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Abstract

The principal plays an important role in school reform in general and in managing changes

in teaching activities in particular. To effectively fulfill the role of captain, leader, and strategic
navigator of teaching change, principals must possess competencies in managing changes in
teaching activities. Based on Fullan’s change management model, the research team identified
three core competencies and fifteen component competencies that high school principals need
to manage changes in teaching activities. From there, the team also proposed four measures to
foster these management competencies for high school principals.

Keywords: Change, teaching activities, management, managing change in teaching

activities, principal

1. Introduction

Over the past two decades, many inter-
national studies have focused on the role of
principals in leading changes in teaching ac-
tivities. A common feature of these works is
the examination of the actual management
of change in high schools across various
countries, from which they derive conclu-
sions and propose measures to strengthen
the principal’s role. Acton (2021) investigat-
ed the perceptions of experienced principals
regarding their readiness to become change
agents. The findings showed that most prin-
cipals had not received formal training in
change leadership but had learned primari-
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ly through professional experience and peer
exchange. This created a knowledge gap in
understanding and managing the process of
teaching change. Principals believed that re-
forms would be more successful if responsi-
bility was shared by higher management lev-
els. Therefore, the experiences of seasoned
principals should be disseminated to im-
prove school change management. Molefhi
& Pheko (2023), in their study in Botswana,
emphasized that principals play a central role
in implementing effective management sys-
tems for teaching activities. They must com-
municate vision, motivate teachers, address
challenges, and ensure that systems align



with the school’s mission. However, imple-
mentation faces difficulties related to culture,
teaching philosophy, facilities, and techno-
logical infrastructure. Thus, principals need
suitable skills, knowledge, and attitudes to
lead change effectively, while being aware of
the benefits, limitations, risks, and opportu-
nities that such systems entail. Other stud-
ies by Michael & Newton (2008), Woolner
(2014), and Morrison & Cooper (2015) also
confirmed that principals are decisive factors
in leading changes in curricula, methods, and
teaching forms. The authors suggested that
principals should design change plans linked
with the school’s mission, consult widely,
adopt a student-centered approach, inspire
innovation in teachers and students, encour-
age creative solutions, and regularly assess
and adjust the change process.

In Vietnam, research by Nguyén Thi Thay
Dung (2018), Nguyén Long Giao (2021), and
Nguyén Vian Nguyén (2023) emphasized
that principals are the main actors in change
management, expressed through functions
such as forecasting, planning, organizing,
evaluating, and adjusting. Principals need
qualities such as adaptability, innovation, pi-
oneering spirit, decisiveness, persistence, re-
sponsibility, ambition, and humility. In terms
of skills, they must analyze contexts, identify
and prioritize changes, make concrete plans,
build relationships, persuade and motivate,
communicate and train, work in teams, solve
problems, mobilize resources, evaluate, and
sustain outcomes.

From these studies, it can be seen that
principals play a pivotal role in managing
changes in teaching activities. To succeed,
they need to be equipped with competencies
in change management, including knowl-
edge, skills, and personal attributes. This is
also the focus of this study, which aims to
propose measures for developing competen-
cies in managing changes in teaching activi-
ties for high school principals in Vietnam.

2. Research Methods
In this study, the authors employed sev-
eral theoretical research methods:
Document collection using keywords such
as “change,” “change management,” “man-
aging changes in teaching activities,” and
“competence in managing changes in teach-

11

ing activities” to search databases such as Re-
searchGate, Google Scholar, and JSTOR.

Document evaluation based on criteria
including type of document (books, articles,
theses), type of research (theoretical or em-
pirical), and year of publication.

Analysis and synthesis of all collected
information, generalizing independent find-
ings to identify the competencies required
for managing changes in teaching activities
by principals, and proposing measures for
developing these competencies among high
school principals.

3. Research Results

3.1. Competencies in managing
changes in teaching activities that
need to be developed for high school
principals

Developing competencies in managing
changes in teaching activities for high school
principals is crucial in the current context of
comprehensive educational reform. The re-
search team drew on Fullan’s (2006) change
management model, which includes three
stages: Initiation — Implementation —
Institutionalization. Each stage requires
principals to possess specific management
competencies to successfully lead schools
through improvements in teaching activities.

