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Section 1.
History

Nikiforova Sofya Alexeevna,
Research Fellow in The Institute of Sociology
of the Russian Academy of Sciences

DISCURSIVE READING OF JEAN DE MEUN’S
CONTINUATION OF LE ROMAN DE LA ROSE: MEDIEVAL
MISOGYNY IN LITERARY REPRESENTATIONS OF WOMEN

Introduction

“Le Roman de la Rose'” (“The Romance of the Rose” — eng.) seems to be one of the
most well-known yet notorious medieval poems composed in the High Middle Ages.
While being widely acknowledged and read in the medieval times, it also became a
so-called encyclopedia of courtly life (and love) for historians and other researchers.
However, despite the romance’s obvious merits (such as literary style, variety of social
and cultural subjects touched in the narrative, interesting allegories, etc.), there is one
problematic feature of the text which continues to provoke heated debates in the fields
of literary studies, history, gender studies, linguistics, etc. This feature is, evidently,
misogynistic nature of narration in the continuation of the romance written by Jean
de Meun. In this article I would like to perform a discourse analysis of literary repre-
sentations of women in Jean de Meun's continuation.

Le Roman de la Rose was written as a dream vision (as narration’s structuring device),
and both authors (Guillaume de Lorris, the author of the original text, and Jean de Meun,
the author of notorious continuation) used allegorical personifications as characters,
making the Rose memorable, bright, and catchy. As Hult writes in the Cambridge Com-
panion to Medieval Women’s Writing? (2013, ed. by David, Dinshaw and Wallace),
“at the turn of the fourteenth century, the Rose was quite simply the most admired
and most sought-after work composed in French, a fact which is all the more striking
because of the work’s convoluted genesis” Here, he points to an important detail: the

' De Lorris G. et al. The romance of the rose.— Princeton University Press, 1995.

% David W. et al. (ed.). The Cambridge companion to medieval women’s writing.— Cambridge
University Press, 2003.
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Rose was apparently so popular due to the fact that it was written in the vernacular
(in Old French) instead of Latin, making it accessible for a wider audience. Latin was
one of the instruments of exclusion of entire social groups from participation in liter-
ary activities. Obviously, the group that had the privilege of writing and reading in
Latin was composed of men from nobility. Women and other marginalized lay social
groups had fewer opportunities to learn Latin (although, there are notable exceptions).
The appearance of literature in the vernacular, such as the Rose, seems to be a prereq-
uisite of wider inclusion of people other than noble men into textual activity. In the
High Middle Ages the selection of books available in the vernacular was not sizable.
Women obviously read the Rose (for example, according to Lett' (2013), the queen of
France Clementia of Hungary had the Rose among 41 books in her personal possession)
given that there was not a plethora of other options available, even if the content of
the book was not flattering for them. The fact that women did read the text makes it
relevant and important to analyze it in terms of its content in relation to female figures
and discourse behind it.

The ritual marginalization of women forms a cultural constant of history, encom-
passing literature and other forms of art, social life, politics, economical situation and
etc. At the same time, as Bloch? (1987) writes, “like allegory itself, to which (for reasons
we do not have time to explore) it [misogyny] is peculiarly attracted, antifeminism is
both a genre and a topos, or, as Paul Zumthor?® might suggest, a “register” —a discourse
visible across a broad spectrum of poetic types” Thus, the history of interpretations
of the Rose (being an example of misogynistic dream vision allegory) as well as discourse
analysis of it may give a key to the understanding of misogyny of the High and Late
Middle Ages, and form a relevant context through which gender discrimination could
be historicized.

Discursive reading of Jean de Meun‘s Continuation of Le Roman de la Rose
Around the year 1270, Jean de Meun wrote a continuation of Guillaume de Lor-
ris’s Rose, adding 17000 lines to initial 4000. According to Hult* (2013), “in satirically
unmasking the solipsistic and disingenuous tactics of the courtly tradition, Jean de
Meun compiled an encyclopedic array of discourses focusing upon love as a univer-
sal human predicament, delving into such topics as procreation, celibacy, friendship,

! Lett D. Hommes et femmes au Moyen Age: Histoire du genre XIle-XVe siécle.— Armand Colin,
2013.

2 Bloch R. H. Medieval misogyny // Representations. 1987.— T. 20.— C. 1-24.

3 See, for example, Zumthor P., Yeomans F. Narrative and Anti-Narrative: Le Roman de la Rose //
Yale French Studies.— 1974.— Ne . 51.— C. 185-204.

* David W. et al. (ed.). The Cambridge companion to medieval women’s writing.— Cambridge
University Press, 2003.
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marriage, prostitution, homosexuality, and obscene language”. Importantly, Meun’s
Rose ended with a metaphorical sexual intercourse which can be considered a rape.
Throughout the text, women are branded “with the vices of unfaithfulness, deceptive
behavior, vanity, loquaciousness, and lubricity” (Hult’, 2013).

When analyzing the text of Meun, an important dilemma occurs: what can be con-
sidered misogyny and what cannot. This is connected to the questions of authorship
and voice in the text. There are words that are spoken by the author directly, from his
own name. But, there are also words that are put in the mouthes of the characters of
the literary piece. Can their misogynistic words be considered an evidence of author’s
misogyny? Or, only the words that are spoken on behalf of the author directly may
be considered his or her official position/view on the matter? This is a complicated
question, and there seems to be no academic consensus on this topic. In relation to
the study of medieval misogyny, Bloch? (1987) argues the following: “The misogy-
nist speaks of the other in terms that bespeak otherness, and thus through the voice
of the other. This defining tautology emphasizes the elusiveness of misogyny as well
as the pertinence of the question of reading”. It means that women-hating words that
are spoken by characters and not the author himself are still considered part of a mi-
sogynist discourse. I am still in process of elaborating my own position with regard to
that, but in the analysis of Meun’s text I adopt the following method: when misogynist
words are spoken on behalf of the author, it is misogyny; when misogynist words are
spoken on behalf of characters of the poem and are not disproved or criticized, it is
misogyny; but when misogynist words are spoken on behalf of characters of the poem
and are subsequently refuted and challenged, it is not a clear example of misogyny
(although it is still debatable). This is a useful distinction due to the fact that the debate
regarding the Meun’s Rose tends to focus on the chapters with the tirades of Jealous
Husband (which are extremely women-hating), and what Meun’s defenders simply have
to do to vindicate the author is to argue that these chapters are written on behalf of
Jealous Husband (who is apparently suffering because of his wife’s betrayal and therefore
is aggressive and unrestrained in his speech) and this is not what Meun thinks of women
himself. However, here my distinction is useful: after the chapters of Jealous Husband
(pp- 186-191; 199-220), there is a chapter called “Friend condemns jealousy, prais-
ing equality in marriage” (pp. 220-223), where Jealous Husband is metaphorically
criticized and denounced. Therefore, this is not the best example of misogyny, and it
is too simple to defend Meun’s writing with regards to the case of Jealous Husband
chapters. What is needed is to analyze the rest of the text, looking for examples of

! David W. et al. (ed.). The Cambridge companion to medieval women’s writing.— Cambridge
University Press, 2003.

