ITpHUeMa
U MHPOBO33peHUsT XyAOXKHUK: «[IpreM BbipakaeT
M M300AMYaeT XYAOXKHHKA, KAK AMIIO BBIPAXKAET U U30-
6Angaer yeAoBeKa. [IpreM He ecTb IjeAb U He eCTb UM-
myAbC TBOpyecTBa. Ho mockoapky TBOpUecTBO OCy-
IIeCTBASIETCS] He MHAYe, KaK Yepe3 Hero M AaKe HIMEHHO
B HEM CaMOM, OH CTAHOBUTCS y>Ke He TOABKO GpOpPMO1,
B KOTOPO¥ OTAMBAETCS COAEPIKAHME, HO U CAMHM CO-
aepxanmem> [ 10, C. 12]. ITpueM mpoHIYECKOro CHH-
>KeHUs craHOBUACH Aas B. Xopacesnua u I MBanosa

CPeACTBOM U CIIOCOOOM IIPe0OpasKeHHS ACHCTBUTEAD-
HOCTH B A€FICTBUTEABHOCTDb AUTEPATYPHYIO.

AaBHO 3aMeyYeHO, YTO UPOHHYECKasl SKCIIPeCcCUst
XapaKTepU3yeTcs pe3Ko, HeTOATOTOBAGHHOM Itepe-
MEHO OL}€HOYHOTO MAM CMBICAOBOTO KOMITOHEHTA.
CoaepsxaTeabHble U GOPMAAbHBIE CABHIM, ACKCH-
JecKue IepebuBsl, Ipo3andecKue Bpe3ku, HeoO'Db-
SICHUMO Pa3pyIIAOIINe AOTHKY, — HU3AI0OACHHBIE
npuembl Kak B. Xopacesuua, tak u I MiBanosa.

Beepenue B. XopaceBuueM B paMKu IIPUBBIY-
HOTO AUTEpPaTypHOIO IITaMIIa ObITOBOW A€KCHKH,
HAPOYUTO «HH3KHE>» CAOBA IIepeCTPanBaeT AOTH-
Ky TekcTa. CaM IOST NMPU3HABAACS B 9TOM CTHAU-
CTHYECKOM 0CO0eHHOCTHU: «V, KaXKADBII CTHX TOHS
CKBO3b IIpO3y,//BbIBUXUBasT KQXKAYIO CTPOKY...>»
Takoe ypaBHMBaHHE CTUAMCTUYECKUX IIAAHOB CITO-
COOCTBYeT OCO3HAHHMIO OTHOCHTEABHOCTHU KaXKAOTO
U3 HUX B OTAGABHOCTH M BO3HUKHOBEHHIO UPOHHH.
Ilpu TparuyeckoM MHpPOYYBCTBOBAaHHH HPOHUYE-
CKOe CHIDKEHHE BbIITOAHSAET QYHKITHIO CHATHS CTpa-
xa. Tparndeckoe HampspkeHUe TPaHCPOPMUPYETCs
B 9MOLIUIO OCBOOOXAeHuUS, Ha3BaHHYI0 M. baxTu-
HBIM «<3CTeTHYeCKUM caMmoyTenleHuem>. Hepos-
MOYXKHOCTD OOIIEIIPUHSITHIX 9THIECKUX HOPM B a0-
CYPAHOM MHpe ITepecTpanBaAd CUCTeMY IIeHHOCTeH.
VIpoHus CTaHOBHAACH CBO€OOPa3HOM 0301, IPHMU-
psfolIei YeA0BeKa C HEOOXOAUMOCTBIO: «JeAoBeKy
HY>XHO He MOHATh — a XHTb...» [ 11, C.59].

IIpueM MpOHMYECKOTO CHIDKEHHUS CTAHOBHACS
anst B. Xopacesuua u I FIBanoBa cpeACTBOM H crio-
coboM TpeoOpaXkeHHsT AeHCTBUTEABHOCTH B A€Ti-
CTBUTEABHOCTDb AUTEPATYPHYIO.

Ilpupoaa mputsxenus I. Mpanosa u B. Xopa-
CeBHYa BUAUTCS HAM B O0IeM 9K3UCTEeHI[HAABHOM
mupoomyierun. Ho mosurms XopaceBuda 6an3ka
K ITOAOXKEHHIO YeAOBeKa, BIIepBbIe CTOAKHYBIIETOCS
¢ xaocoMm mupa. I' FiBaHOB pasBuBaeT ¢puaocoduio
TpPareAUH, MOAT YKe «00XKUACS»> B 9TOM Xa0Ce, IIPHU-
HSIA €T0 KaK AQHHOCTDb. O4eBHAHO, 9TO 00YCAOBAEHO
KaK 0COOEHHOCTSIMHU ABYX TBOPYECKUX HHAMBHAYAAD-
HOCTeM, Tak ¥ BpeMeHHbIM pakTopoM. B. Xopacesuy
yMOoAK B 30-e roppr. I FIBaHOB IpOAOAXKAA TBOPUTD
B 40—50-e roABL, IpUOOpeTs HOBbII 9K3HUCTEHIIAAD-
HBI OIIBIT U CTaB COPEMEHHHMKOM paciiBeTa GUAO-
copUM IK3UCTEHIIMAAN3MA.
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CpepncTBa CUHTAaKCU4YeCKOW 3KCNpecCcuBu3auum
B npezaeJsiax npocToro npeasioXXeHuns
YKPanHCKOIro 3KOHOMU4ecKkoro aAmckypca

AnnpoTanusa: CraTbs IIOCBsIIeHA HCCAAOBAHHUIO SKCIIPECCUBHOTO CMHTAKCHCA 9KOHOMHYECKOTO
Auckypca. IIpoBoAUTCS aHAAU3 CTPYKTYPHO-CUHTAKCUYECKOHM OpraHM3aI[MK IIPeAMKATHBHOTO IIeHTpa
IIPOCTOTO NMPEAAOXKEHHMS Ha MaTepHaAe HayYHbIX CTaTel YKPAaHHCKOTO )XypPHaAa « OKOHOMHUCT>.

KaroueBbie cAOBa: 3KOHOMHYECKHH AUCKYPC, OKCIPECCUBHOCTb, CHHTAKCHUC, IPOCTOE

ITPpEAAOKEHHNE, IIOAACIKAIIIEE, CKAa3yEMOE.

SI3bIkOBOe cBOeoOpasue HAYYHOTO CTHAS Xa-
pakTepusyeT MpPUCYIIHA eMy KOMIIAGKC CIIel-
UPUUECKUX YepPT — AeKCHKO-CeMaHTHYECKHX,
$paseorornueckux, rpaMmariieckux (0co6eHHo
cuHTaKcHIeckux). CrieuduKy 1 GyHKIMOHAABHYIO
OPHEHTHUPOBAHHOCTh AIOOOr0 (yHKIIMOHAABHOIO
CTHASI OTIPEAEASIIOT COOCTBEHHO SI3BIKOBBIE U BHeSI-
3bIKOBbIE paKTOPHI.

B coBpeMeHHO! YKpaMHCKON HAay4yHOHN pedyu
PeAeBaHTHOM SBASIETCS TEHACHIIUS K BbIPAa3UTEAb-
HOCTH, OXXMBAEHHIO HOPMHPOBAHHOIO aKapeMUde-
CKOTO U3AOXKEHMS MaTepraAa 6Aaropapsi BBEACHHIO
3MOIIMOHAABHO-9KCIIPECCUBHBIX 9AEMEHTOB. TeKCThl

HAYYHOI'O CTHASL TPAHCAMPYIOT CIeUuPUKy PyHK-
IJUOHUPOBAHMUS  IKCIPECCUBHO-3MOLIMOHAABHOM
A€KCHKH, B YaCTHOCTH, MCIIOAb30BAaHHE THIIOB JKC-
IIPECCUBHOTO CAOBOOOPA3OBAHUSI, YTO XapPaKTePHO
B OCHOBHOM AASI HAyYHO-T'YMaHUTAPHOTO IIOACTHAS
Hay4yHOH peun. [ [puunHOM Np OHMKHOBEHMS dIMOIH-
OHAABHOCTH B HAY4HYIO pe4b MOXKHO Ha3BaTh TAKKe
MHAMBHAYAAbHOCTD aBTOpPa, €ro si3bIKa CO CBOEO-
6pa3HOIT SMOIIMOHAABHOCTBIO, IKCIIPECCUBHOCTDIO
1 06Pa3HOCTHIO.

ITepBble MOMBITKK PAaCCMOTPEHHS BOIIPOCA IKC-
IIPECCUBHOCTH HAY4YHOIO CTHUAS 3aQUKCHPOBAHBI

B HAYIHbIX HCCACAOBAHHMSIX BPIAAIOITNXCS COBETCKHX
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AuHTBUCTOB A. M. Ilemkosckoro, H. fI. MuaoBano-
Boii, 1. P. [aabnepuna, B. B. Bunorpaaosa. Sxcnpec-
CHBHBIM CPEACTBaM IIPUCYIA CHCTEMHOCTD. SApo
OO1IIesI3PIKOBOM  CHUCTEMBI IKCIIPECCHUBHOCTH CO-
CTaBASIIOT A€KCUYEeCKHe CPEACTBA, KOTOpbIe B OOAb-
el CTeIIeH! PacKpPbIBAIOT YKA3aHHYIO KaTeTOPHIO.
B cBol0 OuepeAb, CHHTAKCHUYECKHE CPEACTBA OTHO-
caT k nepudepun. OAHAKO, YIUTHIBAS CIIEITPUKY
HAYYHOT'O CTHASI I OTPaHUYEHHOCTD YIOTpebAeHUs
9MOIIMOHAABHO-9KCIIPECCUBHOM AGKCUKU COOTBET-
CTBYIOIUMH HOPMAaMH, CHHTaKCUYeCKUe CPeACTBA
3aHHMMAIOT FAQBHOE 3BEHO B CHCTeMe dKCIIPeCCHUBH-
3anmu HayuHO! peun. Tak, mo muenmto M. H. Kouvan,
«BXHBIM IIPHU3HAKOM HAYYHOT'O CTHAS SIBASIETCS €TI0
cuHTaKCUC> [ 3,322].

B Tekcrax Hay4HOTO CTHASI 9KCIIPECCUBHOCTD
Ha ypOBHE CHHTAKCHCa IIPEACTaBAEHA yIoTpebae-
HueM: 1) BONPOCHTEABHBIX M BOCKAMIIATEAbHBIX
KOHCTPYKIIHi, 2) HOMHHATUBHBIX MPEAAOKEHHH,
3) OAHOCOCTaBHBIX G€3AMYHBIX KOHCTPYKLHEL, 4)
BCTABHBIX U BCTABACHHBIX €AMHHI], 5) AEKCUIECKUX
IIOBTOPOB C CHHTaKCUYECKHM PaCIpPOCTPaHEeHUEM,
6) MapIieAAUpOBAHHBIX K SAAMTITHYECKHX KOHCTPYK-
1uii, 7) IPACOEAMHUTEABHBIX CTPYKTYP, 8) CAOXKHBIX
COIOHBIX TpeAAOKeHHUHt, 9) 060CO6AeHHbIX TIpU-
YAaCTHBIX M ACENPHYACTHBIX 060poToB, 10) 0AHO-
POAHBIX YACHOB U T. A.

CuHTakcHyeckass OpraHU3alMs YKPAHHCKOTO
9KOHOMHYECKOTO AUCKYpPCa IMMPEACTAaBACHA Pa3AHY-
HBIMU CTPYKTYPHBIMH d9AeMeHTaMH. O CHOBHOI CHH-
TaKCUYeCKOH eAMHUIIeH BBICTYIIAET IIPEAAOXKEHNeE,
4TO «0603HAYAET CUTYALHIO (MAU B3ANMOCBS3aHHbIE
CHTyaluK), yKa3blBaeT Ha OTHONIEHHE COO6IaeMoro
K AGHCTBUTEABHOCTH, XapaKTePH3yeTCs HellpephIB-
HOCTBIO CHHTaKCHYeCKHX CBSA3eH H CeMAHTHKO-CHH-
TaKCHYEeCKUX OTHOIIEHMI, a TAK’Ke OTHOCUTEABHO
3aBePILIEHHON eAWHHIIEN OOIeHNs U BBIPAXKEHMSI
MbIcAu> [4, S09].

AAS IpeAAOKEHISI peAeBAaHTHBIM SIBASIETCS Ha-
AVYHe PA3AUYHBIX YPOBHEH OpraHU3aIlMU — I'PaM-
MAaTHYeCKOTO, CEMAHTHYECKOTO M KOMMYHHKATUBHO-
ro. Tak, rpaMMaTHYeCcKast CTPYKTYpa IPeAAOSKeHHS
NpeACTaBACHA TIPEAUKATUBHON OCHOBOM (mopse-
JAIIMM M CKa3yeMbIM), CEMAaHTHYeCKash — KOMIIO-
HEHTaMH, KOTOpble 0003HAYAIOT 3HAYEHHE CYyObeKTa
U ero IPeAKaTa, AeHCTBUS; OeccyObpeKTHOro co-
CTOSIHHS U T.II., 3 KOMMYHHUKATHBHAsl CTPYKTypa —

KOMITOHEHTaMH, KOTOPbIE PEACTABASIOT TeMy (Kak
MCXOAHBI TYHKT BHICKA3bIBAHUS) U PEMY — HOBOE
coobmenue. DopMUpOBaHIe TUIIOAOTHH ITPEAAOKE-
HUIT TaKUM 00pa3oM 6a3upyeTcs Ha COAepIKaTeAb-
HbIX, PYHKITMOHAABHBIX M CTPYKTYPHBIX IPU3HAKAX.
YuuTbiBast BHy TpeHHe-CUHTaKCUYeCKHe OTHOIIeHHS
00BEKTHBHO-CMBICAOBOTO XapaKTepa, KaTeropwsl
IIPEAAOXKEHHSI AGAUTCS Ha ABa IPOTHUBOIIOCTABU-
TEeAbHbIX CTPYKTYPHbBIX THIIA — IIPOCTBIE U CAOKHbIE
IIPEAAOSKEHHSL.

