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COMPARATIVE ANALYSIS OF ANXIETY INDICATORS OF FIRST YEAR CHOLERIC STUDENTS

Section 1. Biology

Rustamova T. V.,
Associate Professor, Azerbaijan

Farzaliyeva L.1.,
Magistr. Azerbaijan
E-mail: rustamovatukezban72@mail.ru

COMPARATIVE ANALYSIS OF ANXIETY INDICATORS
OF FIRST YEAR CHOLERIC STUDENTS

Abstract. The article focuses on changing of the state and personal anxi-
ety level of 17-year-old boys with different temperament types during the ex-
amination process. The effect of emotional stress on the state and personal
level of student anxiety was determined by a scoring system with an express
version of the questionnaire in three different situations: two months before
the examination (ordinary days- OD), 30 minutes before the examination (BE)
and 30 minutes after the examination (AE). It was found that the level of state
and personal anxiety among all the types of first year students differs signifi-
cantly. 17-year-old students (1 st year students) have a higher level of anxiety
than other types of melancholic youth. Thus, examination stress of 17-year-old
(1 course) melancholic-type students increased more sharply than personal
anxiety level (PAL) and state anxiety (SA).

Keywords: state anxiety, types of central nervous system, choleric adapta-
tion, temperament.

Introduction

In modern civilized conditions, violation of the relationship between man
and nature!, exposure to various irritants becomes an integral component of
personal emotional stress?, causing the development of serious functional dis-

! Aleksandrov A.G., Lukyanenok P.1. Changes in students’ anxiety levels in the context of
educational activity. Scientific education. Medical sciences, 2016.- No. 6.— P. 1-14; Hans Eysenck
Number of personality dimensions: 16.5 or 3 taxonomic criteria for a paradigm // Foreign
psychology, 1993.- Vol. 1.— No. 2.- P. 9-24; Kaluev A.V Problems of the Study of Stress-Related
Behavior, - Kiev, 1999.- 127 p.

% Hans Eysenck Number of personality dimensions: 16.5 or 3 taxonomic criteria for a paradigm
// Foreign psychology, 1993.— Vol. 1.— No. 2.- P. 9-24.
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Section 1.Biology

orders in the organism! and ultimately creating optimal conditions for the
exposure of the organism to stress?. It is shown that there is a close relationship
between behavior, adaptation and other physiological processes and emotional
stress®. In the central nervous system (CNS) disturbance of the dynamics of the
processes of excitation and slowdown is involved in the formation of a number
of emotional reactions in the body*.

Taking all of this into account, the purpose of this study is to detect changes
in the level of physiological state and personal anxiety during the psycho-
emotional activity of the examination process in 17-year-old students with
different characteristics of the nervous system temperament.

Materials and techniques

32 male students aged 17 studying at the Faculty of Biology and Chemistry
of the Ganja State University have undergone a course of psycho-physiological
research. Of these, 4 were phlegmatic, 10 were choleric, 10 were sangvinic and
8 were melancholic. Students were divided into groups according to different
temperament types of nervous system and the purpose of the study. The study
was conducted 2 months before the exam, 30 minutes before the exam and 30
minutes after the exam. The study examined the psycho-physiological state
of various anxiety conditions Healthy students were involved in the study on
a voluntary basis. Before the beginning of the study, the types of the tem-
perament of the nervous system of young people were determined by Eysenck
Personality Questionnaire. State and personal anxiety (emotional tension)

! Shukurov F.A., Melikova N. Kh. Motivational activity of students and the level of anxiety
in emotional stress // Russian Journal of Physiology named after V.I. I.M. Sechenov, 2004.-
T. 90.- No. 8.- P. 124-125; Lila N.L. Features of adaptive influences of students with different
individual-typological characteristics of mental activity and autonomic regulation of the body,
Dis ... Candidate of Medicine,— Lugansk, 2015.— 147 p; Fedotov A.I. Stress of its aftereffect for
humans and modern approaches to their elimination // Uspekhi fiziologicheskikh nauk, 2009.-
V. 40.- No. 1.-P. 77-91.

2 Aleksandrov A.G., Lukyanenok P.I. Changes in students’ anxiety levels in the context
of educational activity. Scientific education. Medical sciences, 2016.— No. 6.— P. 1-14;
Filaretova L.N. Stress in physiological research // Russian Journal of Physiology named after
I.M. Sechenov. 2010.- Vol. 96.— No. 9.— P. 924-935; Badmaeva D.G. Self-regulation of personal
activity in stressful situations (on the example of examinational stress): Dis ... Candidate of
Psychological Sciences: — Krasnoyarsk, 2004.— 157 p.

3 Hayden E.P., Shankman S.A., Olino Th. M. et al. Cognitive and temperamental vulnerability to
depression: Longitudinal associations with regional cortical activity / Cognition &Emotion. 2008.-
Vol. 22.— N2 7.—- P. 1415-1428; Bazanova O.M., Aftanas L.I. I ndividualeeg alpha aktivity analysis
for enhancement neurofeedback efficiency: two case studies // Journal of Neurotherapy. 2010.-
V. 14.— N2 3.-P. 244-253; Bratsas C., Papadelis C., Konstantinidis E., Pappas C. Towardsemotion
aware com puting: An integrated approach using multi—channel neuro physiological recording
sand affective evisualstimuli // IEEETrans.Inf. Technol. Biomed. 2010.- Vol. 14.— N2 3.- P. 589-597.

* Sudakov K.V. Individuality of emotional stress // Zhurn.nevrol. and psychiatrist,
2005.- No. 2.— P. 4-12.; Shinichi S., Kuman H., Sakan U. Effects of effort and distress coping
processes on psychophysiological and psychological stress responses // International Journal of
Psychophysiology, 2003.- Vol. 47.- P. 117-128.
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of 17-year-olds of different temperaments were assessed. The state and per-
sonal levels of anxiety according to the Spielberg-Hanin test in three differ-
ent situations: ordinary days (OD), before the examination (BE) and after the
examination(AE). The results were determined by a score system.

For statistical analysis taking into account the number of young people in
the program SPSS (Statistical Package for Social Science) methods of «non-
parametric» analysis were used.

Results and discussions

The results of a study of 17-year-old students showed that state and personal
levels of anxiety (SPA) did not differ significantly between the types of tempera-
ment of OD students in this course (Table 1). Thus, according to the ANOVA-F
criterion, since P = 0.426, the difference between types is not statistically signifi-
cant. At the same time, the differences between the OD types are less when SPA
is higher: 39.1 (sanguinic), 36.0 (phlegmatic), 35.2 (choleric), 34.3 (melancholic).
This means that the differences between the different types of temperament of
SPA in the OD were not statistically significant (P > 0.05). It can be concluded
that the types of temperament of the 17-year-old OD have little impact on SPA.

As to those students, the difference in the level of anxiety between the
types of BE SPA is not statistically significant (P > 0.05), since P = 0.796.
However, it is noted that differences between the types are less than between
the high SPA: 44.0 (sangvinic), 41.8 (choleric), 40.5 (phlegmatic), 40.3 (mel-
ancholic). The difference between the two independent types of BE SPA was
also unclear. Thus, the differences between phlegmatic and choleric types,
sanguine and melancholic types, and choleric and sanguine types as well as
melancholic types are also inaccurate (P > 0.05). This indicates that there is
no discernible difference between the different types of BE SPA temperaments
of the first year students (table 1).

Similar regularities are also obtained in the AE results. Thus, the SPA did
not differ significantly between AE types, and the difference between the types
was not accurate, as P =0.901 (P > 0.05). However, the differences between the
types from the highest SPA to the lowest levels have shifted from the previous
groups and are as follows: 43.0 (phlegmatic),41.1 (melancholic), 40.0 (choleric),
40.0 (sanguinic). The comparison of AE SPA between the two independent types
shows that the difference of the types is not statistically significant. This means
that different temperament type of AE first year student did not affected by SPA.

At the next stage of the study, we compared the OD SPa students (Pic.1).
These results showed that SPA only increased for melancholic (PO, 05), but
there was no significant difference in other types (P < 0.05). Thus, in the case
of phlegmatic type P = 0.066, choleric type P = 0.074 and sangvinic type P =
0.075, in the melancholic type it was P = 0.025.The comparison between these
two groups showed that BE had a higher level of SPA for melancholic type of
17-year-old students. In other types, there was no significant difference be-
tween OD SPA and is AE SPA.
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Section 1.Biology

Table 1.
Period | Types n | M |[fm minmax| P, | P | P | P, | Py
Phlegmatic | 4 | 36.0 | 1.6 | 32 | 40
Choleric 10 | 35.2 | 2.7 | 25 | 53 [0.839
(s(g)ath Sanguine | 10 | 39.1 | 1.1 | 33 | 44 |0.142]0.089
Melancholic | 8 | 34.3 | 2.7 | 26 | 44 |0.808]0.829(0.274
Total 32 | 36.3|1.2| 25 | 53
Phlegmatic | 4 | 40.5 | 2.5 | 35 | 47 0.066
Choleric 10 | 41.8 [ 3.1] 30 | 64 [0.945 0.074
(S];%t)e Sanguine | 10 | 44.0 | 3.0 | 24 | 62 |0.240|0.393 0.075
Melancholic | 8 |40.3 2.2 | 30 | 49 |0.8080.965]0.237]0.025
Total 32 419 [15] 24 | 64
Phlegmatic | 4 |43.0 [2.7] 36 | 49 0.068 [0.068
Choleric 10 | 40.0 [ 2.1] 29 | 48 |0.454 0.201 |0.438
(Sf\%t)e Sanguine | 10 | 40.0 | 3.0 | 24 | 48 |0.839]0.79% 0.766 |0.811
Melancholic | 8 |41.1 [2.3] 30 | 50 [0.683/0.633]0.965]0.034 [0.228
Total 32 [ 40.7 [ 1.3 24 | 50
Phlegmatic | 4 | 37.0 | 3.5 | 28 | 45
Choleric 10 | 33.9 | 3.0] 20 | 53 |0.635
Efié‘i)“{ Sanguine | 10 | 39.6 | 1.6 | 30 | 46 |0.539(0.063
Melancholic | 8 | 36.3 [ 3.0 27 | 47 [1.000(0.633|0.460
Total 32 367 |14 20 | 53
Phlegmatic | 4 |43.0 | 2.5] 37 | 49 0.068
Choleric 10 | 38.8 | 2.0] 29 | 49 [0.304 0.241
Efi;‘]’;; Sanguine | 10 | 44.7 | 2.8 | 34 | 65 |0.839(0.123 0.139
Melancholic | 8 | 43.0 | 2.4 | 35 | 54 [0.933]0.237]0.965|0.011
Total 32 | 422 [ 1.3 29 | 65
Phlegmatic | 4 |43.5 [2.5] 39 | 50 0.068 [0.577
Choleric 10 | 41.3 | 2.8 ] 28 | 54 [0.635 0.016 0.205
Eg{(sgé) Sanguine | 10 | 41.7 | 2.2 | 29 | 48 [0.733]0.912 0.574 |0.523
Melancholic | 8 |43.0 [ 1.7 | 37 | 49 |0.808/0.573]0.633]0.025 [0.573
Total 32 | 42.1 [1.2] 28 | 54

L. p -phlegmatic type indicators (Mann-Whitney test);

2. p_~ choleric type indicators (Mann-Whitney test);

3. p, - sanguine type indicators (Mann-Whitney test);

4. p,,— ordinary day indicators (Wilcoxon criterion);

5. p,, — before examination indicators (Wilcoxon criterion)



COMPARATIVE ANALYSIS OF ANXIETY INDICATORS OF FIRST YEAR CHOLERIC STUDENTS

For the first year students, SPA was higher in AE group than in AG. The dif-
ference between the AE level of state anxiety and the OD SPA was not signifi-
cantly different from other types except the melancholic type. Thus, P=0.068
was in phlegmatic, P = 0.201was in choleric, P = 0.766 was in sangvinic, P =
=0.034 was in melancholic. Although there is no significant difference between
OD SPA and AE SHS in the first three types, there is a significant difference
between AE SHS and OD SHS in melancholic (P < 0.05). OD AE SPA analysis
shows that OD SHS is higher in students.

The comparison of BE and AE SPA of these students showed that there
were P = 0.068 in phlegmatic, P = 0.438 in choleric, P = 0.811 in sangvinic, P
=(0.228 in melancholic. However, there was no significant difference between
Be SPA and AE SPA in all four types, the difference was slightly higher than
BE AE SPA.

In extreme and critical conditions, the problem of self-regulation of phys-
iological functions is of great importance and due to the mobilization of the
internal capacities of the person allows the person to adapt to the situation'.
There is no coincidence that 17-year-olds have high levels of anxiety in mel-
ancholy and choleric types. It is known that the temperament is based on
the same indicators that have individual characteristics of conditional reflex
activity, i.e. peculiarities of the nervous system. The combination of the three
main characteristics of the nervous system (strength, equilibrium and mobil-
ity) is noted as the types of superior nervous activity of the nervous system.
The English psychologist H. Eisen?, who studied this information, suggests
that there are strong and weak species according to I. Pavlova3. According
to Pavlov, the extroverted and introverted personality types are very close
to each other. The characteristics of extraversion and introversion depend
on the congenital characteristics of the central nervous system, which bal-
ances the processes of excitation and delay. According to the classification
of I.P. Pavlov, the indicators of personality temperament are extraversion,
introversion and neuroticism. According to the classification, the increase
in the level of anxiety in both types of BE and AE can be attributed to the
type imbalance, but in 20-year-olds there was a difference in the phlegmatic,
choleric and sanguine types.

! Fedotov A.L. Stress of its aftereffect for humans and modern approaches to their elimination
// Uspekhi fiziologicheskikh nauk, 2009.- V. 40.— No. 1.- P. 77-91.; Hans Eysenck Number of
personality dimensions: 16.5 or 3 taxonomic criteria for a paradigm // Foreign psychology, 1993.-
Vol. 1.- No. 2.— P. 9-24.; Filaretova L.N. Stress in physiological research // Russian Journal of
Physiology named after I.M. Sechenov. 2010.- Vol. 96.— No. 9.- P. 924-935.

2 Badmaeva D.G. Self-regulation of personal activity in stressful situations (on the example
of examinational stress): Dis ... Candidate of Psychological Sciences: — Krasnoyarsk, 2004.— 157 p.

3 Hayden E.P., Shankman S.A., Olino Th.M. et al. Cognitive and temperamental vulnerability
to depression: Longitudinal associations with regional cortical activity // Cognition &Emotion.
2008.- Vol. 22.—- N2 7.— P. 1415-1428.
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The results of the study show that there is a significant difference in the
levels of state anxiety among different types of 1st and 4th year students. Ap-
propriate approaches to the nature of the types of the nervous system of stu-
dents of different courses are recommended, which will prevent certain neurotic
changes that may arise in them. Thus, based on the analysis of this study, the
following results were obtained.

Result

1. In 17-year-old first course students, there is no significant difference
between OD, BE, and AE SPA. Furthermore, the difference between the two
independent types was not statistically accurate.

2. Only indicators of the melancholic type are statistically significant when
comparing OD, BE and AE SPA in young people of the first course.

3. While the difference between OD SPA and AE SPA in these young people
is great in phlegmatic and sanguinic types and is low in choleric and mel-
ancholic types. Indicators of the phlegmatic type are considered statistically
reliable compared to BE and AE SPA.
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MODELING IN THE SYSTEM OF ECOLOGICAL
MONITORING OF RESERVOIRS

Abstract. The increasing scale of environmental pollution, including wa-
ter bodies, by various technogenic substances is the reason for environmental
monitoring and the development of criteria for assessing the state of the envi-
ronment. This paper presents a mathematical model of the maximum permis-
sible discharge into water bodies.

Keywords: pollution, water bodies, maximum permissible discharge,
modeling.

The impact of man on the environment has sharply increased all over the
world, and it has become apparent that the uncontrolled exploitation of nature
leads to very serious negative consequences. The state of the biosphere changes
under the influence of natural and man-made influences. However, there is a
significant difference in the results of such actions: the state of the biosphere,
which is constantly changing under the influence of natural causes, usually
returns to its original state. And if we talk about the impact of man on the eco-
system, then it can lead to serious irreversible problems for certain subsystems
of the natural environment.