2Bloch R. H. Medieval misogyny // Representations. 1987.— T. 20.— C. 1-24.
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misogyny which are not criticized and debunked by Meun, but instead proved and
praised by the author in his own words. These are true examples of misogyny that can
assist in understanding depth and configuration of Meun’s Rose’s misogyny.

There are a plethora of vices that Meun attributes to women. To start with, he equals
women with riot. As Bloch! (1987) argues, “woman as riot is a topos in medieval litera-
ture and has a special sense in Old French”. The word “riote” in French in its meaning
is close to “chaos” or “upset”, suggesting a link between women and being chaotic, irra-
tional, and emotional. Also, it is often mentioned by Meun that it does not really matter
whether a woman is beautiful or ugly — anyway, she will in the end deceive her husband.
Ifawoman is pretty, all men would desire her, and therefore she cannot be trusted by her
husband; if she is not beautiful, she would “need all the more to please and, again, will
eventually betray” (Bloch?, 1987). She is always overdetermined and she perpetually sig-
nifies her desires, consequently, men are at risk of being fooled. The language that Meun
uses reflect this constant threat that men are subject to. Moreover, the author uses the
language of suspense and stress while describing women — he constructs an image of an
uncontrollable fury who is always dissatisfied and capricious. Bloch? (1987) summarizes
this: “Women are contentious, prideful, demanding, complaining, and foolish; they are
uncontrollable, unstable, and insatiable [in the Meun’s Rose]”. Lastly, there are two nouns
which women are compared to —a horse and a midden — which is representative enough.
This is a general overview of female portraits in Meun’s Rose, and now I will proceed to
a detailed discourse analysis. I will not discuss the chapters that are written on behalf
of Jealous Husband, because Meun’s defenders use the character as a way vindicating
Meun’s in relation to accusations of misogyny. There is a chapter called “Equality con-
demns jealousy praising equality in marriage” (pp. 220-223) which is used to criticize
the words of Jealous Husband, that is why I decided not to engage in the analysis of the
discourse of these chapters, because it can easily be suggested that Meun does not agree
with Jealous Husband given that he later denounces him. I will therefore analyze the
lines that are more problematic in terms of author’s misogyny.

I'selected the chapters and lines that are most representative in terms of authors
treatment of women, and I will start by those words and opinions that are not hidden
by placing them in the mouses of fictional or real characters. To begin with, there ap-
pears to be three women that the author praises — Lucretia, Penelope, and Heloise.
However, in the corresponding chapters he still demonstrates misogyny despite giving
these women some credit. Lucretia and Penelope seems to have earned Meun’s respect
due to being perpetually loyal to their husbands, while Heloise is praised because she

! Bloch R. H. Medieval misogyny // Representations. 1987.— T. 20.— C. 1-24.
*Tbid.
*Tbid.
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did not have a willingness to become Abelard’s wife (Meun criticizes marriage a lot, so
the fact that Heloise did not try to seduce Abelard into marrying her is a thing that author
respects). In the chapter “Of Lucretia’s fate, and of women in general” (pp. 191-196)
Meun shows his dissatisfaction with the phenomenon of marriage (attributing the fault
for unsuccessful marriages to women):

Thus I know, and most certainly,

No man, no matter how prudently
She acts, can to marriage assent,
Other than fools, and not repent.

In the same chapter, he argues that although Lucretia and Penelope are good
women, there are no such women in real world:

And yet there is no Lucretia,

No Penelope as in Homer,

Not one honest woman in sight,

If one knows how to ask aright.

So said the pagans, who were wise;
And none ever found it otherwise.
If women lack suitors for a day,
Then they give themselves away.

He also provides an example of men who are aware and unaware of the risk that
marriage possesses:

Valerius who was sorely grieved
When his friend Rufinus conceived
The idea that he should marry,

Spoke thus to Rufinus, sternly:

“May all-powerful God, my friend,
From falling into her snare defend
You; that woman who, with her art,
Will ruin all, and break your heart”

The next chapter to consider is “Of Abelard and Heloise” (pp. 196-199). Here,
Meun argues that the process of learning may assist women in fighting their human
nature which is irrational and foolish. He praises Heloise because she had become
“better” than other women due to her education. The arguments of women being
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naturally vice and silly and needing studying as a way of conquering the natural are
representatively misogynist ideas. This is what Meun writes:

Yet, upon my soul, I think never
Lived such a woman as her ever.

I believe her learning placed her
In such a position that thereafter,
She was better able to conquer,
And subdue, a woman’s nature.

After the chapters on Jealous Husband, there is a chapter that is written on behalf
of the author and not Jealous Husband. Therefore, this chapter (“The jealous husband
beats his wife”, pp. 217-220) is subject to the analysis, because this is the voice of the
author and not the character. Although he introduces the opinion of Valerius, Meun
still speaks his own words. This is what he writes:

‘Women lack all honour and shame,
When they choose to play a game,

For here’s the truth: though full of sense,
They have not an ounce of conscience
Where love or hatred are concerned;
Valerius himself discerned,

That women are bold and clever

In doing harm, studious ever.

Moving further, there is a chapter called “Woman’s natural freedom”
(pp-393-396). In this chapter, Meun suggests that there is no good in female freedom:

They’ll act freely, if they can do so,
From which many an ill must flow,
And does flow, and has flowed before.

Then, in the chapter “How young men should behave towards their lover” (pp.
230-240), Meun argues that women do not know their hearts and minds, and that it is
impossible to control them. Once again, he tries to convince the reader that women are
irrational, foolish and prone to riot which is perceived in a bad, chaotic way. Meun writes:

No woman knows her own mind so,
Nor so constant a heart doth show,
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Nor proves so true and serious,
That a man can be certain thus
Will he hold her, however he strain,
No more than if he, in the Seine,
Held a wriggling eel by its tail;