B cocraBe mpocToro npeasoskeHus Bce AEKCH-
JecKre KOMIIOHEHTHI 00beAHEHBI BOKPYT AHOTO
IIPEAMKATUBHOIO IIeHTpa. AByCOCTaBHbIE ITPEAAO-
SKEHISI PEACTABASIIOT COOOI IIPOCTHIE TIPEAAOIKE-
HUS C IPEAMKATUBHBIM SAPOM, KOTOPO€ «COCTOUT
U3 ABYX CHHTAKCHYEeCKH CBSI3aHHbBIX TOAHO3HAYHBIX
AEKCHYECKUX KOMIIOHEHTOB MpeAAokeHHs» |1,
149]. CoraacHo cMHTaKCHYeCKO TPaAHULIMM TAQB-
Hble YAEHbI AByCOCTaBHOTO IIPEAAOXKEHHUS], BOKPYT
KOTOPBIX OTAEABHO OOBEAMHEHbI CHHTAKCHYECKH
3aBHCHMbIE A€KCHYECKHe KOMITIOHEHTHI, CBSI3aHHbIE
MEXAY coboit MPEAMKATUBHOM CBS3bIO U BBICTYIIAIOT
KaK B3aUMOOOYCAOBAEHHBIE YAEHBI IIPEAAOKEHMSL.
OaHaKo cMHTaKCHYeCKasi IPUPOAA KASKAOTO U3 HHUX,
KaK IIPaBUAO, OTAMYUTeAbHAs. Tak, CHHTaKCHYeCKOM
CIieru KON IIOAAEXKAIIETO SBASETCS er0 CUHTAKCH-
9eCKH He3aBUCHMAs TO3UIIHS B IIPEAAOXKEHHH U ITPH-
HAAA@KHOCTb K COCTaBy CHHTaKCHYECKOH ITaphbl
TAQBHBIX 4A€HOB npeasokenus [1, 150]. Ho o6a
IIPeAMKATUBHbIE SA€MEHTbI BbICTYIIAIOT TAABHBIMU
CpPeACTBaMHU 9KCIIPEeCCUBU3ALMU pedH, KaK Ha AeK-
CUYeCKOM, TaK U CHHTaKCU4eCKOM YPOBHSIX.

CpeAn OCHOBHBIX KBAaAMQUKAIIMOHHBIX IIPHU-
3HAKOB IIOAAEKAIIEIO BBIAGASIOT: 1) BXOXAGHHUE
B CTPYKTYPHYIO CXeMy MPEAAOKEHHS; 2) HaAUdHe
MPEAUKATUBHOTO MPU3HAKA; 3) COOTHECEHHOCTD
B TUITMYHBIX CAYYasiX C CyObeKTHOI mosuiueit (ce-
MaHTHKO-CHHTAKCUYECKUit aCTIeKT); 4) BbIpaXkeHHe
CTIeljMaAM3HPOBaHHOI MaaexHon dopmont (V..
CYIIeCTBUTEABHOTO, MECTOMMEHHS 1 T.T.); S) Ha-
XOXAEHHE B ABYCTOPOHHeH (IIPeAMKATHBHO) CBsl-
31 CO CKa3yeMbIM; 6 ) KOOPAUHAIIMOHHOE COYETaHHe
CO CKa3yeMbIM; 7) COCPEAOTOYEHHOCTb B HEM TeMBI
[2,26].

B coBpeMeHHOM yKpaHHCKOM 3KOHOMHYECKOM
AMCKypce QYHKITMOHUPYIOT Pa3AMYHBIE BUABI IIOA-
Aexxamux. Kak u B Apyrux yHKITMOHAABHBIX CTHASIX,
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B HAyYHOM peYH aKTHBHBIM 9KCIIPECCUBHBIM CPeA-
CTBOM SIBASIETCSI yIIOTpebAeHNe IIPOCTOTO ITOAAEKA-
mero. AMAna3soH ero BhIPasKeHHs AOCTATOYHO IIHU-
PoxK, cp.: «Komnania maxoxc ycniwuno posmicrmuaia
obrizayii Ha cymy 240,S mAH. dor., pecmpykmypusy-
8asuiu bopau il BUBIAbHUBWY KOWMU OAS peari3ayii
npoexmie 6ydisHuymea HOBUX NOMYHHOCEL 3 6U-
pobruymea kypsmunu> (9, 33]; «Bonu marome
YACMKO0BULL KOHMPOAL HAD PUHK08010 Yiroro> [ S, 12];
«ITid uac ix supiuienns mu 3 kopucmio 15 cebe 03Hali-
omuucs i3 pobomamu nonepedruxis, okpema [ 3; 4;
5]> [6,33].

OaHako, Kak ITOKa3aA aHAAU3, B TEKCTaX 9KOHO-
MUYeCKOTO AUCKYpCa IPe0OAAAAeT COCTABHOE TIOA-
Ae3Kalljee, YTO «IIPEACTABASIET COOOI eAMHCTBO CAO-
BO$OPM, KOTOpBIe 0OPA3YIOT COYETAHHE CAOB UAU
OTAEAbHOE TIPEAAOXKEHHE, CIIOCOOHOE IPeAUKATHB-
HO 0003HAYaTHCsI CKAa3yeMBIM B CTPYKType IpaMMa-
THYECKOTO L}eHTPA ABYCOCTABHOTO CTPOEHUS» |2,
26]. Hanpumep: «Ipanuunuil cnosueuuii Komux
PO3paxosaro 8idnosioHo 0o BMicMy NOIUBHUX PEHOBUH
y npodykmax xapuysanns> (S, 7]; «Koediyienm
eKOHOMIMHOT npudamuocmi xapakmepusye me, Ky
uacmumHy KopucrHocmi Ho8ozo 060'ekma HMP ckradae
Kopucricme ditowozo 06'exkma HMP> [11, 54]. Aomu-
HHPOBAaHHE COCTABHOI'O IIOAAEXKAIIETO, IO HaleMy
MHEHHIO, MOXKHO OO'BSICHUTB CIIelUPUKOIT IKOHOMH-
4eCKO cepbl C IPUCYIIUM el TEePMUHOAOTHYECKIM
MHCTpyMeHTapueM. Takasi HaChIIEHHOCTb TeKCTa
9KOHOMHYECKOTO HAIPaBA€HHS TEPMHHOAOTHYE-
CKMMH COAMHEHHSIMH YCHAUBAET SMOIJMOHAABHO-
9KCIPECCUBHYIO Harpy3Ky HAy4HO! peyH.

CpeACTBOM CHHTaKCHYECKOM 9KCITPeCCHBU3AITHI
B HAyYHOM 9KOHOMHUYECKOM AMICKYPCe SBASIeTCS TaK-
K€ COCTaBHOE ITOAAEKAIlee — CeMAHTHUYECKH Hepe-
AUMBIe CAOBOCOYETAHHSI, KOTOPble HOMUHUPYIOT y4-
PEeXAEHHS, IPEATIPHATHS, QUPMBI, reorpapuyecKie
00'beKTHI, HA3BAHUSI 3aKOHOB, KOAEKCOB, IIOAXOAOB
U T.A.: «Cymnicme «Hoe020 nidxody» noiszae
8 HacmynHomy: <...>>» [7,S]; <Y yiromy moxcra 3a-
snavumu, wjo Kuiecoxa obaacmeo e npusabiusum ors
insecmopie pezionom> [9, 33].

ITockoAbKy HayYHBIE CTATBU OTPAXKAIOT HCCACAO-
BaHUS, IPEATIOAATAIONTHNE AaHAAM3 B3TASAOB Pa3AMY-
HBIX YYEHBIX HAY CIIEIIHAANICTOB COOTBETCTBYIOIEH
cdepbl IKOHOMHUKH, BIIOAHE IIOHSTHBI YIIOTPeOAeHIS
B POAM MOAAeXaIero GpaMUANM, Ha3BAaHUM AOAXK-

HOCTeH M Hay4yHbIX 3BaHUI. OHM PHAAIOT TEKCTY
0c060¥1 9KCIIPeCCHH, IIOTOMY YTO TaKUM 06pasoM
aBTOP MOATBEPXKAAET AOCTOBEPHOCTb U3AOKEHHBIX
$aKTOB M MX 3HAYMMOCTD B MUP€ HayKHU, BO3ACHCTBYS
Ha co3HaHue yuTaTeasd. Hanpumep: «Ha cmopinkax
wyprary «Exonomicm> npog. O. Moposos 3anpo-
NOHYBAB HOBY Mer0d0A02i10 BUMIPY HeMAMEPIAALHUX
aKmueis IHHOBAYITHUX cUCmem NSmu pigHie, sSKa
0As ymo8 Ykpainu mosce 3pyuumu supiuients npo-
bAemU  BUSHAHHS BAXCAUBOL POl MA  3AAYHEHHS
IHMeEAEKNYAALHUX PECYPCi6 8 EKOHOMIUHY iSALHICTbL>>
[10,33].

Hanboaee BbIpasUTEABHBIM TAABHBIM YAEHOM
ABYCOCTABHOTO IIPEAAOKEHHUS SIBASIETCS CKazyeMoe,
KOTOpPO€ «BBICTYIaeT OPraHU3allMOHHbIM, KOMIIO-
3UIJUOHHBIM B CMbICAOBBIM LIEHTPOM ITIPEAAOKEHHL
¥ BBIDXKAeT ABa 3HAUEHHs: 1) KOHKPETHOE, AeKCHYe-
ckoe (AeficTBHE CyObeKTa, ero IPU3HAK, COCTOSHHE,
POAOBOE MOHSATHE H T.IL.); 2) TPAMMaTUIECKOe —
OTHECEHHOCTD IPeAMeTa, KOTOPBIN KOHKPETU3HUPY-
eTcs, K AeHCTBUTEABHOCTH> |2, 26].

B HayuHBIX CTaTbhsIX YKa3aHHOTO MEPHOAA IIpe-
00AaAQIOT ABYCOCTaBHbIE IIPEAAOXKEHHSI C IIPOCTHIM
TAQrOABHBIM CKa3yeMbIM B pOpMe HaCTOSIIEeTro, Ipo-
mealero u Oyaymero BpemeHu: <Bonu o6upa-
10mMves 3 QOMPUMAHHIM NPUHYUNIE YMONCAUBAEHHS
be3nexu 0 dumms ma 300pos’s AMOOUHU, MAliHa,
0XOPOHU HABKOAUWHBO20 NPUPOOHO20 Cepedosuya,
a makoxc 3arexcHo 6i0 udy npodykyii, <...> mouyo>
[7, S]; «Axmusisayis npoyecis sidmeopenns Aicis
3aexums 6id dusepcudixayii dncepes ginancysanns
WASXOM THCMUmyyionaizayii y200 depucasHo-npu-
samwozo napmuepcmeas [11,44].

Oco06y10 aKCIpeccuio B TEKCTaX IKOHOMHUYECKO-
IO AMCKYPCa CO3AAeT COCTaBHOE FAATOAbHOE CKa3ye-
moe: «Omice, npodaseyb NOBUHEH 6CIMAHOBAI08AMU
yiny 6i0nosioHo 0o ysererv nokynyie w000 6u200 6id
Kynigai il sumpam wa i npudbanns mosapy> [6,57];
«Takum wurom, npusamui mparcdepmu moxymo
86aXKaMUCs WoHATIOIAbLLE NOMEHUITIHUM YUHHUKOM
32Aa09/CY8aHHS NPUBAMHO20 cnoxcusanus> (7, 14]
HAU COCTaBHOe MMeHHOe cKasyeMoe: «OuesudHo,
KOWCHULL 3 03HaueHux nidpo3dirie € yHikasvHum: i
3a CcmMpyKmypow HayKo8o-8ukAadaybkozo ckAady,
i 3a ocobausocmsmu iHOUBIdyarvHUX Xapakmepu-
cmuk 3asidyeauis 1i dexaris, i 3a docsidom, Hakonu-
YeHUM NONepeoHimu NOKOAIHHIMU CHiBpoOimHUKIE
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i cmydenmis> [6, 34]; «Tomy seruypi $orndu, ujo
ditomv 8 Ykpaiui, 5k npasuio, Hadaromoe Kowmu
seHuypHUM Pipmam i nidnpuemcmeam uepes kpedum,
pecmpyxmypusayiro akmugie> |8, 22].

Wrax, anaAM3 3KCIPeCCMBHOCTU CMHTAKCHCA CO-
BPEMEHHOI'0 YKPaWHCKOIO 3KOHOMHYECKOIO AMC-
Kypca yKa3pIBaeT Ha TPAAULIMOHHOCTDb CTPYKTYPHOM
OpraHHU3alliU IPOCTOTO ABYCOCTABHOTO IPEAAOKE-
Hs1. OcobeHHYI0 9KCIIPeCCUBHO-IMOIIMOHAABHYIO
HarpysKy IPHOOpETaloT HaydHble TEKCTBI 9KOHO-
MHYECKOTO HAIIPAaBACHUS 34 CYET aKTUBHOTO YIIO-

TPeOAEHISI COCTAaBHOTO ITOAAEKAIIEro, IIPOCTOrO
U COCTAaBHOI'O CKa3yeMbIX. Takum oOpa3oM aBTop
AKTUBHU3UPYeT BHUMAHME YUTATEAS], BAUSET HA €0
9MOIIMOHAABHOE COCTOSIHHE C IJEABI0 COCPEAOTOYE-
HUS BHUMaHUS Ha ITpeAMeTe aHaAu3a U OpMHUpOBa-
HUs cCOOCTBeHHOTO BUAeHMs. [lepcrekTrBO Hamux
HCCAEAOBAHUM SABASIETCS A€TAABHOE H3Y4eHHEe JKC-
IIPECCUBHOI'O CHHTAKCHCA IPOCTOrO OAHOCOCTAB-
HOI'O MPEAAOXKEHHUS B OKOHOMHYECKOM AMCKypCe,
B YaCTHOCTH, €r0 TUIIOB, PA3HOBUAHOCTEM U IIPOSIB-
AEHHUM OCAOKHEHHIM.
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Ponb aTHOTEpMUHa cnoBa py (poa)
B Npouecce KOHcCoNnpaaunum Ka3axos

AHHOTanMs: B CTaTbe Ka3aXCKOe CAOBO py ( poa) B3ATO He KaK «IPUBEP>KEHHOCTbh POAOBbBIX
OTHOUIEHUI>»> MAU «TPalbaAu3M» U «TOTAAHTAPHAS CHCTEMA>, A B KOMIIAEKCHOM IIOPSIAKE KaK
3THOS3bIYHBIE CBEACHHUS C COBPEMEHHOM TOYKHM 3PEHHS PACCMaTPUBAIOTCS I€HEAAOTHYECKHH,
HCTOPHUYECKUIL, 001eCTBEHHO-[IOAUTHUYE CKHIL, A OAOTHIECKUIT, BOGHHbIN 1 Ka3aXCKHUI AYX, 1 TAKKe
AYXOBHO-KYABTYPHbBIE€ OTPAaCAU.

