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ANALYSIS OF MOZART CONCERTO NO. 26 IN D. MAJOR, K. 537, “CORONATION”

Section 1. Musical arts
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Shen G.,
Oklahoma State University, United States

ANALYSIS OF MOZART CONCERTO NO. 26 IN
D. MAJOR, K. 537, “CORONATION”

Abstract. The piano concerto is a musical genre that Mozart valued highly and was a constant
throughout his musical life as he combined dramatic contrast and vocal technique to push the form
to a historic pinnacle. K.537 is the penultimate of Mozart’s 27 piano concertos. Finished in 1788, it
is a late work from the period when his music had begun to fall out of favor with audiences in Vienna,
resulting in significantly reduced income. Like most of Mozart’s piano concertos, K.537 is in an ex-
hilarating major key, specifically, D major. While the work shows Mozart’s consistent creative style,
it also includes some changes in his orchestration. Some contemporary and modern commentators
have argued that the piece sounds grandiose but empty because its orchestral structure is relatively
simple with frequent repetition. However, in terms of the music itself, this lovely and stunning piece
merits exploration. Mozart’s original intention in composing it has been a subject of discussion. The

aim here is to analyze K.537 and provide some background for it.

Keywords: Mozart’s creation; Special Piano Concerto “Coronation”; Piano Concerto; Analysis;

Orchestra.

Introduction

Wolfgang Amadeus Mozart completed what
proved to be a highly controversial work, Concerto
No. 26 in D Major, K. 537 “Coronation,” on February
24, 1788. This was during his late period in Vienna,
when he served as a court chamber music composer
for Joseph II, and his concert performances were sig-
nificantly reduced. As his great popularity seemed
to wane, the wealthy were less eager to sponsor him,
and he began to encounter financial difficulties.

Mozart had been producing a piano concerto ev-
ery few months from 1782 to 1788, in which period
he transformed and improved his style in the genre.
K. 537 is one of only two piano concertos that he
wrote during his late period in Vienna. He planned to

premiere the concerto during the Lenten season that
year, but his declining popularity seems to have left
him unable to launch this series of concerts. There
is no evidence that K.537 was performed publicly
in Vienna in Mozart’s lifetime, and it was not per-
formed at all until a year after its completion (Go-
ertzen, 1991, 149) [1].

So, since the public in Vienna had apparently lost
interest in Mozart’s piano concertos, he had to look for
opportunities elsewhere. A letter to his wife implies
that the premiere of K. 537 took place at the Court
Concert in Dresden on April 14, 1789. Then, in Oc-
tober 1790, the piece was performed at a concert at
Leopold IT’s coronation as Holy Roman Emperor
in Frankfurt, earning it the appellation “Coronation
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(Keefe, 2001,659) [2],” which is also fitting because it
has marching motifs suggestive of royal splendor. The
coronation concert was not, however, well-attended.

Analysis of K.537

K.537is notable for the simplicity of its orchestral
composition compared with Mozart’s other piano
concertos. In particular, the wind part is negligible.
Opinions are mixed on this point. The concerto as a
genre was an especially effective advertising medium
for Mozart, allowing him to display both his ability as
a composer and his skills as a performer and conduc-
tor. Further, the key of D, with its martial and festive
associations, was a good, uncontroversial choice for
pampering royal egos (Goertzen, 1991, 150.) [1].
The energy that Mozart put into creating operas in
his late period colors the dialogue, the questions and
answers, throughout the piece.

In terms of tempo, K.537 uses the traditional
“fast-slow-fast” pattern typical of classical-period or-
chestral work. The first movement is in a convention-
al sonata form. At the beginning of the movement,
the orchestra plays a solemn and joyful ceremonial
melody ranging from light to heavy, creating a festive
atmosphere full of brightness, joy, and anticipation.
Also, the first theme debuts against the background
of continuous bass, marching like a solemn and or-
nate honor guard drawing closer to the crowd.

After the opening theme, the orchestra section
continues to perform brilliantly until the first vio-
lin introduces the elegant and playful second theme
with a solo in measure 38, which other strings adorn
like a well-dressed noblewoman gracefully honor-
ing the beneficiaries of the celebration. The contrast
between the two themes is consistent with classical-
period sonata form. The pleasure of the first move-
ment of the concerto is then heightened by the al-
ternation of the heroic masculine first theme then
alternates with the lively and lovely feminine second
theme (Keefe, 2002, 664) [2].

After the first appearance of the second theme,
the tutti continues in D major. Mozart restricts the
use of wind instruments in measures 104 to 215 while

strings and piano dominate. The exposition of the
first movement ends at the half cadence in measures
163-164. The key then temporarily changes to A ma-
jor, and the piano introduces the new A major second
theme, with the development starting immediately.
In his other later works, Mozart sometimes changed
to minor keys in the fast tone group during the piano
part, lending the music a richer and fuller range of
emotions. The development section ends in measure
292, at which point the key returns to D major.

The recapitulation starts with the movement’s
first theme, the tutti receiving the melody. The pre-
sentation of the piano part in the recapitulation dif-
fers slightly from that in the exposition. The piano
and orchestra next repeat the second theme several
times, deepening the impact of this elegant melody.
The occasional piano triplets enrich the music with
respect to timing, serving to intensify the climax. The
latter half of the recapitulation features many 16"~
note runs in waves that likewise contribute to the
drama. The interweaving of the orchestra and piano
further enhances the musical tension and contrast.
Once the piano solo ends, the key changes from A
major to D major again, and the orchestra ends the
first movement quickly with a concise progression
around the D major chord.

The second movement is a larghetto in a straight
three-part “A B A” form. The melody of the soothing,
elegant theme is first introduced with a piano solo. The
orchestra then emphasizes the theme in an echo-like
manner that often recurs later in this movement and
in the third movement. This style of composition en-
hances the richness of the harmonic layers as well as
the drama. There are no wind instruments in the lat-
ter part of the second movement; in measures 44 to
97, only strings accompany the new melodies, and the
sensitive piano lead contrasts with the front and rear
aspects. Also, the left-hand part of the piano section in
this piece is simpler than those of Mozart’s other piano
concertos (see Example 1). As the score shows, the left
hand of the piano part in the first, second, and third
movements often appears with short, direct chords.
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Example 2. Dialogue of wind and strings (third movement, measures 290-294) [3]

The form of the third movement somewhat re-  theme, but the B section is shorter than that of a
sembles a sonata (which would be ABA” BA, tobe  sonata and does not build the drama in the devel-
precise). The movement has the theme and sub-  opment section as is the case with a sonata. The A
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section indeed returns soon after the B section, de-
veloping into a virtuosic area leading into the final
cadenza. This movement, then, is close to but does
not exactly conform to the standard sonata form. The
wind instruments return in the third movement, be-
ing not only squared up in chords but also reused in
melodic dialogs (Goertzen, 1991, 157) [1]. In the
last few minutes, a conversation develops between
the string and wind instruments (Example 2), the
strings repeat the first theme softly several times, and
the final movement ends with the interweaving of
the piano and orchestra.

Mozart consistently juggles contrapuntal patterns
and switches the voice and recombination to add a
series of changes that enrich his concertos. These ex-
hibitions and landscape spaces present the virtuos-
ity itself as a “topic” that showcases Mozart’s skillful
composition (Ivanovitch, 2008, 215) [4]. However,
in this particular piece, while Mozart used the tradi-
tional classical music form, he did not apply his tra-
ditional instrumentation to the orchestra. He often
skillfully employed woodwinds for harmony and
melody, but he was reluctant to do so in K.537. Two
reasons seem plausible. On the one hand, Mozart was
not entirely sure where the piece would be performed
when he composed it once his original plan to pre-
miere it in the Lenten season failed to materialize. At
that point, though, he still expected that it would be
performed in Vienna. Further, concert pianos were
easy enough to buy while a great deal of luck was nec-
essary to engage a high-quality wind ensemble, so he
may have been concerned about the quality of the
performance. On the other hand, Mozart’s sparing
use of woodwinds may reflect his waning popular-
ity. Thus, looking for broad audience appeal, he em-
ployed gorgeous acoustics and an easy-to-remember
melody, rendering the piece more accessible than his
other concertos. The piece, of course, failed to pre-
vent Mozart’s tragic fate, but the nickname “Corona-
tion” proves that it had a certain propaganda effect.

While acknowledging its excellence in terms of
sound and performance, critics generally argue that

K.537 suffers from too little interaction between the
winds and piano and the lack of independence for the
winds (Girdlestone, 1948, 462) [5]. Girdlestone de-
scribed the piece as “one of the poorest and emptiest,”
scorning its “irrelevant virtuosity (Girdlestone, 1948,
456) [S], assigning it to the “second rank,” and regret-
ting that “the string accompaniment to the piano is
quickly sketched in without the felicities that we have
come to expect (Forman, 1971,237,243) [6].” Hutch-
ings was only a bit more restrained in his criticism of
K.537,which he called “not a member of the progress-
ing series” and impoverished compared with previous
works, concluding that “one can only regret that Mo-
zart stooped so low (Hutchings, 1950, 185, 188) [7]”

Nevertheless, there are reasons for rejecting the
assessment of K.537 as a step backward for Mozart
in composing concertos. The piece certainly differs
from his early mature style, but it could represent an
effort to evolve in his writing style or to do some-
thing new with the concerto form. Thus, Charles
Rosen affirmed that “We cannot listen to it [K. 537]
with the same expectations that we have for the other
works.” In Rosen’s eyes, the piece is “revolutionary,”
and, if it seems flawed given the general understand-
ing of the piano concerto at the time, from a perspec-
tive beyond this context, it can be regarded as a great
classical piano concerto with a touch of romanticism
(Rosen, 1971, 259-260) [8]. Indeed, the fact that
this concerto has been widely performed since Mo-
zart’s time is proof of its quality. Without demeaning
its orchestration, the music is superb.

In recent years, well-known pianists and orches-
tras have continued to perform K.537, including
Murray Perahia and the English Chamber Orchestra.
Their rendering is outstanding, with Perahia’s neat
technique and emotional playing highlighting Mo-
zart’s brilliant playfulness. Mitsuko Uchida’s version
with the English Chamber Orchestra is also excel-
lent. Her performance is delicate and steady, full of
joy, and lovely. So it is that modern audiences are as
fond of the piece as they are of Mozart’s other piano
concertos, and some even consider it their favorite.
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Conclusions

K.537, then, is a piano concerto with a traditional
form and tempo plan. It maintains Mozart’s bright
and cheerful musical style and operatic dramatic dia-
logue elements while featuring distinctive piano and
orchestral settings. Though the concerto has been
controversial and criticized for flaws in the deploy-

ment of the winds, it is undeniably a landmark from
a musical point of view. The value of an orchestral
work cannot be judged based solely on the complexi-
ty of its setting; rather, the presentation of the overall
music idea is more important. Perhaps Mozart’s style
would have continued to evolve had he lived longer,
with this late concerto serving as the turning point.
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COMPREHENSIVE ASSESSMENT OF THE ANXIETY LEVEL
OF AMERICAN AND RUSSIAN HIGH SCHOOL STUDENTS

Abstract. The presented empirical study provides data on a comparative assessment of the level
of anxiety of American and Russian schoolchildren. On the general sample of American (n = 10, age
15+ 0.3) and Russian (n = 10, 15 + 0.6) secondary school students (boys), personal and situational
anxiety and its levels were determined using a questionnaire (assessment of psycho-social and peda-
gogical adaptation of students) and the C.D. Spielberger test.