Proceeding further, there is a chapter “The authors apology to the ladies” (pp.
444-447). These chapter is of high importance due to the fact that it is one of a few
chapters where the narrator adopts a direct voice of “The Author”, and therefore all
the words that are written in these chapters can be considered real opinions of Jean
de Meun. That is why the analysis of this chapter will be detailed. Meun provides a
sincere apology “to the ladies” and defends himself by saying that is he wrote some-
thing offensive, it was due to emotions (“In drunkenness, or yet in anger, Hatred,
or envy”). Yet still, misogyny is evident throughout his writing of this chapter. For
example, he claims that the Rose was written for “your [women’s] enlightenment”.
This is condescending and arrogant enough in terms of language usage and words
choice, because it suggests that men do not need the Rose as a source of education,
while women should perceive it as an instance of truth and knowledge. Consequent-
ly, all the misogynist arguments made by Meun should be considered by women as
sources of verity, which is continuously misogynist and discriminatory. Moreover,
Meun argues that all the “stories” about women that he has told are true. Some of
them were written by him, some of them — by other authors (whom he respects and
trusts), but these stories are not lies, and if women are not hypocrites, they should
admit that these stories are true and should not be upset with Meun’s writings. Here
is an extract from the chapter:

Besides, honourable ladies,

If you think I tell mere stories,
Never take me for a liar,

But those Authors who's entire
Works I've read so I may write

The words that they did there indite,
Such words as I may write again;
No lie will issue from my pen
Aslong as never a lie they told,

All those who wrote the books of old.
All, I'judge, were of one accord,
Who did feminine ways record,

Nor were they foolish or drunken
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When in their books all was written.

Now, I will present three chapters that are written on behalf of “Nature” and
“Genius” and not on behalf of the “Author”. Although the misogynist words ap-
pearing in these chapters cannot be directly attributed to Meun, because he hinds
it behind the allegorical characters of Nature and Genius, he makes no apology
for it as he did with the chapters written on behalf of Jealous Husband, so, these
words may be considered misogyny. To start with, there is a chapter called “Na-
ture seeks to make her confession” (pp. 490-493). Here, Meun claims that there
is much vice in women, and also accompanies the narration with the reference to
Livy. Moreover, he once again suggests that women are untrustworthy by nature.
In short, there’s so much vice in woman,

None can recount all her perverse
Ways in prose, or yet in verse,
And so says Livy who well knew
All the manners of women too,
For he states that a woman is

So easily deceived and foolish,
That in her case plain entreaty
Avails far less than flattery;

And claims she’s fickle by nature.

Moving further, in the chapter “Genius on women’s inability to keep a secret”
(pp- 493-495) further expands on the idea of female unreliability. He argues that
only a fool would share secrets with a woman, because she is allegedly talkative and

gossipy:

For no man born of woman ought,
If he’s not mad or drunk, in short,
To tell his secrets to his wife,

If he’d retain a private life,

And not hear all from another,
However loyal she is, by nature.
Rather he should flee the country,
Than swear woman to secrecy.
He should do naught secret in fact.
If she might catch him in the act,
Even in the face of bodily danger
She will tell it to some stranger.
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The last chapter to consider is the once called “Genius on the role of women”
(pp- S03-507). It is suggested there that men should “improve them all [women]”,
bringing the idea that men are at a higher position and have the power to educate and
refine women who are imperfect by nature. Moreover, there is the idea of unreliability
of women again:

But never such faith in women hold
As to tell what must not be told.

But keep silence, silence bliss is.
Think on it, and hold your tongue,
For nothing to fair end will come,

If they’re a party to your secret,

So proud and haughty are they yet;
For their tongues are so corrosive,
Venomous; and truth’s explosive.

Moreover, Meun mentions female inclination towards having lovers and using
natural charms (which are presented as something bad and satanic). The author uses the
word “capture” in relations to female charms — he constructs an image of a fury who
lures men, plays with them, and keep them imprisoned:

But when fools come to their arms
And are captured by their charms,
And they kiss them and embrace,

And their games with pleasure grace,
Naught from them can ever be hidden;

Meun continues the discourse of female cunning by providing the example of
Delilah and Samson. He further highlight female devilment and the risk that men are
subject to when trusting a woman: woman is presented as a vicious seducer who be-
haves obsequiously and alluringly up to the point when a man fell into her trap. Then,
she turns to be a fury with no mercy:

Delilah, that malicious woman,
With flattery, all full of venom,
Cut off Samson’s locks as she
Held him in her arms, all gently,
Sleeping there, against her lap,
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Caught the valiant in her trap,
The strong, and noble, to his cost,
For all of his great strength was lost,
As she sheared away his hair,

And told his secrets to the air,

All that the fool to her did bring,
Not knowing how to hide a thing.

Furthermore, there is an argument regarding women’s alleged riot and uncon-
trollability. Again, the author deploys the language of risk and fear of female power.
He presents the relationship of man and woman as a struggle for power. A rightful
relationship is the one where man holds the power, but if he is not precautious, if he
tells woman too much and gives away his power, he would end up in a situation where
woman is in power, and this situation is shown as a dangerous one:

But if you grant them too much power,
Losing yours, you'll rue the hour;

Too late regretting your mistake,

When their malice doth you rake.

If woman has the mastery,

Scripture claims, she’s contrary,

And will oppose her husband too,

In all that he would say or do.

Concluding Remarks

The continuation of the Rose written by Meun continues to be criticized by schol-
ars on the grounds of its most straightforwardly women-hating passages (those written
on behalf of Jealous Husband). Moreover, there is a focus on the concluding allegorical
description of sexual intercourse which is considered indecent. However, defenders
of Meun’s Rose could simply claim that Jealous Husband’s position is not author’s
opinion, because he makes an apology for these chapters and even argues in favor of
equality in marriage. Along the same lines, one may say that the allegory in the end of
the poem was simply misunderstood by the readers and does not symbolize a rape.
However, there are other problematic aspects of Meun’s writing. As Christine de Pizan
noted in the debate on the Rose, the poem may be criticized on the grounds of “the
negative portrayals of women, which tended to treat them as a group and not as indi-
viduals, thereby making their vices ‘natural and universal; the work’s ambiguity, the
absence of a clear authorial voice and intention which would serve as a moral guide to
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susceptible or ignorant readers” (Hult!, 2013). Christine not only highlighted morally
unacceptable representations of women, but also discussed the problems of interpreta-
tion and “readerly competence” (Hult?, 2013) with her opponents in the debate. In
this article I made an attempt to follow Christine’s way of thinking, and analyzed mi-
sogynistic portraits of women with regard to the voices of authorship via a framework
of literary misogyny that I constructed for the article and discussed earlier. I avoided
the notorious chapters written on behalf of Jealous Husband, and focused on those
passages that could be attributed to Jean de Meun himself. The conclusion I would like
to make is the following: even if one decides to ignore the passages written on behalf
of Jealous Husband as well as the allegorical rape in the end of the poem, there is
still a plethora of evidence of Jean de Meun’s misogyny which is a part of widespread
ritualistic medieval tradition of discrimination of women. Meun presents women as
cunning, overdetermined, irrational, uncontrollable, emotional, unwise, and vicious.
Given that the Rose was exceptionally popular among both men and women in the
Middle Ages, it’s discursive reading may assist in establishing patterns and modes of
women-hating in Medieval Europe.
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Section 2.
Pedagogy

Skuratovich Yulia Igorevna,

Belarusian State Pedagogical University
named after Maxim Tank, master student,
faculty of preschool education

THE INTEREST OF LEGAL REPRESENTATIVES OF PUPILS
IN THE WORK ON THE DEVELOPMENT OF MUSICAL
PERCEPTION IN CHILDREN FROM 2 TO 3 YEARS

The effectiveness of the educational process in preschool educational institutions
largely depends on the cooperation of teachers and legal representatives of pupils in
matters of upbringing, development, and education of children.