KaroueBbie cAOBa: poa, 9THOHUM, CaMOIIPEACTaBAEHHE HAM «CaMOPEKAAMa>, OTAEAbHBIN Je-
AOBEK MAM AMYHOCTS (51), ceMbst (MbI), IIPEeAOK (ara), IIPOUCXOXKAECHUE (ararek), ITOTOMKH, 3B€HO
(moxoaenue).

C pasBuTueM HayKH e€ OTPACAU OTACASIOTCS,  BHTCS SCHO, YTO OTH SIBACHUS IIPOSIBASIIOTCS HA SI3bI-
0ODBEKTHI HCCAEAOBAHMUS PA3BETBASIIOTCS, Pa3BHBa-  Ke KQXAOTO HapoAd. ITO 0c0H0 3aMETHO B AEKCHKE,
IOTCSI M B TO XK€ BpeMsI HICCAEAYIOTCS BCe MI3MEHEeHMsI B TOM YHMCA€ B TEPMHHOAOTMYECKOM ACKCHKe.

U SIBA€HUSI, AOCTIDKEHUS 1 HOBOCTHU B HayKe U, €CAU Kax mumrer o AoaapHerineM ¢OpMUPOBAHUH U pas3-
CKa3aTh, YTO B IIEPBYIO OUYePEeAb ITO SIBASIETCSI He0O-  BHTHH Ka3aXCKOM TepMUHOAOTUM akapeMuk A. Kaii-
XOAUMOCTBIO BO DAAro 4eA0BeKa, HAPOAQ, TO CTAHO-  AApPOB: «lI3MeHeHMs], lepeMeHbl, IPOUCXOASIUE
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Ha 9TallaX PasBUTH S3bIKA He BCETAQ OAMHAKOBBIL.
OH oT6upaeTcst, COPTUPYETCS M PACIIUPSIETCS B 3a-
BHCHMOCTH OT OCOOEHHOCTell pasBUTHs OOLIeCTBa.
B onpepeaéHHOE BpeMs OAHH A€KCHYECKHe CTOpO-
HBI SI3bIKA HAYMHAIOT IIPOLIBETATh, APYTHE CTHPAIOTCS
U IIOAAEXKAT Pa3AUYHBIM 00CykAeHIsSIM. CpeArt HUX
0060 MOXXHO OTMETHUTH TEPMHHOAOTHIECKYIO A€K-
cuky> [ 1,9],— nporecc TepMUHM3ALMM UTPAA BeAy-
IIyIO0 POAD B Pa3AeAeHHUHU 00IecTBa Ha POABL, TAeMeHa
U 5Ky3bl, OPMUPOBAHUH, HAPSIAY C MIPUCYIIUM UM
KAWYEM, TAMIOM U 3HaMeHeM, U CBOMCTBEHHbBIX UM
9THOTEPMHUHOB, 0OCY>KAAEMBIX HAMH.

3AeCh MBI COYAN HY>KHBIM BbICKA3aTh CBOH CO00-
PaKeHIs], KPaTKO OCTaHOBHBILIKCH HA MHEHHSAX OTeve-
CTBEHHBIX Y4EHBIX 00 STHOTEPMHUHE <POA>.

Aupep Harun H. A. Hasap6aeB 46TKO OTMeTHA:
«... HauboAee 3HAYUTEABHBIM UHCTPYMEHTOM CO-
XpaHeHMS U ITePeAadr TPAAMIIUI AAST Ka3aXOB SIB-
AsIACS poa> [2, 33].

A o ToM, uT0, X0Ts1 CA0BO Pod 1 puMeHsieTcs da-
CTO B KaueCTBe 9THOTEPMHHA, B HACTOsIIIee BpeMs 9TO
npexpamieHo, yuénsii T. JKanysak numer: «B HacTo-
siliee BpeMsI HeT IOHSTHS <POA>, ... COXPAHHAOCDH
TOABKO B ACTONHMCAX. B 0611eM, ecTh IIOAHBIE AOKA3a-
TEABCTBA TOTO, YTO CaMBbI€e TIOCAEAHHE POABI ObIAY HAH-
MeHOBaHbI 100-150 AeT ToMy Hazap; 16-17 poaos,
COXPaHUBIIMECS AO HAIIHUX AHEH, BO3MOXXHO, ITPO-
M3OIIAH PAHbIIE U3 OAHOTO POAQ; O TOM, UTO ITOCAE
9TOro OObIYail HIMEHOBAHMUS POAOB IIEPECTAA CyIIe-
CTBOBATh, M3BECTHO U3 UCTOpHK> | 3, 66 ]. [Tucarean-
stHorpad A. Ceitanmbex [4, 97] ¢ Touku 3penus
HCTOPUYECKOM XPOHOAOTHH CBS3bIBAET ITPeKpalleHHe
POAOB CpeAM Ka3aXxoB C QAMHHUCTPAaTHUBHBIMU U Cy-
AebubiME pedopmamu (1822, 1867-68, 1886-91),
HACHABHO OCYIIIeCTBACHHBIMH BHEITHUMU BAACTHBIMH
cuaamu B XIX Bexe. 3aMeTHO, 4TO 3TO MHEHHUE CO3BY4-
HO C MHEHMeM BBIIIEHA3BAHHOT'O YYEHOTO.

B Hacrosmee Bpems HeT moHATHS Poa, HO ecAr 0 Ta-
KOM AOATOBpEMEHHOM cymecTBoBaHuu Popa Aupep Ha-
ru H. A. Hazap6aeB roBoput: «Tpaaurum popa siBasi-
I0TCsI HanbOAee YCTOMYMBBIMU B CO3HAHIU YEAOBEKQ,
TaK KaK CaM YKAAA XKU3HH He ITIO3BOASIA eMY )KUTD MHa4de
KaK B KOAAEKTHBE, COOOIECTBE, OTCIOAA M [IOPA3HUTEAD-
HasI KMBYYeCTb OOBINAEB 1 OOPSIAOB, HOPM H IIPEATIHICA-
HMI POAQ, COXPAHMBIIHXCS U TIO Cell ACHb.

Taxum o6pa30M, KOKABIN OTAEABHBIN YeAOBEK
HMeA HCTOPHYECKYI0, KyABTYPHYIO ITAMSITD, ObIA CBS3aH

CO BCeM HapOAOM Ha becKpaitHbIX IpocTopax Beankoit
cremm» |2, 97-98],— B ADyrOM MecTe aBTOp IIMIIIeT:
« ... IMEHHO 0Aaropapsi CBOeil STHOKOAAEKTHBHOM ITa-
MSITH, COXPaHEHHOM! B POAOBOM AeAeHuu> |2, 47],—
BHAUM, YTO Pop MCTIOAHSIA BEAYTITYIO POAD B COXpaHe-
HMU STHOKYABTYPHOM LIEAOCTHOCTH Yepe3 OCO3HAHHE
CBOEro « > KaXKABIM Ka3aXOM.

Buanmo, B opMUpOBaHHK 0OCY>KAAEMOTO HAMU
CAOBA «<POA> ONPEACACHHYIO POAb UTPAAU UMEIOIIHe
IIO3HABaTeAbHOE 3HaYeHHe ITPOTHBOIIOAOXKHbIE TIOHS-
THS «MO&, TBOE, ero (e€) », «Hallle — HX — JyXKoe>,
a TAKKe < AAABHUM-OAYDKHUIT>, «OAKHUAN-TY>KOM>.
IToToMy 4TO MOHSATHE «AAABHHUI — OAVDKHII — 9y-
JKOI> B CBOE BPEMSI HI'PAAO POAb «CaMOIIPEACTaBAE-
HMS>> KOKAOT'O OTAEABHOTO 9YeAOBEKa, TPHHAAASKAIT]e-
ro K onpeaea€HHoMy poay. Hanprmep, ecan cipocutsb
AI000rO YeAOBeKa M3 KAKOTO OH POAQ, TO OH, He 3aAyMbl-
BasICb OTBETHT: A0atl, dAOaH, AAUM, Mama u 0p., Ha3bIBasI
OCHOBHBIX IIPEAKOB. DTO Pa3yMHBbII OTBET YEAOBEKa,
NPUHAAAEKAIIETO K OIpeaeA€HHOMy popy. OTcropa
cAeAyeT, 9To pop (MAM 3THOC) — He UM, AAHHOE Ye-
AOBEKY, 2 UCTHHHOE (PeaAUTUBHOE) TIOHSTHE.

P0d — amo ueaosex (83amo namu ycrosro). (Tlpu-
MEYaHHe: CAOBO POA B 3aBMCHMOCTH OT KOHTEKCTa
IPUMEHSAOCh HAMHU BMECTO CAOB «3THOC>, «4Ye-
AOBeK> ) ). Pe6éHOK (OTAGABHBII YeAOBEK MAM AMY-
HOCTb), HAaYMHAs C MOMEHTA TIOSIBACHUSI HA CBET
1 AO KOHIIA CBOMX AHEH, 3BHAKOMUTCS C OKPY>KaIOLIen
ero CpeAOi U IpeObIBaeT B TECHOM B3aUMOCBSI3H
c 06111eCTBOM, B KOTOPOM >KHBET. TO €CTh, OTACABHBII
YeAOBeK (AMMHOCTD), HIPAIOIHIT BEAYLIYIO POAD de-
pe3 OKPYKAIOIIYI0 CpeAy B 00IecTBO, CO BpeMeHeM
COCTaBASIET OCHOBHOM 9A€MEHT IPEATIOCHIAOK ITOSIB-
A€HHS HAMMEHOBAHUS «POA> MAU «3THOHMM>. Ha-
TIPHMeP, eCAM B3ATb K IpUMepy At060it pop, (campiit
APEBHHUIT, 00pa30BaHHbIN B CPEAHHE BEKa HAH AO Bpe-
MeHH MPeKPalleH!s MMEHOBAHUS POAOB U TIAEMEH),
TO U3BECTHO, YTO B UMEHOBAaHUU 3TUX POAOB U [TAEMEH
(0 TeppUTOpU IPO>KUBAHUSL, POAY 3AHSTUU, HMEHH
opranusatopa (BOXKAS), MPUPOAHBIX IBACHHI U AD.)
BeAyljasi POAb OTBOAMTCS 4eAOBEKy (AMYHOCTH).
3HAYUT, €CAU 3aAATHCS BOIIPOCOM KaK 3TOT OTAEAD-
HbI YeAOBeK (AMIHOCTB ) IO3Ke CTAA UMEHOBATHCS
<POAOM> HAU «3THOHHUMOM>, TO OTA€AbHbBIH 9€AO-
BeK (AMMHOCTD ), B IEPBYIO O4ePEAb, YACASIS 0CO60e
BHUMaHH€ XO351CTBEHHOMY, AyXOBHO-KYABTYPHOMY
COCTOSIHMIO, IIOAUTUIECKOMY PACIIOAOXKEHHIO, OCO-
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OEHHOCTSIM, TakKe PA3AUYHBIM 3AHSITHEM, IICHXO-
AOTHMYECKMM CBO¥CTBaM (CTepeoTurnam), TO3HaBas
OKPY>KAIOIYI0 CPeAy U IPHUCIIOCAOAMBASICh K Hei,
Jyepe3 UMeroIe IPOTUBOIIOAOXKHbBIE 3HAYEHHMSI 110~
HATHSA <«MO€ — TBOE — €ro>, «Halle — HUX — 49y-
JKO€>, «Mbl — OHH — CBOM — Iy’>KOM>» HAU «4Yepe3
HMMEIOIIHe IPOTUBOIOAOKHbIE 3HAYEHMS ITOHSATHUS
«AQABHUI —OAVDKHHUIL 4y>KOIT>, TIO3AHEE, B Pe3yAbTaTe
CaMOTIPEACTABACHUSI OTAEABHOTO YeAOBeKa (AUdHO-
cTH) GOpMUPYeTCs, IPHCBANBasl CBOE UMS «<POAY>
HAN «3THOHHMY >.

OTcropa caepyeT, 4TO B OTAGAEHUM KaK OTA@Ab-

HOTI'O OTBETBACHHS M3 COCTAaBa POAQ, a TAKIKE (l)VH-

AaMeHTaAbHOTO (OTedeckoro) poaa, (kacaemcs poda,
docmuzuiezo cemu KoAeH — NOOUEPKHYMO HAMU) KAK
CaMbI¥l Ba>KHbIM (PaKTOp OTPOMHYIO POAb MI'PaAO
«CaMOIIPEACTaBAEHHE» HAU «IIPEACTABUTEAbCKOE
cay>xeHue>» [loroMy 4TO, ecAmM y4ecTb, YTO CIIO-
COOHOCTH M CBOMCTBA KaXKAOTO OTAEABHOI'O YEAO-
BeKa B IIEPBYIO OYepPeAb IOAHUMAIOT AYX, IIPECTIDK
TOT'O XK€ POAQ, TO U B TO BpeMsl CYILIeCTBOBAAA, TOBO-
P51 COBpeMeHHBIM SI3bIKOM <« PeKAAMa >, AeMOHCTPH-
pyIoLias ¥ IPOIATaHAUPYIOIAS 9TH CIIOCOOHOCTH
¥ CBOMCTBA. (CMOTpHTE, B TeHEaAOTUIECKON CTPYK-
Type, OXBaTBIBAIOIEH OTPE30K OT YeAOBEKa AO Ha-
POAQ, AOCTATOYHO CKa3aTh O TPEX cdepax, IPUCYIIUX
CTeIIHOM )XU3HH POAOB U IAeMEH — BAACTb, Fepo-
13M, 60raTcTBO (rAaBHOE TpE6OBaHKe B UMEHOBAHUM
HOBOTO POAR, AOCTHITIIEro CeMH KoAeH). BeccriopHo,
YTO 3TH TPHU CePhI BASIFOTCS TAABHBIMU PEKAAMHBI-
MM CBOFICTBaMH $OPMUPOBAHUS HOBOTO POAQ B IIpe-
€MCTBEHHOCTHU TPAAULIMI Ka3aXO0B.