It was revealed that a high level of anxiety was recorded in 10% of American and 40% of Russian
students; an average level —in 60% of American and 50% of Russian students; alow level —in 30% of
American and 10% of Russian students, and situational anxiety in 30% of American and 10% Rus-
sian students. There was also a significant excess (p > 0.05) of indicators for situational (37.86 + 0.12
49.34 £ 0.12) and personal anxiety (42.64 + 0.13 and 51.07 £ 0.12) in Russian students.

The analysis of the questionnaire data on the study of psycho-social conditions shows the relation-
ship of child anxiety with socio-economic problems. Thus, among Russian schoolchildren, they were
associated with such life situational difficulties as “fear of choosing post-secondary education” (99%),
“fear of not passing state final exams” (94%), “enmity and conflicts between peers” (73%), “lack of time
for personal life (70%), “conflicts with adults (teachers, parents)” (66%). American schoolchildren
had such problems: “lack of time for personal life” (84%), “fear of choosing post-secondary education”
(77%), “fear of not passing state final exams” (73%), “enmity and conflicts between peers” (60%).

Keywords: American and Russian high school students, psycho-emotional state, anxiety.

One of the problematic trends that worries many
representatives of school education is associated
with an increase in the number of anxious children,
characterized by increased anxiety, insecurity, emo-
tional instability [ 1; 2]. The anxiety of children has
a powerful influence on all aspects of the life of the
child’s body. It leads to a decrease in motivation for
learning, and functional work in the cognitive sphere
of the individual, to an increase in psycho-emotional

tension, which increases anxiety and increases the
neuroticism of the student [2-5].

According to the US National Survey of Chil-
dren’s Health, it shows that deviations in mental
health and, first of all, the level of anxiety leads to an
increase in mental illnesses (neuroses, depression) in
the school population [6-8]. According to statistics,
in Russia, due to large socio-economic changes in
the country, there is a negative impact on the men-



https://doi.org/10.29013/EJHSS-23-3-8-11


COMPREHENSIVE ASSESSMENT OF THE ANXIETY LEVEL OF AMERICAN AND RUSSIAN HIGH SCHOOL STUDENTS

tal health of the population and mainly on the child
population [9].

It should be noted that the conditions of the so-
cial environment and society have a huge impact on
the level of child anxiety. In this aspect, a compara-
tive study of schoolchildren living in different societ-
ies is interesting. In this regard, we set a goal: to study
the level of anxiety of schoolchildren studying in the
USA and Russia.

Organization and methods of research. The
study was conducted on the territory of Russia (Mos-
cow Secondary School 1101) and the American High
School (Jericho High School, Jericho, New York). The
total study sample was represented by a group of Amer-
ican (n =10, age 15 + 0.3; S girls and S boys) and Rus-
sian high school students (n = 10, 15 + 0.6; 3 girls and
7 boys) studying in the secondary education system.

The methodological material of the study was
a questionnaire that addressed issues related to the
problems of psycho-social and pedagogical adapta-
tion of students (for example, fear of choosing post-
secondary education, fear of not passing state final
exams, hostility and conflicts between peers, lack of
time for personal life, conflicts with adults (teachers,
parents), congestion of school subjects in the sched-
ule, a small assortment in school canteens, lack of
time for sleep, non-reciprocal love, problems in per-
sonal life, etc.).

To identify the type of anxiety (personal and
situational) of students, the C.D. Spielberger test
was used [10].

The results obtained and the discussion. The
results of the responses to the questionnaire of the
studied sample of schoolchildren showed (Table 1).

Table 1.— Average group indicators of the questionnaire data
of American and Russian students (%; n = 20)

Indicators Students (%)
American Russian
Fear of choosing post-secondary education 77 99
Fear of not passing the state final exams 73 94
Enmity and conflicts between peers 60 73
Lack of time for personal life 84 70
Conflicts with adults (teachers, parents) 32 66
Congestion of school subjects in the schedule 52 47
A small assortment in school canteens 32 50
Lack of time to sleep 47 50
Non-reciprocal love, problems in personal life 34 44

As can be seen from the table, the main problems
of Russian schoolchildren were associated with such
life situational difficulties as “fear of choosing post-
secondary education” (99%), “fear of not passing
state final exams” (94% ), “enmity and conflicts be-
tween peers” (73%), “lack of time for personal life

(70%), “conflicts with adults (teachers, parents)”
(66%). American schoolchildren had such prob-
lems: “lack of time for personal life” (84%), “fear of
choosing post-secondary education” (77%), “fear of
not passing state final exams” (73%), “enmity and
conflicts between peers” (60%).

Table 2.— Average group anxiety indicators of American and Russian students (M+m; n=20)

Type of anxiety Students P
American Russian
Situational (score) 37.86 £0.12 49.34 £ 0.12 <0.05
Personal (score) 42.64+0.13 51.07 £ 0.12 <0.05
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The results of the conducted testing to assess situ-
ational and personal anxiety (the C.D. Spielberger
test) are presented in Table 2.

A comparative assessment of situational and
personal anxiety of American and Russian students
showed a significant excess (p < 0.05) of situational
(37.86 £ 0.12 49.34 + 0.12) and personal anxiety
(42.64 +£0.13and 51.07 £ 0.12) in Russian students.

Table 3 shows the results of the anxiety level of
American and Russian students.

Table 3.- Levels of anxiety of American and
Russian students (n = 20)

] Students
Anxiety levels - -
American Russian
high 1(10%) 4(40%)
medium 6(60%) 5(50%)
low 3(30%) 1(10%)

The study of the results of the assessment of the
level of anxiety revealed that a high level was record-
ed in 10% of American and 40% of Russian students;
an average level — in 60% of American and 50% of
Russian students; a low level — in 30% of American
and 10% of Russian students.

The analysis of the questionnaire data showed
that the high level of anxiety among Russian students
was associated with an increase in psycho-emotional
tension, anxiety, uncertainty, which caused tension
in the course of the psycho-social and pedagogical
adaptation of students in the learning process. Many
aspects of this high level of anxiety among Russian
schoolchildren had a connection with the socio-
economic and living conditions of schoolchildren.
In particular, this group was dominated by fear of
choosing post-secondary education (choosing a
future profession and direction of study at a higher
institution), fear of not passing state final exams at
school, conflicts with adults (teachers, parents), en-
mity and conflicts between peers, lack of time for
personal life.

The American student’s problem of high anxiety
levels was associated with problems of lack of time

for personal life, fear of choosing post-secondary ed-
ucation (choosing a future profession and direction
of study at a higher institution), fear of not passing
state final exams in college and, like Russian school-
children, with enmity and conflicts between peers.

The average level of anxiety shows a normal lev-
el of life activity of the individual, in which there is
motivation to learn, normal functioning of cognitive
function, adequate self-esteem and balance. School-
children of this group rarely experience problems in
the process of making independent decisions and they
practically did not experience acts of unmotivated
anxiety, anxiety, and the level of psycho-social and
pedagogical adaptation of students was adequate.

With a low level of anxiety, students (American
and Russian) were observed to have self-confidence,
some relaxation and courage in behavior. The level
of psycho-social and pedagogical adaptation of stu-
dents in this group was at a normal level and did not
cause any discomfort in the learning process.

Conclusion. Thus, the assessment of anxiety
showed that a high level was recorded in 10% of Ameri-
can and 40% of Russian students; an average level was
recorded in 60% of American and 50% of Russian stu-
dents; alowlevel was recorded in 30% of American and
10% of Russian students. There was also a significant
excess (p < 0.05) of indicators for situational (37.86 +
0.1249.34 £0.12) and personal anxiety (42.64 + 0.13
and 51.07 +0.12) in Russian students.

The analysis of the questionnaire data shows the
relationship with socio-economic problems. Thus,
among Russian schoolchildren, they were associ-
ated with such life situational difficulties as “fear of
choosing post-secondary education” (99%), “fear of
not passing state final exams” (94%), “enmity and
conflicts between peers” (73%), “lack of time for
personal life (70%), “conflicts with adults (teachers,
parents)” (66%). American schoolchildren had such
problems: “lack of time for personal life” (84%), “fear
of choosing post-secondary education” (77%), “fear
of not passing state final exams” (73%), “enmity and
conflicts between peers” (60%).

10
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special place. When analyzing the significance of religion in public life, sociologists actively use these
concepts. This article explores the relationship between the sacred and the secular. For this, examples
were given from the history of Christianity and Islam. Based on a comparison of these examples, the
features of the manifestation of sacralization and secularization in these world religions are revealed.

Keywords: sociology of religion, Abrahamic religions, social institution, sacralization, seculariza-
tion, custom, belief, clericalism, theological thinking, charisma, philosophy, beads, amulets, Jadidism,
Islamic law.

Qappues B. A,
doyenm MexcdynapodHoti ucaamckoii akademuu
Vabexucmana, dokmop coytor02u4eckux Hayx.

COOTHOLUEHME NOHATUN «CAKPAJIN3ALLUS»
U «CEKYJIAPU3ALUNUA»: XPUCTUAHCKAA
N UCJIAMCKAA UHTEPNPETALUA

AHHOTanus1. B cOIMOAOTHY peAUT Y OHATHS CAKPAAM3ALUS M CEKYASIPH3AIIUs 3aHUMAIOT 0coboe
mecro. ITpu aHaAM3e 3HAYEHUS PEAUTHH B OOIeCTBEHHOMN XXU3HH COLIMOAOTH aKTUBHO ITOAB3YIOTCS
STMMU NOHATHAMU. B AQHHOM cTaThe MCCAeAyeTCS B3aMMOOTHOIIEHHEe CAKPAABHOTO M CEKYASPHOTO.
AAs1 3TOrO MPUBOAMAKCH TPUMEPbI U3 HCTOPUH XPUCTHAHCTBA M HcAaMa. Ha ocHoBe cpaBHeHus aTHX
IPHMEPOB BBISIBACHBI OCOOEHHOCTHU MPOSIBACHHS CAKPAAU3ALUH U CeKYASIPU3AIIMU B 9THX MUPOBbIX
peAnrusx.

KAroueBpie CAOBa: COLMOAOTHUS PEAUTUH, aBPAaaMUIeCKHEe PEANTHH, COLIMAAbHbIM HHCTUTYT, Ca-
KPaAM3aL¥s, CeKyASpHU3alis, 0ObIdae, BepOBaHUE, KACPUKAAN3M, TEOAOTHYECKOE MBIIIACHHE, XapHU3Ma,
$uarocodust, Oychl, aMyAeTbI, AXKAAUAU3M, HCAAMCKOE IIPaBO.
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Beeaenue. [Ipesxpe ueM aHAaAM3HPOBATh CBETCKOE
3HAYeHMe PEAUTHH KaK COIJHAAPHOTO MHCTHTYTA, He-
00XOAUMO UMEeTb AOCTATOYHBIE IIPEACTABACHUS 00
0COOEHHOCTSIX SIBACHUS] CAKPAAM3ALUU B PEaAbHOM
obmecTBeHHOM >kn3HU. COrAacHO COIMOAOIMYECKOMN
AWTEpaType, TEPMHH CAKPAAHU3AIIHS IPOUCXOAUT OT
AQTHUHCKOI'O CAOBA «SaCer>, YTO O3HAYAET « CBATOM>,
«6oxecTBeHHbIT> (5, 753]. [Tpome rosops, cakpa-
AM3AIHS — 3TO IPOIeCC HAIOAHEHHS PeAUTHO3HBIM
COAEp)KAaHHEM CO3HATEAbHOM AeSITEABHOCTH AIOAEH,
UX TIOBeACHUS], QYHKIIUI COITMAABHBIX HHCTUTYTOB,
B3aUMOAEMCTBHM MEXKAY COLMAAbHBIMU I'PYIIIIAMH.