The leading role in communication between the teacher and parents belongs to the
teacher, since he is the professional and the official representative of the educational
institution'. A dialogue based on mutual trust, respect, understanding is the basis
for building harmonious interpersonal relationships between teachers and parents>.

When working with legal representatives of pupils, various forms of pedagogical
interaction should be used: trainings, interactive consultations, meetings, conversa-
tions, master classes, etc. Pedagogical workers are recommended to organize forms of
work in which, in addition to parents, pupils are also: joint entertainment, holidays,
exhibitions, visiting cultural events, open classes, etc.

In order to study the interest of the legal representatives of the pupils in the work
on the development of musical perception in children from 2 to 3 years old, an online

! Petrova I. K. Effective interaction between a teacher and parents / I.K. Petrova, N.A. Gromova //
Pedagogical experience: from theory to practice: Proceedings of the All-Russian Scientific and Practical
Conference, Cheboksary, March 30, 2022 / Ch. editor O.N. Shirokov.— Cheboksary:Limited Liability
Company “Center for Scientific Cooperation “Interactive Plus”, 2022.— p. 13.

? Rasskazova, L. N. Interaction of parents with teachers in the modern educational space: problems,
solutions / I.N. Rasskazova // VIII Sylvester Pedagogical Readings. Spirituality and Morality in the
Educational Space: Understanding the Freedom and Responsibility of Youth: Proceedings of the All-
Russian Scientific Conference, Tara, April 05, 2019 / Managing editor O.R. Kayumov.— Container:
Amphora, 2019.-p. 175.
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survey was conducted on the basis of the state educational institution “Kindergar-
ten No. 492 in Minsk”. The legal representatives of the pupils in the amount of 47
people took part in the study. Questionnaires were provided to parents through the
service for creating feedback forms Google Forms'. Parents using technical devices
(smartphones, tablets, computers, laptops) were surveyed, answering questions. The
questionnaire includes the following questions:

1. Expand the essence of the concept of “musical perception”.

Musical perception is...

2. Do you think it is necessary to develop musical perception in children from 2
to 3 years old?

3. What gives your child the development of musical perception?

4. Assess the degree of your acquaintance with the process of organizing the de-
velopment of musical perception in children from 2 to 3 years old?

— High degree.

— Average degree.

— Low grade.

5. Would you like to improve your knowledge of the organization of musical per-
ception in children from 2 to 3 years old? What exactly would you like to know?

6. Do you need methodological support for the development of musical percep-
tion in children from 2 to 3 years old?

7. In your opinion, what social institution should develop musical perception in
children from 2 to 3 years old?

8.Do you think that children need pedagogical support when carrying out musical
activities in a preschool education institution?

Legal representatives have correct ideas about the essence of the term “musical
perception” (47 people — 100%). When formulating this concept, parents indicate
the ability to hear the expressive means of music (dynamics, tempo, timbre, etc.) —
42 respondents (89%), to distinguish them (4 people — 9% ). However, some people
have an inaccurate understanding of the term “musical perception”. Thus, the respon-
dents under musical perception understand only the process of listening to music (S
people — 11%). All legal representatives believe that it is necessary to develop musical
perception in children from 2 to 3 years old (47 people — 100% ). Parents claim that the
development of musical perception has a positive effect on the overall development
of the child (10 people —21%), his musical abilities (32 respondents — 68%), sensory
abilities (7 people — 15%). Some said that by developing musical perception in chil-
dren, the child is aesthetically enriched (2 people — 4%), joins art through music (9
respondents — 19%), moral qualities are formed in him (3 people - 6%). When asked

1 https://goo.su/21Ct4y
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about the degree of parents’ acquaintance with the process of organizing the develop-
ment of musical perception in children from 2 to 3 years old, the majority indicated
“average” (39 people — 83%), the rest chose “high degree” (8 people — 17%). Most
parents would like to improve their knowledge of the organization of musical percep-
tion in children from 2 to 3 years old (42 people — 89%). When analyzing the answers
to the question about the desired information that parents would like to receive, they
indicated a method for developing musical perception in order to implement it at
home (14 people —30%). All respondents need methodological support for the devel-
opment of musical perception in children from 2 to 3 years old (47 people — 100%).
According to respondents, the task of developing musical perception should be solved
by the family (36 people —77%), preschool education institutions (28 people - 60%),
children’s development centers (6 people — 13%). All legal representatives believe that
children in the implementation of musical activities in a preschool education institu-
tion need pedagogical support (47 people — 100%).

Thus, the data obtained in the course of questioning the legal representatives of
the pupils provide grounds for the implementation of the process of development of
musical perception, the development of methodological support for the development
of musical perception in children from 2 to 3 years old.
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FORMS FOR THE ORGANIZATION OF LEISURE
ACTIVITIES OF CHILDREN AND ADOLESCENTS

Abstract. The article reflects the various forms of organization of leisure activities of
students outside school hours. Individual and group forms of leisure activities are studied
in detail. Particular attention is paid to collective creative affairs. The conclusion is made
about the importance of leisure activities for children in conditions of overloading the
educational process and an abundance of information in modern society.

Keywords: extracurricular activities, leisure activities, games, creativity, students.

Extra-curricular work with students plays an important role in the development
of the creative abilities of children and adolescents, since all age groups of the school
period are characterized by the need and desire for active communication with
peers with a focus on those forms of leisure during which direct communicative
activity is carried out. Therefore, the most productive forms of work in small groups
(circles, sections, studios and other groups), which make it possible to implement
both work on an individual route and mutual communication. Let us consider in
more detail the forms of organization of leisure activities. Individual forms permeate
all the creative activity of students. And here teachers face one of the most important
tasks: to recognize the child, to reveal his talents. Each of them must be interacted
with individually. It is important to win over the student, to win his trust. In such
forms, great opportunities are hidden for the development of the creative abilities of
children. Group forms include creative groups, micro circles, which can be classified
as follows:

1) studios of the aesthetic cycle;

2) associations of the artistic word;

3) amateur theatrical troupes, including puppet theaters;

4) art studios;

5) musical and choir groups, including choreographic studios;

6) life aesthetics circles;

7) sports and tourist sections’.