Since environmental pollution is relatively “enclosed” within the territo-
rial and economic regions, environmental monitoring is regional in nature.
An indicator on the scale of the possible impact on the natural environment,
where significant anthropogenic restructuring of the ecosystem is possible, is
open water bodies. The water element of the environment largely determines
the state of the environment as a whole. Therefore, it is very important to know
the laws of pollution and their formation under the influence of natural and an-
thropogenic factors. One of the basic questions in this problem is the reaction
of water resources to a changing anthropogenic load. Establishing the actual
level of pollution of water bodies, which are complex objects of analysis, due

10



MODELING IN THE SYSTEM OF ECOLOGICAL MONITORING OF RESERVOIRS

to their exceptional multicomponent nature and a wide concentration range
of elements, heavy metals is one of the most serious problems, especially in
natural ecosystems, since they migrate from one ecosystem object to another,
accumulating and sometimes causing secondary pollution.

Under the influence of pollutants, there is a shift in the natural equilibrium
of a multicomponent system, such as natural water. A water body “mobilizes
forces” that counteract the violation of natural conditions and seek to return
the entire system to its original state.

The process of distribution of pollutants in water bodies and streams can
be represented by scheme 1 (Fig. 1), which includes three zones of the mixing
section: I — the jet (inertial) zone of the initial mixing, II — the concentration
equalization zone (three-dimensional diffusion of the pollutant occurs in it,
and when shallow depth - two-dimensional); III - zone of complete mixing
(the so-called longitudinal diffusion of the pollutant occurs in it). Thus, impu-
rities that have fallen into one or another part of a river runoff or reservoir are
carried away by the current and, under the influence of turbulent mixing, are
distributed into adjacent stream jets. In this case, the impurities are diluted,
as they move away from the place where the impurities enter the stream, their
concentration gradually decreases and, in the presence of self-purification,
approaches the background.

y
q, Ccm ll
S I zone L2 ac
M / (,E:O
1
II zone P
I3
Ciu= Cl'm
Co L I —TC=r2»)
e c=F1(»)
III zone ac _
on~
N I3 K [
~Jl ___—

Figure 1. Schematic diagram of the distribution of wastewater for water bodies

Self-purification is carried out under the influence of biological processes
by oxidation of dissolved and suspended in water substances dissolved in it
oxygen. This process is the result of the life of a whole complex of aquatic
organisms. The aquatic micro flora is very diverse: bacteria, viruses, bacterio-
phages, molds and algae. Microorganisms play an extremely important role in
the process of self-cleaning of water bodies. Microbiological processes during
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self-cleaning of water bodies occur as a result of bacterial nutrition, respiration
and, finally, their death.

The change in the concentration of organic suspended solids is determined
by two processes: precipitation and mineralization. As a result of the suspen-
sion of suspended solids in a pond, sludge is formed. In the sludge, as you know,
there is a huge number of microorganisms (in 1 g of sludge up to 400-500 mil-
lion microbes). Serobacteria are located in the surface layer of sludge. A number
of benthic organisms — insect larvae, worms — feed on bottom silts and con-
tribute to the transformation and mineralization of insoluble organic matter.

In order to partially eliminate future uncertainty, it is necessary to use
mathematical forecasting. It consists in using the available information about
the object of forecasting, mathematical processing of information by obtaining
a relationship linking the characteristics with time or other independent vari-
ables and calculating the characteristics of the object at a given point in time
for given values of other independent variables. The mathematical model for
predicting water quality is based on the well-known semi-empirical equation
of turbulent diffusion of pollutants:

oc oc oc oc 0 ( 66) 0 Oc 86( 86}
—+V, —+vV, —+V,—=—| D — [+—| D, — |+—| D,— [+u. (1)
or “ox oy ‘oz ox\ “ox) oy\ Toy) o9z\ ‘oz

To solve equation (1), it is necessary to specify boundary conditions, i.e. set
of initial and boundary conditions. As the initial condition for equation (1), the
initial (at t = 0) distribution of the impurity concentration is taken:

c=c(xY,z0)

Boundary conditions (in the general case of the third kind) characterize the
transport of matter through the surface restricting the flow. If q is the amount
of substance transferred through a unit area of these surfaces per unit time,
then at the boundaries of the studied object:

oc
qn = Cvn _DH A (2)

on
In the expressions (1), (2): ¢ is the concentration of impurities averaged over
time; v, v, v, v, are the projections of the time-averaged flow velocities in the
X, ¥, Z, n directions, respectively (the XOY coordinate plane coincides with the
free flow surface, z is the applicate, n is the internal normal to the boundaries
of the reservoir); D, D » D, D, are the turbulent diffusion coefficients in the
directions x, y, z, n, respectively; u_is the rate of physicochemical transforma-

tions, which in some cases can be represented as:

B =fic ©)

where f, - is a parameter depending on the characteristics of physicochemical
transformations.

12
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In expression (2), the first term on the right-hand side determines the influx of
impurities into the reservoir, due to the water velocities, and the second, the influx
of impurities associated with the pulsation components of the actual velocities.

The distribution of impurities in ponds and watercourses from the moment
they arrive should be considered as a single continuous process. In connection
with the sufficient complexity of calculating the entire zone of influence of dis-
charged effluents on the quality of natural waters, it is customary to consider
three sections (Fig. 1). When studying the distribution of impurities in the zones
marked in (Fig. 1), equation (1) can be used with certain assumptions. Due to
the great complexity of solving system (1), (2) in engineering practice, simpli-
fied dependencies for conditionally selected mixing zones are most widely used.

Then, to calculate maximum permissible discharge (MPD) for the j-th pol-
luting component:

Cs CMPD + CEj _CF]'
100

where g, — parameter of the pollutant, 63 - concentration of the j-th pollut-

C.(Com +Ca=Gy)

— 2
MPD, =g, ~30}, (4)

ant; (C,,p, +C, —C Fj) - background characteristic of water quality; o, - is
the variance of the process.

After calculating the MPD, the materials on the substantiation of the MPD
should be systematized and formalized. To conduct a more detailed comprehen-
sive forecast of the degree of pollution and the dynamics of the accumulation of
pollutants in water bodies, it is necessary to develop models for predicting changes
in the ecosystem, taking into account possible forms of transition (migration) of
pollutants. In our case, the hydrosphere is the atmosphere (evaporation from wa-
ter to the atmosphere), the hydrosphere is the land surface (the bottom of rivers,
lakes) is the transition from water to soil (filtration, “self-cleaning”, sedimentation
to the bottom of water bodies). It is also necessary to take into account that one
of the natural factors that can significantly change the concentration of chemical
elements in enclosed bodies of water is the regime of precipitation. In dry years,
due to a decrease in the water level, an increase in the concentration of chemical
elements occurs, and in rainy years, on the contrary, their dilution occurs.
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THE ROLE OF CRITICAL THINKING FOR INTELLECTUAL
DEVELOPMENT OF VIETNAMESE STUDENTS

Abstract. The practice of improving the quality of higher education in Viet-
nam has been posing a request to innovate teaching and learning methods to
develop the quality and capacity of students. In which, critical thinking is a prac-
tical tool to help them absorb knowledge and improve their thinking capacity, the
ability to effectively solve the posed theoretical and practical problems. This ar-
ticle presents the concept of critical thinking, clarifies the role of critical thinking
in the development of students’ intelligence and proposes some basic strategies
to develop their critical thinking through pedagogical activities, contributing to
improving the quality of higher education in Vietnam today.

Keywords: critical thinking, students, Vietnam.

1. Introduction

In the document “Four pillars of education” published by Unesco (1972),
which is considered as the foundation of modern education has affirmed: the
first pillar is learning to know; The second pillar is learning to do; the third
pillar is learning to live together; The fourth pillar is learning to be, all four pil-
lars focus on the mission of education for learners. Accordingly, comprehensive
education in the new period should be understood as training people capable
of grasping and controlling knowledge, adapting to social changes.

To meet the practical requirements, the Vietnamese higher education sys-
tem needs to focus for breakthroughs on active teaching methods, and have
to be more flexible in creating learning styles to develop critical and creative
learning skills for students. In addition to the equipped comprehensive sci-
entific knowledge system, practical skills and other necessary qualities, it is
especially important to develop thinking capacity, including critical thinking
for students. Students need to build and develop critical thinking, be confi-
dent with their own abilities to adapt well to the requirements of practice.
The issue of critical thinking, if concerned with the right direction, will play
a great role in the intellectual development of students. Thereby, it helps
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them absorb, accumulate knowledge and improve their analytical capacity,
effectively solve the problems posed to meet the requirements of university
education innovation and create high-quality human resources for society in
the current international integration context.

2. Content of the research

2.1. Critical thinking concept

Critical thinking has a long origin in the history of human thought!. The
concept of critical thinking has been around for about 2,500 years, with ideas
starting with the ancient philosopher Socrates (469-399 BC) and is still being
developed today with many approaches and different interpretations.

John Dewey — an American philosopher, psychologist and educator gives an
opinion: “Active, persistent, and careful consideration of any belief or supposed
form of knowledge in the light of the grounds that support it, and the further
conclusions to which it tends, constitutes reflective thought”?2. He calls critical
thinking is “reflective thinking” and emphasizes the initiative of critical think-
ing, that is, when a person has critical thinking, they will ask questions them-
selves, find relevant information, ... rather than passive learning from others.

Edward Glaser said Critical thinking involves three things: (1) an attitude
of being disposed to consider in a thoughtful way the problems and subjects
that come within the range of one’s experiences, (2) knowledge of the methods
of logical inquiry and reasoning, and (3) some skill in applying those methods.
Critical thinking calls for a persistent effort to examine any belief or supposed
form of knowledge in the light of the evidence that supports it and the further
conclusions to which it tends?.

Richard Paul: Critical thinking is the art of analyzing and evaluating think-
ing with a view to improving it*. He gives a model of critical thinking (The
Critical Thinking Community) which can be presented in the following form:
Critical thinkers routinely apply the intellectual standards (Clarity — Accuracy —
Relevance — Logicalness — Breadth — Precision — Significance — Completeness —
Fairness — Depth) to the elements of reasoning (Purposes — Questions — Points
of view — Information — Inferences — Concepts — Implications — Assumptions)
in order to develop intellectual traits (Intellectual - Humility Intellectual - Au-
tonomy Intellectual - Integrity Intellectual Courage — Intellectual Perseverance
Confidence in Reason — Intellectual Empathy Fairmindedness)®.

! The Foundation for Critical Thinking. A brief history of the idea of critical thinking, 1997.
URL: http://www.criticalthinking.org/pages/a-brief-history-of-the-idea-of-critical-thinking/408

2 Dewey J. How We Think. Lexington, MA: D.C. Heath and Company, 1910.- P. 9.

3 Glaser E. An Experiment In the Development of Critical Thinking.— New York, NY: Bureau
of Publications, Teachers’ College, 1941.- P. 5-6.

* Paul R., Elder L. The Miniature Guide to Critical Thinking Concepts and Tools. Dillon Beach:
Foundation for Critical Thinking Press, 2010.- P. 4.

S Ibid.- P. 21.
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Bassham. G: “critical thinking is the general term given to a wide range
of cognitive skills and intellectual dispositions needed to effectlvely identify,
analyze, and evaluate arguments and truth clalms; to discover and overcome
personal preconceptions and biases; to formulate and present convincing rea-
sons in support of conclusions; and to make reasonable, intelllgent decisions
about what to believe and what to do”!.

In Vietnam, when talking about critical thinking, Nguyen Canh Toan and
Nguyen Van Le ranked critical thinking as the third of the four ranks of thinking
in terms of independence: dependent thinking; independent thinking; critical
thinking; creative thinking. They have affirmed: “The capacity of thinking is the
evaluation standard for workers in this intellectual century. Critical thinking
(good thinking) not only helps to do well in school, but also helps to become a
good citizen in making smart, conscious, thoughtful decisions, to find innova-
tive solution, optimal for all social problems required”?.

Tran Thi Tuyet Oanh said: “Critical thinking is the human assessment
ability, expressing the human interaction with the surrounding world. Critical
thinking is one of the ways to open up human intellectual potential, it acts
as internal force, is the basis for creative activities leading to the discovery of
new knowledge”3.

Do Kien Trung affirmed:

— Critical thinking as a field of perception provides subjects with skills to
apply reason to identify, analyze and evaluate arguments effectively.

- Identify and overcome prejudices of individuals and groups.

- Present arguments clearly and convincingly to support claims.

- Seek rational and convincing decisions about what we believe and what
we do*.

Le Hai Yen gives a definition: critical thinking “is a thought with consider-
ation and consideration to arrive at a reasonable decision when understanding
or implementing a problem”>.

Duong Thi Hoang Oanh and Nguyen Xuan Dat: critical thinking “empha-
sizes the logical, dialectical, argumentative aspect to find one or more better
solutions towards the truth of knowledge, towards the right and the real”°.

! Bassham G. Critical Thinking: A Student’s Introduction. 5 ed.— New York: McGraw-Hill,
2012.-P. 1.

2 Nguyen Canh Toan, Nguyen Van Le, Chau An. Arousing creative potential. Education
Publishing House. Hanoi, 2004.- P. 60-61.

3 Tran Thi Tuyet Oanh. “Form critical thinking for students in the process of teaching in
college”. Journal of Education, 2009.- No. 213.- P. 14-16.

* Do Kien Trung. “Solutions to shape a critical thinking style”. Journal of Development and
Integration, 2012.— No. 4.— P. 67.

5 Le Hai Yen. Teach and learn to think. University education,— Hanoi, 2008.

6 Duong Thi Hoang Oanh, Nguyen Xuan DPat. Applied Critical thinking. Ho Chi Minh: Vietnam
National University Ho Chi Minh city, 2015.- P. 20.
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Although there are many different understandings, but the above studies all
emphasize the importance of logic, the dialectic of arguments, to effectively solve
the problem in order to reach the truth of knowledge. Accordingly, it is possible
to generalize the main approaches when studying critical thinking as follows:

— Type of thinking oriented towards personal problem solving;

— The process of analyzing, evaluating, arguing to negate or confirm the
problems;

— “Thinking about thinking” or in other words expresses reflection in sub-
ject thinking;

- In terms of approaching competencies, skills and manipulations should
be deployed.

From the research on the above critical thinking of domestic and foreign
authors, the author concedes that:

Critical thinking is thinking that specifies, analyzes, evaluates and investigates
information with a positive skepticism, then argues and proves that argument with
verifiable information to produce a final conclusion is convincing, consistent with
practice and logic law, in order to solve the raised problems.

Thus, in essence, critical thinking is a dialectic thinking process, including
the analysis and evaluation of an existing information from other perspec-
tives, contributing to the clarification and affirmation of the authenticity. of the
problem. In the process, inference often takes place in an open way, the number
of solutions is unlimited, including the construction of scientific conditions,
views and ideas to reach at the correct conclusion about the problem posed.

2.1. The role of critical thinking for Vietnamese students

Firstly, critical thinking contributes significantly to promoting the activeness
and initiative in students’ awareness.

Critical thinking students will actively ask questions, find relevant informa-
tion by themselves to answer problems rather than passively receive answers
from others. With the encouragement, support and encouragement from teach-
ers, they actively overcome the threshold of timidity, fear, inferiority complex
or psychological “inertia” to boldly, confidently present and defend political
opinions, at the same time, to equip themselves with necessary skills, especially
“soft skills” such as problem solving skills, communication skills, creativity ...

In addition, the fact that students actively ask many questions about issues
of concern and are looking for solutions will promote their independent think-
ing, critical thinking and creative thinking. As Albert Einstein once said: “The
important thing is not to stop questioning”!. “Questioning, regarded among the
most powerful tools”?, the more questions learners ask, the more flexible their

! Einstein A. “Old man’s advice to youth: Never lose a holy curiosity”. Life Magazine, 2 May,
1955.- P. 64.

2 Santos L.F. “The role of critical thinking in science education”. Journal of Education and
Practice, 2017.- Vol 8(20).— P. 159.
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minds will be, the more they will understand faster on that matter. Students
with high creativity often know how to overcome their “shadow”, get out of the
path of thinking to ask questions that need answers. These questions are not
criticisms or criticisms as some people often understand, but simply question-
ing, surveying and commenting on the problem in many different dimensions.
Thereby, they will have scientific skepticism, want to explore, like to observe,
know how to ask and answer opposite and different questions; at the same time,
find all relevant information to verify opinions, reinforce their beliefs in the
knowledge acquired in the learning process, work as well as in life.

Secondly, critical thinking helps students mobilize all of their own knowledge
and wisdom to have a comprehensive and accurate view on issues of concern.