Ecan cxaxxeM, 4TO M3ydaeMOe HAMU CAOBO <«pe-
KAaMa> PazbsICHSIET 3HaYeHHe COOOILIEHUS O Y€M-TO
OIpeAeAEHHOM, TO K IMPHUCYIIUM POAY HOHATHSM <« Ca-
MOIIPEACTABACHIE >, <IIPEACTABUTEABCKOE CAY>KEHIE >
MO>KHO OTHECTHU CAEAYIOLINX AFOAENl — MyApel] POAd
(axcaxaa — A. Ceitpnmbex), 6arbipbl, 61, 6au, skperrpi
(sicHOBUASIIIVE ), AKBIHBL, CKA3UTEAH, [IEBLIbL, OPATOPBI,
CIIELIMAAVCTDI-HAe3AHUKH, COKOABHHKH, OBICTPOHOTHE
GOp3ble 1 CKaKyHBbI, Ky3HELbl, MACTePa, HCKYCHBIE [IOPT-
Hble, J0BEAUPBI, KPUTHUKH, CTPEAKH-CHAMIIEPbI, OXOTHH-
KU C AOBYMMH IITHI[AMH, OOPILIbI, 3BE3A0YETHI, KOCTO-
IpaBbl, AeKapu-3Haxapu 1 Ap. CAeAOBaTeAbHO, ecAU
PacCMaTpUBarTh BBILIENIEPEYNCACHHBIE «CAMOPEKAAM-
HbIe> 3HAKU «AAABHHUI — OAYDKHUFI — Iy>KOM>, TaK-
JKe «MO€ — TBOE — €ro>, «Hallle — HX — Jy>K0e>,

MMeIOIIYe TIOHSITHS MIPOTHBOIIOAOKHOTO 3HAYEHIS
C TOUKH 3peHUsI KOHIJETIIINK POACTBA, TO II0 POAOBBIM
3HaKaM (CUMBOA — MapKep) B UCTIOAHEHUHU CaMope-
KAAMbI CAY>KeHHsl, CAOBA «TIOKOAeHHe> (IIOTOMCTBO),
«TIPEAOK> «OTEYeCKUiT> (MAU TIPOUCXOKACHHE ) TI03-
e, CO BpeMeHeM, CTAA OCHOBO¥ $OPMHPOBAHISI IT-
HUYECKOTO TEPMUHA < POA>.

Ilo HameMy MHEHHIO, MEXAY CAOBAMH <IIOKOA€-
HHE>»> (HOTOMCTBO), <IIPEAOK>, «OTEYeCKUI>»> (I/IAI/I
TIPOUCXOXKACHHE) «AUHACTHS>, HCTIOAHSIBIIFMU CAY-
JKEHHe «CaMOIIPEACTABACHUSI> U IIOSIBACHHEM POAQ
IIPOCAEKUBAETCS] ICTOPUYECKAST B3AHIMOCBSI3b.

3Aecn, Oepsi 32 OCHOBY pacCAOeHHe reHeaAoruye-
CKOJI CTPYKTYPBI 9THOHHMMA Ka3aXO0B, IPEAAOKEHHOE
oreuecTBeHHbIMU yueHbIMU T. JKanysak u A. Ceit-
AUMOEK, MOKHO PacCMATPUBATD YaCTh AO IIOSIBAE-
HUSI POAQ IIOHSITHS OAVDKHUI <51 — MO — HaIe>
B KaUeCTBe «CTYIIeHH POACTBa> U, [I0 HAIleMy pac-
Cy’XAeHHUIO, (TeHeaAOTHYecKoe) CTPOEHHe POACTBA
Ao niosiBAeHust PoA, crpymmupoBaB KOPOTKO U SICHO,
MOXHO 3aKAIOYUTH Tak. Takum 06pasoM, peBpaiie-
HHE OTAGABHOTO YeAOBeKa B po (HAM pOACTBeHHas
CTYIIEHD AO IIOSBACHHS POAQ) IIPEATIOAATAET, 9TO:

0madeAvHbLil HeAOBeK Yepe3 TIOHSTHE <S> — YAeH
OIIPeAeACHHOTO poAa (3THOCA) M OCHOBHAs, AaAee
HeAEAVMMAsI YaCTh TOTO POAR;

cembs — MPeoOpPa3OBaHIe KAKAOTO OTAEABHOTO
YeAOBEKA Yepes3 «si>» H «SI» B <MbI», TO eCTb IIpe-
obpasoBaHHe B HAYAABHbIN KOAAEKTHB B Ka4eCTBe
My>Ka 1 )KeHbI (3THOCOLJMaAPHOE MHKPOEAHCTBO —
A. Ceitaumbex);

dunacmus (npoucxoxcdenue) — wacmo, gopmu-
PYIOWas 0CHOBY HAYAALHOLL KOAAEKMUBHOU Op2aHU3a-
YUU U3 HECKOADKUX CeMell Ha 0CHOBE < Mbl-HAlle> UAU
«6auncHuti> (MAM TIepBast KOAAGKTUBHAS CTYIIEHD
MaKpO-€AUHCTBA);

npedok — OCHOBHOM AHAEp, O 0b1lecTBa, co3-
AQHHOTO U3 HECKOABKHX POAOB Ha OCHOBE IIOHSTHS
«MO@-Hale» U «OAMKHUI-AAAbHUIT> (A BHICIIAS
OOIMHHAS CTYTIeHb MAKPO eAMHCTBA); UAU 3HAK Ne-
ped podom 06006uerHoll epynnvl, cocmasAsouyeti poo-
CIMBEHHYI0 U KPOBHYIO CB53U, NOKA3bIBAIOUIET MECTO,
20e poduAcs u svipoc.

pod — TpyIIIa, CO3AAHHAS HA OCHOBE MOHSITUS
«OAMDKHUIT>, KPOBHOCTB, OPATCTBO, POACTBO, IIPO-
H30IIeAllee OT OAHOTO IIPEAKA IO CIIOCOOHOCTSIM
¥ CBOVICTBAM <« CaMOIIPEACTABACHIS>.
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Omnwmpasich Ha TaKue ITOHATHS P OTUBOIIOAOXK-
HOT'O 3HAYEHHUs B O3ULIMKM U MUPOIIO3HAHUH POAR
U IIA€MEHH, KaK «MO& — TBOE — €ro>», «Halle —
UX — 9yXO0e>, a TAOKe «AAABHUI — OAVDKHHIT>,
«BGAVKHUI — 9y>KOi1>, IPYIIUPYSL 9aCTh AO I10-
SIBAEHIISI POAQ, YMECTHO PacCMATPUBATh 32 OCHOBY
B CHICTeMATH3aI[iH OTBETBACHHUIT CAOBA 10KOAeHue (10-
momiu), npedok, npoucxosicderuie (Ounacmus,).

IToABITOXMBASL CKa3aHHOE, CAOBO p0oJ, ChIIPaB-
LIee BEAYIIYIO POAb B COXPAHEHHH LJeAOCTHOCTH Ka-
3aXO0B, HY’)KHO PaCCMaTPUBATh He KaK «IIPUBEPIKeH-
HOCTb POAOBBIX OTHOLIEHUI » UAH «TPail6aAn3M»
Yl «TOTAAUTApPHAS CUCTEMA >, & B KOMIIAEKCHOM I10-
PSIAKE KaK 9THOSI3bIYHbIE CBEACHUS], PACCMATPUBATD
C COBPEMEHHOI1 TOYKH 3PEHUs TeHeaAOTHIeCKOl,
MCTOPHYECKOM, 00111e CTBEHHO-TIOAUTHIECKOM, HAe-

OAOTHYEeCKO, BOGHHOM 1 Ka3aXCKOI'O AyXa, a TAKXKe
AYXOBHO-KYABTYypHbIe OoTpacAu. JoBopsi caoBamu
noautuka H.A. Hasapb6aeBa: «PopomaemeHHast
UACHTUQPUKALMSA CETOAHS — 9TO HMHEPLMOHHOE
sIBA€HHE IIPOMAEHHOIO dTalla 3THOT€HEeTUYEeCKOTO
Pa3BUTHA Ka3aXCKOTO HapoAa. 3apada HAI[UU CAe-
AQTh TaK, YTOODI 9TAa MHEPLHUS CAY>KHAQ KOHCOAH-
AAIIMH HalIero Hapopa > [2,52],— IepeAaTh B Ka-
JecTBe Haka3a OyAylleMy IIOKOA€HHUIO B paMKax
HAIlMOHAABHOW MACOAOTHUH Hallel cTpaHbl, « OpHa
OTunsHa, OAHA CyAbOa, OAHA IjeAb>, Ka3aXCKHM
HapoA, CQOPMHUPOBABIIHICS OAATOAAPSI TOMY, UTO
HEKOTAQ pasHble POADbL, 00BEANHUBIINCH, CIIAOTH-
AWICh B OAMH LIEHTP, EAMHCTBO Haljuii, IPO>KUBAl0-
mux B KazaxcTaHe — raaBHas 003aHHOCTD CETOA-
HSIIHEro CTapuIero MOKOAEHH.
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Semantic changes as a means of English
geographical terms formation

Abstract: The article seeks to study the productivity of semantic changes by means of which
English geographical terms are formed. It focuses on the main groups of metaphorical nominations in
the terminology of geography, metonymical transfer of meaning, narrowing, widening and ellipsis.

Keywords: semantic change, metaphor, metonymy, narrowing, widening, ellipsis.

Philologists have for along time been concerned
with questions connected with term formation.
Structural peculiarities of terminological vocabulary
have often been objects of research.

In this paper I intend to provide some in-
sights into the nature of semantic shifts as a means
of English geographical terms formation.

9185 terminological lexical units registered in
dictionaries of geographical terms serve as material
for the research [1; 2; 3].

The main sources of the English vocabulary en-
richment are generally agreed upon in the litera-
ture. O. Jespersen and H. Marchand state that these
are different types of morphological, syntactic and
morphological-syntactic types of word-building
[4;5].

Geographical terminology is not an exception.
Our research shows that the most productive type
of English geographical terms formation is affixa-
tion (51%) while the least productive is conversion
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(4%). Composition constitutes 44%. Shortening,
sound and stress interchange, sound imitation, back-
formation have not been registered.

But word-building processes include not only
morphological and syntactical types of word-build-
ing. It is also important to study semantic changes.
How frequent and productive are these means of
word-building?

We must admit that all living languages are sus-
ceptible to change. During their development the
majority of words have changed their meanings at
least partially. Types of semantic changes are tho-
roughly researched. Philologists have tackled seman-
tic shifts in different ways. Different approaches to
meaning changes have appeared — logical, linguis-
tic, psychological and others. G. Stern worked out
the empirical system [ 6 ]. H. Paul developed the sys-
tem based on the logical principle [7]. The system of
semantic shifts elaborated by S. Ullmann is based on
the differentiation of two main directions of chang-
es — association between meanings and names.
Each direction covers shifts based on the association
of similarity and the association of contiguity [8].

Semantic changes have been variously classi-
fied into such categories as: narrowing, widening,
metaphor, metonymy, synecdoche, hyperbole, lito-
tes, degeneration, elevation and others. Which of
these are used in the formation of English geographi-
cal terms?

A transfer of name based on the association of
similarity or metaphor is one of the most wide-
spread means of the vocabulary enrichment. It gives
names to objects that belong to different spheres of
real life. That is one of the reasons why this process
has come into linguists’ notice. The phenomenon is
to be found in belletristic literature, but that does
not mean that metaphor is restricted only to this
functional style.

According to M. Makarova terminology of the
majority of sciences is greatly based on metaphor
[9,98].

What is the nature of this process? How does it
work? These are just a few questions that have
claimed our attention.

The metaphorical usage of a word stirs up emo-
tional associations. At the time of their formation ter-
minological metaphors are characterized by distinct

motivation and imagery which with time become
feebly marked and later fade away and even disap-
pear. In such cases metaphors are not stylistic any
more as they lose the obligatory feature of a stylistic
metaphor — its novelty and unpredictability. If the
secondary meaning is often used it becomes insepa-
rable from the word. Terminological metaphors are
conditioned by such faded metaphors which have
lost their originality, unexpectedness of associative
connections between things.

Due to their cognitive nature terminological meta-
phors do not only denote definite objects or pheno-
mena in the most concise way, very often they are the
only nominative units denoting certain notions.

Like stylistic metaphors which appear on the
basis of analogy, similarity, function, associations
the mechanism of terminological metaphors for-
mation occurs due to the similarity of objects be-
longing to different conceptual branches of knowl-
edge.

Hence it seems reasonable to classify metaphors
according to the type of similarities.

Firstly, anthropomorphic metaphors. Termi-
nological metaphors, like metaphors in general, are
based on our experience [10]. That is why it is pos-
sible to assert that typical means of nomination in
any terminology is of anthropocentric nature. Our
research shows that anthropomorphic metaphors
are the most widespread among geographical terms:
foothills (the low hills next to high mountains), river
mouth (estuary), shoulder (prominent part of a hill),
solifluction lobe (alobe formed due to a slow downbhill
movement of soil, saturated with meltwater over a
permanently frozen subsoil in tundra regions). They
account for 38,3% of all terminological metaphors of
Geography.