Group forms of work also include various competitions, competitions, concerts,
etc. Some authors distinguish three main types of collective creative activity of

! Mishutina O.V. Organizaciya dosugovoj deyatelnosti shkol'nikov: uchebno-metodicheskoe
posobie dlya studentov pedagogicheskih uchebnyh zavedenij.— Balashov: Pechatnoe agentstvo «Spektr>,
2016.-43 p.
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children and adolescents, among which the subject of our study is mentioned, namely:
collective creative affairs; sports events; role-playing games'.

They differ in their target orientation, in the position of the participants in the
educational process, in objective educational opportunities. The technology of
collective creative activity was developed in the Soviet era by the Leningrad scientist
L. P. Ivanov and a group of his colleagues. Its essence is quite simple: children and
adolescents themselves look for things they like, make a choice and selection
of these things, draw up a plan for their implementation, a kind of directing with
the accompaniment and support of a teacher. The teacher brings students to an
understanding of the tasks, transmits their experience to them, accepts and corrects
all the options proposed by the children, supports creative search, and encourages
children to be creative.

Many forms of collective affairs are directly related to the leisure activities of
students. This includes educational, labor, and sports forms. In fact, everything
that schoolchildren do for their own pleasure, voluntarily, but, of course, within the
framework of the current legislation, is their leisure activity. However, there are special
games, children’s amusements and undertakings that are collective creative activities.
They are an effective form of self-education, since all the “external” requirements that
adults make of them, children in this case form themselves. These creative works are
filled with an atmosphere of fun, laughter, joy, which in itself saturates them with
pedagogical value. Leisure of students should become a productive activity, equal to
all others in a person’s life.

In any form of collective creative work, the main goal is the participation and co-
creation of children and adolescents. Each stage of the collective work is the creativity of
the child, which must be emphasized as a positive example of socialization. Collective
creative work can be very diverse. Each collective creative work is unique, but we can
name the main techniques that are used at all stages of the collective creative work.

Role-playing games and events often become a form of collective creative activity,
ifideas, content and methods of organization are developed in the course of collective
creativity. One of the effective tools of pedagogy is the organization of mass sports
events or themed holidays. The holiday has a powerful educational value, it not only
leaves a bright emotional trace in the soul of the child, but also enriches with spiritual
and moral content. Holidays open up space for creativity for children and teenagers,
give rise to positive feelings in the soul. There is a traditional concept of a holiday,
which is associated with free time, when some event is celebrated, accompanied by
a festive ritual, a symbolic ritual or ceremonial act. At all times in Russia, holidays

! Guseva G. B. Kollektivnoe tvorcheskoe delo // Nauka, obrazovanie i kul’tura.—- No. 2 (2).2015.-
P. 40-43; Piskareva M. G. Kollektivnye tvorcheskie dela kak uslovie formirovaniya uchenicheskogo
kollektiva v nachal’noj shkole // Nauchnyj poisk.— No. 2.4. 2015.- P. 29-30.
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affirmed the highest ideals in society: love for the Motherland, freedom, kindness,
fidelity, diligence. Holidays united people, made them better, cleaner, more active,
more benevolent, which is especially important to start educating in a young citizen
from childhood.

The organization of play activities has a great influence on the creative development
of schoolchildren. The game is a very special form of leisure activity in which the
child learns and rests at the same time. In domestic pedagogy, there are a number
of classifications of games, the basis of which was laid by P.F. Lesgaft. One of the
classifications belongs to V. 1. Loginova, who distinguishes the following games:

1) creative: plot-role-playing, dramatization games, construction and constructive
games;

2) with ready-made content and rules: autodidactic, games, exercises, games-
exercises;

3) on the use of the material: didactic, subject, desktop-printed, verbal;

4) mobile.

The psychological aspects of gaming activity at this stage of the development
of science are most thoroughly studied in the works of S. T. Shatsky, P.P. Blonsky,
D.B. Elkonin, foreign scientists J. Bruner, J. Piaget and others. In the works of these
authors, the game is presented as an independent creative activity. The content of the
game invariably affects the formation of the creative personality of the child. Creative
play is saturated with emotions, and precisely those that are not yet available to him in
life, that is, the compensatory nature of the game as a leisure activity is manifested here
from the point of view of the socialization of children. In general, primary school age
can be considered the most significant for the creative development of a child. Gaming
experience is of particular importance. The inclinations of the artistic development
of children are closely connected with the game, since children, creating a game,
themselves create and develop in it.

The content of creative games as a form ofleisure activity is invented by the children
themselves. Freedom, independence, self-organization and creativity of children in this
form of games is manifested to the maximum extent. The life impressions received by
children are not duplicated mechanically, they are processed in the child’s mind, some
of them are replaced by others, etc. Children themselves choose the game, organize
it themselves.

The child in the game is both a producer, and a director, and an artist, who himself
composes words and actions for his role, and a spectator, who perceives them, and a
decorator, since he draws pictures and carpets, makes costumes, and also an inventor —
creates new designs of houses, cars, new models of dresses.

It should be noted that children’s creativity in play is not yet perfect, since this is
only the primary form of the activity from which art will subsequently grow. However,
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the manifestation of creativity in the game allows the child to better understand the
world around him, gives him early life experience, causes the need to express it in his
leisure activities. The most conducive to the development of the creative personality
of children and adolescents are theatrical games, which are a kind of creative games.
The peculiarity of the game is that it is not an ordinary, real life, but a convention
constructed by the child’s fantasy, an exit into the sphere of activity of an absolutely
specific nature. The game is a free manifestation of human leisure activities. It is never
imposed and cannot be imposed physically or mentally. The need for play arises
independently as a need for entertainment, and occurs only at leisure.

Out-of-school organization of leisure activities for children and adolescents is
carried out in clubs at the place of residence, houses of culture, centers for children’s
creativity and aesthetic education, sports complexes and other institutions. A common
form of out-of-school organization of creative leisure activities, as the analysis of
pedagogical experience shows, is a club that brings together children of the same
interests. It should be emphasized that the socio-pedagogical possibilities of children’s
and teenage clubs at the place of residence in our country have so far been insufficiently
evaluated and used as an educational method by society and the state. The child in such
aclubis an active actor: in the educational process, an independent creative formation
of the personality takes place.

Children’s and teenage clubs at the place of residence are centers for organizing
children’s leisure and at the same time institutions of additional education. Their
purpose is the implementation of the process of education, upbringing, satisfaction
of the creative, communicative and other needs of children and adolescents. The focus
and content of the activities of different age groups of students in clubs is determined
by the staffing of specialists, the material base, as well as local conditions, and can be
quite diverse.