Critical thinking is a stage in the cognitive process. Therefore, students
often use this operation to collect and process information to come to a logical
conclusion. In addition, critical thinking is always continuous because in the
thinking process, students must rely on accumulated knowledge, experience
and personal beliefs to analyze issues that need to be criticized; from which
infer to arrive at further and more logical conclusions. Inference plays a special
role in critical thinking, because both inference and deductive evaluation have
positive meanings. An argument is often built on assumptions called axioms.
From this set of axioms, the author of the argument applies formal logical theo-
ries to deduce and to reach on a conclusion. Critical thinking helps students
evaluate arguments, whether they can be accepted or rejected.

In essence, the set of axioms is built on the basis of the accumulated knowl-
edge of the argumentator. Thus, if the inference does not violate formal logic,
the conclusion will be correct if the axiom is correct. On the contrary, if the in-
ference is erroneous logic without basis, the conclusion is false and will become
“sophistry”. Therefore, in critical thinking, the ability to reason is the key factor.
Students who have critical thinking often have good inference to quickly detect
the nature of the object, especially its shortcomings and limitations. “Critical
thinking plays a role as a prosecutor, pointing out common deficiencies in the
thinking process and providing explanations for an optimal possible choice”!.
In this aspect, it can be said that critical thinking is a measure of each student’s
learning, cognitive and working capacity.

Thirdly, along with independent thinking, critical thinking plays a role as a
foundation for students to develop their creative thinking.

In science, critical thinking is considered the starting point of all inventions.
There will be no creative thinking and creative activities without critical thinking
and critical capacity. According Nguyen Canh Toan: “To have a creative mind, you
must have a critical mind. If you want to be critical, you must have an indepen-
dent spirit. Indeed, to create a new product better than the old one, the critical

! Do Kien Trung. “Solutions to shape a critical thinking style”. Journal of Development and
Integration, 2012.— No 4.- P. 67.
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mind helps to evaluate the product, derived from our independent thinking”;
“Creative thinking develops from independent thinking, critical thinking”!. Criti-
cal thinking is an essential step leading to creative thinking. Critical thinking
helps students to have a positive view, avoid the wrong, the bad, the obsolete to
aim for the new, more progressive, better, more perfect, more useful on the path
of non-stop creation. Therefore, a student will benefit society when they truly
learn to become someone with independent thinking and creative ability.

With critical thinking methods, students must always be ready to brain-
storm, reason and evaluate. Before accepting any opinion, students must ac-
tively analyze and evaluate the problem. That process helps them form, con-
solidate and develop independent and critical thinking. They constantly have
to think about all the factors involved, seeking new information beyond what’s
already been revealed. Furthermore, students must consider problems in many
different dimensions, have a holistic view and have to predict the possibilities
that may happen in the future; that is, it is necessary to be able to think cre-
atively. Therefore, independent thinking and critical thinking are the founda-
tion and with knowledge and experience accumulated into a system, students
will have conditions to develop their creative thinking. The “combination of
critical thinking and creative thinking creates a very effective thinking system.
It naturally makes the learner’s thinking process more effective”?.

2.3. Some strategies to develop critical thinking for Vietnamese students today

Firstly, train students skills of finding evidence to protect the right, reinforcing
confidence through the system of questions suggested by teachers and the tasks
assigned to students.

Examination and evaluation of differing opinions and the ability to find
evidence, debate and problem-solve in learning are fundamental elements of
critical thinking. Therefore, developing critical thinking for students needs to
train them the skill of considering completeness and having basis in arguments.
Lecturers need to build a system of questioning problems in each lecture in a
reasonable way and effectively design learning tasks.

Teachers need to carefully prepare the types of questions, suitable situa-
tions such as: questions that require them to solve conflicts within the mat-
ter itself, or to compare problems, prove problems, explain new phenomena,
systematically and generalize problems,... The effectiveness of class time may
depend on the teacher’s ability to ask questions at the right time and the right
way. The problems raised may allow students to respond in different ways, but
require them to think independently in a certain approach and method. Accord-
ingly, teachers must elicit and guide students to answer in the right direction in

! Nguyen Canh Toan, Nguyen Van Le, Chau An. Arousing creative potential. Education
Publishing House. — Hanoi, 2004.— P. 60-61.

2 Baron J.B., Sternberg R.]. Teaching thinking skills. Theory and Practice, Vietnam — Belgium
Project, 2000.- P. 36.
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terms of both content and method. At the same time, teachers should not inter-
rupt students’ opinions, but respect, facilitate and encourage them to actively
participate in problem solving. In each step, teachers must create habits for
students to reason closely and with grounds. The questions are posed in turn,
in order towards the analysis of objects from concrete to abstract. Arguments
and explanations must focus on critical thinking; through model, structure,
and concrete examples, learners will grasp abstract concepts.

The most important thing in developing students’ critical thinking is to
practice problem reasoning. During the lessons, teachers need to pay attention
to designing tasks so that students can practice reasoning and find the basis for
their arguments. “Lessons should be designed in a way that supports students
in classroom practices to do interpreting, analyzing, evaluating, questioning,
inferencing, explaining, arguing, and self-regulating!.

In order to get the correct arguments, students must understand the basis
for arguments. These are logical inferences, concepts, rules, formulas. There-
fore, teachers need to design learning tasks so that through the implementa-
tion of those tasks, students can practice reasoning, practice skills in finding
evidence, and reinforce their beliefs.

Secondly, create opportunities for students to debate through discussions, class
discussions with system of deliberate exercises.

Critical thinking is a form of thinking that has its own characteristics. Critical
thinking is formed and developed on the basis of basic thinking manipulations
such as analysis, synthesis, comparison, abstraction, generalization, concretiza-
tion, systematization, inductive, deduction. Therefore, the practice of analyzing,
synthesizing and comparing thinking operations is a very important factor to
develop students’ critical thinking. In order to evaluate learning problems, stu-
dents must know how to analyze them to see the right and wrong place of that
argument. After synthesizing the knowledge related to the problem, they must
compare solutions to choose the best arguments. Therefore, teachers need to let
students discuss to see the pros and cons of each argument. Without analyzing,
synthesizing, comparing, generalizing, the evaluation and choice of arguments
of students are just guesswork, lack of basis, not create confidence for them.

Lecturers need to develop students’ critical thinking in a conversational envi-
ronment through problematic situations to give them an opportunity to consider,
research, evaluate opinions, ideas, and problem solving method. When they think
critically, they recognize, correctly understand, and criticize other people’s mis-
conceptions; at the same time allows testing own concepts. From there, students
boldly answer questions and ask questions to ask the teacher, ask classmates, find
something hidden behind the views and give it discussion and debate. On that
basis, lecturers evaluate each way of solving problems of students.

! Ngo Vu Thu Hang, Nguyen Thi Lien. “Critical thinking: why it is needed to develop for
Vietnamese students and what are the challenges?” HNUE Journal of Science. Educational Sciences,
2017.- Vol. 62(12).— P. 31.

21



Section 3. Pedagogy

In addition, in order to develop students’ critical thinking, it is necessary
to create more free learning environments in discussion and debate. They will
come up with ideas, problem-solving ways and decisions to defend their opin-
ion. Therefore, teachers need to support students during discussions, need to
resolve arguments that take place, creating a happy atmosphere in the class-
room. A happy, sharing atmosphere will help teachers and students work more
effectively. The small group collaborative teaching method is very suitable for
this practice. Because, learning tasks will be solved not by individuals but by the
cooperation and cooperation of members in a group. In that process, students
are exchanged, discussed, asserted themselves in groups, creating a democratic
atmosphere in the classroom; at the same time, they are trained to be indepen-
dent, autonomous and able to express and reason problems. The cooperation is
reciprocal, creating a sense of community and discipline. Accordingly, not only
the students’ critical thinking has been trained, but their collaborative working
skills have also been enhanced. With such a teaching method, it is possible to
inculcate knowledge while developing students’ thinking naturally, without
force or imposition, thereby creating confidence and motivation for them to
explore new knowledge.

Thirdly, help students eliminate false information, irrelevant information by
strengthening the system of questions, intentional exercises of teachers.

Knowing to recognize the shortcomings and mistakes in arguments is one
of the most important points of a critical thinker. Detecting and overcoming
mistakes is a regular job, always happening in the learning process. These mis-
takes can lie in the learner’s own arguments, also in other people’s arguments
to which learners have access. In order to detect and correct mistakes in the
learning process, students must consider, evaluate, clearly indicate the basis of
correct arguments, and know how to eliminate false or unfounded arguments,
through trains and develops critical thinking.

During class hours, teachers should take time for students to present their
ideas or problem solving ways. In the solutions that the students give, there
are many correct ways, but also many of the ideas given are not reasonable.
However, teachers need to respect students’ opinions, and at the same time
create conditions for them to check their own arguments and teachers also
need to find out the reason for that reasoning through the question “why? “.

3. Conclusion

Critical thinking plays a great role in students’ cognitive and practical ac-
tivities. Equipping and developing their critical thinking will improve their
level of awareness, practice scientific thinking methods, right direction for their
creative learning activities, and overcome the limitations of their ways. wear
down passive thinking and traditional teaching methods. At the same time, to
promote their dynamism, activeness and creativity in studying and working in
the future, thereby contributing to improving the quality of higher education
and training in Vietnam today.
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HOLOCAUST EDUCATION: THE CASE OF ALBANIA

Abstract. The holocaust is the most widely documented Genocide in all
long history of cruelty, revealing the full range of human behavior, from horrific
acts of hatred to extraordinary courage. This part of history raises profound
questions about the human condition, making Holocaust education ideal for
stimulating independent research in a whole range of phases and core subjects.
The Holocaust symbolizes the most humane sense of the Albanians, which
pushed the nation to save the Jews from expulsion by the occupying forces in
the extermination camps in Europe. Albania has been known for centuries for
a long history of friendship with the Jewish people, so Albanian youth must
become aware of this part of history, but not only they should know the scary
history of Nazism, so as not to repeat. Anti-Semitism should be taken into ac-
count by Albanian education, in general, to be used as a guiding instrument of
education, in support of the legal and punitive authorities in their efforts to
detect and crack down effectively, on Anti-Semitic attacks. This article provides
a brief overview of some of the issues relating to how the Holocaust can be
taught and learned about.

Keywords: Holocaust, Education, Anti-Semitism, teaching, Albanian, Courage.

Introduction

Humanity entered the 21 century, in the shadow of the Holocaust, this phe-
nomenon still revolves around the world!. Traces of this hatred unfortunately
have not yet disappeared. Starting from 2004, in Albania, on the “Remembrance
Day” activities of scientific, academic, commemorative, and reflective charac-
ter take place. Albania of these tragic years shows that Anti-Semitism is not
inevitable and that there can be a real agreement between a nation and a mi-
nority that lives in it. The reason for choosing this topic comes out of a desire

! The Holocaust and the United Nations Outreach Programme. Discussion Papers Journal,
United Nations New York, 2009.- P. 3.
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to remember a part of Jewish history but even of human history, marked by
tragic martyrs, persecution, and exoduses. Their memory is a moral obligation
that we have towards the people to human dignity, insults, persecution of in-
nocent people, of mass extermination of a race. The content of the data and
records of the history of the Jews shows us a variety of sources and extremely
extensive: archival documents, periodical press Jewish and non-Jewish press,
evidence and information collected directly, etc. Often, interest in the Jewish
past and the Holocaust is greeted with tension and referred to with contempt
as “an imported way for Jews”. Defenders of “do not forget to forget” see the dark
painful past as an unjust insult to national history and memory and as a threat
to the identity and future of the nation, and therefore they attack the defend-
ers of “do not forget to” you remember”. The story of the Holocaust is above all
a human story, which speaks of people or rather of a people. The young people
acquaintance and meetings with the “survivors” or the witnesses of the time
who were present at the events of the Holocaust, their daily life, and their real-
ity, should serve as a basis for better didactic work and most meaningful on the
part of educators. The genocide of the Jewish people by the Nazi regime and its
collaborators, the Holocaust or Shoah, compelled the world to develop both a
new vocabulary to describe the atrocities and a new vision of universal human
rights to ensure that such crimes would not be repeated. The unique events of
the Holocaust have universal significance!.

1. A noble purpose and motivation for advancing the education of
the Holocaust

The Holocaust must be understood in its own right and for its contribu-
tions to understanding genocide more generally. In other words, for education
Holocaust to contribute to the prevention of such atrocities, it must be un-
derstood in its historical specificity and more generally in its sociological and
philosophical universality as a genocide. Effective education Holocaust may
make an important contribution, but it must be situated within sound models
of education, seeking attitude change, and responsible political and geopolitical
conduct?. Preventing genocide is a noble purpose and motivation for advancing
the Holocaust, if not a realistic concrete outcome or goal for education Holo-
caust in isolation. The scholar has to help to clarify the relationship between
the individual elements in the sequence, drawing links between knowledge
and attitudes, attitudes and behaviors, and behaviors and effects when the
empirical evidence justifies it. And those links must be adequately theorized,
or to put the task less abstractly, research can help us to understand and to
express the nature of the relationship between these separate elements. Those

! Jan Davies, Teaching the Holocaust: Educational Dimensions, Principles and Practice,
Bloomsbury Publishing Plc, 2000.- P 8.

% Stevick Doyle, How does education about the Holocaust advance global citizenship
education? 2018.-P. 5.
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relationships, such as that between knowledge and attitudes, can be complex,
and often vary from culture to culture!. For example, the case of Albania. His-
torical facts claim that Albania was at that time the only European country that
had officially opened its doors to thousands of Jews of different nationalities.
Whoever managed to enter our land found refuge, hiding, and salvation! These
two peoples during the long history of coexistence, from antiquity to the tragic
facts of 1933-1945, have shown that they can cope with the difficulties in which
they occurred. These women, these men, and children show that then it was,
as it is today, possible to act with courage, honesty, and generosity even in the
most difficult of circumstances. During one of humanity’s darkest chapters,
when millions of Jews, were rounded up across Europe, many Albanians put
up a fight to save strangers. They risked their lives to shelter displaced Jew-
ish families under Italian and later German, occupation during the Holocaust.
Many Albanians took refugees into their homes despite the risks and the cost,
passing their guests off as family members to keep them safe.

We hope the memories of the past help us to build a more secure future!
It is certainly not easy to talk about Jewish identity as national identity is
intertwined with a religious one, and moreover, Jews have lived in different
parts of the world. Therefore research by professors and students should focus
on Albania, based on data from Jews in our lands during the Ottoman Empire;
the Monarchy of Ahmet Zog and Victor Emmanuel III, the occupation by the
Nazis?, and then the fate of this community in Albanian territory. In this part of
history it is important to address in more depth the cooperating governments,
which we’re aware of the entry of Jews into Albania, which did not prevent their
arrival, on the contrary, allowed the concealment of identity, and recently did
not give them the lists that demanded the Nazi authorities?!

This point is not to be taken lightly: for students to take action to prevent
an atrocity, they must believe that it is wrong. For this reason, learning must
encompass cognitive learning and the moral evaluation of events, together
with an understanding of the kinds of civic action, individually and collectively,
that can be taken to achieve positive global ends that are consistent with our
universal values.

1. 1. The testimony of the survivors

Understanding the peculiarities of Albanian Jewish history in relation to the
Shoah has become one of the main interests of scientific scholars and we think
that, for students of history and social sciences, it is important to understand
and delve into this past. It took decades to reach a full understanding of the
Jewish genocide and to build coherent historiography of this important event.

! Stevick Doyle. How does education about the Holocaust advance global citizenship education,
2018.-P.5.

2 Shaban Sinani. Hebrenijté né shqipéri. Prania dhe shpétimi, Naimi,— Tirané, 2009.- P. 31.
3 Apostol Kotani. Shgiptarét dhe hebrejté né shekuj,— Tirané, 2007.— P. 17.
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Shoah survivors play a central role in reconstructing its history, giving con-
tent to memory, remembrance, and educational work. Testimonies and encoun-
ters with surviving individuals serve as a central axis in transmitting historical
events and memory to future generations. Today, awareness and recognition
of events require a renewed sense of ethical responsibility from all members of
our society, especially during this new wave of anti-Semitism that is spreading
across Europe!.

Professors and psychologists in Europe agree that it is important to teach
ethical values early on to younger and younger classes, and as a result, they
develop education programs suitable for all ages. We believe that all young
people are able to cope and learn about Shoah history with an age-appropriate
approach. But what are the pedagogical principles that should guide education
against Anti-Semitism? An appropriate educational program should be created
for each age group in order to allow the study of different aspects of the hu-
man history of that era. This process should contribute to the internalization
of these values hoping, in building an individual moral identity and ultimately
in a more just society. The student’s encounter with the past and its ethical
dilemmas will be internalized over the years and will help shape their personal
identity and ethics. But what are the key issues to consider when teaching about
this complex past?