Ocnosnas yacTb. Ha HavaAbHbIE oTanbl popmu-
POBAHUSI YeAOBEYECKOTO OOIeCTBA U ero KyABTYPBI
IIPOMCXOAVAM IIOA BAMSIHHEM IIPOIIecca CaKpaAH-
3arun. B panHNe mepHoAbI HCTOPUH YeAOBeYeCTBa
IIPOLIeCC CAKPAAM3AIUU OCYIIECTBASIACS BHYTPH
OIIPeACA€HHOT'O THIIA COITMAABHOTO TIOBEACHUS ATO-
Aeil, 0ObI9aeB, CHIMBOAOB M BePOBAHHUI, CBSI3aHHBIX
c 6oxxectBoM. [TozpHee mpoweccst 6ypHOTro passu-
THS CAKPAAM3ALMY B CTPaHaX 3arapa MPOIIAU IIOA
BAMSIHUE I1epPKBH, CIUTABIIEHCS PEAUTHO3HBIM HH-
CTUTYTOM M OPraHHU3aIMel, OKa3aBlIen aKTMBHOE
BAMSIHHME Ha pOPMUPOBaHHE KACPHUKAAM3MA (Aatun-
ckoe «clericalis» — mpuHapAexHOCTD K uepKBH).

Kaepruxaausarus TpebyeT He TOABKO COTAACOBa-
HUSI AMMHOM U 0011[eCTBEHHOM XU3HU YACHOB 0011e-
CTBa, HO U Pa3pabOTKU COOTBETCTBYIOLIEH el HAeO-
aorun. OCHOBHO ITEABIO KACPUKAAU3AIIUH SIBASIETCS
MIO3HaHHUe ABACHMH AI060I1 06AacTH 06IecTBa ¢ Mo-
MOIIBIO TEOAOTHYECKOTO MbIIMIAeHH. XO0A Ipoljecca
B 9TOM HAIlpaBAE€HUU OecIrpelieAeHTHBIM 00pa3oM
YCHUAUA BAUSIHUE KaTOAMIIU3MA BO BCex cpepax 3a-
IIAAHOTO 00IecTBa. 3AeCh CAAYET YIIOMSHYTb OAUH
CAy4Yari — IPOLiecC CaKpaAU3aLUK B AMYHOM U 001Ite-
CTBEHHOM XM3HH AIOAEH OIIpeAeAsieTCs crienuduye-
CKHUMU 0COOEHHOCTSMU KQKAON PEAUTHH.

B yactHOCTH, peHOMEH cakpaAM3aluU B HCAAME
IPUHITUIIMAABHO OTAMYAEeTCS OT XpUCTHAHCTBA. Bo-
IIepBbIX, C TOUYKU 3PEHUS HCTOPUH, IIOCKOABKY HCAAM
He Y4peAUA OTAEABHON OpraHM3aIMH, MOAOOHOI
IIepKBH B XPUCTHAHCTBE. JTa PEAUTHS CTPEMHUAACD

CMeIIaTh B cebe PeAUrHO3HOCTD U ceKyAsipusM. Bo-
BTOPBIX, HICAAM Pa3BUBAACS B PEAUTHO3HO-ITOAUTHYE-
CKOM rapMOHHHU. BOABITMHCTBO MOAUTHYIECKUX AUAL-
POB HCAAMCKOTO MHpPa 00AAAAAY XaPU3MATHYE CKUMU
(Tpeueckoe cAOBO «Xapu3Ma>» O3HA4aeT AAp, TOAR-
POK) KaueCTBaMH, SBASBIIUMUCS IAEMEHTAMHU CaKpa-
Amsanuu. VIzBecTtHpil HeMenkum corpoAor M. I'lo
Bebep oTMmeuaeT, xapu3Ma — 3TO HEOOBIKHOBEHHAS
CIIOCOOHOCTD YeAOBEKA, OTAUYAIOMIASICS OT APYTHUX,
IIpUYeM 9TO KayeCTBO He GOPMHUPYETCs y HeTo IpH
JKU3HH, a AAeTCs eMy Ipupopor, borom u cyAb60171
[2, 27]. TloaTOMY MOAMTHYECKUE AUAEPBI B HCAAME
OBIAM OAHOBPEMEHHO U PEAUTHO3HBIMH AUACPAMH:
IPOPOKOM, XaAu(OM, cyaber U T.A. [11,95-96].

Ot cobprtns B. Bumuesckuit, E. Bumuesckas
CIIpaBeAAHMBO oTMevaAu: «[IposiBAeHHe peAUrHosHo-
CTHU ¥ CBETCKOCTH BO B3aMMHOY FaApPMOHUH YMeHbIIIa-
AO 3HaYeHHe AAMHHHUCTPATUBHO-OI0pOKPATHIECKOM
uepapxuu. BeAb YNHOBHUKY CTPOro 0OsI3aHbI BECTU
CBOM AHICTBHSA B COOTBETCTBUH C 3aKOHAMU IIApHaTa.
B KOHIIe KOHIJOB, X BO3MOXXHOCTH BBIOPAThCSI U3 He-
IpuATHOCTEN 6YAyT OrpaHmdeHsl> |3, 32].

KoneyHo, B orrpeaeA€HHOM CMBICA€ C BbIIIeCKa-
3aHHBIM MHEHHEM MOXKHO COTAACUTHCS. PakTHuuecku
TaKasi CUTYaIusl CyI}eCTBOBaAA B PaHHUE IIEPHUOADI
CTAaHOBAGHMS MICAAMa, A B AAAbHeHIeM aTa ¢popma
IpaBA€HUsI KOPEHHBIM 00pa3oM n3MeHHAACh. B xa-
Auce ckazaHo: «Ilocae Moert cMepTH XaAugar Ipoa-
AUTCS TPUALIATH AeT. [Tocae Hero HauHeTCs MpaBAe-
HHUe 9MHPOB U ITAAMIIAXOB> [8,99].

BosBpamtasich kK BOmpocy 0 CakpaAM3aluu B XpU-
cTraHcTBe, K CpeAHeBeKOBbIO BO3BBIINIEHHE BCeX
COOBITHM M COOBITHI, CBA3aHHBIX C KATOAHITU3MOM,
AO YPOBHS 60XKeCTBEHHOCTH YCHAUAO BAACTb PUM-
ckoro ITambr Hap 06IECTBOM M BCEMH €r0 YAEHAMU
A0 HeBooOpasumoro yposHs. K aTomy Bpemenu
MIOYTH He PAa3AMYAAACh PA3HHUIIA MEXAY CBETCKOM
U CAaKPaAbHOM CTOPOHAMH KM3HEAESTEAbHOCTH de-
aoseka. [ToaTomy Bce AeHICTBUS, TOBEAEHHE YeAOBe-
Ka ¥ COI[MaAbHbIE COOBITHS OI[€HUBAAKCH HCXOAS U3
copep>kaHus cakpasnusanun. OAMH U3 KPyTTHeHIIHX
corfuoaoros 20 Beka I1. Copokun KoHCTaTHpOBaa,
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YTO OCHOBHBIM HPI/IHI_[I/IHOM u I'AaBHOIjI II€HHOCTbIO
CpeAHeBeKOBOM KyAbTYPbI Ha 3amaae BoicTynHA bor,
n 3TOMy HpI/IHLII/Il'IY 1 II€eHHOCTH 6I)IAI/I IIOAYMTHEHDbI
Bce cdepbl KyABTYPhI TOTO BpeMeHH. APXHTEKTYpa,
CKYABIITYpa U )KUBOIIUCD BBIPA3UAU OubAetiCKue Cro-
XKeTBI, AUTEPATypPa IPOCAABHAA XPHUCTHAHCKYIO BEPY,
My3bIKa IIPHOOpeAa YHCTO PEAUTHO3HBII XapaKTep,
a Hayka QUAOCOPHS CTaAd MOYTHU OOrOCAOBCKOIL.
/1, HaKOHeIl, MOpPaAb U IIPABO TAKOKe MPHOOpeAn
peAaurno3Heii cmpicA. KpoMe Toro, moautndeckas
CHCTeMa, OPTraHU3AIMs CEeMbU M 9KOHOMHKH CTaAH
KOHTPOAMpPOBaThcs peanrneii [ 10, 430].

Oanako c kon1a CpepHeBeKOBbs M HaYaAd HOBO-
ro nepuoaa B 3amapHoi EBporne HapacTaau ycuaus,
HAaIpaBAeHHbIE Ha TO, YTOObI TIOKOHYUTD C CAMOAEP-
XKaBUEeM AMAEPOB XPUCTHAHCKON peauruu. 3pect-
HbIH ppanIy3ckuit MpicauTeab K. [eabBeriuii BbIABU-
HYA IO 9TOMY IIOBOAY CA€AyIOIlee MHEHHE:

«S51 AOAKeH OTYHTBIBATHCS B BEpe TOABKO IepeA
caMuM co60#1, HU KOpoAb, Hu I Tarta He MOT'yT mpecae-
AOBAaTb MeHsI KaK IIPeCTYIIHUKA 32 TO, YTO 5 He MBIC-
AIO TaK, kak oHu. ITo cBoeil mpupoae s ©Mero IpaBo
MBICAUTD M TOBOPHUTD O TOM, YTO AYMAK0 > [4,226].

OaHakO HeOOXOAMMO OOpaTUTh BHUMAaHHe Ha
CYIeCTBOBaHME CAaKPAAM3AILUH B COBPEMEHHOM Y3-
bexucTaHe, He OTHOCSIIEHCS K HICAAMY, B YaCTHOCTH,
AO CHX IIOpP CYHUTAIOTCSI CAKPAABHBIMH OTAEABHBIE
IIpeAMETHI — OYChbl, aMyA€TbI, TOAKOBbI, HEKOTOpBbIE
PACTeHUS U AQKe OCBSIeHHe MOTHA U3BECTHbIX CBSI-
ThIX. KcTaTH, 9TO MMeeT cXOACTBA € XpUCTHAHCTBOM,
KOTOpOe 000XeCTBASIET KPECTOB, UKOH H T.II.

Ternepb MOroBOpHUM 0 CeKyASIpU3aLUH — IPOTHBO-
HIOAOXKHOH CAKPAABHOCTH. JTO IIOHATHE IIPOUCXOAUT
OT AATHHCKOTO «secular> 1 o3Havaer cBecTckoe [ 1,
191]. Tounee, aTo IIPOILIECC YXOAQ OT BAUSIHUS PeAH-
TUH Ha pasAUdHble cdepbl XKUHU 001iecTBa, obime-
CTBEHHOTO, IPYIIIIOBOTO Ml HHAMBUAYAABHOT'O CO3HA-
HMS, AESITEABHOCTHU AIOAEH, IIOBEACHHE, COIJUAAbHbIE
I/IHCTI/ITYTbI n CI/ICTeMy O6H_[eCTBeHHbIX OTHOH_IeHI/II‘;I
U T.IL. DTOT COLUAABHBII IIPOLIeCC ObIA HEPOCTHIM.
DakTHYecKH IePBBIi ITAIl CEKYASIPU3ALIMU OBIA CBSI-
3aH C ee pacIpOCTpaHeHHeM Ha BAACTb AyXOBEHCTBA

U UX UMYIecTBO. FIMEHHO B 9TOM KOHTEKCTe ITOHS-
THe CeKyASPHU3aLiU BIIEpPBble OBIAO HCIIOAB30BAHO
B IIOAMTHYECKHUX IIEASX, T.€. HOCAe 30-AeTHeIl BOMHDI,
$paHITy3CKUM ITOCAOM /AOHI'BHAEM, HAIIPABACHHBIM
AAsL 3aKAtoueHHs: BecTdaabckoro mMupa u obecreye-
HHS BBINAATHI KOMIIEHCALIMU ITOOEAMTEASIM BOMHDI
B 0OMeH Ha KOHPUCKAIINIO [[epKOBHOTO UMY ILIECTBA.
I[Tozxxe aTOT Ipo1Ljecc BOILIeA B 001IeCTBEHHYIO )KU3Hb
Apyrux ctpad 3amapHoi Esponbr. OpHako cexkyasipu-
3aIiHsl He OTPAaHMYMAACh Pa3Aaueii IIepKOBHOTO UMY-
I[eCTBA 3a Yy>KOH CYeT, a TI03XKe CTAAd CKa3bIBAThCS
U Ha KYABTYPHOI )KH3HHU O0IIleCTBa.