Group work is most effective in small groups (circles, sections, teams). These
are circles of the aesthetic cycle, the artistic word, theatrical groups, sports sections,
fine art studios, sports game groups, choreographic studios, arts and crafts, technical
modeling, research, etc.

Together with student creativity centers and other out-of-school organizations,
the clubs take part in literary, musical and sports and recreational activities, reviews and
competitions of artistic creativity, holidays, exhibitions, introduce the best examples of
culture, art and sports. The determining factor in the efficiency and effectiveness of all
the activities of the club is its teaching staff — an association of specialists of different
profiles, people with rich and varied life experience, carrying out joint activities in the
upbringing and development of children and adolescents.

Summarizing the above, we note the following. Firstly, leisure activities are a
necessary aspect of the life of children and adolescents in conditions of overload with
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the educational process and an abundance of information in modern society. Secondly,
actual ways of organizing leisure activities, such as games, hiking, creative activities,
are the sphere of both schools and various types of additional education organizations.
Thirdly, the creative leisure activities of children and adolescents in practice are
represented by a significant variety of types and forms, both in extracurricular and
extracurricular work with students.
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THE STEP METHOD IN THE TRAINING
OF PEDAGOGICAL STUDENTS

Abstract. The main purpose of this study is to examine the extent to which stu-
dents majoring in “Pre-school and primary school pedagogy” master the adaptation of
mobile games for children with cerebral palsy through the STEP method. The training
includes 47 third-year participants. It was conducted online during the summer semes-
ter of the academic year 2021/2022 and includes the following methods — lectures,
discussions, case studies.

The combined assessment shows that the share of students who develop high-
level skills needed to apply the STEP method in the adaptation of mobile games for
children with cerebral palsy is the largest — 55.3%. 34% of the participants experience
some difficulties in various aspects of the modification, as this determines their average
level of proficiency, and in 10.6% the level remains low.

Keywords: inclusive education, adapted physical education, mobile games, chil-
dren with cerebral palsy.

Cerebral palsy is a non-progressive disorder due to developmental brain damage
associated with difficulty in movement and coordination. Symptoms vary depending
on the location and degree of the brain damage. According to the topography, cerebral
palsy is divided into monoplegia, diplegia, paraplegia, hemiplegia, quadriplegia. De-
pending on the neuromotor characteristics, it is defined as spastic, dyskinetic, atactic,
and the derivation of this taxonomy is based on the dominant clinical features'. For
physical education the most important is the functional classification related to the
available abilities. Physical education teachers need to be aware of the limitations in
body movements and other physical barriers that children with cerebral palsy need
to overcome. The challenges of including them in motor training are related to the
weakness and spasticity of their muscles and balance disorders. Depending on the
severity of the injury, they may need different aids to move around during exercise’.
Games, including mobile games, are interpreted as the most serious activity of the
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child' and are the most acceptable form of physical exercise. By joining the plot, chil-
dren with cerebral palsy become direct participants, have fun, enjoy themselves and
forget about their problems”. Through their actions in the game, they gain cognitive
and social experience, which is a prerequisite for the development of children’s initia-
tive and independence?.

The STEP method is used in the training of students majoring in Pre-school and
Primary Education, future teachers of physical education in the kindergarten and the
primary school, in order to adapt mobile games for children with cerebral palsy*. STEP
is an abbreviation behind which stands the modification of the following four elements:

Space or the place where the respective game is played. It is related to the size of
the playground, the distance to be covered, the distance between the participants or
to the goal, the type and size of the equipment needed for the game.

Task or the manner in which the activity is carried out. It allows a change of activities
or purpose, in accordance with the capabilities and needs of children, the rules aimed
at simplification or implementation in facilitated conditions, the way to participate in
various roles, the starting points for performing motor actions.

Equipment or the equipment used in the games. Possible modifications of the de-
vices are taken into account as well as how each of them affects the actions performed
in the game.

People or how people are engaged. Different participation options are possible
according to the number of players, how they interact, what roles they are involved in
and what is the level of their abilities.

Following the areas for modification in the STEP method and the guidelines for
adapting physical activity®, various possibilities for the successful inclusion of children
with cerebral palsy in mobile games emerge.

For the space:

« To create conditions for safe movement with the aid used by the child.
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To reduce the distance that must be covered, as fatigue occurs faster.

To reduce the distance to the targets due to the general muscle weakness of the
children and the lack of coordination.

Changes in the size and height of the facilities should be consistent with the
smaller capabilities of children with cerebral palsy.

About the tasks:

Due to the difficulties in maintaining an upright posture for a long period of
time, participation in the game should be performed from different starting
positions, convenient for children with cerebral palsy.

For maximum inclusion in the game, it is possible to add alternative rules.
Outline safe areas in the playground where children with cerebral palsy are
located.

The motor actions should be performed under light conditions or should be
changed so that they are within the capabilities of the children.

Give rest to regain strength.

To allow children to find their own way of doing different activities.

The change in the rules of the games should be related to the strengths of chil-
dren with cerebral palsy in an attempt to equalize strength.

Introduce mutual assistance as a rule.

For the equipment:

Use lighter devices that are attached to the arm, body or aid in case of muscle
weakness.

When there are coordination problems, larger, lighter and softer grippers should
be used and smaller throwing devices that are immobile when hitting and kicking.
Lighter devices move slower and give enough time for children with cerebral
palsy to react.

For people:

If necessary, include an assistant.

The other children perform the motor actions in the same way as the child
performs the equalization of forces.

Groups should be divided according to the abilities and a simplified version of
the game should be performed.

In case of severe motor deficit, more static roles are to be chosen in which to
include the child with cerebral palsy.

The main purpose of this study is to examine the extent to which students
majoring in “Pre-school and primary school pedagogy” master the adaptation
of mobile games through the STEP method. The training includes 47 third-year
participants. It was conducted online during the summer semester of the academic
year 2021/2022 and includes the following methods — lectures, discussions, case
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studies. Solving cases involves transferring skills from related fields — physical edu-
cation and inclusive education — as well as upgrading and developing specific skills
to adapt the space, tasks, equipment and participation of people in mobile games'.
The formation of skills in each area is determined by a three-point scale: can, can to
some extent, cannot. The summarized result shows at what level — high, medium,
low — students master the adaptation of mobile games for children with cerebral
palsy using the STEP method.

59.6% of the respondents demonstrate abilities to adjust the play space so that
the inclusion of children with cerebral palsy is optimal. They understand and apply
correctly the guidelines for ensuring safe movement with an aid, assess according to
the children’s ability what distance to go in the game, how far the goal is, what are the
dimensions and height of the equipment. 31.9% of the participants experience some
difficulties, and 8.5% — insurmountable ones.