The challenge of learning to act in threatening and difficult circumstances
is a challenge that needs to be addressed. Students must first be able to perceive
that something problematic is happening or could happen. Perception requires
attention and awareness. Then, students must make the moral judgment that
what is happening is wrong. Societies struggle to develop but must maintain
such a moral consensus. The more advanced a problem is, the more obvious
it is and the more difficult the counteraction can be. Thus, the necessity of
moral consciousness must develop beyond reactions to obvious problems —
although these are critical — and be built towards the proactive prevention of
new problems.

The phenomenon of the Holocaust and the rescue of the Jews in Albania is
not an issue we should be proud of, but seek an explanation of how it was pos-
sible that the poorest people in Europe, left without a government and occupied
for years, achieved to turn into a model for the protection of an endangered
breed. The years that covered the period 1928-1945 are those in which Anti-
Semitism developed violently and horribly in many parts of the world, with the
exception of Albania. Albania of these tragic years shows that Anti-Semitism
is not inevitable and that there can be a real agreement between a nation and
the minority living in it. In the museum of Jerusalem, Yad Vashem, the Jewish
people have honoured 63 Albanians who protected the Jews, honouring them

! Stefania Lucamante. Leredita ‘indispensabile’ di Primo Levi: da Eraldo Affinati a Rosetta
Loy tra storia e finzione, DEP,— No. 29. 2016.- P 8.

27



Section 4. Political Science

with honorary titles. The main purpose of the decision to build Yad Vashem was
to create a memorial to preserve the memory of the six million Jews, victims
of the Holocaust. Yad Vashem is the only project of its kind in the world. He
honours the individuals who saved the Jews during the war. Since 1963, he has
been tasked with awarding

“The Righteous Among the Nations” Prize to a commission chaired by a judge
of the Supreme Court of Israel, whose task is to scrutinize all documents on the
Cases it examines. The Yad Vashem Memorial Museum of the Holocaust and
the Israel Memorial Museum have also institutionally commemorated Albania’s
role in rescuing Jews during a time of public endangerment. Since 1997, the US
Congress has adopted three resolutions honouring the Albanian people. Their
stories unquestionably represent a valuable and effective educational tool and
this effort to know the “Righteous” is unique in the world!.

Conclusion

The genocide of the Jewish people by the Nazi regime and its collaborators,
the Holocaust or the Shoah, forced the world to develop a new vocabulary to
describe atrocities and a new vision of universal human rights in an effort to
ensure that such crimes would not be repeated.

The following decades demonstrated that genocide and crimes against
humanity were indeed issues of global concern, and efforts to prevent them
must be a joint, global commitment. A key dimension of this effort is educa-
tion. The Holocaust must be understood on its own and for its contributions
to understanding genocide in general. In other words, education in this field
can contribute to the prevention of such atrocities, it must be understood in its
historical specificity and more generally in its sociological and philosophical
universality as a genocide.

To achieve these goals, Holocaust education is being adopted worldwide
with the support of local communities, national governments and global or-
ganizations such as UNESCO, which is responsible for “promoting Holocaust
remembrance through education”, according to resolution34 C/61 of its General
Conference, and the United Nations, whose General Assembly resolution on
Holocaust remembrance (60/7) encourages Member States “.to develop educa-
tional programmers that will inculcate future generations with the lessons of the
Holocaust in order to help prevent future acts of genocide™.

Enriching history with real human faces, understanding the complexity of
the human being, helps a lot in preventing the risk of trivializing the theme
and making it a one-dimensional theme. These should be the premises of all
our educational work in Albania.

! URL: https://www.yadvashem.org
2 URL: https://unesdoc.unesco.org/ark
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Abstract. On its way to democratization, except to economic and political
reforms, Albania also developed an active foreign policy, where it began to
activate political and economic relations with European countries, Euro-
Atlantic organizations and to consider membership in the OSCE, NATO
or the EU as a key and consistent priority of its foreign policy. The object
of study in this paper is the role that Albanian foreign policy has played in
promoting stability, security and prosperity, like as assistance that USA gave
Albania (until then without a previous democratic experience), in its efforts
for acceleration democratic reforms and meeting the membership criteria,
likewise the assistance to improve the quality of these reforms, in the stability
and sustainability of democratic achievements in Albania. Special role in this
paper we will dedicate Albania’s relations with the United States established
since 1991, President Bush’s visit, USA investments in Albania, the support of
American governments to improve democratic institutions, rule of law, like
as the American contribution with all the capacities for Anti-Terror Coalition,
cooperation with the USA in the context of Adriatic Charter etc.

Keywords: Reform, Democratization, USA, Albania, NATO.

Introduction

Until 1990, the Albanian state had no relations with the United States. Dip-
lomatic and consular relations between the two countries were established on
December 41922, when the extraordinary envoy and the Plenipotentiary Minis-
ter Uliksa Grant-Smith, presented his credentials to the Albanian government.
These relations were interrupted in 1939, when Italy occupied Albania and took
control of Albania’s foreign affairs. Relations were reset again on March 15,
1991, with the signing of the Memorandum of Understanding in Washington!.
Relations with the USA were very important for Albania’s membership in NATO,
so in the early 1990s, Albanian diplomats at the UN began to moderate their
attitude toward the USA. At the end of April of the same year, the Albanian
government, declared Albania’s interest in re-establishing diplomatic relations
with the USA. In June and August 1990, Albania Permanent Mission to the UN
in New York, held meetings with USA officials to determine the modalities of
how to restore diplomatic relations (signing a Memorandum). There were also

1 A Guide to the United States’ History of Recognition, Diplomatic, and Consular Relations,
by Country, since 1776. — Albania. URL: https://history.state.gov/countries/albania
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discussions about the validity of the agreements signed during the year’s 20
and ’30, part of which was left power.

February 22, 1991, was signed the Memorandum, with request of the Ameri-
can side, while on March 23, 1991, in Albania arrived a group of State Depart-
ment officials, for the procedures for opening the US Embassy in Tirana. In June,
the US appointed its envoy to Albania. On October 1, 1991, the US Embassy was
opened in Albania, and in December arrived the first US Ambassador William
Ryerson'.

Mechanisms that have influenced the democratization process in
Albania

In June 1991, USA Secretary of State James Baker visited Albania. Baker
promised USA support and encouraged democratic developments in Albania,
underlining that the future of bilateral relations underlining that the future
of bilateral relations would be greatly influenced by the development of the
democratization process. His visit had three purposes: first, the normalization
of USA-Albania relations and the growing interest of American diplomacy for
Albania, in a tense and explosive situation in the Balkans (riots in the former
Yugoslavia); second, pressure on the Albanian politics in power at that time to
continue with the reforms for the democratization of the country and conver-
sion in a market economy and support for the opposition. third, to show support
for the Albanian people?.

In November 1991, the Albanian Prime Minister Ylli Bufi, visited the US
where he met some senior officials like as: Undersecretary of State for Political
Affairs, Arnold Kanter; members of the Chamber of Foreign Affairs and Foreign
Relations Committee in Senate; officials of the Department of Treasury, Trade,
Agriculture and the WB, also signed an agreement with OPIC, which aimed to
guarantee American investment in Albania. Opposition leader S. Berisha also
visited the USA twice and managed to gain American support, as much as the
American Ambassador in Tirana, W. Ryerson, participated in opposition rallies>.

Coming the Democrats in power followed by a very fruitful Albania-US re-
lationship, as the Democrat government saw American support as a guarantee
of the country’s security and independence, in case of a possible conflict in
Kosovo and as a balance to the support that the Italian government of Betino
Krkasit made to the socialist party. The USA approach was strategic, as in the
conflict in the former Yugoslavia (Croatia and Bosnia), Albania was seen as a

! 28 Vite nga rivendosja e marrédhénieve diplomatike me SHBA-té 15 mars 1991. Ministria
pér Evropén dhe Punét e Jashtme, Zyra e Shtypit. URL: https://punetejashtme.gov.al/28-vite-nga-
rivendosja-e-marredhenieve-diplomatike-me-shba-15-mars-1991

2 Vladimir Cicani. Albanian-American relations the past and the future, University of Nevada,
Las Vegas August, 2002.— P. 38.

3 Dhimitér Binaj. An analysis of United States-Albanian security relations in light of the War
on Terrorism, Naval Postgraduate School, Monterey, 2004.— P. 46-47. URL: https://tile.loc.gov/
storage-services/master/frd/frdcstdy/al/albaniacountryst00zick/albaniacountryst00zick_djvu.txt
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factor of stability and a partner in USA commitment in the region not only in
providing its territory in support of military missions, but also the influence
that Berisha’s government could have on Kosovo Albanian leaders, to avoid such
a situation. Albania could serve American interests in the region, certainly in
terms of internal stability and economic development, therefore, the American
aid to Albania has been unsparing in all political, economic and more powerful
dimensions in military aid!.

Work plan of the Ministry of Foreign Affairs, regarding Albania’s relations
with the USA, for 1992, it focused in several directions:

- In political terms, institutionalization of political contacts at all levels,
holding regular consultations with the USA side on the situation in the region,;
coordination with the American congressmen who had created the Albanian
lobby in the American Congress; invitations to active congressmen on the is-
sue of Albania; Invitations to USA Congressional and Senate Observer Repre-
sentatives in the March 1992 Election; the opening of the Albanian embassy
in Washington and the appointment of the Albanian ambassador there; also,
high-level visits to the USA.

- In economic terms, preparation of information with indicators of the Al-
banian economy that would reflect the possibility of Albania to attract foreign
investors, including American ones; attempt to remove Jackson Vanik amend-
ment, concluding the agreement and determining the status as the most fa-
voured nation in trade for the USA getting a state loan; assistance to USA state
agencies that have assistance programs for Albania (USAID. VOCA, IESC, USIA,
Peace Corps); improving the activity of the Albanian-American trade associa-
tion in Washington, etc.

- In military terms it was planned: consolidation of relations in the mili-
tary area, visit of the Albanian military to the USA; the arrival of American
warships in Albanian ports.

- In terms of education, schooling of Albanian students and specialists in
the USA; the operation of the agreement between the University of Oklahoma
and the University of Tirana, opening of business schools in Albania in coop-
eration with the USA Department of Commerce?.

As part of the partnership program that the USA developed with Central
and Eastern European countries, to help them reform the army in January 1993,
Albanian Ministry of Defence and US European Command sign the bilateral
agreement, while in October 1993 a Memorandum of Understanding was signed
which contributed to the increase of bilateral cooperation in the field of defence
between the two countries. In January 1995, bilateral defence consultations on
defence and security issues were held in Tirana. The UAV unit was stationed

! Vladimir Cicani, quoted book Albanian — American Relations ...,— P. 40—-41.

2 Work plan over our country USA, Asian countries, File A/6. — No. 11. - Year 1992. Ministry
of Foreign Affairs, Directory III, sheets 2—4.

32



ALBANIA-USA RELATIONS: IMPACT ON DEMOCRATIC DEVELOPMENTS FOR NATO ACCESSION

at Gjader air base (some countries had refused its presence in their territory,
among them NATO members) that would serve reconnaissance missions in
Bosnia in support of UN peacekeepers'.

Assisting in the consolidation of democracy in Albania has been a funda-
mental objective for the United States, therefore, they were very engaged in
the conduct of the 1996 elections. With their funds, USA supported the train-
ing of Albanian observers, also encouraged the participation of observers from
other countries, including the OSCE. The US embassy itself even participated
in election monitoring?.

After the fall of communism, USA was confirmed as the only power in the
world and its role focused on helping to democratize the countries of Central
and Eastern Europe and in particular Albania, which owes much to its assis-
tance in its democratic journey. The two countries have signed and ratified a
number of agreements: a treaty to prevent the proliferation of weapons of mass
destruction and promoting defense and military relations; Adriatic Charter and
an agreement on non-surrender of persons to the International Criminal Court.
The United States has also supported Albania’s goal of EU and NATO member-
ship and have assisted him in efforts to strengthen democratic institutions and
the rule of law; to promote sustainable growth, with broad economic base; like
as for the country’s integration into European and Euro-Atlantic structures>.
Albania-USA bilateral relations characterized by cooperation on defence and
security issues, based on Albania’s strategic position and its role in regional
security; in the belief that the USA nurtured for the essential role that military
reform played in transforming the societies of Eastern European countries,
like as the role that the State Department could play in building democratic
institutions through cooperation with their defence institutions*. Regarding
bilateral economic relations, trade between them occupied a small volume and
was carried on in a few kinds of goods and services. Albania imported food,
vehicles and machinery from the USA, and computer and electronic equip-
ment, and exported minerals there, fuel and oil, agricultural products, shoes
and textiles, a part of which he exported free of charge within the program of
the General System of Preferences. Also, both countries, have also signed a

! Dhimitér Binaj. An analysis of United States-Albanian security relations in light of the War
on Terrorism, Naval Postgraduate School, Monterey, 2004.— f. 49.

% Commission on Security and Cooperation in EuropE, The Albanian Parliamentary Elections
of 1996, Tuesday, June 18. 1996.- f. 8;* The Jackson Venik Amendment refers to a provision in
the Article IV of the U.S. Trade Act of 1974, through which it was intended to put pressure on
communist countries for human rights violations.

3 U.S Department of State, Bilateral relations fact sheet. bureau of european and eurasian
affairs september 19, 2019. URL: https://www.state.gov/u-s-relations-with-albania

* Dhimitér Binaj, quoted book An analysis of United States-Albanian security...,— P.48-49. URL:
https://ia803000.us.archive.org/10/items/annalysisofunite109451314/annalysisofunite109451314.
pdf
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bilateral investment treaty!. The currently, in Albania conduct their economic
activity about 150 American businesses or Albanian-American joint ventures
operating mainly in the field of trade, industry and agriculture, in the main
cities of Albania, such as Tirana, Durrés or VloraZ.

The status of Albania-USA relations is considered excellent. While Alba-
nians are known for their pro-American sentiments, these relationships have
been raised to the level of partnership (Joint Statement on the Albania-USA
Strategic Partnership signed April 20, 2015) which aims to improve on mu-
tual priorities such as security, rule of law, energy, etc. Except President Bush
(young), four USA Secretaries of State have also visited Albania: Madeleine on
February 19, 2000; Colin Powell, on May 2003; Hillary Klinton on November 1,
2012 and John Kerry on February 14, 20143. In 2003, a number of agreements
were signed and ratified between Albania and the United States, together with
a Treaty on the Prevention of the Proliferation of Weapons of Mass Destruction.
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DETERMINING THE COEFFICIENTS OF HEAT-,
TEMPERATURE CONDUCTIVITY AND HEAT CAPACITY OF
CORE SAMPLES OF THE NOVOSAMARSKY DEPOSIT

Abstract. In this work, a method for determining the hydrodynamic pa-
rameters of rocks in the study of wells is used, as well as a method for de-
termining the thermophysical parameters of rocks. The results of the coef-
ficients of thermal and thermal diffusivity and heat capacity of rocks of the
Novosamarskoye field, which can be used in the design of hydrothermal wells,
are presented.

Experiments to determine the thermophysical properties were carried out
on samples made from core samples according to GOST 21153.0-75 “Mountain
rocks. Sampling and General Requirements for Physical Test Methods”.

The main purpose of this work is to determine the coefficients of thermal
and thermal diffusivity and heat capacity of core samples from different sam-
pling locations along the depth of the Novosamarskoye field.

The tasks in connection with this goal are:

1) Acquaintance with the methods for determining the thermophysical pa-
rameters of rocks, the equipment used for conducting experiments;

2) Obtaining results and correlation between thermal properties and po-
rosity of rocks.
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ONPEAENEHUE KODPDOULMUEHTOB
TENJ10-, TEMNEPATYPOINMPOBOAHOCTU
N TENJIOEMKOCTHU OBPA3LIOB KEPHA
HOBOCAMAPCKOIo MECTOPOXXAEHUA

Aunoranus. B manHoi1 paboTe 1CII0/Ib30BaH METOI, OTIpeie/ieH s TUIPO-
IVMHaAMMWYeCKMX TapaMeTpPOB FOPHBIX MOPOL, TPU UCCIeA0BAHUYM CKBAKMH, TaK
K€ MCITOTb30BaH MeToj, oTipefiesieHNs Terohu3nUecKmx apameTpOB TOPHBIX
ropon. [TpuBeneHbI pe3yabTaTbl KO3(PhUIMEHTOB TeIio-, TeMIlepaTypoIipo-
BOJHOCTY U TETIJIOEMKOCTU FOPHBIX TOpo, HoBOcamMapCcKOro MeCTOPOKIEeHMS,
KOTOpbIe MOTYT GBITh MCITOJIb30BAHbI TPV TPOEKTUPOBAHUY IMIPOTEPMATbHbIX
CKBaskKVMH.