B HacTosImee BpeMsi yHUBepCaABHOM MOAEAH Ce-
KYASIPU3ALIMH KaK COLIMAABHOTO IIPOIjecca HeT U ObITh
He MoxeT. Harpumep, mporjecc cexyasipusaryu B yc-
AOBHSIX 3aIIAAHOEBPOIIEHCKUX CTPAaH HECOBMECTUM
He TOABKO C COIIMAAbHBIMH YCAOBHSMHU HCAAMCKOTO
MHpa HAU TeX, KTO HCIIOBeAyeT OYyAAU3M, HHAYU3M,
MYAQU3M U APYTHE PEAUTHH, HO U C COIfHAABHBIMH yC-
AOBHSIMU HEKOTOPBIX CTPaH, TA€ PaCIPOCTPAHUAOCDH
XPHUCTHAHCTBO, B YacTHOCTHU B Poccuy, ['penuy, cTpa-
HAaX, PaCIIOAOXKeHHBIX Ha baakanckoM moayocrpose.

B 10 >xe Bpems cexyaspu3aIius SBASETCS OAHOM
U3 OCHOBHBIX COITOAOTHMYECKUX KaTerOPHI IIPHY aHa-
AM3e MeCTa PEAUTHH B )XU3HU COBPEMEHHOro obie-
CTBa, IIO3TOMY CAEAYeT BO3AEPIKATbCSI OT TOCTAHOBKHU
BOIIPOCA: <HY>KHA AU OOIIECTBY PEAUTHSI UAU HET?>.
Beab aTOT mpoIiecc BbIABASIET, KaK PEAAU3YIOTCS GYHK-
IJMY PEAUTHH B COBPEMEHHBIX YCAOBHSAX, aHAAUSUPYS
IIOBCEAHEBHYIO 1 O0LIeCTBEHHYIO XXU3HD AIOAETL.

W3 ncropun n3BecTHO, YTO MOAAUHHOM IIEABIO
ABIDKEHUS ASKAAUAM3MA, MIMPOKO PacIpOCTPAHUB-
merocs B Typkecrane ¢ koHna 19 Beka 1 Havasa 20
BeKa, OBIAO AOCTIDKEHHE Pa3BUTHS CTPaHbl, OTCTA-
BaBIIeH OT CBOETO BPeMEHHU U3-3a CKAOHHOCTH K OT-
CTaAbIM peOAAABHBIM OTHOIIEHHUSIM. MopepHUCTBI
OBIAM IIEPEAOBBIMU AIOABMH CBOEI'O BPEMEHH U TAY-
60KO0 pa3bUpaAKCH KaK B PEAUTHO3HBIX, TaK U B MUP-
ckux HayKaX. OCHOBOITOAOKHUKH 9TOTO ABIDKEHUS
TBEPAO BEPUAH, YTO €CAU YAEHBI 00IeCcTBa, 0COOeH-
HO IOHOIIHU U AEBYIIKH, ITAPAAAEABHO C PEAMTHO3-
HBIMH 3HAHUAMH, C HpaBI/IAbHI)IM IIOHMaHHUEM CYTI/I
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HCAAMCKOM PEAUTHH, AOCKOHAABHO OBAAAEBAIOT MUP-
CKUMU 3HaHUSIMH, TO 6eAHbI TypKecTaH, KOTOPBIi
OCTaeTCsI Ha yPOBHE OTCTAAOCTH, OBICTPO AOOBETCS
nporpecca. OHH CaMOOTBEPKEHHO U HACTOMYHBO
LAY K 3TOM 6AaropopHoit iean. Ho peaansosars atu
AOCTOMHCTBa UM OBIAO HeAerko. B wacTHOCTH, KOH-
CepBaTOPCKHUE CHABIL, BHICTYIIABIIME IIPOTHUB COLIMAAD-
HbIX HOBAIIU#, 3y6aMu 1 KOITSIMU Ha4aAU QU3MIeCKU
YHHUTOXATb AKAAMAOB, OOBUHSSI IX B HEBEPHOCTH.
B cTpane BHOBb HaYaAOCh aHTarOHUCTHYECKHE MEX-
AOYCOOUS ABIDKEHHSI. DTHU MPOLIECCHI CTAAU ITPUYH-
HOM TParu4ecKomn rubeAm caMbIx IPOCBEIEHHbIX
aropeit Typkecrana. B wactHocTH, My¢THit Maxmya-
xopka BexOyau, peABOAUTEAD TYPKeCTAaHCKUX AXKa-
AHAOB, CTaA XXePTBOM IIOAUTHKHU OYXapCKOTo IMHPa,
CAY>KUBIIETO UHTEPECAM XKECTOKUX, HEBEXKEeCTBEH-
HBIX ¥ HEIPAaMOTHBIX (paHATHKOB.

B nacrosmee Bpems, mop BAMSHHMEM IpoIiecca ce-
KyASIPU3aLMH, IPUTA3AHUS AFOACH Ha XPUCTHAHCTBO,
OYAAM3M HAH ICAAM OCHOBBIBAIOTCS HA HAI[IOHAABHOM
IIPMHAAAEKHOCTH, A He Ha Bepe B TY HAU UHYIO PEAU-
THIO, ee YCTaBbl U pUTyaAbHbIe TpeboBaHus. Hampu-
Mep, CEIOAHSL, KOTAQ AIOAEH PYCCKOM HalJMOHAABHOCTHU
CIIPAIIMBAIOT, K KAKOM PEAMIMM OHU OTHOCSTCS, OHH
OTBEYAIOT, YTO OHU IPABOCAABHbIE, A y30eKUCTaH-
1161 — MycyAbMaHe. OAHAKO OHU MOTYT He HIMETb AQXKe
6a30BOTO MMPEACTABAEHIS O PEAUTHH, He TOBOPS yoKe
O CBOEBPEMEHHOT'O COOAIOAEHHISI IIPEAITHICAHIHU CBO-
ell peauruu. BripodyeM, Takue AIOAU CTpeMSITCS Opath
TOABKO Te aCIIeKTHI PEAUTHH, KOTOPbIE YAOOHBI AAS HIX
AMYHBIX UHTepecoB. B yacTHOCTH, HEKOTOpBIE 3rOH-
CTHYHBIE MY>XYHHbI UCTIOAB3YIOT TOT PAKT, YTO B HC-
AaMe paspellieH IIOAUTaMHBIF Opak, IOAb3YIOTCS IMU
B CBOMX KOPBICTHBIX LIEASIX, TO €CTb AASL YAOBAETBO-
peHIe CeKCyaAbHbIX oTpebHOCTelL. VcroAb3oBaHme
PEAUTHH TOABKO B LJ€ASIX MUPCKHMX YAOBOABCTBHM MO-
JKeT IIOTACUTD CYIIeCTBYIOIIYIO B AIOASIX CAAOYI0 Bepy.
B pesyabrare cBs3b MexAy 4eaoBeKoM 1 borom paspsi-
BaeTcs. KoHeuHO, MUpCKasi )XM3HD ATOAEH 3aBUCUT OT
HX KEAAQHUI, HO YKEAATEAbHO, YTOOBI 3TO ITOAOKEHHUE
He IIPOMCXOAHAO 32 CYET MCKaXKEHHUsSI CMBICAA PEAUTH-
OBHBIX LIEHHOCTE! U TPAAMIIHIL.

ITo MBEeHuIO aMmepHuKaHcKoro conuoaora P. beaas,
B YCAOBHISIX CEKYASIPU3ALIUI PEAUTHSI IMEET OOAbIIe
BO3MOXKHOCTEH AASI CBOETO Pa3BUTHS, U 9TO IIOAOXKE-
HYle TIOAOKHTEABHO BAUSIET Ha IIPOLIECC OOLIeCTBeH-
Horo passurust. Hampumep, oH mopdepkuBaet, 4To
B 6opbOe ¢ pac3MOM HapsIAy CO CBETCKOCTHIO aKTUBHO
AEVICTBOBAA PeANTHO3HbII PpakTop. [oBOpst 0 6oAbIIMX
BO3MOYKHOCTSIX PEAMTHO3HON HHUIIATHBbI, HEO0OXO-
AVIMO TIOMHHTD 06 OAHOM M3 B)KHEHMIINX OOIeCTBeH-
HBIX ABIDKEHUI CAEAYIOLETO IIEPHOAQ, KOTOPOE OBIA0
BAOXHOBACHO peAI/II' HNO3HbIMH HACSIMU U N3MEHHNAO
XapaKTePUCTHKU AMEPUKAHCKOTO 0b1IiecTBa. ABIKe-
HUe 32 IPAKAAHCKYE IIPABA YePHOKOXKUX, BO3TAABAS-
emoe Maprunom Arotrepom KuHrom MaapmmMm, mpu-
3BaAO AMEPUKAHIIEB KOPEHHBIM 00pa3oM M3MEHUTD
COLIMIaAbHbIE Ml 9KOHOMUYECKHEe MHCTHTYTHL Lleap
COCTOUT B TOM, YTOOBI IOCTPOUTD CIIPABEAAMBOE Ha-
LIMOHAABHOE 0011[eCTBO, KOTOPOE AOAYKHO YUUTBIBATD
PasAMYMS ¥ B3AUMO3AaBUCUMOCTbD €0 YACHOB. B aTom
ABIDKEHUH COEAMHSIAOCH COAEPYKAHME XPUCTHAHCTBA
U CEKYASIPH3MA, K HIM AOOABASIAACH HOBAsI, MEHSIIOIIIa-
s1Cst OpMa KYABTYPBI HHAUBUAYAAU3MA.

V3y4yeHue mpoljecca CeKyASIPU3aLUK B COLIMOAO-
rMYeCKHMX acleKTaX He OCTAaHABAMBAETCS Ha OAHOM
Mecre. Ero mocaepoBaTeAbHO M3y4aroT yYeHsIe 3a-
MAAHBIX ¥ BOCTOYHBIX OOIECTB, HCXOAS U3 UX CO-
LIMOKYABTYPHBIX OCOOEHHOCTEH, C KPUTHIECKUM
IIOAXOAOM K TPYAQM BBIIIEIEPEIUCACHHBIX MBICAU-
TeAeil. Be3ycA0BHO, 6OABIIMHCTBO COLMOAOTNYECKHUX
TEOPHIl B COBPEMEHHOI TPAKTOBKE CEKYASIPH3aLIUK
ObIAM pa3pabOTaHbI yYeHBIMU 3aMAAHBIX CTPAH Ha
OCHOBE HCCAEAOBAHUI 3HAYEHMs XPUCTHAHCTBA.
ITpu 9TOM [OYTH He AHAAMBUPYIOTCSI OCOOEHHOCTH
ucAaMckoi peanruu. Ho ceffyac conpioaoru 3amaa-
HbBIX U BOCTOYHBIX CTPaH ITyOAUKYIOT CBOM paboThI
I10 BOIIPOCAM MCAAMA U CEKYASIPU3ALIUHY B 00IeCTBaX,
HaceAeHHBIX MyCYABMAHAMU, 1 B HUX MOYKHO 3aCBUAE-
TEABCTBOBATD, YTO SIBACHUE CEKYASIPU3ALIUH He SIBASI-
€TCsI HOBBIM AAS XKU3HH O0IIEeCTB, A€ OOABIIMHCTBO
HACeAEHMUS COCTABASIIOT MyCYABMaHe.