57.4% of the students did well in the search for the most comfortable position for
motor activity of children with cerebral palsy and in adapting or adding rules related
to their motor abilities. 34% find it difficult to simplify the rules without changing
the purpose and basic motor actions of the game, and to find a way to perform under
easy conditions. 8.5% of the respondents do not try to make changes, because they
believe that if children have severely reduced mobility, they should not be involved
in mobile games.

57.4% of the respondents fully understand how the modification of the equipment
changes the gaming activity and that for more efficient play it is appropriate to have
the devices attached to the children or mobility aids, and 31.9% — understand this but
only to some extent. 10.6% of students fail to match the shape, size and weight of the
devices with the motor abilities of children with cerebral palsy.

59.6% of the respondents are able to distribute the roles, determine the optimal
number of participants in the game and the appropriate interaction between them.
29.8% of the students find it difficult to separate children according to their abilities
and to include children with cerebral palsy in a more active motor role. Or they can
only to some extent anticipate the involvement of people in mobile games. 10.6% of
the respondents lack these skills.

The combined assessment shows that the share of students who develop high-
level skills needed to apply the STEP method in the adaptation of mobile games for
children with cerebral palsy is the largest — 55.3%. 34% of the participants experience
some difficulties in various aspects of the modification, as this determines their average
level of proficiency, and in 10.6% the level remains low.

! Petrov P.D., Temnikova M. Regarding transferability of the skills and the competency and
their development in the course of education in mathematics in the primary school. Central Bohemia
University Czech Republic, International conference proceedings, 2017.— 84S p.
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The areas envisaged for adaptation by the STEP method are suitable for structuring
the successful inclusion of children with cerebral palsy in mobile games. The difficul-
ties of the students are related to their lack of experience — both life and professional
ones, which makes them believe that children with movement disorders should not
engage in physical activity or their participation should be as static as possible. Some
of the respondents have difficulties in differentiating the specific motor limitations
and residual abilities and hence in determining the appropriate changes in the play
area, the tasks that each child has, the appropriate equipment and the way in which the
participants will interact. It should be noted that in the conditions of online training
the participants show relatively good results. When conducting training in simulated
and real conditions, the level of mastery of adaptations by the STEP method will be
even higher.
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FORMATION OF SKILLS FOR APPLICATION
OF THE TREE METHOD

Abstract. The aim of the article is to analyze the degree of formation of skills for
adaptation of mobile games for children with visual impairments by the TREE method.
The training involves 52 four-year students majoring in “Preschool and primary school
pedagogy”” It was held during the winter semester of the academic year 2021/2022,
online and includes the following methods —lectures, discussions, case studies.

After conducting specialized training, 63.4% of the respondents have developed a
high level of skills for adapting mobile games according to the TREE method, 30.8%
in a medium level and 5.8% in a low level.

Keywords: inclusive education, adapted physical education, mobile games, chil-
dren with visual impairments.

With the advance in medicine and technology, more children with visual impair-
ments have the opportunity to study in a mass educational environment. Educational
institutions are not yet able to respond to their changing needs' and create conditions
for their successful involvement in all subjects, including physical education. One of
the reasons for this is the lack of specialized teacher training.

Children with visual impairments are born with the same potential as their
sighted peers. Usually, due to overprotection, they do not have the opportunity
to freely explore their environment and participate in physical activity, which can
lead to delays in perceptual, motor and cognitive development®. Mobile games
are the best tool for comprehensive development and education of visually im-
paired children. Through play activities they gain cognitive and social experience,
which is a prerequisite for creating some initiative and independence?. The visu-
ally impaired child also loves to play and can be involved in almost any game if
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he is helped to learn and make the appropriate changes according to his or her
individual characteristics'.

There are various methods for adapting mobile games. One of them is TREE*.
Its name is an acronym, and behind each letter is an aspect of the sport that can
be modified. The method has been adapted from the Australian Sports Commis-
sion’s Disability Education program so that teachers can modify their activities
to be more inclusive for children with different abilities. The modifications of the
TREE method are aimed at ensuring maximum inclusion, development of skills,
diversity, higher level of activity, change in game strategy and safety. It covers the
following areas:

« Teaching style or looking for the most appropriate for all participants ways of

communication and teaching methods.

o The rules can be simplified or changed according to the needs and abilities of

the participants.

- Equipment with different sizes, shapes, colors, textures, weight is used.

« The environment is adapted to the venue of the game.

Based on the guidelines for modifying physical activity® and the TREE method,
various opportunities are created for adapting mobile games for the participation of
children with visual impairments.

For the teaching style:

« The children’s preferred methods of communication are used.

« For blind children, verbal methods are best, and instructions should be short

and clear.

o All the details related to the game and its play are described verbally.

« Demonstrations are also possible for visually impaired children, which must be

performed in their field of vision.

« Auxiliary motor methods are used as support in the performance of various

movements.

« Physical assistance should be kept to a minimum so that visually impaired chil-

dren are as independent as possible.

! Shapkova L. V. Corrective outdoor games and exercises for children with developmental
disabilities.— Moscow,— P. 33-34.

% Special Olympics Australia. Playing for All - Delivery Guide. URL: https://schools.
specialolympics.com.au/wp-content/uploads/2022/02/playing_for_all-delivery guide-FEB22.pdf
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Tactile methods are used when all the others are not enough for the child to
fully understand what and how is done in the game.

The analytical method is applied for more detailed learning, using the capabili-
ties of all the senses.

A guide is included in the game.

It is obligatory to talk to the child and ask for feedback on what they have un-
derstood and what they have not.

For the rules:

Simplification of the rules of the game, in accordance with the smaller abilities
of children with visual impairments.

Gradual introduction of the rules of the game for easier learning.

Avoiding physical activities that are not indicated for children with visual im-
pairments is becoming the rule.

Ability to equalize forces in games, all performing different movements without
visual control.

For better orientation in the direction of movement to have sound or tactile
cues.

Reduce the duration of the game due to faster fatigue.

Decrease the number of participants in the teams if all are “blind”, or increase
it — if the participation is organized in pairs “blind-leader”.

Change in the way of marking points for successtful inclusion of the child who
cannot see.

For equipment:

When children have residual vision, the devices have a contrasting, easily dis-
tinguishable color, when they are totally blind — the devices must emit sound.
It is possible to attach them to children with visual impairments.

According to the needs of the children, the desired result can be of different
sizes, weights and textures.

For the environment:

The site should be as safe as possible.

The field should be well lit for better visibility in residual vision.

All areas should be clearly visible in order to use residual vision.

If the orientation will be performed only by sound, remove the side noise.

If possible, the equipment should emit a sound to guide where the goal is and
whether the task has been completed.

If everyone is playing without visual control, the field should be smaller and
appropriately limited.