DKCIIePMMEHTHI TI0 OIpeiesieHI0 Terio@u3nueckx CBOMCTB MPOBOAM -
JIKCh Ha 00pa3iax, M3TOTOBAEHHbBIX 13 KepHa Mo I'OCT 21153.0-75 «Ilopoabl
ropHbie. OT60p 1po6 1 o6IIMe TpeGoBaHMs K MeTomaM GU3UUeCKIUX UCTIbITA-
HUI».

OCHOBHOI1 11eJTbI0 TAHHOJI PabOoTHI SIBJISIETCS OTpeeeHe KoahduieHToB
TeIlI0-, TEMITIEPAaTypOIIPOBOSHOCTY Y TEINIOEMKOCTY 00Pa3I[0B KepHa C Pa3HbIX
MecT oT6opa 1o IyouHe 3ameranuss HoBocamMapckoro MeCTOPOKIEHMSI.

3aJayaMu, B CBSI3U C YKAa3aHHOM 1e/bIO SIBJISIIOTCSI

1) O3HaKOMJIEHME C MeTOAMKAMM ompeeieHns Termodu3nIecKnx mnapa-
METPOB TOPHBIX ITOPO]I, UCITOIb3yeMoe 060pyIOoBaHMe [IJist TPOBEAEHMS IKC-
TepUMeHTOB;

2) IlomyueHne pe3ynbTaTOB U KOPPEISLVS MeXOy TepMUIECKUMU CBOI-
CTBaMM U TIOPUCTOCTHIO TOPHBIX IMTOPOI,.

BBenenne

KosdpuimeHTH! TEIUIONPOBOJHOCTM, TEMIIEPATYPOIIPOBOIHOCTU U Te-
TIOEMKOCTY SIBJISTEOTCSI OOHMMM U3 CaMbIX BaKHbIX (DAKTOPOB, CBSI3aHHbIE
c 6ypeHreM, LIEMEHTUPOBAHMEM U ITOCIeNYIONIel SKCIUTyaTalyeil CKBasKM-
HbI. HO ITpy 3TOM He06X0AMMO JOCTUYb TOUHBIX ¥ IIPOCTHIX METOMIOB OIpe-
IeJIeHNsT TerIo(GU3UUeCKIX CBOMCTB TOPHBIX MOPO.,. [ JOCTUKEHUS pe-
HIEHN TaKUX 3a7a4 CYIIeCTBYIOT JIAOOPATOPUMU T10 UCCAeTOBAHNSI KEPHOBOT'O
MaTepuania.
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s onpeneneHus TEIJIOIPOBOAHOCTH B TaO0PATOPHBIX YCIOBUSIX YaCTO
ycnonb3yioT 'OCTeI 1 InTepaTypy AJ151 TUTOIOTMUECKUX PA3HOCTEN, HO ClIeyeT
OTMETUTD, UTO JINTOJIOTMUECKMI COCTAB TOPHBIX IIOPOJ, HE SIBJISIETCS HAIESKHBIM
KpuUTepyueM. DTO CBSI3aHO C T€M, YTO [/ OGHOTO U TOTO JKe JIUTONIOTUYECKOTO
cocTaBa K03(GGUIMEHT TEIUIONPOBOIHOCTY M3MEHSIeTCS B IIMPOKOM AMaraso-
He. B xauecTBe mpuMepa, KO3OGUIIMEHT TEIUIOMPOBOSHOCTH IJIMH COCTABJISIET
ot 0.6 mo 2.76, mecuanuxka ot 0.8 mo 4.2, nsBectHska ot 0.84 mo 3.45 Br/m*K
U T.1. B 1aHHOIi paboTe n3MepeHue Teraopu3nIecKux napaMeTpoB 06pasioB
TOPHBIX TIOPOJ, TPOU3BOAIINCH B TAO0OPATOPHBIX YCIOBUSX TP KOMHATHOM
TemIiepatype u aTMmocepHOM JaBIeHNMN.

MerTtop onpeaeneHus TeIUIOMU3NUECKUX TapaMeTPOB rOPHbBIX ITOPOI,
MCIIOJIb3yeMOe 000pyaoBaHMe IJIsI IPOBEIEeHUS IKCIIEPUMEHTOB.

Ter10MpoOBOgHOCTD, TEMIIEPATYPOIIPOBOLHOCTD U TEIVIOEMKOCTb TOPHBIX
ropop, 6sutn M3MepeHsl Ha 200 cyxXuX ¥ BOJOHACBIIIEHHBIX 00pa3ijax KepHa
(vHTEepBan Iy6MHBI 0T60pa 06pasmoB coctasisteT 1511-1925 m). Pasmepsl
00pa3s1OB COCTABJISIOT: AameTp 30 MM 1 BbicoTa 30 MM. !

Jnst i3MepeHusI TETJIOBBIX CBOVICTB KepHA MCIIONb3YeT sl TEXHOIOr s 6ec-
KOHTAKTHOT'O OMTMYECKOT0 CKaHMPOBAaHMS. OTOT METOM, OCHOBAaH Ha CKAaHUPO-
BaHMM TTOBEPXHOCTY 06pasiia chOKyCMPOBAHHBIM MOABMKHBIM MCTOUHMKOM
Telvia B COUETaHUM C JaTYMKOM TeMrepaTypbl. ONTHYECKOe CKaHUMPOBaHME
obecrieurBaeT BO3MOKHOCTb PETMCTPAIMM pacIipeneieHNs TeTIONPOBOLHO-
CTU A ¥ TeMIIepaTypOIIPOBOAHOCTY ¢ BIOIb KaXXIOro o6pasiia ¢ mpoCcTpaH-
CTBEHHBIM paspelleHremM okoJio 1 1 1,5 cM COOTBETCTBEHHO.

TexHOMOTNUSI ONITUYECKOTO CKAaHMPOBAHMS MMeeT Clefyollye Ipeumyle-
CTBa 10 CPaBHEHMIO C IPYTUMMU METOaMU M3MePEeHUS TEIIJIOBbIX CBOJCTB [Jis
HallluX Lieiein:

1) BbICOKast TOUHOCTH (1,5%) M3MepeHuit TEIIOPOBOIHOCTHM B AMaIia3oHe
0,2...50,0 Bt (M K)~! myst cyxux u QUIroua0HACHIIIEHHBIX ITOPOT;

2) BbICOKAsi TOUHOCTH (2,0%) M3MepeHnit TeMIepaTypOIIpOBOSHOCTU B IMa-
masone (0,1... 5,0) x 107° m 2 ¢! gj1sT CyXMX M HACBIIEHHBIX KMUIKOCTHIO 00-
pasLoB rOPHBIX ITOPOL;

3) omHOBpPEMEHHOE OlpefereHe KOMIIOHEHTOB TeH30pa TeIJIONPOBO-
IHOCTU U 1 Y3MOHHOI CITOCOOHOCTHM AJISI KaskI0ro MCCaeayeMoro obpasiia
TOPHBIX MIOPOZ;;

4) MHOTOYMCJIEHHbIE Hepa3pyllaloliye M3MepeHus: Ha UWIMHIPUUECKUX
VU TUIOCKMX TTIOBEPXHOCTSIX KePHOB 6€3 KaKoii-JI160 TOTIOIHUTEIbHO Mexa-
HUYECKOIi 06paboTKM;

5) m3mepeHus TETUIOBBIX CBOCTB Ha BOJOHACKIIIEHHBIX 00pa31iax 0cagou-
HBIX TTIOPOJ, C BBICOKO¥ TIOPMCTOCTHIO 6€3 pa3pylieHnst 06pasiios;

1 TOCT 21153.0-75 «Ilopomsl ropHsle. OT60Op Ipo6 1 obLIMe TPeGOBaHMUS K METOHaM
bu3MUeCKMX UCTIBITAHU».
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6) 3amuCh TEIVIOBBIX pacrpepeneHye 3JIeKTPOIPOBOAHOCTY U TeMIlepa-
TYPOIPOBOLHOCTY BIOJb JMHUM CKAHMPOBAHUS AJIS1 KaXKA0TO UCCIeyeMOro
006pas1ia mopojibl, YTOOBI YUIECTh HEOTHOPOIHOCTDb ITOPOJIbI;

7) Bpemst usmepenust (ot 10 go 30 c) miist Kaxkaoro oo6pasia.

ITopuCcTOCTD U TNIOTHOCTb 06PA3110B TOPHBIX TIOPOJI, OTIPEeJISIN C UCIIONb-
30BaHMEM METOIIa BOJOHACKIIIEHHOCTM C OCHOBHOJ morpemHocTbio £ 0,005
1 5 kr M. O6pas1ibl BhICyIIMBaiy mpu temiieparype 105 °C B TeueHue 48 yacoB
B CIleLMaJbHOM Ieun (cm. puc. 1.). [Tocne, mpu momoiy Bakyyma (caTypaTopa)
006pasIibl HACBIIIAIUCH BOAOJ B TeueHun 12 4acoB (CM. puc. 2.).

Pucyrok 1. lkad cywmnbHbim LLICG-80-01 (200 °C)

[penHasHaueH /IS TTOMYIEeHMS U TTOAAepKaHsI BHYTPY pabouelt Kamepbl
C BBICOKOJ TOUHOCTBIO TEMIIEPATYPbI, HEOOXOIMMOI 115 ITPOBeieHNsI paboT B Me-
IUIIMHE U BJIAO0PATOPVSIX Pa3IMYHBIX IPOMBIIIJIEHHBIX ITPeIITpUsTHiL. Pabouas
KaMmepa BbITIOJIHEHA 13 HepyKaBeIolleil crain, 00beMoM KaMephbl 80 JINTPOB.

PucyHok 2. YcTaHoBKa ang HacblweHns o6pasLos kepHa (Catypatop)
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CaTtypaTop npegHasHAUeH AJId HaChIMeHNST 00pa3IoB KepHA KUAKOCTHIO
(TUIaCTOBOJ BOMO MJIM €e MOJEe/blo, HeThIO, KEPOCHMHOM U JIp.) B COOTBET-
crBum ¢ I'OCT 26450.1-85. IIpub6op KOMILIEKTYeTCS IBYMS KaMepaMy Hachl-
IeHMS], BAKYYMHBIM M THEBMATUYECKMM HacOCaMU 1 TIO3BOJISIET OCYIL€CTBISITh
ToC/IefoBaTeIbHOE BAKYyMMPOBaHMe 06pa31ioB KepHa U KUAKOCTY U TOHAChI-
nieHye 06pasLoB MPY MOBBIIIEHHOM WM aTMOChepHOM AaBJIeHUNA.

st i3MepeHusI TEIJIOBBIX CBOVCTB IMTOBEPXHOCTU 006pa31ioB ObUIN BbICY-
LIEeHbI MSITKOM TKaHbIO, IOCIe 3TOI0 HAHOCWMJIM TOHKUIA CJIO¥ 3manu (OKOJIO
25 MMKpOH) Ha ITIOBEPXHOCTh 06pa3lia. PacwioeHne smMaau Ha IMTOBEPXHOCTY
obpa3siia MopoAbl MpefoTBpaNiaeT ype3MepHoe McIapeHye BOAbl TPy U3Me-
PEHUM TEIUIOBBIX CBOICTB, KOTOPOE IIMI0Ch OT 1 A0 1,5 MuH. i3MepeHus Ha
BOJIOHACBIIIEHHBIX 00pa31iax MOBTOPSIIV TPU-UYEThIpe pasa, uToObI TPOBEPUTbD,
M3MEHSIeTCS JI COCTOSIHME HaChILeHMs IIPY ONTUUYECKOM Harpese. Bo Bpems
IMPOBEeEHMS SKCIIEPUMEHTOB 00IIEei MPOIOIKUTEIBHOCTRI0 12—15 MUH pe-
3y/IbTaThl HE U3MEHUJIUCD, YTO YKa3bIBaeT Ha TO, UYTO COCTOSIHME HACBIIIEHUS
He 3aBMCUT OT HarpeBa B 3TOT Ilepuoj, BpeMeHM!.

[TomyyeHue pe3yabTaTOB M KOPPEISLNS MeXAY TepMUYeCKMMU CBOVICTBa-
MU Y TIOPUCTOCTHIO TOPHBIX MTOPO;

VccnemoBaHHbIe TTOPOIbI XapaKTePU3YIOTCS OOMBIIMM AMAIIa30HOM Tep-
MMUYECKUX CBOVCTB.

TennompoBOOHOCTb CYXUX (icyx) VI BOLOHACBILIEHHBIX NMOPOL, (4,,.,,.,) CO-
crasstet ot 0,65 mo 5,40 Br/(m K) u ot 1,57 mo 5,59 Bt/(m K)TemmnepaTypo-
MMPOBOJHOCTb COOTBETCTBEHHO. TeMIiepaTyponpoOBOLHOCTb TOPHOJ ITOPOAbI
(O Y @,,,) COCTABIISIET OT 0,55 x 107° 1o 3,17 x 107 m*/cu ot 0,55 x 107 o
Z,gé x 1076 M%/c AJIs1 CYXOT'O ¥ BOLOHACBIIIIEHHOT'O COCTOSIHMSI 00pa3I0B FOPHBIX
nopoj. TerutoémKocTb coctasiseT (0,94... 2,87) x 10 ¢ [Ixk/(m3 K) miist cyxux mo-
pon u (1,55 ...3,77) x 10 © Ixx/(m3 K) 1151 BOTOHACKIIEHHBIX MTOPOJ,. 3HAUEHUS
IUIOTHOCTH cocTaBisiioT (1,60... 3,42) x 10% kr/m® u (1,93... 3,44) x 103 kr/m>
LTSI CyXMX M BOLOHACBIILEHHbIX TTOPO. [IMana3oH NopucTocTu cocrasisiert 0...
36.8%. OcHOBHBbIE Teruio(pu3nuecke mapaMeTpbl 006pPa3Il0B KePHA, IOTyUEH-
HbIe B XO7e JJabopaTOPHBIX MCC/IEOBAHMIT, MOKHO YBUIETD B (Tabmuie 1):

[TonyyeHHble JaHHbIE TTOKAa3ajau, YTO IJIs1 U3yUeHUS KOPPEeIsIIUU MeXIy
TeIUIOBBIMMU Y APYTUMU PU3MUIECKMMU CBOVICTBAMM TOPHBIX ITOPOA, BasKHO MC-
T10JIb30BaTh MapajuiebHble MJIOCKOCTY 3aIeraHusI, 3TO He0O6X0AMO IJIsI TOTO,
YTOOBI MMHUMMU3UPOBATD BIMSIHYE MUKPOTPEIINH, KOTOPbIEe MPaKTUIeCKy He
MEHSIOT IOKa3aHMs IOPUCTOCTH, HO MOTY CYILIeCTBEHHO HapyllaTh 3HaYeHUs
TeIIOITPOBOAHOCTHU. ITU MUKPOTPELIMHBI MOTYT OBITh BHI3BAHbI ITyTEM U3BJIE-
YeHMs] KePHOBOTO MaTepuaa U3 CKBaKMHbBI WIM UMETb 3TU MUKPOTPELMHBI
10 IPUPOJie TPOUCXOKAEeHMs. VI3 TTO/TyUeHHbIX JaHHBIX MOXXHO YBUETh, UYTO
TeCHast KOpPesILyst MEeKAY A, Y TOPUCTOCTH HaO6JTI0AeTCs Ha M3BECTHSIKOBBIX
MopoAax, mecuaHmKax 1 JOJIOMUTHBIX Mopoaax!.

! Kiapk C.I1. «CripaBoYHMK (hM3UUYECKMX KOHCTAHT FTOPHbBIX TOPOA»,— MockBa, 1969 r.— 542 c.
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Section 5. Physics

VpaBHEHMSI perpeccuu mpuBeneHsl B (Tabmmile 2). Tyl ypaBHeHUS perpec-
¢y 6bIT BRIOPAH JIJIST KAJKIOT'O TT0JISI KOPPESILIVY, UTOObI COOTBETCTBOBATh HAM-
6osblIeMy 3HaUeHMI0 Ko duimenTta koppensiuyu (R).