Secondly, metaphors that are based on the simi-
larity with their outward appearance: continental
plate (one of the large pieces into which the surface
of the Earth is divided), shelf (a narrow piece of rock
or ice that sticks out from a mountain or under wa-
ter), ice cap (a large piece of ice that covers the land
and sea around the North or the South Pole), ribbon
lake (a long narrow lake formed in the valley that
was created when a glacier moved over an area con-
taining bands of hard and soft rock). They make up
24,6% of all metaphors.
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Thirdly, metaphors based on the similarity of
position (13,8%): inface (a steep slope of a cuesta),
face (a side of a mountain or building that is high
and very steep), water table (the level below the
Earth’s surface where water is found), saddle (a fold
that is convex up and has its oldest beds at its core).

Fourthly, metaphors based on the correlation of
content and form (9,6%): bedrock (the solid rock
under the ground that supports the soil above it),
blowhole (a hole at an inland end of a sea cave
through which waves funnel up and out), breakwa-
ter (a strong wall that protects a beach from the force
of the waves), hanging valley (a tributary valley that
enters a main valley high up because the main valley
has been deepened through glacial erosion), rapids
(a part of a river where the water moves extremely
quickly over rocks and is usually dangerous).

Fifthly, metaphors based on the similarity of
characteristics: shock wave (the force of an explosion
or earthquake, especially when it affects places far
away), bogburst (the mass movement of saturated peat
downslope). They constitute 9,2% of the metaphors.

Finally we may notice terminological metaphors
that are based on the conditional analogy: wander-
ing dune (unsettled dune), standing wave (not flow-
ing wave). Their part among terminological meta-
phors is 4,5%.

It can be maintained that terminological meta-
phors are an integral part of scientific texts. Accord-
ing to our observation their quantity is about 20%
among all geographical terms.

But the geographical term formation is not
restricted only to cases of metaphor. Another fre-
quently used type of semantic change, metonymy,
is based upon the association of contiguity, a regu-
lar or occasional transfer of a name from one class
of objects onto another. This transfer can be condi-
tioned by space, temporal, instrumental, functional
and other links.

A special group of metonymy registered in geo-
graphical dictionaries is represented by a type of the
proper names formation from common nouns. It is
a characteristic feature of toponymy: the Highlands
(the mountainous part of Scotland), the City (the
business part of London).

On the other hand, exceedingly numerous are
examples of proper names turning into geographi-

cal terms: atlas (a collection of maps in a volume)
goes back to the Titan Atlas whose picture holding
up the world appeared on the frontispiece of early
map collections. Volcano is derived from Latin Vul-
canus, the Roman god of fire. America got its name
after Amerigo Vespucci who made two trips to the
New World and claimed to have discovered it. Terms
created by means of metonymy make up 5%.

Avery widespread type of semantic change takes
place when the meaning of the word is narrowed.
The narrowing of meaning can be manifested in its
specialization. We adhere to the opinion that as soon
as a lexical unit transfers from a common use to some
special sphere of communication it automatically
undergoes the process of narrowing of its meaning.
Thus, all terms undergo this process. But it is impor-
tant to stress that most scientific words have acquired
specialized meanings that have no close relationship
to the non-scientific use.

When the meaning is narrowed, the word can
name fewer objects, i. e. have fewer referents. At the
same time the content of the notion is enriched,
as it involves a greater number of relevant features
by which the notion is characterized. Thus, the lexi-
cal unit tide (the cyclic rise and fall of sea level caused
by the gravitational pull of the sun and moon) comes
from the Proto-Indoeuropean word di-ti (division of
time), and the word summer (hot season of the year)
is borrowed from Sanskrit with the meaning season,
half year [11].

An opposite process, widening of meaning, re-
flects the generalization of the semantic content
of the word and its spread onto a bigger amount
of things. The scope of the new notion is broader
than that of the original one, whereas the content
of the notion is poorer. Thus, the meaning of the
word weather (Proto-Germanic wind) spread onto
the day-to-day meteorological conditions, and the word
zone (Greek zone — a belt, the girdle worn by wom-
en at the hips) widened to the meaning region, area,
or section characterized by some distinctive feature or
quality). Winter (the coldest season of the year) must
have been related to the Proto-Indoeuropean word
wed — water, wet (liquid, wet) [11]. This process
makes up 1,2% of the terms.

One more type of the meaning change is ellipsis
which is used to mean a case when in a word combi-

52



Complex sentences at the beginning stage of teaching Russian as a foreign language

nation that consists of two words, one of the words is
not used and its meaning is transferred onto the
second word. For instance, we can relate the word
continent to the Latin word combination terra conti-
nens (continuous land) [11]. This process accounts
for 0,7% of the terms.

Thus, by way of concluding we can say: terms
formed due to a semantic change denote geograph-
ical notions that have long become constituent el-
ements of the scientific picture of the world. The
results of our research show that the sphere of spe-
cial vocabulary under research began to be formed
on the basis of the basic vocabulary of the English
language. In the language of a special branch of

knowledge metaphor, metonymy, narrowing, wid-
ening, ellipsis not only name some specific con-
cept, but they are the only nominative units that
denote a specific notion. Semantic changes make
up for 26,9% of all types of the English geographi-
cal terms formation. As a factor of building and de-
velopment of the English geographical terminology
they give rise to the appearance of new terms. The
most productive semantic change is metaphor;
the least frequently used is ellipsis. The revealed
facts give a good reason to assert that boundaries
between different layers of the vocabulary are flex-
ible due to what terminology is enriched with new
lexical units.
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Complex sentences at the beginning stage of
teaching Russian as a foreign language

Abstract: Teaching students syntactic structure of the Russian language is one of the complicated
challenges in teaching Russian as a foreign language to the Turkish audience. Russian and Turkish
are unrelated languages with different systems. In this regard for successful learning by the Turkish
students a complex sentence syntax of the Russian language it is necessary to apply clear teaching
strategy and to take into account the grammatical system of the Turkish language, which is native
to the students. In the formation of teaching method we have to take into consideration the differ-
ences of interpretation of the term “complex sentence” in the Russian and Turkish linguistics, the
almost complete absence of Turkish complex sentences similar to the Russian ones as well as most
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of subordinating conjunctions, and also fundamental differences in the word order and parts of a
composite sentence in Russian and Turkish.
Keywords: methods of teaching Russian as a foreign language, the syntax of a complex sentence.
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CnoxHble npeasioXXeHna Ha Ha4yaNbHOM aTane
00y4YeHUa pycCcKomy s3biKy Kak MHOCTPaHHOMY

Ansotammsi: ObydyeHHe CTYAGHTOB CHHTaKCHYECKOMY CTPOIO PYCCKOTO SI3BIKA SIBASIETCS
OAHOM M3 CaMBIX CAOXKHBIX 3aAa4 B IIPEMOAABAHMH PYCCKOIO SA3bIKa KAK MHOCTPAHHOTIO B TYPelKOu
ayauTopuu. Pycckuil U Typenkuil — HepOACTBEHHbIe, pa3HOCHCTEMHbIE A3bIKH. B cBsA3u ¢ atum
AASL YCIIEIIHOTO OCBOEHMS TyPeLIKMMU CTYAGHTAaMH CHHTAKCHCA CAOXKHOTO IIPEAAOKEHHS PYCCKOTO
SI3bIKA HEOOXOAMMBI YeTKAsI CTPATerusi 00y4eHNs U y4eT IPAMMaTHIeCKOTO CTPOSI TYPEeLKOTO SI3bIKa,
KOTOPBI SIBASIETCS AASL CTYACHTOB pOAHBIM. IIpu $opmMupoBaHuu cTpareruu 06ydeHus He0OXOAHNMO
YYUTBIBATh PA3AMYMS B IPUHIMIIAX TPAKTOBKY TEPMHUHA «CAOXKHOE IIPEAAOXKEHHE> B POCCHICKOM
U TYPelKOM SI3bIKO3HAaHUH, TIOYTH IIOAHOE OTCYTCTBHE B TYPELIKOM SI3bIKE CAOKHBIX IIPEAAOKEHHUH,
IIOAOOHBIX PyCCKUM, U OOABIIUHCTBA TIOAYUHUTEABHBIX COIO30B, a TAK)KE IPUHIIUIIMAABHbIE PAa3AMYH

B IIOPSIAKE CAOB M YaCTell CAOXKHOTO IPEAAOKEHHS B PYCCKOM U TYPeIIKOM SI3bIKaX.
KAroueBble CAOBa: METOAUKA OOy4eHMsI PYCCKOMY SI3bIKy KaK MHOCTPAaHHOMY, CHHTAKCHUC

CAOJKHOTO IIPEAAOIKEHH.

Bompocs cHHTaKCHCA CAOXKHOTO TIPEAAOXKEHHSI
B 0Oy4YeHHMH PYCCKOMY SI3BIKY KaK MHOCTPAHHOMY
BCETAQ IIPUBAEKAAU 0COOO€ BHUMAHIE KaK HCCAEAO-
BaTeAel B 00AACTH CPAaBHUTEABHOTO SI3BIKO3HAHNS,
TaK U METOAUCTOB, IIPeIIOAABATEAEH-IIPAKTUKOB.
O6yueHre CHHTAKCHYECKOMY CTPOIO AI0OOTO HHO-
CTPAHHOTO SI3bIKA TPYAHO AOCTIDKHAMO 6e3 OImopbI
Ha POAHOM SI3BIK OOYYAIOIIMXCSI AU AFOOOI APYTO¥
XOPOIIO M3BECTHBIN UM SI3bIK. Beab HMEHHO B x0A€
OCBOEHUSI CHHTAKCUYECKOTO CTPOSI HHOCTPAHHOI'O
SI3bIKA POPMUPYIOTCSI COOTBETCTBYIOLINE KOMMYHH-
KaTHBHbIE HABBIKU CTYACHTOB, pOPMUPYETCS yMEHIEe
MBICAUTB H BBIPAXKATh CBOHM MBICAH TaK, KaK 9TO CBOII-
CTBEHHO HOCHTEASIM H3y4aeMOTO sI3bIKA.

ITpemoaaBaHue pyccKOro CHHTAKCHCA B TYpeL-
KO ayAUTOPUH [IPEACTABASIET COOOI 3HAYNTEABHbIE
TPYAHOCTH, TaK KaK PYCCKUIL U TYPELKHIl — HEPOA-
CTBeHHbIE, pasHOCHCTeMHBbIe si3blku. M ecan mpu
M3y9eHHH CHHTAKCHCA IIPOCTOTO IIPEAAOYKEHHS ITH
TPYAHOCTU OOYCAOBAEHBI B OCHOBHOM AHIIb pa3-
HBIM [IOPSIAKOM CAOB B PYCCKOM U TYPELKOM IIPO-
CTOM IIPEAAOXKEHHH, TO IIPU OTCYTCTBUH AA€KBATHON
cTpaTeruy 0Oyd4eHUsT CHHTAKCUCY CAOXKHOTO IIPeA-

AOXKEHUS 9Ta BOKHEHIIAst 00AACTb 3HAHUSI O PYCCKOM
SI3BIKE MOJKET OCTAaThCS 32 IPEAEAAMH BOCIIPHSITHSL
¥l IOHMIMAHUS TYPELKUX CTYAEHTOB.

Ha HavaapHOM 9TaIte 06y4eHusI PyCCKOMY SI3BIKY
KaK MHOCTPAHHOMY CTYAEHTHI OOBIMHO 3HAKOMSITCS
CO CTPYKTYPO¥ CAOKHOIIOAYHHEHHOTO IIPEAAOSKE-
HUSL C COIO3HBIM CAOBOM KOMOPbIil U TOAIHHUTEAD-
HBIMHU COIO3aMU 4110, 4mMo0bl, K020d, 20e, nomomy 4mo,
€CAU U T. A. SHAKOMCTBO CO CAOXKHOIIOAYMHEHHBIMHU
IPEAAOSKEHISIMU IIPOMCXOAUT KaK IIPABUAO 3aA0ATO
AO HAYaAa U3YUYEHVsSI IPUIACTHI U ACeIIPUIACTHI,
a TAKKe IPOCTHIX MPEAAOKEHHI, OCAOXKHEHHBIX
IPUYACTHBIMU U AEENPUYACTHBIMU O0OpOTaMHU.
U 10, pasyMeeTcsi, He CAYYaiHO. YMeH¥e [IOHUMATb
M CAMOCTOSITEABHO KOHCTPYHPOBAaTh CAOXKHOIIOA-
YHHEHHbIE IPEAAOXKEHHS HEOOXOAUMO CTYAEHTaM,
M3YYAOIIUM PYCCKHI SI3bIK KaK MHOCTPAHHBIM, AAS
$OpMHUPOBaHNUS 9A€MEHTAPHbIX HABBIKOB PYCCKOM
PasroBopHOl peun. BeAb CAOKHOIOAYMHEHHbIE
IPEAAOYKEHYISI AASI Hee OYeHb XapaKTePHbI B TO Bpe-
MsI KaK IIPEAAOYKEHHSI, OCAOSKHEHHbIE IIPUYACTHHIMU
¥ A€EIIPUYACTHBIME 000POTaMH, B HEll IPAKTUIECKH
He BCTPEYAIOTCSL
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OaHaKO, KaK y>ke ObIAO0 OTMEYEHO, AASI IIPEIIOAA-
BaHUs CUHTAKCHCA CAOKHOTO TIpeaAoskeHus (0coben-
HO Ha HAYaABHOM OTarle U3Y4eHHUs PYCCKOTO SI3bIKA)
HeOOXOAUMBI YeTKAsI CTpaTerusi 00y 4eHHs U y4eT 0Co-
OeHHOCTel rPaMMATHYECKON CTPYKTYPbI TYPELKOTO
SI3BIKA, KOTOPBIN AASL CTYACHTOB SIBASIETCSI POAHBIM.