AaBHO U3BECTHO, YTO B CTPAHAX C OOABLINM KOAH-
94eCTBOM BEPYIOIIUX B HICAAM IIPOLIECC CEKYASIPH3ALIUH
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IPOTEKAET CAOXKHEe, 4eM B O0IIIeCTBAX, TAe HACEAeHNe
IIpeuMyIIiecTBeHHO XpHucTHaHckoe. IToromy uTo mc-
AQM U €TO [}eHHOCTH FAYOOKO YKOPEHHUAHCh B AUYHOM
SKM3HU AIOAE€H M 3aHHUMAIOT AOCTOMHOE MEeCTO B HX
cepanax. IToaTomy k mporieccy cekyAsSpU3aIfii OHU
MIOAXOAST C OCTOPOXKHOCTBIO. KOHeyHO, AAst aTOTO
ecTb OODBeKTHBHBbIe HMPUYMHBL [AyOOKO yKOpeHs-
eTCsl CPeAH BepYIOIINX B MICAAM MHEHHe O TOM, YTO
«B PaCIIpPOCTPaHEHHH B 3alTAAHOM OOIIeCTBe TaKHX
IIOPOKOB, KaK 0e3HpaBCTBEHHOCTb, IIPOCTUTYLIHS
U HAPKOMAHMsI, OOABIIYIO POAb HUIPAIOT AIOAH, OTKA-
3BIBAIOIIMECS] OT CBOUX PEAMTHO3HBIX 00S3aHHOCTEM
M3-32 Ype3MEepPHOM CeKyAsipusanuu>. B aToM KoH-
TEKCTe eCTeCTBeHHO, BO3HMKaeT Borpoc: «Cosme-
CTHMA AY CeKYASIPH3AIUsI C HICAAMOM HAM €€ CACAyeT
usberarp?>». HekoTopble BBIABHIAIOT MHEHHE, YTO
M3-32 CeKYASIPU3AIIH BAUSHIE HCAAMCKON MOPAAH,
SBASIIOIENCS OAHOM U3 KYABTYPHBIX XapaKT€PUCTUK
obIiecTBa pe3KO IOMAET Ha CITaA, Ha IIOAODOHe K HC-
Je3HOBEHHIO XPHCTHAHCKHX IIeHHOCTE! B 3alTaAHOM
001ecTBe U, KaK CAEACTBHE, CHIDKEHHIO KOAMYECTBA
AIOAEH, BepSIIYX B PEANTHIO. DTO B CBOIO OYepeAD,
OTPHUILIATEABHO CKXXETCSI Ha AyXOBHOM JKH3HH 0011je-
crBa. OAHAKO OIIBIT CTPaH, TA€ OOABIIMHCTBO HaceAe-
HISI COCTABASIIOT MyCyAbMaHe, TIOKa3aA, 4YTO TAaKOM BbI-
BOA sIBAsIeTCs1 HeoOocHOBaHHBIM. HeMerikas yuenas,
npodeccop Porpays Buaanart, BbiaBHUraeT mo aTomy
BOIIPOCY CAGAYIOIIe Hay4yHble MHeHHS: «IIpu B3ras-
Ae Ha COBpeMeHHbII MUP MOXeT [TOKa3aTbcsl, OYATO
BOIIPOC O TOM, BO3MOXK€H AM B paMKaX HCAAMa OTKa3
OT IIPHHIIUIIA €AMHCTBA PEAUTHH U TOCYAQPCTBa, Ha
CETOAHSIITHMI MOMEHT y>Ke AQBHO CHAT C ITOBECTKU
AHS caMo¥ peaAbHOCTBIO. Tak, Hanpumep, HHaoHesws,
TA€ IIPOXKMBAeT OKOAO 185 MUAAMOHOB MyCyAbMaH, T.e.
boAblIIe, YeM B AIOOOIT APYTOIL CTPaHe MUPA, He SIBAS-
eTcs cneuprIecKy KCAAMCKIM rocypapcTBoM. B oc-
HOBe ee TOCYAQPCTBEHHOCTH A@KAT 3HAMEHHTBIE IIITh
NPHHIUIOB «] TaHYa mrAa>, B YMCAO KOTOPHIX BXOAUT
Bepa B bora, HO He MycyAbMaHCKasI Bepa Kak TaKoBast
¥ He MyCYABMAHCKO€ ITPaBo.

WHpAus, B KOTOPOM MPOXXMBAET 3HAYMTEABHOE My-
CYABMAHCKOE MEHBIIMHCTBO, HACIUTHIBAIOIIee OKOAO

115 MMAAMOHOB YeAOBeK, SIBASIETCSI CBETCKMM AEMOKpa-
THYECKHM FOCYAAPCTBOM. B aTux cTpanax, rae ncaam
YKOPEHHACSI MHOTO CTOACTHI Ha3aA, OH IO-TIPeXKHEMY
00AaAQeT HEUCCSIKAeMOM KU3HEHHOM CHAOI.

Typenxas PecriyOanxka, HaceAeHIe KOTOPOIL Ha
98% cocTouT U3 MyCyAbMaH, y)ke 60aee 75 AeT 0pu-
IITMAABHO CAeAyeT IPUHITUIIAM CBETCKOTO TOCYAAp-
CTBQ, YTO, OAHAKO, He IIPUBEAO K yTPaTe PeAUTHO3-
HOCTH IPaXKAQHAMHU 3TOM CTPaHbI> |9, 64].

Ecau MBI TOCMOTpUM Ha 6OTaTyI0 UCTOPUIO Ha-
IIeH CTPAHBI, TO YBUAUM, UTO C He3araMATHBIX Bpe-
MeH AIOAU B HallleM PerHOHe IBITAAMCH TIOAXOAUTD
K BOCTIPUSITHIO IIPUPOADI U COIIMAABHBIX SIBA€HUH, HIC-
XOAS M3 TIPUHITUIIOB PEAUTHO3HOCTH U CBETCKOCTH.
Hanpumep, B Tpyae «Xupaa ¢pu upya as-pukx>, T.e.
«Xupasi>», koTopsiit ObiA HarcaH B X1I Beke u3BecT-
HbIM y4eHbIM B 00AacTU PpUKxa (ucaamckoe npaBo)
bypxonuappaurom Maprunanu, KOTOPBIN AO CHX IIOP
SIBASIETCSI LIeHHBIM y4eOHBIM U HAyYHbIM PecypcoM
B 00AacTH QUKXa B YHHUBEPCHTETAX MyCYABMAHCKUX
CTpaH, aBTOP PACCY’XAAeT O PeAUTHO3HOCTH H CBeT-
CKOCTH B HcAaMe. B aToi1 paboTe OH BBIABUHYA CBOH
BBIBOABI O HEKOTOPBIX aCIEeKTaX UX B3aMMOCBS3H Ha
OCHOBe KOPAaHHYECKHUX aATOB M XaAuCOB. B aTom npo-
U3BeACHHHU YKa3aHO, YTO My>KYHHA-MyCYAbMAaHHH MO-
KeT )KeHHUTbCS Ha ACBYIIKe, HCTIOBEAYIOIeH APYTYIO
peAururo. AAsl 9TOTO CITeITHAABHO OTMEYAeTCs, YTO
OyaAy1Iast HeBeCTa AOAXHA OBITh U3 AIOAEH KHHI, T.e.
OTHOCHTbCS K aBpaaMuyeckoi peanruu. ITpu atom
OT AEBYILIKH He TpebyeTcsi HACUAbCTBEHHOTO OTKa3a
ot cBoelt peanrnn. OAHAKO YKa3aHO, YTO MY>KIHHA-
MYCYAbMaHHH He MOKeT )KeHHTbCS Ha AeBYIIKAX, HC-
IIOBEAYIOIUX SI3bI9€CTBO X MHOTOOOXKIE.

ITprMeyaTeAPHBIM aCIIEKTOM PabOThI SIBASETCS
TO, YTO MYCYAbMaHe MOT'YT BCTYIIATh B APyTHe CBeT-
CKMe OTHOIIEHHS C TeMH, KTO TPUAEPKHUBACTCS TAKOM
BepBl, U 9TH UAEH TAKXKe IIOATBEPIKAAIOTCS KOpaHHJe-
ckumu cruxamu. Kpome Toro, B aToM mponsBepeHUU
C PeAUTHO3HOM TOYKH 3PEHUs MyCyAbMaHaM IIPeA-
IICBIBAETCS HE YIACTBOBATh B KePTBOIPUHOIIEHHY,
COBepIIaeMOM SI3bIYHUKAMH, a CO CBETCKOM — He T10-
ompsieTcs 3anpeT 9TUX obbryaes [7, 131].
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3AeCh MO>KHO HaOAIOAATh CHABHYIO B3aHMOCBSI3b
CaKpPaAPHOCTH U CEKYASPHOCTU. TakuM o6pasom,
9TH NMPEACTABACHHUS HAIIUX IPEAKOB O PEAMTHO3-
HOCTH M CBETCKOCTH CAY>KMAU IPOYHON MHUPOBO3-
3peHYeCKOi OCHOBOI AASI OOecIiedeH st B3AUMHOTO
COLIMAABHOTO COrAacHs B obmecTBe. B TO ske Bpems
B OTAEAbHBIE IIEPUOADI ICTOPHH HALIeM CTPaHbI OT-
MEYaeTCsl, YTO POAb CBETCKOCTH OblAa B OTIpeAeAeH-
HOM CTEIIEHU BBICOKA, a B ONPEACACHHDBIE ITEPUOADI
PEeAMTHs CTAaHOBUAACH IIPHOPUTETHOM.

3akarouenne. [lo pesyapraTam mccaepoBaHmS
MO>KHO CAEAATh BBIBOA, YTO TOABKO ITPU YCAOBHH B3a-
HMMHOTO AOIIOAHEHUS 9TUX ABYX IIPUHIIUIIOB ACATEAD-
HOCTb BCeX COIIMAABHBIX MHCTUTYTOB B OOINecTBe
IIOAHMMETCSI Ha BBICOKHI1 YPOBEeHb, a 0becredeHune

COILIMAABHOM CTAOMABPHOCTU U pasBUTHS OOIecTBa
B 9TOM cdepe OyAeT MMeThb XapaKTep 3aKOHOMEPHO-
cTH. «VcTopus 1 )KU3HEHHBIH OIBIT MIOKA3bIBAIOT,
4TO, ECAM CBETCKHE H PEAUTHO3HbIE LIEHHOCTH He 0y-
AYT AOTIOAHSTD APYT APYTa, HaliTH IIOAHBIN OTBET Ha
CAO>KHbIE BOIIPOCHI COBPEeMEHHOCTH OyAeT HEIIPOCTO.
B aTOM cMbICA€ MBI MOXKEM AOCTHUYD HAIIMX OAAro-
POAHBIX IleA€l TOABKO B TOM CAy4ae, eCAU OyAeM Beer-
AQ TIPOCAABASITD CTOAIIBI M LIEHHOCTH HAIe CBATOM
PEAUTHH, U B TO K€ BpeMs KUTb C TBEPAOH Bepou
B MUPCKO 5KU3HH> [ 6, 96].