Aeyx, Brf(m K)

MopucTocTe, %

PucyHok 3. Koppenauna mexay TenionpoBOAHOCTbH CyXMX
FOPHbIX NOPOA, ¥ NOPUCTOCTbH. JIMHWMM perpeccumn Ans pas3HbixX
TMNOB NOpoA: 1) ONOMUT; 2) NecyaHuk; 3) U3BECTHSK

AHacsiug, Br/im K)
(5]

T, ‘.I
“hiaget®, T

NopucTocTe, %

PucyHok 4. Koppensuns mexay TennonpoBOAHOCTbIO HAChILLEHHBIX
FOPHbIX MOPOL, U MOPUCTOCTbIO. JIMHUK perpeccun Aas pasHbix
T™MNoB nopoA: 1) AoNOMUT; 2) NecyaHmk; 3) U3BECTHSK

KosadduiueHTsl KOppesiuy BOAOHACBIIEHHBIX 00pa3ioB (cM. Puc. 4)
HIDKE, 4YeM /1T CyXUX 06pasi[oB. DTO MOKHO OGBSICHUTh MEHBIIMM 3HaUe-
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HMEM TemIONPOBOLHOCTM MMHEPaIbHOIO COCTaBa CKejleTa U KUAKOCTU
(TerionpoBOAHOCTL cocTabiseT okoo 0,024 Bt /m K) miist Bo3aoyxa, OKO-
j0 0,60 Bt/m K). CogepskaHyue MHBIX BUOOB JUTOJOTMUYECKOTO COCTaBa, Ha-
TpuMep, IIIMHBI TAKKe CYIeCTBEHHO HAapyIIaeT 3Ty KOPPeIsSINIio B 06pasiax
KepHa HaChIIeHHBIX BOOOJA.

IToaTomMy /11 BOLOHACKIIEHHBIX TTOPOT, Apyrre HaKkToOphl — ComepskaHue
MMHEPAJOB C BbICOKOJ TEIIONPOBOAHOCTDIO, Pa3jinulie B reOMeTPUM TOPUCTOI
cpenbl U comep>KaHMsl IMHbBI — MOTYT 3HAYMTE/IbHO MOBAMSTh Ha 3HaAYEHMe
MOPUCTOCTU. TeM He MeHee KOppesilysl MeXIY TeIJIONPOBOAHOCTBIO U T10-
PUCTOCTBIO B 11€JI0M 6/IM3Ka )1 CYXMX ¥ BOLOHACHIIIIEHHBIX 06pa3IioB.

VI3 pUCYHKOB 3 U 4 BUTHO, UTO KOPPEISIIUM MeKAY KO3 PUIIIeHTaMU Te-
TIJIONPOBOSHOCTY U IIOPUCTOCTU U perpeccum BecbMa CXOKU 1J1S Pa3HbIX TUTIOB
IOPOJI, KOTAA MOPUCTOCTh AOCTATOUYHO BbIcOKa (Tipu I1> 15%) u comepskaHme
MMHEDPAJIOB C BbICOKOJ TETIONPOBOLHOCTBIO HE SIBJISIETCS CYIeCTBEHHbBIM.

Tak ke HabIIOHAETCS KOppensiuys MeKAY TeIIo€MKOCTbI0O 00pasiioB
u mopuctoctbio (cM. Puc 5.). KosahduimeHTsl KOppeasuy COCTaBJISIIOT
-0,77,-0,57,-0,70.

35
3 |of 20
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e PN /
¥ 25
=
U‘ 2 ‘a ..M..-.,”:.--.-
15 3
1
0 5 10 15 20 ” ’ i )

MNopKucTocTe, %

PucyHok 5. Koppenaumsa Mexay TenoéMKOCTbO0 U MOPUCTOCTbH0. JIUHUK
perpeccuu Anisg pasHbix TUMOB Nopona: 1) LonoMuT; 2) necyaHuk; 3) U3BECTHAK

Bricokast Koppesnsiusi MekAy TeIJIONPOBOAHOCTbIO U TeMIlepaTypoIpo-
BOJHOCTbIO HABTIOIAeTCS TOTA, KOT/IA BCE TUIIbI TTOPOA, 00beITHEHDI B OTHY
CTaTUCTUYECKYIO BBIOOPKY (CM. pUC. 6). [IOCKOIBbKY 3HAUEHMSI TETIOITPOBOIHO-
CTU U TEMIIePaTyPOIIPOBOAHOCTH CBSI3aHbI BeIMUMHOM o = 1/C, 5T JaHHBIe I10-
3BOJISIIOT OII€eHUTb 3aKOHOMEPHOCTY Bapualiyit TeII0EMKOCTY [1J1s U3yuaeMbIX
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TUIOB NOpox. Vi3 (puc. 4) BULHO, YTO 3aBUCUMOCTb TEMITEPATYPOITPOBOTHOCTI
OT TeIJIONIPOBOAHOCTM He JIMHEeNHa.
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PucyHok 6. Koppenauua mexay TeMnepaTyponpoBOAHOCTbO
M TENNONPOBOAHOCTbIO. JIMHMM perpeccumn ong pasHbiX TUMOB
nopoa: 1) 4onoMuT; 2) necyaHumk; 3) M3BeCTHSK
3ak/IroueHmne

TeryIoTpoBOAHOCTH ITOPOJIBI M CTATUCTUUECKYE TTapAMETPbI, KOTOPbIE OB
YCTaHOBJIEHbI HA OCHOBE KOMOMHAIIMM SKCIIEPUMEHTAIbHbBIX JaHHBIX I10 Te-
IUIOITPOBOTHOCTY TIOPOJT, ¥ TEOPETUYECKOTO MOIeNMPoBaHMs 3G (PeKTUBHOI
TEeIVIONPOBOAHOCTY HEOTHOPOIOHBIX Cpell, OKa3aJuCh Pa3JIMYHBIMU [IJIST 10-
JIOMUTA, MecyaHuKa " M3BeCTHSKA.

TecHast KOppessauus MeXAY OTHOLIEHNEM O = A yx//lﬂamm Y TIOPUCTOCTBIO
OblJIa YCTAHOBJIEHA JIJISI BCEX M3YUEHHBIX MTOPOJ,. YPaBHEHMSI PErpeccuy O4eHb
TOXO3KY JIJIs Pa3HbIX TUTIOB ITOPO/,, UTO MO3BOJISIET TPEATIONOKUTH BO3MOKHbBIN
YHMBepPCaJIbHBI XapakTep KOPPeIsilyy JIJis pa3HbIX 0CaJOUHBIX TTIOPOJ,

Paspa6oTKa JaHHBIX MeTPOoGU3UIYECKUX UCCIeIOBaHNIt, TPeIOCTaB/IsIeT
LIeHHYI0 MH(OpMAaLNIO JJIsT OTIpeIesieHs ITNIOTHOCTY TEIJIOBOT'O ITOTOKA U Te-
opeTuyeckoe MOAeMpoBaHMe MIPOIeCcCOB TerioMacconepeHoca 1 MoCTPOeH s
TEIUIOBbIX MOJeNe.

Crmcoxk auTeparypsl:

1. TOCT 21153.0-75 «ITopoxsi ropHbie. OT6Op Mpo6 U 06IIVEe TPEOOBAHMS
K MeTogaM (pU3MuecKux UCTIbITAHUII».

2. Kinapk C.II. «CripaBoYHMK GM3MUECKUX KOHCTAHT FOPHBIX TIOPOa»,— Mo-
CKBa, 1969 r.—- 542 c.
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BACKGROUND OF THE CURRENT LANGUAGE
SITUATION IN THE REPUBLIC OF IRELAND
AND THE IMPACT OF NATIONALISM ON IT

The Irish language is one of the three Gaelic languages that form a branch
of Indo-European family together with Scots Gaelic and Manx. The language
has been spoken in Ireland for at least two thousand years and records of its
literature stretch back to about the year 800 AD'.

To analyze the language situation in Ireland, it is necessary to consider the
historical facts that influenced it, in particular nationalism. In the IX century,
the inhabitants of Ireland, as well as the entire population of the British Isles
faced aggression from the Scandinavian Vikings. The conquerors destroyed cit-
ies and monasteries where manuscripts containing the best examples of Irish
literature were kept. Many literary monuments were lost forever to posterity.
People who lived in constant fear of military invasion stopped creating poems
and hymns. During these years, there was a decline in Irish culture, including
writing. However, close contact with the conquerors also contributed to the fact
that the Irish language began to include many Scandinavian words. Representa-
tives of the local intelligentsia not only created new works, but also worked to
restore the old ones. However, this work was interrupted by the invasion of the
Anglo-Norman invaders, who brought many elements of English and French
to the territory of Ireland. In the XIV century, the English made a number of
attempts to stop the spread of the Irish language among the nobility?. Large
feudal lords who claimed political power were forced to switch to English. Or-
dinary Irishmen continued to use the familiar language.

During the same period, the literary Irish language was formed, which be-
came more and more distant from the vernacular form. The political and social

! “Irish language”, Encyclopedia Britannica, accessed: March 24, 2020. URL: https:/www.
britannica.com/topic/Celtic-languages/Irish

2 Ibid.
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movements that proclaim love to the Irish culture, language and history, and a
sense of pride for Ireland and for the Irish are called Irish nationalism!.

Nationalism is an ideology and policy direction, the fundamental principle
of which is the thesis about the value of the nation as the highest form of so-
cial unity, its primacy in the state-forming process. As a political movement,
nationalism seeks to create a state that covers the territory of the nation and
protects its interest?. Hans Kohn in his work “The idea of nationalism: A study
in its origins and background divides nationalism into ethnic and political, as a
rule, both forms of nationalism are present in the nation?®. In Ireland, national-
ists are fighting for the independence of Northern Ireland from Great Britain.
The members of the nation share a common heritage, language, religion, tradi-
tions, history, common origin, and emotional attachment to the motherland. All
together they form one people*. One of the directions of the Irish nationalism
is the revival of the Irish national language.

The history of Irish nationalism and Irish language continues to attract
attention of the researchers all over the world. Modern researchers agree that
the origins of Irish nationalism should be found in Ireland during the period of
Protestant rule (the time of reign of Henry VIII, Edward VI, Elizabeth I)°. At that
time there the question of language is rising. For many centuries, the British
Isles were a linguistic mix of local dialects (Germanic or Celtic in origin). It is
only in the modern era that people driven by nationalistic interests have creat-
ed the “languages” of the peoples of England, Ireland, Scotland and Wales. The
need for a single national language appeared when ordinary citizens became an
important component of the state; the need for a written and spoken language
appeared only when these citizens, as expected, began to read and write in it®.

The nationalism and problems of the Irish language are closely connected
with the history of colonization of Ireland by the English dated back to the
XII century. The Irish Kingdom of the late XVII — early XVIII centuries was

! “Irish nationalism”, Wikipedia. The free encyclopedia, accessed :March 02, 2020. URL:

https://en.wikipedia.org/wiki/Irish_nationalism

2 Jan Penrose. “Nations, states and homelands: territory and territoriality in nationalist
thought”. Nations and Nationalism 8(3). Asen 2002.— P. 277-297. URL: http://users.telenet.be/vze/
bachelorpaper/Artikels/Penrose%28].%29.%2; URL: ONations,%20states%20and%20homelands.
pdf

3 Hans Kohn. The idea of nationalism: A study in its origins and background (Toronto
(Ontario): Collier books, 1969).- 419 p.

* Anthony D. Smith. Nationalism and modernism: a critical survey of recent theories of nations
and nationalism (London: Routledge, 1998),— 268 p. URL: https://milliyyet.info/wp-content/
uploads/2015/11/Anthony-D.-Smith-Nationalism-and-Modernism.pdf

S Morgan O. Kenneth. The Oxford History of Britain (Oxford: Oxford University Press, 1984). -
252 p.

¢ Benedict Anderson. Imagined Communities, Reflections on the Origin and Spread of
Nationalism (London: VERSO, 2001).—- 115 p.
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a striking example of a territory where religious and political battles did not
cease. Since the middle of the XVI century, after the victory of the new refor-
mation religion — Anglicanism in neighbouring England, the British began to
actively develop and subdue the island, including, at times, taking the form of
a struggle with Catholicism, which was popular among the native Irish. The
Irish Catholic uprisings of 1641-1653 and 1689-1691 were suppressed, and
the Anglican power was finally established on the island!. Together with the
Anglican power the English language power started. From the XVI century, the
English began a large scale colonization of Ireland. This caused the flight of
the local aristocracy and clergy — the most educated people of the time. Along
with them they carried away book culture and literary traditions. These events
led to the fact that printing did not have time to develop in Ireland, which in
all other European countries served as the main impetus for the flourishing of
the national language.

At the end of the XVII century, the conquerors moved to more drastic mea-
sures. The Irish no longer had the right to write or speak publicly in their native
language. In parallel, the local population was deprived of their other rights
related to religion, trade, and Irish people repeatedly tried to get rid of Eng-
lish rule, but another attempt at such an uprising led to the fact that in 1798,
Ireland lost its political and cultural autonomy. In order to take a higher posi-
tion in society, young Irishmen were forced to abandon the language of their
grandfathers and fathers and learn English?. As A.T.Q Stewart mentions in his
work “The shape of Irish History”, the incompleteness of the conquest laid the
foundation for the “Irish question” — a complex of political and socio-economic
problems that defined Anglo-Irish relations until the XX century?>.

The second half of the XVIII century proved to be a period of growth in
Ireland, in industry, in population and in national identity. In 1740, Ireland
hit one of the lowest points in its often bleak and bloody history. The Great
Famine swept across Europe and nowhere did it strike harder than amongst
the poor of Ireland. This was a very important point in the process of spread
of the Irish language and its revival among the population of the Republic of
Ireland*. However, out of darkness came a spark of light. This time Ireland had a
better organised and more efficient social structure that could at least attempt

! Sean Cronin. Irish nationalism: A history of its roots a. Ideology (Dublin: Acad. press, 1980).-
240 p.

2 Stephen Small. Political Thought in Ireland, 1776-1798. Republicanism, Patriotism, and
Radicalism (New York: Oxford University Press., 2002).- 230 p.

3 Stewart A.T.Q. The shape of Irish History (Belfast: Blackstaff Press, 2001).- 209 p.

* Joseph Mc Cullough. A pocket history of Ireland. Dublin: Gill Books (Hume Avenue, Park
West, 2010).— 146 p.
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to respond to the crisis. The victims of the Great Famine built famine roads in
return for food. They are still visible today and are often used by hikers!.

Irish nationalism is one of the most original in Europe. It developed as a
large and a heterogeneous social movement for several hundred years. Irish
nationalists from religious and political points of view were never united. They
were often defeated in the struggle for independence. Together with these de-
feats the Irish language had declined. The Republic of Ireland is considered as
anation and a nation-state, whereas Great Britain is only a nation in the broad
sense of the word, consisting of at least four Nations in the etymological sense:
the English, the Northern Irish, the Scots, and the Welsh?. As for a nation and
a nation-state the question of the national language revival is relevant for the
Republic of Ireland. In any state and any country the human communication
activity inside the society is one of the main features of the broader concept,
culture. The human communication activity includes the speech activity and all
these concepts are based on the language. The approach to the study of nation-
alism proposed by E. Hobsbawm in his work “Language, culture and national
identity”, states that nationalism is closely related to socio-economic factors,
and it has undergone major changes as a result of the “cold war”. Hobsbawm
agrees that national languages play an important role in the discourse of na-
tionalism>.

Speaking about the Republic of Ireland, the Irish nationalism and the Irish
culture it is necessary to trace the birth, development, extinction, revival and its
development again after the revival. One of the reasons for the language revival
is that along with the loss of language, Irish people can lose their established
ideas about morality, the significance of the past, present, and future. The lan-
guage is really at the stage of its creation but once it gets into the sphere of
education, it becomes widespread. National languages and identities are in a
complex dialectical interaction.

Existence of the Irish nationalism is closely connected with the Irish lan-
guage. To conduct the Irish language revival it is necessary to observe its his-
torical roots and the cradles of the language appearing. From the ancient times
Rome had got a great influence on other empires almost all over the world.
The exception of this influence was the Republic of Ireland, especially in the

! Joseph Mc Cullough. A pocket history of Ireland. Dublin: Gill Books (Hume Avenue, Park
West, 2010).- 163 p.