ITpu opmupoBaHuu CTpaTernu 00ydeHNs He0o-
XOAUMO YYUTBIBATb CACAYIOIIUe GaKTOPBI:

1. IlpuHIMIIBI TPAaKTOBKU TEPMUHA «CAOXKHOE
IIpeAAOSKeHHEe> B TEOPHAX POCCHICKUX U TYPeIKHX
Y4YEHBIX Pa3AMYHBL TaK, C TOUKH 3peHHUs TYperiKuxX
YUYEHDIX, CAOXKHBIMH ITPEAAOKEHISIMI MOTYT CUHU-
TaTbCS TPEAAOXKEHUS, <OCAOKHEHHble MHQUHU-
TUBHBIMU, [€PYHAHAABHBIMU, IPUYACTHBIMU U Aee-
MPUYACTHBIMU 06OpOTAMU > [1,42]. ITpugacTHbIe
U AeerpuYacTHble OOOPOTHI NP TAKOM IIOAXOAE
PaccMaTpUBAIOTCS KAK IPUAATOYHbIE ITPEAAOSKEHHA.
C TouKHM 3peHus: TeEOpPUU COBPEMEHHOI'O PYCCKOTO
SI3BIKA IIPEAAOXKEHHUS C TAKUMU 0OOPOTAMHU SBASIFOT-
CsI OCAOXKHEHHBIMH, 2 HE CAOXKHBIMH.

2. CAOXKHBIX ITPEAAOKEHHIA, TOAOOHBIX PYCCKHM,
B TyPeLIKOM sI3bIKe HeT, KaK HeT U OOABIIHHCTBA [OA-
YUHUTEABHBIX COI030B (HMCKAIOUEHHE COCTABASIOT
corosnl eger (ecam), ciinkii (moTomy 4T0), O yiiz-
den (moartomy), igin (4T06bI) U HEKOTOPBIE APYTHE,
HO UX yIIoTpebAeHre 1 QYHKIIMU B TYPELIKOM U pyc-
CKOM £3bIKaX HHOTAQ O4eHb pas3andnbl). Kak mumer
O. B. lllemirypeHKO, «B TypeLKOM sI3bIKe IIpobAeMa
OTHECeHHsI TOTO UAM HHOT'O COI03a K PAHTy OAYMHH-
TEAbBHbIX UAU COYMHHUTEABHBIX HE CTABUTCS, TaK KaK
COIO3HOE ITOAYMHEHNE B HeM, KaK U BO BCeX TIOPKCKHX
A3BIKAX, Pa3BUTO cA260> [2, 57].

3avacTyro TyperKIMU aHAAOTaMU PYCCKHX ITPH-
AQTOYHBIX MPEAAOKEHHUH SBASIIOTCSI UIMEHHO IpH-
JacTHBIE AWM AeellpUYacTHble 0OOpOTHI: Yanima
alacagim esyalarimi bu valize koyacagim. — Bempy,
Komopubie 5 603bMy C COOOI, TOAOXKY B ITOT YeMOAQH.

3. ITopsiAOK CAOB M YacTel CAOXKHOTO IIPEAAO-
JKEHHUS B TyPeIJKOM U PYCCKOM sI3bIKaX IPUHITUIIN-
AABHO pa3An4HbL Typerikoe CAOKHOE IPeAAOSKeHHe
BCEIAQ HaYMHAETCs C PUAATOYHOM (noAqHHeHHoﬁ)
JaCTH B TO BpeMs KaK B PYCCKOM SI3bIKe IIOCACAOBA-
TEAbHOCTb TAABHOM M IIPUAATOYHOM YaCTEN MOXKET
BapbupoBarbcsi: Hastanede yattigim zaman beni zi-
yaret etmedin. — 1. Kozda 1 Aexar B 60AbHHIIE, TBI
MeHs He HaBemaA. 2. Tbl MeHs1 He HaBelaA, k0204
4 Aexcas B OOABHULIE.

B cooTBeTCTBHMU C IPUHSTON CTpaTeruei ooyye-
HUSI 3HAKOMCTBO TYPELKUX CTYAEHTOB C PYCCKHMHU
CAOXXHOTIOAYMHEHHDBIMU ITPEAAOXKEHUSIMU IIPEAAAra-
€TCsI POBOAUTD B CAEAYIOIIIEM ITOPSIAKE.

1. OmpepeAeHnEe TIOHSITUSL < CAOXKHOE IIPEAAO-
JKEHHE> COTAACHO TEOPHUHU COBPEMEHHOIO PYCCKOTO
SI3BIKA.

2. 3HAaKOMCTBO CTYAEHTOB CO CAOXKHOIIOAYH-
HEHHBIMH [IPEAAOXKEHUSIME, CTPYKTYPHO OAUSKUMU
K COOTBETCTBYIOIIUM TypeLKuM. Mbl nMeeM B BUAY
CAO>KHOIIOAYMHEHHBIE IIPEAAOXKEHHSI C IPUAATOYHBI-
MU [IPUYHHBI C TOAIHHUTEABHBIMU COIO3AMU NOMOMY
4mo 1 nosmomy: 5 ormo3aaA Ha ypoK, nomomy 4mo
npocmaa. 5 mpocmaa, noanomy omno3paA Ha ypox.

OAHaKO HECMOTPSI Ha HaAU4He CO030B ¢iinkii (m10-
TOMY 4TO) U 0 yiizden (moaTomy), Hauboaee yrorpe-
OUTEABHOM B TYPELIKOM SI3bIKe SIBASIETCSI KOHCTPYKLHS
C TAQroAbHOM popmoit Ha — digi igin: Uyanmadigim
icin derse ge¢ kaldim. B cBsi3u ¢ aTuM y>Ke Ha AAaHHOM
aTarle CAeAyeT 0OpaTUTh BHUMAHKE CTYAEHTOB:

A) Ha MOPAAOK YacTeil CAOKHOTIOAIUHEHHOTO
TIPEAAOYKEHHS B PYCCKOM sI3bIKe (B TAKKX TPEAAOKe-
HUSIX IPUAATOYHASI YaCTh BCETAQ HAXOAUTCSI IIOCAE
TAABHOI1);

B) Ha MAEHTUYHOCTb IpaMMaTHYeCKUX (POpM
CKa3yeMbIX B TAQBHOM ¥ IIPUAATOUHOI YacTsiX (B OT-
AMYHE OT aHAAOTHYHBIX TYPELJKUX TPEAAOKEHHI1).

OrTMeTuM, 4TO MMEHHO OIpepeAeHHe POPMBI
IAQroAQ, KCIIOAb3YEMOTO B IPHAATOYHOM IIPEAAOIKE-
HUH, IPEACTABASIET COOOI HAUOOABIIYIO TPYAHOCTb
AASL TYPELIKUX CTYACHTOB.

3. VI3yueHne CAOKHOITOAYMHEHHBIX IIPEAAOKE-
HUI C IPHAQTOYHBIMU U3bSICHUTEABHBIMHU U [IPUAQ-
TOYHBIMH L€AY C TIOAYMHUTEABHBIMU COO3aMH 4110
¥ 4mo6vl. V3ydueHne AQHHBIX KOHCTPYKIHI KaK IIpa-
BHAO [IPOUCXOAUT OAHOBPEMEHHO C OCBOEHHEM I10-
HATHI <IIPsIMasi pedb» U «KOCBeHHasl pedb>. [Ipu
IIepeBOAE TIPSIMOI Pedr B KOCBEHHYIO M HA000pOT
CTYAEHTBI YIaTCsI IIPABUABHO HCIIOAB30BATh COHO3BI
umo u umobui. COX03 4o CTYAEHTHI YIOTPEOASIIOT,
€CAM B KOCBEHHOI PeYH [IPUAATOYHAS YACTh MOSIC-
HSIET, AOTIOAHSIET rAaBHYy0. Ecan ske B ipsiMoit peun
rOBOPSILIKI BbICKA3bIBAA KAKOE-AMOO0 [TOKEAAHHE CO-
OeceAHVHKY, B KOCBEHHO pedr MCIIOAB3YeTCs COI03
ymobui: [IpemosaBaTeAb ckasaA HaM, 4TO 3aBTpa Oy-
Aet 9k3ameH. [IperopaBaTeAb cka3aA HaM, YTOOBI MbI
006513aTeAPHO HAIMCAAH 9TO YIPAXKHEHHE.
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U cHOBa obpamjaem BHUMaHIe HA pOPMY raaro-
AQ B IIPUAQTOYHOM JacTH. Tak, ecAu B IPUAATOYHOM
MU3DSACHUTEABHOM MOIYT MPHUCYTCTBOBaTh IIpakK-
TUYECKH BCe POPMbI TAArOAQ, TO B IMPUAATOYHBIX
C COI030M 411M00bl — TOABKO TAQTOABI IIPOLIEALIETO
BpPEMeHH M KaK ITPAaBUAO COBEPIIEHHOI'O BUAQ (Hesa—
BHCHMO OT QOPMbI TAATrOAA B TAABHOM ‘IaCTI/I).

4. U, naxoHell, oOydeHne CTYA€HTOB IIOCTpOe-
HHUIO CAOKHOITOAYMHEHHDIX IIPEAAOXKEHUN C IIPUAA-
TOYHBIMM OTIPEACAUTEABHBIMH C COIO3HBIM CAOBOM
komopuoiii. Camasi CAOXKHASI TeMa Ha HAaYaAbHOM 9Ta-
11e 0OY4YeHSI TYPELKIX CTYAEHTOB PYCCKOMY SI3BIKY.
Typenxum cTyaeHTaM TPYAHO IIOHATD He TOABKO TO,
KaK HCIIOAb30BaTh COIO3HOE CAOBO KOMOpbiil K ITOYe-
My OHO U3MEHSETCs], HO U TO, YTO 3TO BOOOIe 3a CAO-
BO TaKO€ M 3a4eM OHO HY>XHO.

3Aech 0COOEHHO BaXKHBI YeTKasl CUCTEMA COIIO-
CTaBACHMM C aHAAOTUYHBIMHU TYPEIKMMU KOHCTPYK-
LUAMHU U CTPOrO COOAIOAAEMBIIT AATOPUTM AEHCTBHUII.
Beab AASL CTYA@HTOB-PUAOAOTOB Ba3KHO HE TOABKO
Hay4YHUTbCs UCIIOAB30BATh IIPUAATOYHBIE OIIPEACAU-
TEAbHbIE B PE€YH, HO U IIOHATDb UX CYLIHOCTD, POAb

B IIPEAAOXKEHHUU U HAyYUTbCS IIPABUABHO IIEPEBO-
AUTD HX Ha POAHOI SI3BIK.

BaXHO AQTh ITOHATH CTYAEHTaM, YTO COIO3HOE
CAOBO KOMOpblil IBASIETCSI YACHOM IIPEAAOXKEHMSI.
EcAM OHO BBICTYIIAeT B POAU IIOAAEXKAIIIETO, TO €r0
CAeAyeT YIOTPeOASTh B MMEHHTEABHOM ITaAeXKe.
Koraa OHO sIBASIeTCSI BTOPOCTEIIEHHBIM YA€HOM
IIPEAAOXKEHIS], er0 HYXHO HCIIOAB30BATh B COOT-
BETCTBYIOIIEM KOCBeHHOM mapexe. [Ipu aToM poa
COIO3HOTO CAOBA OYAET 3aBHCETb OT COOTHOCHMOTIO
C HUM CYIIIeCTBUTEABHOTO, A TAAXK — OT HCIIOAD-
3yeMOro B IPUAATOYHOM IIPEAAOKEHHU TAATOAQ:
B xoMHaTe cHAeA HeA08ek, Komopozo st 8udes BIepa
B TOCTSIX y APYTa.

O6yueHre TypeLKUX CTYAEHTOB IIOCTPOEHUIO
CAO>XKHOTIOAYMHEHHOTO IIPEAAOKEHUS HA HAYAABHOM
aTare 00ydeHHs PycCKOMY SI3BIKY 3aAa4a, Oe3yCAOB-
HO, CAOJKHA S, HO BIIOAHE pelllaeMasi IIPH yueTe OTAU-
YUl B CHHTAKCUYECKUX CTPYKTYPaxX PyCCKOIO U TY-
PELIKOTO SI3bIKOB, & TAKXKE [IPU CTPOTOM CAEAOBAHUM
TIATEABHO Pa3pabOTaHHBIM AATOPUTMAM yIeOHbBIX
AEVCTBHIL.
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The notion of metaphor in conducting linguistic culture

A metaphor is a collection of conceptual struc-
tures, which founded as a result of interaction of lin-
guistics. It is also a pattern which defines abstraction
and one of its styles is related to psychology.

According to the research by M. Black, as a con-
sequence of comparison of features of two events,
a new one will be brought. The research above by
M. Black resulted in conducting metaphor cogni-
tively.

The classical definition of metaphor is to be
found in Aristotle’s Poetics, the basis for the tradi-
tional view of metaphor. In fact, as U. ECO has ob-
served: «of the thousands and thousands of pages
written about metaphor, few add anything of sub-
stance to the first two or three fundamental concepts
stated by Aristotle.>» Its main features can be sche-
matically described as follows: metaphor is a trope,
i.e., a figure of speech that is to be found on the
level of single words (lexis); metaphor is the trans-
position of meaning from one word to another, the
«epiphora d'un mot>»; metaphor is a deviant and
thereby improper use of words; and metaphor sim-
ply replaces some equivalent literal expression und
has thus just an ornamental function in discourse. In
modern theories of metaphor, however, things are
different. The structural features of metaphor are
redefined in the following ways: metaphor is not a
lexical but a discursive phenomenon; thus the pro-
cessual character of the metaphorical shift is empha-
sised; the postulate of the improper use of words is
contested and replaced by the assumption of the
general metaphoricity of language; and metaphor is
no longer a decorative ornament of speech, which
can be substituted for by a literal expression, but is
a genuine means of expressing something that can-
not be said in any other way. Therefore, metaphor is
said to have a proper cognitive function in language.