3.1.1. Competencies in managing the ini-
tiation stage of change

Initiation lays the foundation, creating
consensus and preparing teachers, students,
and the school community for change. At this
stage, principals need to:

Initiate the direction of change: Prin-
cipals act as “pathfinders,” clearly defining
directions for improvement — for example,
shifting from knowledge transmission to
competency-based teaching, applying infor-
mation technology, encouraging experiential
learning and critical thinking. The key is to
engage the school community in sharing the
vision, fostering participation rather than
imposing mandates.

Organize communication: Sustainable
change requires thorough communication.
Principals must employ diverse channels
such as meetings, emails, newsletters, and
guidelines so that teachers fully understand
the rationale, goals, and direction. Commu-
nication must be coupled with explanation



and listening to address concerns, thereby
building trust.

Create a sense of urgency: Change oc-
curs only when people perceive it as neces-
sary. According to Luckin (2016), emotions
play a key role in decisions about change.
Principals must help teachers recognize ur-
gency, see the benefits, and build motivation
and confidence in reform. At the same time,
supportive environments should be created
to minimize psychological barriers.

Mobilize subject groups and core teach-
ers: These groups form the backbone of
preparation. Principals must assign respon-
sibilities clearly and encourage them to par-
ticipate in designing and disseminating inno-
vations throughout the school.

Develop an action plan: Aplan serves as the
roadmap for change, including context analy-
sis, goal setting, resource planning, action pro-
gram design, and official promulgation. A good
plan ensures proactive resource use and allows
flexible monitoring and adjustment.

Foster an innovation spirit: Principals
should directly model new teaching methods,
join training sessions and workshops, and
inspire teachers. Through concrete actions,
innovation is spread, encouraging whole-
school participation.

3.1.2. Competencies in Managing the
Implementation Stage of Change

In this stage, the main tasks are orga-
nizing, monitoring, and supporting so that
change becomes a reality in teaching prac-
tice. Required competencies include:

Clear assignment of responsibilities:
Teachers directly innovate teaching meth-
ods, while subject groups provide support.
Principals must assign specific tasks, helping
teachers understand objectives, take initia-
tive in researching and applying new meth-
ods, and clarify the advisory and professional
development roles of subject groups.

Monitor progress with concrete tools:
Teaching reform must be tracked with de-
tailed plans and modern management tools
such as LMS, classroom management soft-
ware, and online assessments. Continuous
monitoring allows timely adjustments, repli-
cation of effective models, and prevention of
deviations.

Provide support and professional consul-
tation: Teachers often face challenges when
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adopting new practices. Principals should or-
ganize training on active teaching methods,
competency-based assessment techniques,
and technology applications, while offering in-
dividual consultation (in person or online) and
providing learning materials and guidelines.

Feedback and plan adjustment: When
teachers face difficulties, principals must
observe, listen, provide concrete feedback,
identify strengths and weaknesses, and sug-
gest feasible solutions. Plans must then be
promptly and flexibly adjusted to suit real
situations.

Create opportunities for sharing ini-
tiatives: Teacher creativity is a valuable
resource. Principals should encourage the
sharing of experiences through workshops,
professional meetings, class observations, or
online forums. This not only enhances reform
effectiveness but also builds a professional
and collaborative working environment.

3.1.3. Competencies in managing the in-
stitutionalization stage of change

Institutionalization is the final step, en-
suring sustainability and scaling up achieved
results, turning innovation into routine prac-
tice. At this stage, principals need to:

Develop strategies for sustaining and ex-
panding results: Without a strategy, reforms
can easily revert to the original state (Cham-
plain College, 2022). Principals must clearly
define long-term goals, directions, resources,
and specific actions to ensure sustainability.

Integrate reforms into regulations and
evaluation criteria: Changes must be includ-
ed in official regulations to guarantee com-
pliance and consistency. Principals should
update regulations, add provisions regard-
ing innovative methods, assessments, and
teacher responsibilities/rights, and develop
internal evaluation criteria that reflect new
standards.

Build a school culture that encourages
creativity: Culture is the fertile ground for
innovation to take root. Principals must cre-
ate a friendly, open environment, acknowl-
edge contributions, and encourage autonomy
and creativity. At the same time, they should
motivate teachers to keep learning and im-
proving.