CA0BOM, B YCAOBHSX Y30eKucCTaHa CaKpaAb-
HOCTh M CBETCKOCTh T€CHO B3aHMMOCBSI3aHbI, OHH
AOCTOMHO CAYXaT AE€AY YKPENAE€HUs COIJMaAbHOM
CTaOUABHOCTH.
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INNOVATIONS AND INTEGRATIVENESS OF MODERN FOLKLORE

Abstract. Azerbaijan’s culture, formed on the basis of rich historical traditions and values, has a
special value as a socio-cultural institution that embodies the moral integrity, national-moral values
and uniqueness of our people in the conditions of modern globalization.

In modern conditions, because the quality of determination of the national culture of each nation is
directly conditioned by folk culture and folklore in the new accultural situation that has manifested itself,
the use of the opportunities of folklore resources in terms of national interests is of particular relevance.
This depends, first of all, on the approach to folklore as a system and the examination of its structure at
the level of modern theoretical and methodological requirements. The above-mentioned necessitates
completely different approaches and defines new tasks in the science of national folklore studies.

Methods: Comparative, theoretical analysis and generalization; qualitative empirical methods:

observation, interview).

Keywords: Azerbaijani folklore, culture, universalism, eclecticism, philological studies.

Introduction

Social folklore studies as a social-humanitarian
discipline it has a special scientific universality in
terms of scientifically understanding all stages of
progress, defining the genesis of humanity, model-
ing its formation, evolution, and even scripting its
perspective. Universalism is conditioned, first of
all, by the mutual dialectical relationship of the in-
ternal structural elements (“folk” and “lore”) that
make up the phenomenon of folklore within the
national cultural system and the functional char-
acter of this relationship. Therefore, the investiga-
tion of the structure of folklore as a socio-cultural
system, especially the functionality that manifests
itselfin the status of the quality of certainty of this
structure, is of special scientific relevance in our
modern day.

On the other hand, the multidisciplinary study
of the functional structure of folklore is of special
importance not only from a scientific-theoretical
point of view, but also from a national and general
social point of view. Because folklore, which mani-
fests itself as universal knowledge in the ethnic
memory of the people — in the oral tradition, as an
experience covering the most diverse areas of life,
and which includes various parameters of the ethnos’
worldview — mythological, religious, psychological,
ethical, aesthetic, philosophical views, is approached
precisely from the functional structural aspect of its
socio-cultural It is scientifically explained what role
and function it performs in the context.

Almost two hundred years of theoretical experi-
ence of world folklore studies proves that, as in Soviet
folklore studies, folklore should become the object
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of research not only of philological studies, but also
of psychology, culturology, sociology, anthropology,
philosophy, ethnography, and it should be treated
multidisciplinary in the synthesis of all these disci-
plines. It is a pity that, unlike the world theoretical
practice of folklore studies, the history of the practice
of multidisciplinary investigation of the functional
structure of folklore within the national cultural sys-
tem in Azerbaijan coincides with recent years.

Folklore is taken here as an object of research
in the synthesis of two closely related aspects — folk
culture taken as a theoretical concept in the most
general sense, and Azerbaijani folklore, which con-
stantly updates and establishes itself at a more con-
crete level. Historically, the Azerbaijani people have
had a rich folkloric creativity, this creative process
continued with different functional rhythms in dif-
terent epochs of our national history, as a result of
which numerous epics, tales, proverbs and parables,
poems, folk songs, folk games and performances, etc.
examples of folklore have appeared.

Modern scientific studies give great importance
to thinking models, require differentiation of knowl-
edge on the one hand, and integration on the other
hand, and on the third hand, continuous social de-
marcations make society more and more dependent
on material foundations.

Aliterary work, a film quotation, a newspaper re-
port do not exclude folklore analysis if they satisfy a
greater or lesser number of “folklore” criteria [1, 65].
To what extent such an analysis can be considered
necessary and preferable, probably depends not so
much on strictly scientific as on extrascientific, that
is, on social factors: institutionalization, social pres-
tige of the scientific discipline corresponding to this
analysis, ideological engagement, etc.

A good illustration of the folklore effectiveness of
television in this case is not only popular television
series or, for example, TV quizzes, but also advertis-
ing or even television news.

The computer space of the Internet, which al-
ready today contains a boundless repository of all

kinds of information, also seems to be of interest for
folklore analysis, at least in the sense in which it al-
lows one to judge the informational, thematic and
proper discursive priorities of its “inhabitants”. The
fundamental “pluralism” of the Internet “archive” in
this sense already has the advantage that it provides
grounds for identifying the most stable and typified
traditions of information consumption and commu-
nicative impact on the audience [2, 89].

Turning to television, the Internet, materials of
the “yellow press”, comics, popular songs, advertis-
ing, it becomes clear what role latent archetypes of
social psychology and the mechanisms by which
they are supported, for example, rumors and gossip,
play in the formation of the folklore discourse of ev-
eryday life. To answer the question of how the latter
are generated, how they are transmitted and repro-
duced, today it would probably already (or still) be
impossible without the use of folklore methods of
analysis, that is, without comparing materials that
make it possible to judge the possible range of nar-
ratives that are source for these rumors. The concept
of “context” can be taken quite literally with this
method - it is the discovery of texts that, in total,
potentially, allow their own foreign text implemen-
tation. Another question is to what extent such po-
tentially source texts are actually “folklore” [3,178].
For understanding modern folklore, however, this
complexity is inevitable and relevant.

“Folklore” is unimaginable without the “rules” of
folklore — thematic and genre preferences, theoreti-
cal and methodological skills, but just as any rules
require exceptions, the folklore of the “rules” turns
out to be bordering on the folklore of “exceptions’,
that is, such cultural phenomena that problematize
the very the concept of folklore, make us think about
other terminology and other ways of their analytical
description [4, 173].

Obviously, the lexical, genre, actional, idiosyn-
cratic features of the folklore “whole” do not exist
outside the “non-folklore” particulars. Meanwhile, it
is clear that if such an interpretation were “folklore”,
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it would no longer be an interpretation, but would
itself be its subject. “Folklore” elements incorporated
into the “non-folklore” space is another side of the
same problem. Receptive aesthetics, focusing on the
reader’s interpretation of literary works, proved (and
in fact proceeded from the fact) that the perception
of a literary work can be endowed with authorial
functions. Reading can be seen as a creative act, and
the reader as a creator claiming the right to be con-
sidered, if not the author of the work he reads, then,
so to speak, the author of his subjective reception.
The authorship of the writer and the “authorship”
of the reader to a certain extent balance each other,
and it is obvious that in the existence of such a social
institution as literature, this balance in one way or
another forces one to reckon with itself. Is it possible
to say that the reception of a folklore character is dif-
ferent, since it is devoid of the indicated balance of
“legal” claims and “legal” responsibility [, 54].
The potential openness of the sphere of folklore
a priori presupposes the diversity of analytical and
synthetic research methods applied to its study.
The question of the expediency of combining such
methods within the framework of one scientific
discipline — namely, folklore — is posed today as a
question of whether, keeping in mind the diffusion
of traditional forms of scientific knowledge as ho-
mogeneous and self-sufficient scientific disciplines.
Let us not forget that the “blurring” of the subject of
folklore is accompanied by the blurring of the sub-
ject of other social sciences, the “mixing of genres”
in intellectual life in general. From this point of view,
the question of why, being related to different disci-
plines, folklore tends to remain a separate discipline,
can probably be redirected to other social sciences
related to folklore. It seems that the theoretical in-
novations of folklore in this case represent a process
typical for the development of any science. Any sci-
ence is subject to revision due to individual compo-
nents of its discourse, particular additions, auxiliary
hypotheses, ad hoc hypotheses, etc. The possibil-
ity of folkloristic study of culture is determined in

this sense by the sufficient “configurability” of the
methodology used,— the priority of some criteria of
scientific analysis over others, greater relevance of
some aspects of reality and lesser — others. There is
only one difficulty here: there are more and more of
these aspects, and the desired configurability seems
to be more and more intricate [6,234].

A logical step in the development of folklore
theory in this situation is the rehabilitation of meth-
odological eclecticism. This rehabilitation, as I think,
is quite justified. The habitually negative attitude to-
wards the term “eclecticism” is explained by psycho-
logical and ideological claims to represent the truth
within the framework of one institutionalized doc-
trine. Meanwhile, already from a historical point of
view, it is clear that the unity of such doctrines and
the methods correlated with them is itself the result
of epistemological and institutional eclecticism. Any
scientific discipline is eclectic in its origin and to a
certain extent “interdisciplinary”, being not only free,
but also dependent on other scientific disciplines
and methods associated with these disciplines. The
critical pathos of poststructuralism played a gener-
ally useful role here, as it drew the attention of re-
searchers to those aspects of historical and cultural
reality that resist their “metanarrative” unification
and reveal a heterogeneous set of possible discours-
es of description. The explication of such outside of
methodological eclecticism, in my opinion, is hardly
imaginable — examples of neo-holistic approaches to
the study of culture in this case are quite illustrative.
It is important to emphasize the following: no mat-
ter how broadly and often vaguely folklore is under-
stood today, the methodological eclecticism of folk-
lore studies does not prevent the study of “folklore
reality” just because this study can never be the study
of “all folklore”, “folklore in general”, but always is the
study of some one aspect, one fragment of sociocul-
tural reality, requiring its own analytical explication
and its own methodological reservations [ 7, 34].

The dissemination of folklore materials at the
expense of materials from other social sciences sig-
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nificantly complicates both the definition of folklore
itself and the folklore theory proper. Evidence of this
is tautological definitions of the type: folklore is what
“encourages folklorists to talk”, “everything that folk-
lorists are interested in” [8,231].

From a historical point of view, the construction
of a “folklore” object takes place on the “frontier ter-
ritories” of history, literature, anthropology, etc. It
can be argued whether modern folklore borrows its
objects from other humanitarian disciplines, but it
cannot be denied that these disputes at least remain
relevant. If it is necessary to reckon with the “multi-
disciplinary” nature of folklore, the modern folklore
researcher today faces a paradoxical situation: he is
dealing with an object of study that opposes its ex-
clusively folkloristic interpretation.

A conceptual concept that allows us to keep in
mind the variety of possible descriptions of “folklore
reality” in this situation seems to me the concept of
folklore marginals — that is, texts that could probably
become the subject of another analysis — sociological,
literary criticism, psychological, etc., but at the same
time they also reveal folklore phenomenology. It is
worth emphasizing that, calling such texts marginal,
there is no need to think that they certainly point to
some deviant forms of social reality (which in itself, of
course, is also not excluded), but only that the folklore
component in explaining such texts cannot be consid-
ered the only one. In other words, these are texts that
actually exist on the border of different ways of their
analytical description. When proposing the concept
of folklore marginalia as applied to possible objects of
folklore analysis, it is important to keep in mind that
we are talking about a methodological understanding
of an already existing folklore strategy. The “marginal”
nature of the texts studied by folkloristics is a factor
that initially determines the formation of folkloristics
itself as a scientific discipline. The researchers empha-
size that the unity of a folklore object theoretically
depends both on the unity of the relevant disciplines
among themselves and on their fragmentation within
themselves. Both in the past and in the present, the

“marginality” of folklore is revealed in the correlation
of various levels of phenomenological fixation of a
folklore fact: sociological, ideological, psychological,
etc. In other words, speaking of folklore marginalia,
I only emphasize the marginal, “boundary” status of
the folklore [9, 23].