First ones who conducted enlightening cogni-
tive metaphor in their works were M. Johnson and
J. Lacoft “Metaphors we live by”. Metaphor stands
for comparing concepts and is the strongest way of
acknowledge. Those linguists above entered new two
terms, “cognitive metaphor” and orientation meta-
phor. Orientation metaphors can be seen in hori-
zontal and vertical projections. Horizontal projec-
tion is divided into two groups, left and right ones,
right — superiority and left — inferiority. On the

other hand, vertical projection is divided into two
groups too, top and bottom ones, top — superior-
ity and bottom — inferiority. Let’s take an example
from Uzbek language linguistics: “Ocu nacm yamuu
burmac. dcu nacmmunez vy nacm’.

Arguments usually follow patterns; that is, there
are certain things we typically do and do not do in
arguing. The fact Iliac we in part conceptualize ar-
guments in terms of battle Systematically influences
the shape arguments take and the way we talk about
what we do in arguing. Because the metaphorical
concept is systematic, the language we use to talk
about that aspect of the concept is systematic.

We saw in the ARGUMENT IS WAR metaphor
that expressions from the vocabulary of war, e. g,
attack a position, indefensible, strategy, new line of
attack, win, gain ground, etc., form a systematic way
of talking about the battling aspects of arguing. It is
no accident that these expressions mean what they
mean when we use them to talk about arguments. A
portion of the conceptual network of battle partially
characterizes the concept of an argument, and the
language follows suit. Since metaphorical expres-
sions in our language are tied to metaphorical con-
cepts in a systematic way, we can use metaphorical
linguistic expressions to study the nature of meta-
phorical concepts and to gain an understanding of
the metaphorical nature of our activities.

So far we have examined what we will call
structural metaphors, cases where one concept is
metaphorically structured in terms of another. But
there is another kind of metaphorical concept, one
that does not structure one concept in terms of an-
other but instead organizes a whole system of con-
cepts with respect to one another. We will call these
orientational metaphors, since most of them have to
do with spatial orientation: up-down, in-out, front-
back, on-off, deep-shallow, central-peripheral. These
spatial orientations arise from the fact that we have
bodies of the sort we have and that they function as
they do in our physical environment. Orientation
metaphors give a concept a spatial orientation.

So, orientation metaphors include anthropocen-
tric features an also indicate many other concepts.
In this dissertation, individual and social levels of
metaphorisational styles of the “Memory” concept
were defined. Besides nominative, character, and ex-
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pressive, metaphor also denotes conceptual features.
This metaphorical function is formed by means of
new concepts. The role of the conceptual meta-
phor is very important in defining abstract notions.
The essence of metaphor can be expressed in influ-
ence of primary and secondary components. Meta-
phor is widely used in calling the environment which
surrounding us, and is a means which supports the
enrichment of the level of lexicology and phraseol-
ogy. A conceptual metaphor verbalizes unserveyed
conditions of events and expresses the world around
us more deeply. Metaphor plays a conceptual role in
the life of society, politics and yet our daily life. The
following lexical units are related to metaphoric
units: a cold look, to greet warmly. The appropriate
use of metaphors can be considered as very essen-
tial in new concepts formation. In this case, meta-
phoric units can be seen as nominative and concep-
tual functions. The aim of the nominative function is
transfer the meaning into another form. According
to many scientists, semantics of concept lies in the
meaning of its theoretical formation.

Secondary component of abstract notions is un-
derstood by means of cognitive metaphors. Accord-
ing to the works by Sh. Bally, human being always
tries to see the world around himself live. Concep-
tual metaphor serves to verbalize the notion which
not mentioned in linguistics. In addition to this it is
a means which helps to understand and find out
our surroundings. Another feature of conceptual
metaphor is to be more expressive and being trans-

formed into objects. In this subject abstract notions
are expressed by means of analyzing the similarities
between objects.

In the Uzbek language, it is considered as a devel-
oping way of transformation of the objects according
to conceptual metaphor the feature “acknowledg-
ing” always remains as a center of the subject. In
typology, it can be classified according to the form,
inner section and finally its functions. There we can
find six groups of cognitive metaphor:

1. Structural — it can be conceptualized rela-
tively to transformation in the meanings.

2. Ontological — it classifies the objects rela-
tively to abstractiveness.

3. Conduit metaphor — it expresses things
relatively to movement.

4. Orientation — it sets several objects and
then combines them in conceptual system.

5. Container metaphor — it settles the expres-
sions and notions.

6. Block building metaphor — it sets the ex-
pressions and notions relatively “construction” sys-
tem.

All in all, we can assume from what was said
above that, metaphor researches the world which
surrounds us and in learning them it uses the previ-
ous results in the subject. According to V. N. Teliya,
it is like a mirror which reflects the world. Learning
and memorizing metaphors can be included into
cognitive feature of the subject, linguistic culture
originates resemblance and similarities of them.
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Kope map 50-x ropoB XX Beka (Ha maTtepuane
razeTtbl «JIEHUH Knun») U Nnpoonemsbl nepeBopa

AnHOTanms: B crathe paccmarpuBaeTcsi AeKCHKO-POHETHYECKHUI acrekT kope map (duad.)
U HeKOTOPbIe BOIIPOCHI COCTAaBACHHUS CAOBApPS AMAAEKTa Kope Map.
KaroueBbie cA0Ba: Kope MaAb (kope Map Jua..) 6e30KBUBAAEHTHAS ACKCHKA, TPAHCAUTEPAIIH.

Kope map ( 6ua/t.) IpeACTaBAsieT cO60l cMele-
HHE ABYX AMAAEKTOB KOPEHCKOIO A3bIKa — IOKYHH
u MeHuXOH. OH XapakTepusyeTcsi pPSAOM CIIell-
nPUIeCKUX YepT — apXau3MaMH U HHHOBAIIMSIMH.
Oynknuonupys B KazaxcraHe B yCAOBHSX MHO-
SI3BIYHOTO OKPY’KEHMUsI, OH BIIHTAA B Ce0SI B Pe3yAD-
TaTe€ KOHTAKTUPOBAHHMS C Ka3aXCKUM M PYCCKHUM
SI3bIKAMH 3HAYUTEABHBIN CAOM 3aMMCTBOBAHHOM
Aexcuxm [1, 11].

H3MmeHeHns B COIMaAbHO-9KOHOMHUYECKOM H I10-
AUTHYECKOH cdepax SKU3HH [TOCTABUAH 0O1IeCTBO
nepeA HeOOXOAUMOCTBIO PEIIeHUS] MHOTHX BaXKHBIX
npobaeM B cdepe Boiciero obpaszosanms. Ha Ham
B3TASIA, YTAYOA€HHOMY H3Y4eHHIO COBPEMEHHOrO
KOpercKoro s3bika B Bydax Kasaxcrana 6yaer crio-

COOCTBOBATh U O3HAKOMAEHHE C AMAAEKTOM «MaTe-
PHKOBBIX KOpeHIleB>» — KOpeHIleB II0CTCOBETCKOTO
IIPOCTPAHCTBA U UX SI3bIKOM — «KOpe Map>.

Kope map npuBAekaeT B HacToOsiIee BpeMsi BHU-
MaHue y4eHbIx Kopey, a Taxoke aTHHYeCKUX KOpel-
nes CIIA, fAnonnu, Kuras u crpan 3amapHoit Es-
POTIBL

HccaepoBaHme Kope Map — AHMAAEKTOB IOKYUH
Y MEHYXOH Ha4aA0Ch B 60-e TOABI IIPOIIAOTO CTOAE-
trs1. OTAeAbHbBIE YePTHI KOPe Map OIMCAHBI B AHC-
ceprarusax O. M. Kum [2], P. Kunra [3], Ko Conmy
[4], B Mororpa¢um Ksak Uxynry [S]. B ykasanusix
paboTax aBTOPbI HCIIOAB30BAAU IUCbMEHHbIE HCTOY-
HHKH, H3AaHHbIe B Poccun Ha pycckoM U KOpercKoM
sI3bIKaX B HayaAe XX Beka.
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B nHacrosimee BpeMs pAas yueHbix Kopen muce-
MEHHBIM HCTOYHUKOM HCCACAOBAHUS SI3bIKA KOpei-
CKOM AMACIOPBI CTAHOBUTCS Ta3eTa « dd 7] A »
«/AeHUH KMun>»> AeHUHCKOe 3HaMS.

Ao 1989 ropa razera « AeHUH KUYH > U3AABAAACDH
TOABKO Ha KOPE#CKOM si3bIke [6].

B razernpix MaTepuasax (Ha KOpeHCKOM SI3bIKe)

50-x TOAOB HAOAOAQETCSI HCIIOAB30BaHHUE OOIme-
CTBEHHO-ITOAUTHYECKHX TEPMHHOB TOTO BpeMeHH —
HEOAOTHU3MOB. JTOT IIAACT, B CUAY POHETHUIECKHIX
1 P OHOTAKTHYECKHX (COYeTAeMOCTD 3BYKOB B IIpeAe-
AaX CAOTa) 0COGEHHOCTEN, IPEACTABASIET TPYAHOCTD
AASI IOHUMaHHUS U ITIePEeBOAA AASL HOCHTEAS COBpe-
MeHHOTO ceyabckoro craupapra (CCC).

Tabnuua 1. — OBLECTBEHHO-NONUTUYECKaa IeKCUKa NepeaoBbIX
cTaren ra3eTbl «J1IeHnH kn4n» 50-x rogo XX Beka

Tpancaurepanus 1L =iy [lepeBop Ha:
KOpe Map pycckumn CCC §h=79]

1 | B KOAXO3 F32 AHEEE (),
s

2 | RHEx Coser (opras roc. BAacTH) (AP ] 91 8); A 5

3 | Fo COBX03 I e !

4 |A}E0E ITaXMAaThI [AFE vho] ], A 2~

5 | mEtr e TPaKTOp EdUY, 73 57 E 2
& Sad A%

6 | BE7HA= Gpurapmp (B 2] ARk (18
¥ HUR)

7 12882700 F= 12 mMan.700 THIC. PY6. Ho|m A At ZE

8 | TS A 23 FA2A T | 2-0# yyacToK KOAX03a T (F5 2o A23 T4

9 |9 w2~ MTC 1A, E9Y vl A

10 | Y& AFATx KPYXOK (XyAO’KeCTBEHHBII1) A o A =

11 | Eof=7} AOSIPKa 23 [#E5L 1]

12 | ¥ =n} depma A M) e = =
252 qol 8= 54 54

13 | ZExnH KOAAEKTHB A [HEEA]

14 | S+ vlA} aBTO6a3a A2 71Y

1S | B A 2 6purasup ZFARH [E PR

16 | X35 2 Y7} doToxponnka (v} s 2 U7} 7] S AR

17 | Z1v) 3] of* KOMUCCHS AL [FAaE]

18 | 7] v i of Kammanus (Becennss nocesHas) | v 2] 35 71| 2

19 | o} 1 7IE arperar <4714

20 | Ak27 R AA, M EE7]

Tepmunni co snakom (*) B Tabaune 1 mepeseae-
HBI C IIOMOIIBIO KOPEHCKO-PYCCKOTo cAoBapst [7].
Toakosanue pycckoro ssbika Naver dict. [9]. B mpu-
BEACHHBIX IIPUMEPAxX 00IeCTBEHHO-TIOAUTHIECKAsI
AEKCHKa KOpe Map — 3TO TPAHCAUTEPALIHS CAOB PycC-
CKOTO 513bIKa (HEOAOTU3MBI) CPEACTBAMH KOPeCKo-
ro s13bIKa. AeKCHKO-OHeTHIeCKasias 0COOEHHOCTD
KOpe Map ra3eTHBIX CTATel B TOM, YTO B MHHUIIAAAE
¥ LIeHTPAAY UCIIOAB3YIOTCSI CHABHBIE COTAACHBIE.

1. Cp.: = EZE (kope map) — EHE]
(CCC); AR B — FH <. Cp.:8 CCC —oar0

TIPHABIXaTeAbHbIE COTAACHDBIE: = ©. 2= B g, g
s =7t

2.B ocHOBHOM, OO0IeCTBEHHO-IIOAUTHYECKASI
AeKCHKa Kope Map He umeeT nepeBoaa Ha CCC, no-
3TOMY AaeTcs ToaKoBaHHe. Cp.: ol A 7 71",
E e o) & ] 20} — 2l Ao A 25
= L AF2 ool Sl 54 4

3. YncanTeAbHbIE IIEPEAAHBI CPEACTBAMU KOpeH-
ckoro si3bIKa ¢ pycckoro: 12 2] 7007 FE..
Cp.: (CCC): xlo| ¥z vk =5,
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Tabnuua 2. — CoupnanbHO-6bITOBas IEKCMKA KOpe Map

TpancauTepanus IlepeBop Ha:
312 I kope Map pycckuit CCC 3F=*o]
1 | &0 =X o} pycckuii si3pik, Poccus | 201, 2] A] o}
2 | &57] e 3MMHHUE KQaHUKYADI A&H; 57 st
3 | AFA 1 ocranoska (asrobyc) | 14 A% ({5 H145)
2 crammus (Tex.o6ca.) | 2 A A (JEIT)
4 | A5 pacruTh, Boipamusars | 7| 2 TP 2] W ($H7)
S | AEA 31 | modep AbE A AL
6 |=¢ yCepAUe, yCUAUE = (%57); DA (BGD)
7 |[HHE BMecTe o 2o [glH]
8 | AEsITh COBEmaThCs 3 o] 3}, of =3}t
LA = o] =8t
2831 2S5 A 7t A2 A Hu)k
9 [Alg 1 IIOAOTEHIIe A=A (T T1h)
Solut e M Hlol Al 57,
10 | &5 54 HOCOBOI1 [TAQTOK T2 (F1h)
dzolu w& T flshe] vh= A 27
2 wWow wid

Kak BuaHO 13 TabAmI1p1, Kope Map 1 CCC mumryT-
CSl M IPOM3HOCATCS TT0-pasHomy. Cp.: =5 — =
(%577).T. Pamcrear [2, 31] mpeaaaraer obmue mpa-
BHAQ IPOM3HOMeHMs 3T0# poHemsl [r\1]: 1) B Havase
caoBa He MOKeT 6biTh HU [r], Hu [1]; oHuM 3amenstoT
[n]. AaHHOE IPaBHAO CTIPaBEAANBO, KaK H3BECTHO, AAS
CeBEPHOKOPENCKOrO AUAAEKT, B I0XKHOKOPEHCKOM
[r\l] B HagaAe CAOB 3aMEHSIOTCS HYAEBBIM 3ByKOM,
KOTOpBIi1 lepepaeTcs rpadeMoit — o [MbIHT ).