Maintain a continuous innovation envi-
ronment: Reform is not a short-term event
but a long-term process. Principals must pro-



vide resources, tools, professional activities,
and mechanisms for incentives and rewards.
Regular dialogue and timely feedback fos-
ter continuous improvement and enhance
teaching quality.

3.2. Measures for developing com-
petencies in managing changes in
teaching activities for high school
principals

Measure 1. Define the objectives of
developing competencies in manag-
ing changes in teaching activities for
high school principals

The objective is to enable principals to
analyze and evaluate the current situation,
identify the right problems to change, and
build flexible, focused plans for change. Prin-
cipals should also create supportive environ-
ments and motivation for teachers, foster
teacher initiative, ensure democratic gover-
nance, mobilize stakeholder participation,
and strengthen leadership and management
capacity in teaching, thereby contributing to
the successful implementation of the 2018
General Education Curriculum. To set such
objectives, training providers must grasp the
theoretical and practical foundations of man-
aging changes in teaching activities and accu-
rately analyze and evaluate the current state
of schools.

Measure 2. Develop training con-
tent for competencies in managing
changes in teaching activities for high
school principals

Knowledge of managing chang-
es in teaching activities at high schools:
Principals should be trained in knowledge
relevant to each stage. In the initiation
stage, this includes knowledge about starting
change directions, communicating reasons,
goals, and orientations, creating urgency, per-
suading teachers of the necessity of change,
and developing action plans. In the imple-
mentation stage, principals need knowledge
of monitoring progress with plans and tools,
supporting and advising teachers, providing
timely feedback, adjusting plans, and cre-
ating opportunities for sharing initiatives
and experiences. In the institutionalization
stage, principals need knowledge of build-
ing strategies for sustaining and expanding
results, integrating reforms into regulations
and evaluation criteria, building a creative
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school culture, and maintaining an environ-
ment that encourages continuous innovation
in methods, assessment, and content to meet
new educational objectives.

Skills in managing changes in teaching
activities at high schools: Principals should
also be trained in skills corresponding to each
stage. In the initiation stage, these include
skills in starting change directions, commu-
nicating reasons, goals, and orientations,
creating urgency, persuading teachers, and
developing action plans. In the implementa-
tion stage, principals need skills in monitor-
ing progress with plans and tools, providing
professional support, offering timely feed-
back, adjusting plans, and creating opportu-
nities for sharing initiatives. In the institu-
tionalization stage, principals need skills
in building strategies for sustaining and ex-
panding results, integrating reforms into
regulations and evaluation criteria, building
a school culture that encourages creativity,
and maintaining an environment that fosters
continuous innovation in teaching methods,
assessment, and learning content.

Measure 3. Combine methods of
developing competencies in manag-
ing changes in teaching activities for
high school principals

In many countries around the world, the
professional development of educational
managers in general, and high school princi-
pals in particular, is often carried out through
the following methods:

Expert-centered method: In this ap-
proach, experts provide knowledge and ex-
perience, while principals receive and apply
them.

Learner-centered method: Here, princi-
pals independently implement the training
program with the support of facilitators.

Media-centered method: In this case, in-
formation and communication technologies
are used to deliver training content to prin-
cipals.

Each of these methods has its own
strengths and limitations. Therefore, in de-
veloping competencies for managing chang-
es in teaching activities, it is necessary to
combine all three approaches.

Measure 4. Evaluate the develop-
ment of competencies in managing
changes in teaching activities for high



school principals through a systemat-
ic process

The evaluation process consists of the fol-
lowing steps:

Step 1. Define evaluation objectives. The
goal is to determine the extent to which prin-
cipals have achieved knowledge and skills in
managing changes in teaching activities, and
how these have been transformed into actual
competencies.

Step 2. Select evaluation methods and
forms. A combination of traditional and
non-traditional methods should be em-
ployed, ensuring appropriateness for assess-
ing outcomes in developing principals’ com-
petencies in managing teaching changes.

Step 3. Conduct the evaluation. This re-
quires developing clear and specific evalua-
tion criteria and using appropriate evalua-
tion tools.