The circumstance that makes it possible to use
this term in relation to the sphere of folklore interests
is similar to the circumstance — the inextricable in-
terconnection of already named and not yet named,
“nameless” factors that determine the course of social
events. In addition to objectified and “reified” images
of social description, “there is an infinite number of
forms of relations and types of interaction between
people, insignificant and sometimes even insignifi-
cant, if we keep in mind individual cases, but never-
theless contributing to the constitution of society as
we know it, to the extent that in which they penetrate
into larger and, so to speak, official forms” [10, 42].

The diversity of scientific approaches and the
implications of methodological pluralism in folk-
lore today undoubtedly reflect some more general
features in the development of scientific knowledge.
Folkloristics here, as some sociologists think, may be
only the most indicative as a particular case of this —
the awareness of the diversity of realities, sometimes
coexisting peacefully, sometimes not, but informing
each other about those meanings that have already
been constructed and studied. “A similar argument
leads some researchers to the idea of the “postmod-
ern” nature of folklore [11,24].

An example directly related to folklore, in this
case, can be the concept of “myth”, which forces us
to reckon not with one — albeit arbitrarily wide -

» &«

meaning of the term “myth”, “mythology”, but with
anumber of homonymous meanings. Schematizing
the dissonance in the modern use of the term “myth’,
reduces it to five main meanings:

“1) the ancient idea of the world, the result of its
development;

2) the plot-shaped and personified dogmatic ba-

sis of religion;
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3) ancient myths used in art, which are function-
ally and ideologically rethought, turned, in essence,
into artistic images;

4) relatively stable stereotypes of mass everyday
consciousness, due to an insufficient level of aware-
ness and a fairly high degree of gullibility;

S) propaganda and ideological clichés purpose-
fully shaping public consciousness.

Originally used to refer to phenomena and events
of the archaic past, today the terms “myth” and “my-
thology” are used in relation to the current everyday
life, which thereby acquires attributes not so much
of an archaic as of a universal order, as if “overturn-
ing” everyday life into the past, but the past “ extend-
ing” into the present. Widely understood as “a way of
conceptualizing the surrounding reality and human
essence’, myth, on the one hand, seems to modern-
ize tradition, and on the other, it gives modernity
a valuable retrospective, the meaning of continuity,
stability and predictability.

An important role in the scientific popularity
of the term “myth”, undoubtedly, was played by its
semantic flexibility and, so to speak, meaningful
“boring” — metaphorical capacity, the ability to heu-
ristically update and predict. The situation is simi-
lar when using other important terms for folkloris-
tics — “ritual” or, for example, “initiation”, which are
actively used not only in ethnographic and folklore
studies, but also in sociological, psychological, and
literary studies.

Conclusion. In a number of these concepts,
the very term “folklore” today, as you can easily see,
means different and difficult to correlate with each
other things. On the pages of folklore works, the

problems of traditional folklore side by side with
the discussion of folklore, for example, television
programs, sports, wall graffiti, computer viruses, talk
about gasoline and politics, acid rain and Coca-Cola,
collective folklore and individual folklore and etc.
Does this mean that for some of these themes, de-
scribing them with the help of folklore terminology
should be eliminated? I would answer this question
in this way. The use of folklore terminology (in par-
ticular, the terms “myth”, “ritual”) is determined today
not so much by the general theory of “folklore” as
by the already established — and emerging before our
eyes — practice of social science research. It is clear
that the discussion of the relevant practice depends
on the unity of scientific communication and does
not imply a radical difference in the language of sci-
entists who call themselves folklorists. At the same
time, it is important to remember that the practice
of scientific communication is always wider than the
linguistic rigorism of the theories that declare it. It is
obvious that linguistic polysimy proper does not im-
pede communication. There is no single idea of folk-
lore and folklore today. The widespread destruction
of traditional forms of folklore makes folklorists take
acloserlook at those cultural phenomena in which its
traditional aspects appear in an innovative form. If the
ways of describing such phenomena can be different,
then these phenomena themselves — in the context
of their possible description — can be considered as
marginal. Whether the description of such margin-
alities will be considered folklore depends directly
on the descriptive capabilities of other humanitarian
disciplines. The marginal nature of folkloristics itself
seems here, at least theoretically constructive.
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DIFFERENT WAYS OF TEACHING GRAMMAR-TRANSLATION TO
HIGHER SCHOOL STUDENTS WITH COMMUNICATIVE METHODS

Abstract. One of the most important difficulties encountered during the teaching of a foreign language
in universities is to convey grammar in the correct and most competent form. Considering these difhicul-
ties, the Grammar-Translation method can be considered the most important example of language teaching
methods outside the context of real speech. The main nuance in this method is the grammatical aspects of the
language, the mechanical mastering of tenses, the translation of unrelated sentences from the target foreign
language to the native language, and at the same time from the native language to the foreign language. The
most appropriate way to form and develop habits and skills is studies. That is why, in order to achieve any
achievements in various fields of the studied language, special study systems should be created. Also, the
development of the appropriate grammatical, lexical, phonetic study system, which is most related to various
aspects of the language, will provide sufficient help to those learning a foreign language as a second language.

Keywords: grammar, communicative skills, method, structure.

Introduction

For many years, the main task of a foreign lan-
guage teacher has been the mastering of grammar
material-oriented textbooks by students, and at this
time, foreign language teaching has been far from
the real context of speech and the real needs of stu-
dents. The Grammar-Translation method, which has
been used for centuries, has been the most important
example of language teaching methods outside the
context of real speech. In this method, the main fo-
cus was on the grammatical aspects of the language,
special importance was given to the mechanical
mastering of tenses, and the mastery level was the
translation of unrelated sentences from the taught
foreign language to the native language, and at the
same time from the native language to the foreign
language. When it comes to speaking skills, the fo-
cus is mainly on reading and writing, and important
skills such as speaking and listening comprehension
are hardly taught. Since foreign language training is
mainly carried out in students’ native languages, it
was not considered necessary for teachers to be able
to use foreign language as a means of communica-

tion. The Grammar-Translation method could not
form communicative habits in students as a result
of translating incoherent sentences, far from the real
speech situation, and completely using foreign lan-
guage as a means of communication. In the history of
teaching foreign languages, the direct method, which
has been used in secondary and higher schools for
many years, was created in order to overcome this
deficiency of the grammar-translation method and
to implement the goal of developing communication
skills in language learners. It should be noted that
the direct method in the process of teaching foreign
languages prohibited the use of the learners’ mother
tongue. That is why foreign language teachers were
required to know the taught foreign language at a
level close to their mother tongue. Since the main
goalis to speak a live language, people who learn any
language first familiarize themselves with the teach-
ing materials orally, and then perform reading and
writing operations on those materials. Grammati-
cal rules were taught by students in a practical way,
after familiarization in certain situations, that is, in
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a deductive way. The success of the direct method
mainly depended on the speaking competence of the
language teachers, and most of the teachers did not
have the language and speaking skills at the level that
would meet the requirements of the direct method.
As the weaknesses and contradictions of the direct
method in teaching any foreign language became
clear, specialists and language teachers began to
look for new methods. Then reading problems at-
tracted attention and reading became the main goal
in foreign language teaching. Speaking of the reading
method, it should be noted that only grammatical
materials useful for the reading process were taught
here, while vocabulary teaching focused on lexical
units that are often found in the reading process and
serve to understand the reading text. The crucial im-
portance for the reading process was the translation
of individual sentences, and this process was carried
out in the same way as in the grammar-translation
method. Since the reading method did not set the
formation of oral speech as the main goal, foreign
language teachers were not required to have a high
level of speech preparation. Since the mentioned
methods paid attention to the study of the language
system, they could not meet the requirements of
new theories emerging in linguistics and psycholo-
gy. A new approach was required in foreign language
teaching. Therefore, those innovations were reflected
in the audio-lingual theory. That theory gave prior-
ity to mastering language structures and meant that
students should regularly perform oral exercises to
strengthen sentence patterns. The main principles of
the audiolingual method were as follows:

1. Language is primarily a means of oral speech,
not writing.

2. Language is a collection of habits.

3. Teach the language itself, not about the language.

4. Language is mainly what the speakers of the
language say.

S. Languages have different characteristics.

That teaching method “required the presenta-
tion of oral speech before written speech, the use

of extensive sentence examples, memorization of
dialogues and minimal explanations” and thus the
language-speech errors of the students were imme-
diately eliminated. Language teachers were mainly
required to have high competence in the structures
and lexical units that exist in the language, language
learners’ acquisition activities, as well as teaching
materials, were carried out under strict control. Crit-
icizing that method Sauvignon (2000) compared
the audiolingual methodology with his test concept,
and his communicative competence and noted that
it understated the different characteristics between
language competence. Explaining the difference be-
tween communicative competence and language
competence, he emphasized that “linguistic compe-
tence is defined as the mastery of the sound system of
the language and basic sentence structures, and the
level of mastery of language elements is determined
according to test results based on individual language
aspects. In his approach, it is noted that communi-
cative competence can be defined as acting in a real
communicative environment. The contradictions of
the audiolingual method were revealed by the weak
ability of language learners to creatively use stan-
dard sentences in real speech situations. That is why
a cognitive (cognitive) method based on cognitive
theory was proposed in foreign language teaching
and began to be used in school practice. language
learning, as in the audio-lingual method, was inter-
preted not as the formation of habitual skills, but as
the assimilation of rules. Language errors perceived
as a sign of the constructive learning process were
considered inevitable. While grammatical materials
were taught deductively (rules first, then practice),
reading and Necessary skills such as writing, oral
speech and listening comprehension required for-
eign language teachers to have both foreign language
competence and the ability to analyze a foreign lan-
guage. itis understood as the realization of a learner’s
own capabilities. The function of a foreign language
teacher is not as an all-knowing, all-controlling au-
thoritarian personality, as is traditionally the case,
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but rather as a helper and consultant. The teacher is
required to have excellent competence in both the
foreign language and the native language. Communi-
cation, which has personal meaning and importance
for students, is built around the language materials
they bring to the classroom and is especially widely
applied. According to the idea that has existed in
language teaching for years, the learning of foreign
languages and the acquisition of the native language
take place on the basis of similar laws. The idea here
is that the first important element in language learn-
ing is listening and understanding, and it directly af-
fects the effective formation of other speech habits.
Therefore,, in the process of learning any language,
the student must also listen to various texts.

It should also be noted that preference should be
given to authentic materials here, and those materials
should be suitable for the age, intellectual, knowledge
and interest level of language learners. Experience
shows that although language rules allow students to
control their speech activities, the speech is character-
istic of native speakers of the language. does not allow
it to be assimilated in the way it is. Using audio and
video materials, foreign language teachers allow to
approach the level of native speakers and create con-
ditions for developing appropriate speech habits. In
the history of foreign language teaching, various theo-
ries have been developed and tested in school prac-
tice. Except for the grammar-interpretation method,
each emerging method referred to a certain linguistic,
philosophical and psychological theory. In this short
summary, we reported only some of those methods,
and tried to interpret the main features of their role in
the history of language teaching. However, it should
also be noted that none of the proposed methods
could fully satisfy the existing requirements. Thus,
the search for the best method continued and finally,
starting from the 1970s (Bolitho et al.,, 1983), com-
municative language teaching, which is the latest and
most reliable innovation of methodological science,
was developed. The communicative approach, which
is the fruit of British applied linguistics, sees the main

goal of language teaching in the development of com-
municative competence in the language being taught,
and suggested that any aspect of the language should
be taught from this point of view. Communicative
teaching of the language went through several suc-
cessive stages until it received its modern name, con-
tent and form. Traditionally, the dominant theory
in foreign language teaching, where linguistics was
concerned only with the study of language structures,
was audiolingualism. That theory gives preference to
speech-oriented teaching and justified such an idea
that speech should be the basis of language teaching.
Denying the role of grammar in any language acquisi-
tion, proponents of that theory understood language
acquisition as the result of active verbal interactions
between teachers and students. While the main direc-
tion and goal of the training process is the formation
of correct speech in the foreign language being stud-
ied, grammar materials were explained to students in
very few cases.