2 Ernest Gellner. Nations and nationalism, Thought and Change (Chicago: Chicago University
Press, 1964).— P. 147-148. URL: https://www.academia.edu/5189761/Ernest_Gellner_and _
Contemporary_ Social Thought

3 Eric John Ernest Hobsbawm. “Language, culture and national identity”, Language, culture,
& national identity 1996.- P. 33-43. URL: http://www.jimelwood.net/students/grips/lan_culture/
hobsbawm_1996 language culture_and_national identity.pdf
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linguistic question of the local language (despite Britain was under the pres-
sure of Rome culture)'.

It is widely known that the Republic of Ireland has got a so called geographi-
cal isolation from the other countries even nowadays, so certainly at that times
when the Roman Empire was in its power, Irishmen were far from the boarders
of the Roman Empire. Anyway there was a continuous contact with both Roman
Britain and Roman Gaul?. As Paul Russel supposes in his work “An Introduction
to the Celtic Languages”, the result of this closed relation between Ireland and
the Rome Empire the Irish language started to exist and develop.

During the long colonization the Republic of Ireland had been under the
pressure of the British government and, of course, the linguistic side of the
daily Irishmen’s life was affected. The so called “relations” between the Brit-
ish language and the Irish language had got a significant role when the Celtic
(Gaelic) languages came and received their own sound and written system and
when the unite way of communication and especially the way of writing on the
British Isles (including the Republic of Ireland) start to use the Roman letters.
As the result of strong force in the impact on the local language of the British
government in Ireland the popularity level of the Irish language according to
the work “Celtic Linguistics / Ieithyddiaeth Geltaidd: Readings in the Brythonic
Languages” by linguist T. Arwyn Watkins started to decrease®.

From the VII till the IX century the Old Irish period was. Donald MacAulay
in his work “The Celtic Languages” believes that during this time the Irish
language had got the widest distribution in the country. This period is also
known as so-called Vikings’ page in the Irish history. By the end of the Vikings’
invasion in the Republic of Ireland there were lots of settlements around the
Republic where the North speech had been heard that led to the urbanisation
in such areas like Limerick, Dublin, and Wexford*.

Historically the confrontation between the main role between the Irish and
the English language as the first one in the Republic of Ireland continued until
the late XIX century. All the native population of the Irish-speaking areas such
as the Béarra peninsula of West Cork, for example was divided in two groups
according to the faith. Mainly all those who were involved in heavy physical
activity were local Irish-speaking Catholics, and the engineers and managers
were English- speaking Protestants.

! Rivet A.L.F and Colin Smith. The Place-Names of Roman Britain (London: B.T. Batsford
1979.- 120 p.

% Jane Stevenson. The Beginnings of Literacy in Ireland (Dublin: PRIA, 1989).- 65 p.

3 Arwyn T. Watkins, Celtic Linguistics / Ieithyddiaeth Geltaidd: Readings in the Brythonic
Languages (Amsterdam: Festschrift: Hardcover John Benjamins Publishing Company, 1990).—- 12 p.

* MacAulay Donald. The Celtic Languages (Cambridge: Cambridge University Press, 1992).-
P.11-13.
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According to Martin ]. Ball and Nicole Miiller work “The Celtic languages” at
that time a small number of educated Irish speakers joined the professional and
middle classes and those who brought up their children with love to the Irish
language and tried to save it while going through this cultural and economic
change was extremely small'.

Continuing to speak about the linguistic situation in the Republic of Ire-
land in the first half of the XIX century it is necessary to mention that during
this period there was the harsh decrease of the number of Irish-speakers as
monolingual. The language had spread among the population and by the mid-
XIX century the population of the island had become bilingual. This bilingual
population had been absorbed into the economy sphere, the education sphere
and others. The Irish-speaking society was influenced by their English-speaking
colleges, so as a result the Irish-speaking population became almost completely
English-speaking population?.

! Martin J. Ball and Nicole Miiller. The Celtic languages (New York: Routledge, 2010).- 161 p.
URL: https://b-ok.cc/book/973830/fd7804

2 Ibid.
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COUUAJIbHO-KPUTUYECKAS MbICJ1b
B NCTOPUU ®dUITOCODPUWN, EE TEHE3SUC

dunmocodcroe MbITIIEHVE TEHETUYECKHM CBSI3aHO C MTOTPeOHOCTHIO B KPH-
TUYECKOM OTHOIIEHUM K IMTPUBBIYHOMY JJISI HAC MHEHMIO, KasKyIIeMycst o61ie-
TIPMHSITHIM 3HAHUIO, BCEM M3BECTHO MCTUHE. B mpupome drmiocodckoro oTHO-
IIeHMS K MUDPY JIESKUT COMHEHYE B TOM, UTO BEIIIY TAKOBBI, KAKMMY KasKyTCs. 3a
BUAVIMBIM MHOTOOOpa3sueM Bellleii U SIBIeHMIT TIepBble HATYPATMCThI YBUIEIN
eIOUHCTBO, HEe3aBMCUMO OT TOTO, CAMTAIN JIX OHU OObeAVHSIONIee HAUaIo YeM-
TO MaTepUaJbHBIM WM HEKOJ abCTpaKLyeil U uaealbHOCThIO. YK€ B CaMOM
TepMuHe «OuIocodus» COmepsKUTCS MPETEeH3UsI Ha CIIOCOOHOCTDb ObITh CBO-
OGOIHBIM U KPUTUUECKY OTHOCUTHCSI K MYAPOCTH, TO €CTh 3HAHUIO.

Ho nopyimaHbIM armodeo3omM KpUTUIIM3MA T10 ITPaBy CUUTAIOTCS TpyabI Co-
KpaTa, KOTOPbIi (haKTUUeCKM ObLT BBIHYKIEH 00paTUTBHCS K OOIIECTBY C KPH-
TUKO¥ TeX MHEHMIA, yHUBEpCaaM3aIus KOTOPbIX co3/1asna 6a3y ajist CODUCTURA
" pensgTuBu3Ma. Ho Tem cambIM 6bIIO TIOZOPBAHO ¥ MOTYIIECTBO KIACCUIECKUX
MYIpeIoB, UTPaBIINX CTOIb 3HAUYMMYIO POJIb B TPAOUIIMOHHOM 0611ecTBe. Opu-
eHTaIMs TPAAUILIMOHHBIX 00IEeCTB HA TPAIUIINIO, C OMHOV CTOPOHBI, BIeUeT
3a co60¥t OTCYTCTBME MICTOPMUYECKOTO AMHAMM3MA U PA3BUTHUSI HOBATOPCTBA,
a C IpyToii CTOPOHBI, 06eCIeunBaeT CTaOMIbHOCTh, HEM3MEHHOCTD, YCTONYM-
BOCTb LIVIBUIM3ALIVN.

52



SOCIO-CRITICALTHOUGHT IN THE HISTORY OF PHILOSOPHY, ITS GENESIS

TpaauLOHHOMY 061IIeCTBY ITPOTUBOIIOCTABIISIETCS COBPEMEHHOE 00I1IeCTBO,
KOTOpOEe MMEeHYeTCs TO, KaK MHAYCTPUAIbHOE, TO, KaK pallOHAIbHOE, TO, KaK JIN-
6epaybHOE, TO, KaK TeXHOTeHHOe . BaykKHe MM IMpy3HaKOM COBpEMEHHOT0 0b11ie-
CTBAa SIBJISIETCS YCKOPEHHBIV HAYUHO-TEXHUYECKMI Iporpecc. YacTo TeXHOTeHHOe
OOIIIECTBO OTOKAECTBIISIETCS C 3aI1aJHON IMBWIM3aLyeli. HayuHo-TexHuJeckoe
pa3BUTHeE [IeaeT ee AMHAMMUYHBIM 001[eCTBOM, BbI3bIBASI YACTO HA IIPOTSKEHUN
SKM3HM HECKOJIbKYMX TTIOKOJIEHMI pafyKa/ibHble MU3MEeHEHMs COLMaTIbHBIX CBSI3€i1
1 (OpPM UeI0BeUeCcKoro oo0IeHus. JIjis1 5TOro 061IecTBa XapakKTepHO Haauume
B KYJIbType SIPKO BbIPayKEHHOTO CJ10sI MHHOBAIIVii, KOTOPbIE TTOCTOSTHHO B3J1aMbl-
BaIOT U IIepPeCcTpamBaloT KyJIbTYPHYIO Tpaauiio. TpaaUIIMOHHOE U TEXHOTeHHOe
00611IeCTBa OTIMYAIOTCS IPYT OT APYTa UCTOPMUECKN CIIOKMUBIIVMMMCS CUCTEMAMU
[IEHHOCTHBIX MIPMOPUTETOB. M est mpeobpa3oBaHmsi Mupa U IOAUMHEHMS Uesio-
BEKOM TIPMPOAbI ObIJIa TOMMUHAHTON B KYJIbTYPe TEXHOT€HHOT'O 001IeCTBa, BaK-
HeJilllell COCTaBJISIIOILEN TOTO «T€HETUUYECKOT0 KOa», KOTOPBIN OIpeaesisiy CaMo
CYILIECTBOBaHME Y SBOJIOIMIO JAHHOTO 00I1IeCcTBa. B TpaguIiMOHHBIX 00IIeCTBAX
JlesiTeTbHOCTHOE OTHOLIEHME K MUPY OLIeHUBAIOCh C UHBIX MO3ULMiA. [IpuHIMITY
MTpeobpasyomIero AestHNs, ChOPMYIMPOBAHHOMY B €BPOIIEICKO KyIbType, IIPO-
TUBOCTOUT MPUHIMIT HEBMeIIaTe/lIbCTBA B IPOTEKaHMe MPUPOLHbBIX MPOLECCOB,
CBOJCTBEHHbBI BOCTOUHBIM KyJIbTypaM. JJaHHbBIN ITPUHIMIT BBICTYTIAT 0COOBIM
CII0COO60M BKITIOUEHMST MHAMBU/IA B COIIMAIbHbIE CTPYKTYPbI, BBIPAKA YCTAHOB-
Ky Ha ajanTalyio K CJIOKMBIIENCSI COLMAIbHONM Cpefie, UCKIYall CTpeMIeHne
K ee lieJieHarpaBIeHHOMY peo6pa3oBaHnio. O BaXKHOM POy parMoOHAIbHOCTHI
B KYJIbTYpE€, a TaKKe O PallMOHAJIbHOCTY KaK IVIABHOM LIEHHOCTU €BPOIECKO
KYJIbTYPbI, TOBOPWJIM U TIMCAJI MHOTHE ucciaenoBarenn. Tak, K. ITommep?, pasne-
JIUB BCe 00O1IIeCTBa Ha 3aKPBIThIE ¥ OTKPHIThIE, OTOXKIOECTBIII 3aKPHITOE OOIIECTBO
C TPAAUIIMOHHBIM, TaK K&K OHO OCHOBBIBAETCSI Ha CYIeCTBOBAHMM KECTKUX IIPEe -
MCaHMIA, HEOOCY;KIAaeMOJ CHCTeME LIEHHOCTEN, Ha HeITOCPeICTBEHHBIX MEXK-
YeJI0BeueCKMX M MEKTPYIIIIOBbIX KOHTaKTax. K aTomy TuITy Hambosmee mogxomsT
BOCTOYHbIE KY/IbTYpbI. [JTaBHBIM YCIOBMEM IIpOrpecca B IO3HAHUU U B pellleHUr
COIMATBHBIX ITPOOJIEM SIBJISIETCSI HAIMUME B KyJIbTYpe 0C0007 TpaauIy pamy-
OHAJIBHOTO OOCY>KIEHMS BCeX CYIIECTBYIOIIMX TPAAUIINI, OCO3HAHMS MX TIPef-
MOCBITIOK ¥ BO3MOSKHOCTEIA, BBISIBJIEHMS VX TTOJIOKUTEIbHBIX Y OTPULIATENbHbIX
CTOPOH B TOV VI MHOM KOHKPETHOM CUTyalluy, MOAU(pUKALIMY B Pe3y/IbTaTe
KPUTUYECKON IUCKYCCUN.

M. Bebep mmpou3BOAUT KiIaCcCU(PMKALVIO OOIIECTB Ha pas3/IMUHbIE BUIbI B CO-
OTBETCTBUM C TUTIOM COLIMATbHOTO IeMCTBIS, TTpeobiaaroliero B obuiectse’. OH
BbIZIEJISIET YEThIpE BUJIA AEICTBYS: LieJiepaliOHalbHOE, IIEHHOCTHO-PaLlIOHAb-
Hoe, addekTHBHOE U TpaauIoHHOe. COOTBETCTBEHHO B TPAIUIIIOHHOM 001I1e-
CTBe, K KOTOPOMY OTHOCSITCSI Ky/IbTYpbl BocToKa, BemyImmumu SIBISIIOTCST addex-

! ya6erep ®. Teopyu nHbDOpMAIMOHHOTO 06IecTBa. — M., 2004.
2 IMommep K. OTKpbITOE 06111€CTBO 1 €ro Bparu.— M., 1992.-T. 1.
3 BeGep M. M36panuble poussenenus. — M., 1990.
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TUBHOE U TPaOULIMOHHOE JIeiiCTBMS, @ B MHAYCTPUAIbLHOM — LieJiepaliOHaIbHOe
U IIEHHOCTHO-palMoHaIbHOe. TpaguiiMoHHOe 0011IeCTBO OCHOBAHO Ha Bepe B CBSI-
LIEHHOCTD M 3aKOHHOCTb U3IpeBJIe yCTaHOB/IEHHbIX ITOPSIAKOB. BaykKHbIM Mpu3Ha-
KOM MHJTYCTPMaIbHOI'O EBPOITEIICKOT0 0011ecTBa, 110 M. Bebepy, SIB/IsIeTCs roCIof-
¢TBO (hopMaIbHO-paIMOHAIBHOTO Hauaia. HecayuaiitHo M. Bebep pacrionaraer mx
B ITOPsIIKE BO3pacTaloleii parMoHaabHOCTH. OH YOeXKIeH, UTO pallMOHATM3AIS
COLMAIbHOTO I€/CTBUS €CTh TEHIEHLIMS CAMOT0 MCTOPMUYECKOTro polecca. M xots
3TOT MIPOIIeCC MPoTeKaeT He 6e3 MoMeX M OTKIOHEHMIA, eBpOIIeiicKast ICTOPHSI,
a TakoKe BOBJIeYeHMe IPYTUX, HeeBPOIeiCKMX IMBUIM3ALii Ha ITyTh MUHAYCTPU-
anu3auyu, IposIoKeHHbI 3armasoM, CBUIETeNbCTBYET O TOM, YTO paliOHa/IM3a-
LIVSI €CTh BCEMMPHO-UCTOPUYECKUI ITporiecc. M. Bebep MpUXOaUT K BBIBOY, UTO
palMOHAIM3AaIMsS — 9TO cyab0a EBpoIIbl, KOTOPOil HEBO3MOXKHO 130€eskaTh. Pariy-
OHAIM3AIVS €CTb Pe3y/IbTAT COeOVHEHNS LIeIOTO Psia MCTOPUUIECKMX (haKTOPOB,
TNpefoIpeneaBIINX HalTpaBieHKe pa3BuTus EBporbl. «[1eiicTBUTeNbHO, — TULITYT
I. Peane u [I. AHTMCEPU,— €C/ZIV OCTAIbHBIM KOMITOHEHTAM rPEYECKOI KYIbTYPbI
MOYKHO HaliTM aHaJIOTH Y IPYTUX HApOL0B BOCTOKA, OCTUTTIIMX BHICOKOTO YPOBHS
LMBWIM3ALMY paHbllie TPEKOB (BEPOBaHMsI, peIUTMO3HbIE KY/IbThI, peMecia, I0-
JUTUYECKMe MHCTUTYThI, BOEHHbIE OpraHu3alun), To, Kacaschb humocobmm, Mbl
He HaXOAMM HMYEro TIOZ0OHOTO WK IaKe IPOCTO TIOXOKEro»!.