2 -tF — A 5 ef — 7] 2} (Xamren-

CKHIl AMaAEKT — TIOMeTKa B caoBape) |8, 5108];
tH g — &8 (AE) (apxamsm — momerka

B caoBape) [8, 1516]. B ocHOBHOM, cAOBa He UMEIOT
nepesopaa Ha CCC, moaToMy AaeTcs UX TOAKOBAHHe.

B conpaabHO-6BITOBOM AEKCHKE, KAaK BUAHO U3 Ta-
OAUIIBI 2, 6OABLIE APXAN3MOB 1 HEPOTANPHIECKUX
caoB. Qusnyeckast HU30ASLUS KOpe capaM, Criocob-
CTBOBAaAA COXPAHEHHIO AAHHOTO SI3bIKA, HO OHA JKe
00yCAOBHAQ €r0 KYABTYPHO-COL[HAABHYIO U SI3BIKO-
By10 KoHcepBarmio | 1, 11]. BoamoxHo, Kope Map oT-
paXkaeT paHHHI MEPUOA COCTOSTHUSA s3bIKa (M0 AQH-
HBIM HEKOTOPbIX yueHbIX — XV-XVI BeK).

B Tabaurje 3 mpeAcTaBAeHBI TOIIOHUMBL B ck06-
KaX AQHBI U3MEHHbIE Ha3BaHUSI.

Tabnnua 3. — TONOHUMBbI
Tpancaurepanus 1L o 2 ITepeBop Ha:
Kope Map pycckuit CCC &+=]
1 | FA s A Kasaxcran T A} & 2~ et
2 oln}olu} Aamara (AAMaThI) olnlE]
3 | SR AxTiobunck (Axrobe) OFEH]
4 | ArEZH= Camapkanp Alnl 2 7HE
5 |gAAE TamkeHT El A E
6 A E YumkeHT (IITbIMKEHT) SHAE
7 | 2ol Kycranait (KocTana) I ~Elr}o]
8 | xE Kambya, (XKam6b1a)
=Y E2A T Hosocubupck CHAH| 2227 (2 Ao} A|
9 3] = Ao] 2 AlH]e] o}
H A 2 2 A)
10 | 2y =71 Taapsikypras (Taappikoprdn) | =T 27
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11 | A -5 Koxkueray (Koximeray) = A E}-5-
" 8] ol B T'ypbes (ATbipay) 0]]-1:4 2} (FFA s 2~ 6ke] &=
Al)
13 225w Hd WAy A Koaxos umenu CBeparoBa o} 3 n}= ofm}H|
o (umenn Axmap Sccapuit)
14 2 Qo Mopaosus (Pecrry6anka =5=u}
Moapdsa)
FE2IMAH TypxCu6 (Typkecrano- EEANo AR
1S Cubupckas MarucTpaab —
JKeAe3Hasl AOPOTa)
16 | of B = m} Espomna -4
17 | X o} Poccus 2] Al o}
18 an== =2 =1 =S Craaunrpap (BOArorpéA) Eag = = =3 =)
B uagt=
19 | =29 7]°F Hopserus =29 9]
LLEE=T 4 ITpara >z 2}s) (A & 28] o)<
20 =

TonoHuMbI epeaaHsl TPaHCAUTEPAIHeH C pyc-
CKOTO SI3BIKa CPEACTBAMH KOPEHCKOTro A3bIKa. TpyA-
HOCTb IIOHMMAHUS TEKCTOB C TOMMOHUMAMU CBSI3aHA
c ux mamenenmem. 22 G 1S CraauHrpap,
(mbtae Boarorpaa ), 7 2] ol 5. — Typbes (Atbipay),
22528 HAH E3F 2 koaxos umenu
CaepaaroBa (umenu Axmad Sccasuii).

Taxum o6pazom, 06IIeCTBEHHO-TIOAUTHYECKAS
AEKCHKA COCTAaBASIET OOABIIYIO YaCTh TEPMHUHOB KO-
PerCcKoro sA3bIKa ra3eTsl «/AeHUH KM4Iu> SO-X rOAOB
XX Beka. OOmeCTBEHHO-ITOAUTHYECKAS] AEKCHUKA
KOpe Map — 9TO TPAHCAUTEpAIUsl CAOB PYCCKO-
ro sA3bika (HEOAOTH3MOB) CPEACTBAMH KOPEHCKOro
SI3BIKA.

B cormaapHO-6bITOBOI AeKCHKe OOABLIE apxa-
MU3MOB U HepOTrANPUIECKUX CAOB. Bo3aMoxHO, kope
Map, QYHKIIHOHUPYS B YCAOBHSX H30ASIIIUH OT «Ma-
TEPUHCKOT'O S3bIKa>»> OTPAXKAET PAHHHI IIEPUOA CO-
CTOSHUS A3bIKa (IO AAHHBIM HEKOTOPbIX Y4EeHbIX:
XV-XVI Bek).

TonoHuMBI TepeaaHbl TPaHCAUTEPAIHeH C pyc-
CKOTO 5I3bIKA CPEACTBAMH KOPEHCKOTO sI3bIKa. Tormo-
HUMBI IIPEACTABASIIOT TPYAHOCTD AASI ICCAEAOBATe-
Aett Kopen. MHOrne ropoaa ¥ HaCeAeHHbIe ITyHKTHI
IepeMMeHOBAHBI U ITOKA He BHECEHDI B CAOBAPH.

«OnpIT AMaAeKTa KOpe Map CAOBapsi»

Hamu npeAnpuHSATa IOBITKA COCTAaBACHHS CAO-
Baps «OIBIT AMaAeKTa KOpe Map CAOBapsI>.

B AaHHOM caoBape mpeacTaBAeHa AMaAeKTHas
AeKCHKa U (PPa3deoAOTHs KOPEHCKOro HapOAHOTO

roBopa Kope Map. AAs MOATOTOBKH M3AQHUS HCIIOAD-
30BaAMCh 9THOTpadpIecKre HAOAIOACHUS, AMAAEK-
TOAOTMYECKHE CAOBAPH, CAOBAPU U3PEYEHUI KOPEeki-
CKOTO HApOAQ, UHTEPHET pecypchl U MHGOPMaHTBL

B nmepBoii gacTu caoBaps AaH aAQaBUTHBIN CITH-
COK CAOB KOp€ Map B CPaBHEHHUU C AUTEPATYPHBIM
KOPEMCKHUM S3bIKOM.

Bo Bropoi acTu MaTepHaA IpeACTaBAEH TeMa-
TU4ecKkuMu rpynnamu: «IIpusercrBue>, «Mereo-
poAormyecKue siBAeHHSI», «[eorpaduyeckue Tep-
MUHBI>»>, «O0603HaueHIIe BpeMeHH, Ce30HOB, AATHI,
CYeTHBIE CAOBa>», «(O603HaUeHIe IIPOCTPAHCTBA>,
«'TepMUHDBI POACTBa> U T. A.

B TpeTbeit yacTu mpUBOASTCS PPa3eOAOTU3MBI,
IIOCAOBHIBI, IIOTOBOPKHU KOP€ Map.

CaoBapp mpepHasHaueH AAS ITHPOKOTO KpyTa
YUTaTeAeH: S3bIKOBEAOB, YYUTEAEH-CAOBECHUKOB,
9THOTpad OB, KPAEBEAOB, a TAKXKE AAS TeX, KTO HHTe-
pecyeTcs AyXOBHOM KyABTYPOM KOpe Capam.

Kopé capam (kop. 2L AF (151 #E ) «Hapoa
Kopé») — xopeiinp crpan CHI, noTomku kopeii-
11eB, TepeCeAUBIINXCs Ha poccurickuit AaabHuit Boc-
TOK (B OCHOBHOM, B HpHMopbe) B 1860-xrr. [1,11].

Kak m3BecTHO, AUTEpaTypHBIN SA3BIK MOXET
OBITh IPOTHUBOIIOCTABACH AUAAEKTAM II0 YeThIpeM
OCHOBHBIM IPH3HAKaM: a) MO 3aKPENAeHHOCTH
B MMCHMEHHOCTH; 6) IO MOAYMHEHHOCTH CIIeLH-
AABHO Pa3pabOTAHHBIM U KOAMQUIIMPOBAHHBIM
A3BIKOBBIM HOPMaM; B) 110 OXBAaTy T€PPUTODPUH;
r) no cdepam u PyHKIUSIM 06IIeCTBEHHOTO HC-
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IOAB30BaHMS. B OTAMYHE OT AUTEPATYPHOTO S3bI-
Ka AMAAEKTBI, KaK U3BECTHO, CYIIeCTBYIOT TOABKO
B YCTHOM pOpMe, MAAO BAPBUPYIOTCS CTHAHCTHYE-
CKM M 0OCAY>XMBAIOT CPAaBHUTEABHO Y3KyI0 chepy
OBITOBOTO OOMLIEH!S, TAABHBIM 00pa3oM CEAbCKOTO
HaCeAeHHS.

ITpu cocTaBA€HHMU CAOBapsi AMAAEKTa KOpe MaA
MbI CTOAKHYAUCDH C HEKOTOPBIMH TPYAHOCTSIMH.

CnopHoﬁoCTaeTCHnepeAaqunaAeKTaHa‘t:ﬂ'%’.
IIpousHoIIeHne AMAAEKTHBIX CAOB KOpe Map OT-
AMYAETCS OT HOCHTEAS K HOCUTEAIO U ero MecTa
OpOXHBaHMA. YHHUPUKAHMA opPorpaduu IpoBo-
AHMAACh B COOTBETCTBUH C NPUHITUIIAMU IIPABO-
IIUCaHUs, YCTAHOBUBIIUMUCS B M3AAHUHU CAOBa-
ps (1987 ) & 8h<t, b WAARA — Lon
Xax Kbin «CaoBapp pmasexkros Kopen» [12].
B psiae caydaeB coxpaHeHa MHAMBHAYaAbHAS Op-
porpadus, oTpaxkaromas 0COOEHHOCTH IPOU3-
(AT,
AMaAeKT, Kope Map) Aur. kop.ss. g SH4 U

HOLIEHMS KOpPe Map: AAASINICHMAY.

77}? AaHHEHXAaCMMHUKKa? — 3ApaBcTByHTe. bm-
poenr6ae. (H] Tl amasexr, xope map) Awur.
xop.a3. & A A arve0dmu — monpamaiia. Amsi.
(o}l ams, amasexr, kope map) Aur. kop.s13. &
™Y xapomonu — 6abymka. u Ap.

IlepeBoa KOpe Map Ha AUTEpPATYpPHBIH KOpeH-
CKHI SI3BIK ITPEACTaBASIET HEKOTOpPble TPYAHOCTH.
B opHHEX cAydas AMaAeKTHOe CAOBO KOpe Map co-
BIIAAQET CO CAOBOM CTAaHAAPTHOTO SI3bIKa KAK B IIPO-
M3HOILIEHUH, TaK U B 3HaueHHu. Hampumep: Anre.

(SF7N, amasext, xope map) Awut. xop. s3. Q7N

ames — TyMaH. BanaxH. (WFA], amasexr, Kope Map)
Awur. xop. s13. FFA| 6andnu — xoabiio. u Ap.

TpaHcAUTEpaLUs CAOB AUTEPATYPHOTO KOper-
CKOTO 5I3bIKa Ha PYCCKHM SI3BIK AQHA IO CHCTEMe
A.P. Konnesuua [ 13].

DBoAbIIyIo 9acThb COCTaBASIIOT CAOBA KOpe Map,
KOTOPbIE PACXOASITCSI C AUTEPATYPHBIM KOPENCKUM
SI3bIKOM B 3HAQY€HHH, HO IIPOU3HOCSITCSI OAUHAKOBOE.

Hanpumep, BxanuxaHmu. (WY (Axexyxk-
AXH), AHAAEKT, Kope Map). Kope Map 6xamuxann
EL AR HEKOTOPBIX HACEACHHBIX ITYHKTaX —
AKEKYKAXKH: B 3HAYCHUU CAAAM U3 pedvKu U polObL.
B AuTepaTypHOM KOpPEFICKOM SI3bIKe BH2F Gxanuan
O3HAYAET 6Ce CAAAMDBL, KOTOPbIE IIOAAIOTCSI B BAPEHO-
My pucy 6an. O6bIYHO KOAMIECTBO H2F xanyan
KOAEOAETCS OT TPEX AO ISITHAALIATHL

Kope map Apreiparxa. (QFE 3}, amasexr,
KOpe Map) PaCXOAMTCS MO 3HaYEHHIO U IIPOU3HOIIIe-
HUIO CO CAOBOM AUTEPATYPHOTO KOPENCKOTO SI3BIKA.
W53} marvkkoimxada — aKkKyparHslit. B aure-
PaTypHOM KOPENCKOM SI3bIKe 55} osHavaer
IKOHOMMDIII.

TaxuM 06pa3oM, KOpe Map MOXXHO Pa3AEAHUTb
Ha TPU PYIIIBL:

— mepBas IPYIINA, CAOBA KOPe Map COBIIAAAIOT
CO CAOBOM AUTEPATYPHOT'O KOPENCKOTO SI3bIKA B 3BY-
YaHUH U [IPOM3HOLIEHUH;

— BTOpasi IPYINA, COBIIAAAIOT B 3BYYaHUY,
HO UMEIOT PadHOe 3HaueHHe;

— TpeTbsi PYIIIA, He COBIIAAAIOT He IO 3By4a-
HUIO, He 10 3HAYEHHIO.
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