Step 4. Process evaluation results. Results
should be analyzed both quantitatively and
qualitatively to determine the level of compe-
tency development achieved by principals.

Step 5. Provide feedback to trainees
and stakeholders. Information on both the

training process and outcomes should be
shared with principals and relevant stake-
holders, enabling necessary adjustments in
content, methods, and forms of professional
development.

4. Conclusion

In high schools, the principal is the cap-
tain, leader, and strategic navigator of re-
form — creating supportive environments,
inspiring teachers, supervising implemen-
tation, and providing timely evaluation and
adjustments to ensure the success of school
innovation in general and teaching activities
in particular. To fully realize this role, prin-
cipals must possess competencies in manag-
ing changes in teaching activities. Based on
Fullan’s change management model, the re-
search team identified three core competen-
cies (managing the initiation stage, managing
the implementation stage, and managing the
institutionalization stage) along with fifteen
component competencies. From this founda-
tion, four measures were proposed to develop
competencies in managing changes in teach-
ing activities for high school principals.

References

Acton,K.S.(2021).Schoolleadersaschangeagents: Doprincipalshavetoolstheyneed? Manage-
mentin Education,—35(1).—P.43-51.URL:https://doi.org/10.1177/0892020620946678

Champlain College. (2022). Managing organizational change. Champlain College.

bing, T. H. (2012). Ning luc va gido duc theo tiép can ning luc. Tap chi Quan ljj Gido duc, —

43(12). - P. 5-12.

Fullan, M. (2006). Change theory: A force for school improvement. Centre for Strategic Edu-

cation, Seminar Series Paper — No. 157.

Michael, G., & Newton, E. E. (2008). School principals and change processes in the secondary
school. Journal of Educational Administration, — 46(1). — P. 75-91. URL: https://doi.

org/10.2307/1494920

Molethi, T., & Pheko, B. C. (2023). An investigation into school leaders’ perspective as change
agents in the implementation of the performance management system (PMS): Case of
South East and Southern Regions’ junior secondary schools in Botswana. African Journal

of Education and Practice, — 9(4). — P. 15-25.

Morgan, P. (2006). The concept of capacity. European Centre for Development Policy Man-
agement. URL: https://ecdpm.org/application/files/2006-The-concept-of-capacity.pdf

Morrison, M., & Cooper, B. (2015). Passionate and proactive: The role of the secondary prin-
cipal in leading curriculum change. Waikato Journal of Education, — 14(1). — P. 45-58.
URL: https://doi.org/10.15663/wje.v14i1.237

Nguyén, L. G. (2021). Van dung tiép can quan li su thay ddi trong quan 1i hoat dong day hoc.
Tap chi Khoa hoc Giao duc Viét Nam, —41(5). — P. 15-22.

Luckin, R., Holmes, W., Griffiths, M., & Forcier, L. B. (2016). Intelligence unleashed: An ar-
gument for Al in education. Pearson.

Nguyén, Q. U. (Chu bién). (2007). Tam lijj hoc dai cwong. Nxb Pai hoc Quéc gia Ha Noi.

14



Nguyén, T. T. D. (2018). Quén li sy thay ddi trong nha trwong. Tap chi Gido duc, — 433(1). —
pP. 5-7.

Nguyén, V. N. (2023). Lanh dao va quan li sy thay ddi cua hiéu triong nha trwong. Tap chi Gido
duc va Xa hot, — 1. - P. 10-15.

Organisation for Economic Co-operation and Development (OECD). (2002). Definition and
selection of competencies: Theoretical and conceptual foundations. DeSeCo Annual Re-
port 2001/2002. OECD.

Pham, M. H. (Chu bién). (1988). Tam lij hoc (Tap 1). Nxb Giao duc.

Weinert, F. E. (2001). Vergleichende Leistungsmessung in Schulen — eine umstrittene Selbst-
verstandlichkeit. In F. E. Weinert (Ed.), Leistungsmessung in Schulen (pp. 17-31). Beltz
Verlag.

submitted 05.09.2025;

accepted for publication 19.09.2025;

published 31.10.2025

© Blerina Aliaj, Mirjeta Cenaj

Contact: duclc@vinhuni.edu.vn; lecuong@vinhuni.edu.vn

15