Later, the term “communicative competence”
was used in connection with more general knowl-
edge and competence, indicating that grammatical
knowledge and grammatical competence are also im-
portant components of communicative competence,
and communicative competence was characterized
as what the speaker should know in order to create
effective communication in culturally important sit-
uations. This theory described the seven main func-
tions of language in the following way and sequence:

1. Instrumental function — using language to get
things;

2. Regulating function — using language to con-
trol the activities of others;

3. Interactive function — using language to inter-
act with others;

4. Individual function - using language to express
individual feelings and meaning;

5. Revealing, exploratory function — using lan-
guage to learn and discover;

6. Imagination (imagination) function — using
language to create an imaginary world;
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7. Expression function — using language to create
communication.

Despite the fact that there is enough literature
dedicated to communicative language teaching, the
problem of communicative teaching is still relevant.
Even today, there is no clarity of opinion among
teachers in the answers to such questions as what is
the exact meaning of communicative language teach-
ingand how it should be implemented in the process
of teaching a foreign language in classrooms. Anoth-
er negative result of this situation is that some of the
foreign language teachers have distrust and confu-
sion towards the theory of communicative learn-
ing of the language, they ignore the new theory and
work in the traditional way based on their intuition
and past experience. The existence of subject teach-
ers who understand not to use traditional teaching
techniques and not to actively use a foreign language
during teaching when we mean communicative lan-
guage teaching indicates that questions such as what
language is, how it should be mastered, and how it
should be taught are still waiting for their scientific
and practical solution. The unification and coordi-
nation of materials related to various research fields
such as language learning, language acquisition, lan-
guage teaching, and the fact that a unified methodol-
ogy of activity has not yet been developed make the
answers to those questions extremely difficult.

It should be noted that teachers have certain
assumptions about language when entering the
classroom. Regardless of what those opinions are,
the bottom line is that those opinions and opinions
significantly determine how teachers teach a for-
eign language. Any language can be understood as
a collection of knowledge about phonetics, syntax,
vocabulary and semantics and also considered as a
competence and ability to exchange information.

On the one hand, foreign language teachers
should take into account the results of sociolinguis-
tics and psycholinguistics, and on the other hand,
they should use the knowledge of phonological,
syntactic and semantic aspects, which are the tra-

ditional components of the language, in their real
teaching work.

Unfortunately, it should be noted that even today,
foreign language teachers often remain helpless in
front of such important questions as how to teach
and learn languages.

One of such important problems is the problem
of improving students’ lexical skills and habits in the
studied foreign language, including English.

As it is known, the teaching of foreign language
lexis is one of the most complex issues of foreign
language teaching methodology. The problem of
teaching the lexis of a foreign language is the selec-
tion of the lexical minimum, the development of the
typology of the lexicon, as well as the development
of various methods of teaching the lexicon, the or-
ganization of the necessary repetition of the lexical
material, etc. includes such issues as. A large number
of research works have been devoted to those issues
aimed at the lexical organization of speech activity
in foreign languages.

Recently, the problem of teaching the lexical for-
mation of speech activity in the taught foreign lan-
guage has become more important in connection with
the goal of mastering the learned foreign language as
ameans of communication. cannot lead to a solution.

Thus, the task of teaching the lexical aspect of
speech is also among the primary tasks. Researchers
who have conducted research on the issue consider the
formation of the ability to create connections not only
between individual words and words, but also between
word combinations in the foreign language taught to
language learners as a matter of special importance.
They state that the fact that the word combinations in
the native and learned foreign languages do not always
coincide does not act as the reason for the emergence
of additional linguistic and methodological difficulties.
The authors who studied the lexical structure of the
studied foreign language in terms of the use of lexical
units in the speech process note the necessity of con-
ducting purposeful, special work on free word combi-
nations in the studied foreign language. However, it is
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also important to note that, as a rule, during the solu-
tion of the mentioned problem, the researchers were
notable to determine the exact boundaries. As a result,
it is quite clear that word combinations have unique
characteristics compared to free word combinations
in the educational process.

At the University of Languages, where foreign
language teaching is taught as a specialty, it is quite
natural that more attention is paid to the problem of
teaching foreign language word combinations and
the lexical aspect of the language in general. Students
cannot use the language independently without mas-
tering the ability to correctly combine the words of
the foreign language being taught. Accordingly, the
activity aimed at teaching the lexical aspect of the
studied language should be implemented starting
from the initial stage of education. It is at this level
of education that purposeful work should be done in
the direction of developing the ability to understand
the lexical units taught to the students of the lan-
guage faculty in the meaning provided in the context
and to use those words effectively later.

Thus, the problem of teaching the lexical aspect of
speech in a foreign language is a rather urgent problem,
asit has not yet been fully resolved in the methodolo-
gy of teaching foreign languages. The special problem
of teaching the lexicon of a foreign language appears
as a complex and important task. The methodology
of higher school students focused on the process of
reading in a foreign language is included among more
general problems. This can be explained by the fact
that the ability to use lexical units in the speech pro-
cess limits the mechanism of combinatorics, which is
accepted as one of the components of creative speech
ability (a set of relevant knowledge and habits). That is
why the interest in the mentioned problem and, first
ofall, in considering the linguistic basis of solving that
problem is completely natural.

Recommended studies for communicatively
oriented teaching of grammar in junior courses.

In general, the problem of creating a system of
studies for the purpose of developing the teaching

of foreign languages is one of the actual and most
complex issues of the methodology of teaching for-
eign languages. How effective the process of teaching
aforeign language is, its relevance depends to alarge
extent on the solution of that problem. The complex-
ity of the issue can be explained here by summing up
the main problems of the methodology. Here is the
problem of learning different speech activities, the
sequence of developing new relevant speech habits
and skills; the problem of teaching language materi-
als, forming and improving new habits; the problem
of motivation in learning a foreign language in the
absence of a language environment; the problem of
the need to use the learned foreign language for com-
munication purposes and many other actual prob-
lems of the methodology are concentrated.

Separate aspects of this problem are touched
upon in the methodical literature. However, despite
the interest shown by many methodologists, this is-
sue can be included among the theoretically insuf-
ficiently studied and practically unsolved problems.
This is proven by the fact that the used foreign text-
books are not advanced.

As it is known, the most appropriate way to form
and develop habits and skills is studies. That is why, in
order to achieve any kind of achievement in different
areas of the language being studied, a special system
of studies should be created. a system of lexical and
phonetic studies should be developed. Regarding the
improvement of students’ speech habits and skills,
the creation of appropriate study systems is of great
importance here. So, in order to achieve this or that
specific goal, it is very important to develop systems
of studies aimed at developing and improving oral
speech, written speech, reading and finally listening
comprehension skills, respectively.

As for the development of the study system,
enough methodical studies have been devoted to this
issue. When addressing the problem, first of all, we
must clarify what the concept of “work” is. What is
“work™? Do you mean trying every move? Of course
not. First of all, every work should have a purpose.
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It is very important to determine the main goal of
each study.

In addition, the study should ensure that the
students’ activities are organized in a special way. It
should also be noted that studies should always be
aimed at improving the training process, including
any type of activity. This, in turn, means repeating
any activity many times. It should also be taken into
account that it is impossible to achieve the desired
result if the studies are not used in a coherent manner
during language teaching.

Each work has certain qualities. Studies are psy-
chological, pedagogical, etc. can be analyzed in terms
of However, it is very important from a methodologi-
cal point of view to use each study on the spot. So,
any work should be aimed at forming or improv-
ing this or that habit and skill, and thus should be a
means to achieve the corresponding goal. “Adequacy
of work” is included among the main concepts of for-
eign language teaching methodology. But what does
“adequacy of effort” mean?

The adequacy of the study means that the study
is consistent with the proposed goal. The adequacy
of the study shows that the language is mastered first
of all in the process of performing speech activity.

If we look at the main linguistic approaches to
solving the problem of combining lexical units, we
will see that the concept of valence is understood as
the ability of lexical units to be realized in a sentence
in certain ways and enter into certain combinations
with other elements.

On the other hand, the meaning of lexical units
can also limit their syntactic possibilities. Many re-
searchers draw attention to the existence of a close
interaction between the semantics and the syntactic
function of a certain word. That is why, in our opin-
ion, it is more appropriate to approach the problem
of valence not only by considering the grammatical
characteristics of words, but also by looking at its
semantic characteristics. On the basis of the lexical
semantics of words, based on the description of the
relationships between them, the possibilities of com-

bining individual parts of speech with other words
were studied based on the completeness/incomplete-
ness of their lexical completeness and taking into ac-
count the concept of sentence members and syntactic
relationships. For the first time, the researchers pro-
posed to examine the dominant and dependent sen-
tence members on the basis of their relationship with
the dominant sentence members. The grammatical
potential of words is in mutual unity with their lexi-
cal semantics. Thus, the necessity/non-necessity of
combining words depends on their meanings.

According to current ideas, valence and the com-
bination of words can be taken as two aspects of the
same phenomenon. At this time, valence is considered
as all the possible possibilities of words, and combina-
tion possibilities of words are considered as the real-
ization of the potential relations of words in the speech
process. In our opinion, distinguishing valence and
combination possibilities of words in this way seems
completely legitimate. Because this kind of approach
allows distinguishing between combination possibili-
ties of words both in language (valency) and in speech
(combination possibilities of words).

On the basis of the possibilities of combining
words, there is not only valence as the realization
of syntactic relations between the words connected
with each other, but also other relations that reflect
the inter-object logical-object or logical-cognitive re-
lations resulting in new meaning relations between
the objects of objective reality.

Thus, free word combination is considered by
scientists as a result of the combination of words
and is related to the process of combining lexical
units. In this regard, there is a need to re-analyze the
approaches to the concept of word combination ex-
plained in different ways by researchers. The most
common approach to the problem of determining
the status of word formations requires the study of
word formations from two aspects.

It is also appropriate to note that the approach
aimed at determining the status of word combina-
tions from a grammatical point of view must be taken

29



Section 4. Philology

into account by our teachers. However, the approach
to the teaching of words should be based on the lex-
ical-semantic aspect.

Conclusion

Learning the grammar of foreign language teaching
in higher schools has been the main task of a foreign
language teacher for many years, and the Grammar-
Translation method has remained the most important
example of language teaching methods outside the
context of real speech. The new approach required in

foreign language teaching is reflected in the audiolin-
gual theory. That theory envisaged the acquisition of
language structures and the regular implementation
of oral exercises. While the problem of creating a sys-
tem of exercises is one of the actual issues of foreign
language teaching methodology, its relevance depends
on the solution of the problem of how efficient the for-
eign language teaching process is. Accompanying the
audio-lingual theory with the Communicative meth-
od seemed to be the root solution of the problem.
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