Bripaxkass JoOMMHUPYIOLee Cpeay 3amnaJHbIX MbICTUTENe mpencTaBie-
Hye 06 OCHOBOIIO/IATAIOIEM 3HAUEHMUM )11 UICTOPUY UeJIOBeueCTBa Pa3BUTUS
umnocodckoit mpicn, OpTera-u-raccet cumuTai, 4To IMpoBo3riameHHoe Co-
KpaTom npupaHme GurocockomMy pasymy INIaBeHCTBYIOIIEN POaM B XKU3HU
JIIOZIE «SIBJISIETCS TAHBIM KJIFOUOM K €BPOITeiiCKO MCTOpUM, 6e3 KOTOPOro
Hallle ITPOIIIOe ¥ HACTOSIIIee OCTAIOTCSI HEITOHSITHBIMU Meporiudamm»2.,

[Tox myXOBHOCTBIO, MJIM «TyXOBHBIM 00/IMKOM EBporbl», O. 'yccepipb mo-
HMUMAeT «SIBJIEHHOCTh GMUI0cOCKOI Maey, KOTopasi MMMaHeHTHa uctopun EB-
portbl». [To MHeHIMIO HeMelKOTo (eHOMEeHOJI0Ta, 3aafgHasl KyJabTypa poskaeHa
KaK IIPOpPbIB B MG OIIOTMYECKOM CO3HAHMM, COBEPIIEHHBIN B [IpeBHei ['periymn.
VIMeHHO TaM BO3HMKJIO HOBO€ BOCIIPUSITIE M CAMOBOCIIPUSTIE BHELIHEN A eii-
CTBUTEIbHOCTH, «<HOBbI TUIT YCTAHOBKM MHAMBUIA 10 OTHOLIEHUIO K OKpY»Ka-
oiemy Mupy. Kak cienctsue BO3HMKAET COBEPIIEHHO HOBbINM TUIT JYXOBHOM
CTPYKTYPBI, OBICTPO Pa3BUBAIOIINIACSI B CUCTEMHO 3aMKHYTYIO KYJbTYPHYIO
dbopmy; rpexn Ha3Bau ee punocodueii»®. BosunkHoBeHue Guaocodum B JaH-
HOM 3HAUEHUM ITPOSIBJISIETCS KaK M3HAUYaAIbHbIN (peHOMEH TYyXOBHOV EBpOIIBI.

«JI7151 KImaccuyeckoro rpeyeckoro Mmupa 3To 6si1a uaest 6bITHS, eUHOTO
CyO6CTaHIMOHAIBHOTO, 60KECTBEHHOI'0, OTHIO[Ib HE TTaHTeUCTYeCKu 6ecdop-
MeHHOTO0, HO TAaHHOTO ¥ BOIIOIIEHHOTO B I1acTuyeckue hbopmel. Ha ee mecTo

! pearne JI., Autucepn [l 3aragHast puaocodus — OT MCTOKOB ¥ 10 HAIMX AHedt.— CI16., 1994.
2 Oprera-u-Taccer X. Uro Takoe dunocodus? — M., 1991.- C. 26.

3 T'yccepnn . Kpusuc esponeiickoro yesoBedectsa 1 pusocodus / Kynsrypomorus. XX Bek:
AnTtonorus — M., 1995.- C. 303.

54



SOCIO-CRITICALTHOUGHT IN THE HISTORY OF PHILOSOPHY, ITS GENESIS

XPUCTUAHCKOE CPeJHeBeKOBbE ITOCTABWIIO TIOHSITHE OOKeCTBA, MICTOUHMKA BCeit
Je/ICTBUTENbHOCTU, HEOIPDAaHMUEHHOTO BJIaCcTeIMHa YeI0BeYeCKoro CylecTBO-
BaHMS, OAHAKO TPeOOBABIIIEero CBO60LHOTO TOBMHOBEHMS cebe 1 IMpeJaHHOCT.
C smnoxu Bo3poxkaeHs 3TO BbICIIEEe MECTO B MHTEJIEKTYaIbHO XKU3HU CTaJI0
3aHMMAThb NOHITHE NPUPOAHL... X VII CTO/eTMe KOHLIEHTPUPOBAIO MUPOBO33pe-
HMe BOKPYT OHSITUSI 3aKOHOB ITPUPOZBI, & BeK Pycco CKOHCTpYMPOBaJl Ha 3TO
OCHOBe «ITPMPOIY» KaK uaeas, abCoMOTHYIO IIeHHOCTb, MEeUTy U TpeboBaHue
SKM3HU. BMecTe ¢ TeM B KOHIIe 3MOXM IMpeobiafallee 3HaUeHME TTOTyUaeT
LIEHTPaIbHOE TTOHSTHE JIMUHOTO OYyLIeBHOro «SI»...Bech XIX Bek npu pasHoO-
00pasuy CBOMX ITYXOBHBIX ABVDKEHMII He BbIABUHY/ TaKOil BCeOOBEMITIONIEIA,
roCrnoACTBymoIei uaen. Jiniibp Ha mopore XX CTOMETUS IUPOKME CJIOU MH-
TeJUIeKTYaabHOI EBpPOIBI cTanM 00beqMHSTHCS HA HOBOM OCHOBHOM MOTMBE
MMPOBO33PEHMS: IOHSTHE KM3HU BbIABUHY/IOCh HA LIEHTPaJIbHOE MeCTO...»!.

®dunocoduio yacTo 0603HAYAIOT KaK CaMOCO3HAHME €BPOITEIICKON KYIbTYPBI.
VimenHO ¢dutocodueir 1 B pumocodumt oCyIiecTBIsSIeTcs] MPOLECC OCO3HAHMS
L[eJIOCTHOCTY KY/IbTYPBI BO B3aMMOCBSI3M Beex ee yacTeit. «Tonbko B humocodbum
CO3HaHMe CO3HAeT Cebs Kak caMo CeOst OCYIeCTBIISIoNee, Kak IIOCPeICTBOM Ca-
MOT'O ce0s CTAaHOBSIIIEECS : TOMBKO B (prutocoduu JOCTUTaeT OHO KOHIIA CBOETrO
ITyTH, TOJIBKO B HEV OHO 3aBepIIaeT CBOE CAaMOOCYIIECTBIEHME»Z,

dunocodust u pedeKTMBHOE MBIIIIEHNE CTaIM IUIOThIO M KPOBBIO 3arafi-
HOTO 00I1IecTBa, MOAJIMHHBIM camoco3HaHueM EBporbl. Ha 9T0 yka3biBaeT 1 Ta
OTBETCTBEHHOCTH, KOTOPYIO BO3/IaraloT 3aragHble MbICUTENN Ha Griocoduio
3a IYXOBHBIN KPU3MC, OXBATUBIINIT €BPOIECKNIA MUp. Xaigerrep oTMmevasl co-
LIMAIbHYIO 3HAUMMOCTb Gumaocoduu CaemyrIyumM o6pa3oM. «Bo BpeMst CBOero
MCTOPUYECKOTO Pa3BUTHMS HAPOAbI 3aal0T cebe Bcerma oueHb MHOTO BOITPOCOB.
Ho TonbKko ommH Borpoc: «ITouemy BOoOIIIe eCTh CYIIee, a He, HA000POT, HUUTO?»
TpepenI Cyaboy 3armagHoro MMUpa, M UMEHHO HauMHas C OTBETOB, KOTOPbIe
IaBaju JOCOKPATOBCKMeE (h11ocodbl Be C ITOJIOBUHOM THICSUM JIET Ha3aI»>.

[MpuunHy KpM3Kca COBPeMEeHHO KyIbTypbl Gmaocodbl OFHO3HAUYHO CBS-
3BIBAIOT C IIOTepeii pumocodmei CBoe MOAJMHHON eJIN, C YTPaTOi UCTUHHOTO
cmbicna. 3. Kaccupep, kak u A. llIBerinep, BUAUT MIPUUMHY yIIagKa M KpU3uca
KyJbTYPBI B yTpaTe Guiocodckoii cBsi3u ¢ XKu3HbI0 U ruiet: «IlIBeiiiep Bu-
IUT B HAIIe} KyJbType cepbe3Hble JYXOBHbIE U 3TUUECKIE ITPOOesIbl, yIIpeKaeT
COBpEMEHHYIO GmI0coGuIo 3a TO, UTO OHA He pasIisiesia STUX IpobesioB 10-
CTaTOYHO PaHO ¥ He Ipenynpeania Hac»?. «dunocodus IBaseTcs TeM QyHKIM-

! 3ummens . KoudnuxkT coBpemeHH0i1 KyabTypbl/ Kynbryponorus. XX Bek: AHTONMOTMS. — M.,
1995.-C. 381-382

% Kpownep P. Camoocymectsienne ayxa / Kynsrypomorus. XX Bek: AHTonorus.— M., 1995.—
C. 257.

3 Xaitgerrep M. PasroBop Ha mmpocenoyHoit fopore.— M., 1991. - C. 147.

4 Kaccupep 3. Jlekumm no dunocodun u kynbrype/ Kynbryponorust. XX Bek: AHTONMOTMS. — M.,
1995.-C. 113.
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OHMPYIOIIVIM MO3TOM, OT HOPMaJIbHO PabOThI KOTOPOTO 3aBUCSIT MUCTUHHOCTD
U 3[paBye eBPOIIEICKON AYXOBHOCTH. Yesi0BeueCTBO BhICILIEN YeJTOBEYHOCTMH,
YyeJI0BeYeCKOro pasyma HyKIaeTcsl, T03TOMY B UCTMHHOI dhmmocodum». Tonbko
mnocodust criocobHa panOHATbHBIMU CPEACTBAMM HATH BBIXO[ M3 TyXOB-
HOT'O KpM3¥Ca ¥ OCYIIEeCTBUTH CBOIO POJIb — «<BCTATh CAMOI Ha ITPaBUIbHBIN ITYTh
M TeM CaMbIM BbIBECTM Ha Hero Mo IMHHOe YyenoBeuecTBoO»!. KoH1lenuum camo-
OBITHOCTY O(OPMIISIIOTCSI B IIPOTMBOBEC PALIMOHATIBHOMY Y MHIUBULYATVCTY-
YyeckoMy 3amapny, U3 OTTJIKMBAaHUSI OT HErO U BblJeNeHMs HEKOero MpoTUBO-
CTOSIIIIETO eMY OOIIEro AYXOBHOTO Havuasia. «B Adpuke — crutaunBarpoias 1pobb
TamMTaMa, UMITy/IbCBHbIE DUTMbI TaH1la B OCBEIEHHO KOCTPOM CaBaHHE UJIA
Ha CIlelMaibHO PAaCUMNIIEHHOM IOJIsSSHe B AKYHIVISX. B EBpomne — MOHOTOHHO-
pasMepeHHOe THMKaHbe 4acoB, MPOTUBOMNOCTABISIIOIINIA JIIOLEl OpYT Opyry
IIeJIECT XPYCTSIINUX KYITIOP, MalIMHOIIOAOOHBINM TeMI UCCTYTVIEHHO-MaHK a-
KaJbHOTO «JIeJIaHusI AeHer», Ou3Heca, pucka. B Apprke — ryMaHu3M oObIyas
MpenKoB, UAVNIUIVS TaPMOHMM C IPUPOLON, KOJIJIEKTUBM3M, B3aMMOIIOMOIb
Y COYYBCTBME JIIOfEN APyT ApyTy. B EBporie — colianbHble aHTaroHM3Mbl, KOH-
nukTHI, arpeccusi, pacxuiieHye pecypcoB IIPUPOIbI, yTHETEHME Y AUCKPUMU-
HalMs YejIoBeKa 4eJI0BEeKOM»?.

[TpyuuHy yTpaThl JOMUHUPYIOIIETo MoaokeHus: hunocoduu Ha Bocto-
Ke I.B.®. Teresib ycMaTpyuBaeT B TOM, UTO IIPUHIIAIT CBOOOIbI, OCHOBHOJ ITPVH-
LI BCeMMUPHO MCTOPUM, He GBI IOJTHOCTHIO Peaan30BaH B BOCTOUHO KyiIb-
Type. «BoCcTOuHbIe HAPObI ellle He 3HAIOT, YTO JyX MM YeJ0BEK KaK TaKOBOIA
B cebe CBOOOEH; TaK KaK OHM He 3HAIOT 9TOT'0, TO OHM He CBOOOIHbI; OHM 3HAIOT
TOJIbKO, UTO OJMH CBOOOEH...»3. TakMM 06pasoM, OJHa U Ta Ke QYHKINUS —
KyJIbTypOoOOpasyomias — B pasaMyHbIX KYIbTypaxX MOKET ObITh peayn30BaHa
pasHbIMU criocobamu. @uytocodust BBITIOIHSIET KYIbTYPOOOPasyoIy0 QyHK-
LIMIO B OTHOLIEHUY 3araHOeBPOIeiiCKOli KyIbTYPhbI, TaK KaK paljiOHaJIbHOCTDb
SIBJISIETCST 6a30BOJ M IpeobIagaoleil ycTaHOBKOV Ha 3amaje, 4To HalIo OT-
pakeHMe B pallOHaaM3aIMM 06pasa SKU3HH, TUIIA TIOBEeIeHMSI Y CTUJISI MbIIILIe-
HMS eBpOIIeiickoro yejoBeKa. «Takoe cMellieHe, OCJIO)KHEHHOe OTMIMpaHueM
KPUTHUUECKO CIIOCOOHOCTY YesI0BeKa, TOPOIMIIO0 He TOTbKO IIOCTCOBPEMEHHbI
3KJIEKTU3M, NePeKINKAIOIINIACSI C BOMHCTBEHHOM Hecepbe3HOCTbIO BCSIKOTO
KYJIbTYPHOTO aKTa, HO ¥ MOM3Y4YNii 06CKYPaHTMU3M, YCUIUBAIONIMIACS TOCIIOL -
CTBOM IOJIy3HAaHUS... KpuTuka — 370 yTBepkaeHue Jpyroro. SI KpUTUKYIO —
3HAYUT — $1 CYIIecTBYI0. B npyrom. Kputuka ects He 4TO MHOE, KAK MOZAYC 06-
peTeHMs, Hauaja, SKU3HU»*,

! Kaccupep 3. Jlekuum 1o punocoduu u kyastype/ Kynbryponorus. XX Bek: AHTONIOrMS. — M.,
1995.-C. 318-319.

2 Auppees W.J1. SIBseTcst v adpyKaHel «eBporefinem Ha060poT»? // Borpock! humocodym. -
1999.-N211.- C.51.

3 Terens I.B. ®. Jlekuyu o ¢unocoduu ucropun. - CII6., 2000.- C. 71.
* ®oxun C. Ipepucnosue / Oenes XK. Huie — CI16., 1997.- C. 8.
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Takum 06pa3oM, MOKHO 3aK/TIOUNTD, YTO KPUTUUECKUIT B3I, HA MUD
CTaHOBUTCS B 06IIECTBAX 3aIaHOTO TUIIA KpajiHe BaXKHbIM 3JIEMEHTOM 3TUX
06111ecTB. OHM OTVIMYAKOTCS OT TPAAMULIMOHHBIX TEM, UTO YPOBEHDb KPUTUUECKOTO
MBIIIJIEHNS CYI[ECTBEHHO ITPEBOCXOAUT BCe Mpeabiayiiye hopmbl. B coBpe-
MEHHOM OOII[eCTBE BO3PACTaeT 3HAUMMOCTb KPUTUUECKOI MbICIN. PasBuTiue
KPUTUYECKOTO OTHOIIEHMS K TPaAMILIMM Ha OIpele/IeHHOM 3Talle MPUBEIo
K MMPOBO33pPEHYECKOMY ¥ METOLOJIOTMYECKOMY IUTIOpain3My. OKa3biBaeTcs,
CYILIECTBYET HEMAJIOE KOJIMUYECTBO CIIOCOGOB OIpeeeHNs 1eieil M MHIUBU-
IyaJbHbBIX LIEHHOCTE, €r0 BKIIOUEHMS B TEOPETUUECKIE KOHCTPYKLIMM U OObI-
IeHHOe CO3HaHMe. BO3HMKAaeT IMPOKNI CITEKTP B3MISA0B ¥ TOUEK 3PEHMS Ha
MIPUPOJY ¥ CMbICTI CITPABEIJIMBOCTH, COBMECTUTh KOTOPbIE B pAMKaXx OHOJ Te-
opuM HEBO3MOXKHO. KpuTyueckoe MbIIIJIeHVE MTPeICTaB/IsIeT CO60i He TOTbKO
671aro, HO ¥ 0COOYI0 TEXHOJIOTMIO, QYHAMPYIOIIYIO KaK OTAEeJIbHOIO YeJIOBEKaA,
TaK 1 BeCh COLMYM. 1T TOTO UTOGBI TPAAMIINSI COXPaHsIIa CBOIO 1€/iICTBEHHOCTD
U He MMOJMEeHsIaCh MMMTaLMe, Heo6XOAMO MCKaTh M HAXOAUTh HOBbIE BO3-
MOXKHOCTY €€ palMOHaJIbHOrO 060CHOBaHMSI.
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