The visually impaired child should be acquainted in advance with the place of
play — dimensions, equipment, all auditory or tactile landmarks.
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« Do not change the situation without warning the child.

The aim of the article is to analyze the degree of formation of skills for adaptation
of mobile games for children with visual impairments by the TREE method. The
training involves 52 four-year students majoring in “Preschool and primary school
pedagogy.” It was held during the winter semester of the academic year 2021/2022, on-
line and includes the following methods — lectures, discussions, case studies. Through
the analysis of the decisions of the cases it is established to what extent the skills to
adapt the teaching style, the rules, the equipment and the environment are formed.
The assessment for each area is based on a three-level salary: he or she can, can to
some extent, can’t. The summarized result shows the extent to which — high, medium,
low — students master the adaptation of mobile games for visually impaired children
using the TREE method.

Only 38.5% of students fully cope with the task of adapting or selecting the most
appropriate ways of communication and teaching methods according to the specific
characteristics of children. Often, in order for children with visual impairments to
participate in mobile games to be as successful as possible, several different teaching
methods need to be combined. This combination of appropriate methods proved
difficult for more than half of the respondents — 51.9%. 9.6% of the respondents lack
an understanding of the ways of communication and education of visually impaired
children.

61.5% of the participants in the study are able to adapt the rules of the game so
that children with visual impairments are successtfully included according to their
abilities. The share of respondents who have mastered these skills to some extent is
30.8%. They find it difficult to simplify the rules of the game optimally and to choose
the most appropriate way to play them, so as to ensure equalization of forces. And 7.7%
of students do not try to change the rules because they believe that visually impaired
children should not be included in most mobile games.

69.2% of the respondents cope with the selection of devices according to the
residual abilities of children — sensory and motor. 25% of the respondents cannot
judge when the equipment really needs to be adapted, as in some games no changes
are needed in this direction for the successful inclusion of children with visual impair-
ments. 5.8% do not envisage changes, although in specific cases they are mandatory.

71.1% of students develop skills to plan all appropriate changes in the place where
mobile games are played with children with visual impairments. 23.1% miss some
important points, and 5.8% do not think of such modifications.

After conducting specialized training, 63.4% of the respondents have developed a
high level of skills for adapting mobile games according to the TREE method, 30.8%
in amedium level and 5.8% in a low level. Unfortunately, some students do not under-
stand the concept of inclusive physical education. According to them, it is better for
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visually impaired children to stay on the benches than to risk being involved in mobile
games. This is one of the manifestations of overprotection, which slows down the
development and progress in the achievements of children with visual impairments.

The TREE method for adapting mobile games is easy to use by non-specialists,
such as future children’s and primary teachers. The slight fluctuations that students
show in adapting the elements from the different areas are related to the fact that the
training is conducted only online. Under these conditions, it is difficult for some re-
spondents to imagine the limitations of children with visual impairments and hence all
the appropriate adaptations. These difficulties can be overcome by organizing simula-
tion-based learning, where the formation of an even higher level of skills for working
with the TREE method is expected, especially if training materials are provided, giving
detailed and specific information about possible changes in each an area according to
the abilities of children with visual impairments.
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1. Hegelian idealism

With Hegel, German idealism, inaugurated by Fichte and developed by Schelling,
reaches the highest degree of systematization. History, religion, philosophy and more
generally all human knowledge find their place within the Hegelian system, in a titanic
effort to provide a definitive answer to the questions that have always accompanied
humanity.

This attempt was unsuccessful, as Nietzsche and Kierkegaard rightly observed,
but carried out with a commitment and with an internal consistency that determined
its success among posterity. The breadth of Hegelian reflection exerted a vast and
profound influence on the history of ideas and, in particular, inspired Marx and his
economic-political ideal.

Hegelian philosophy, with a clear immanentistic approach, re-proposes a theme
developed in the past by Spinoza and, even earlier, by the Gnostic tradition. Elements
that have led to the question of whether Hegel, like Fichte, was also a Mason. The
conjectures advanced in this regard have not led to certain proofs, but have nevertheless
established that the father of absolute idealism maintained cordial relations with
the Freemasons, as evidenced by his youthful correspondence. In fact, Hegelism is
presented as a form of pantheistic Gnosticism, in which the spiritual and vital principle
is immanent in nature and unfolds in dialectical opposition to it to finally reach the
fullness of self-awareness.

The triadic dialectic of thesis, antithesis and synthesis is taken from Fichte, but
formulated with greater precision by Hegel, who introduces the concept of Authebung,
that is, the inclusion/overcoming of the opposition between thesis and antithesis in
the synthesis.

Although mature, Hegelian idealism, like the Fichtian one, uses unclear ideas to
express its contents, veiling them with an ambiguous aura.
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The Hegelian dialectic is represented by the absolute idea (thesis), which is
alienated in nature (antithesis) and reaches fullness with the spirit (synthesis), which
has become perfectly self-conscious precisely through absolute idealism, the fulfillment
of the history of human thought.

The alienation of the idea in nature, its material antithesis, brings Hegelism back
into the wake of an ancient tradition, which began with late Neoplatonism and reached
its clearest formulation with Spinozian pantheism. In any case, in Hegel there is an
innovative dynamic/dialectical element compared to the past.

The spirit, at first an abstract idea, incarnates itself in nature and opposes itself,
and then becomes self-aware first with religious intuition and then with philosophy,
according to a dynamic and dialectical unfolding of its potential. Theology is thus
subordinated to philosophy, in a substantial inversion of the medieval order, centered
on the idea of God. With Hegel, not only Cartesian anthropocentrism finds further
confirmation, but is incorporated into a holistic spiritualistic conception. Man, and in
particular the philosopher, becomes the apical and self-conscious part of the absolute
spirit, which engulfs everything within it. Any form of transcendence is firmly denied,
because it would crack the pantheism or rather the pan-spiritualism of the Hegelian
system, referring man and his investigation to an ontological principle that is irreducible
to the knowledge of him.

The gnostic dimension of absolute idealism resides in the claim of all-understanding,
where everything finds an explanation and every problem is solved. The absence of
a gap between the knowing subject and the known object rests on their identity, which
generates a hermetically closed gnoseological circuit.

The path begun three centuries earlier by Descartes reaches, thanks to Hegel,
a significant stage, full of consequences for future history, in particular politics. The
young Marx, in fact, would have grasped some aspects of the Hegelian political dialectic
to push them to the point of absolutization, making them the cornerstone of his own
philosophy. From the master/slave dialectic, with which the German philosopher
explained the ethical and political decadence of the ruling classes, Marx would have
drawn his fundamental idea of class struggle. Thus the theoretical foundations were
laid for the revolutionary uprisings of socialist inspiration, which would shock Europe
from the mid-nineteenth century until the Bolshevik revolution of 1917.

Another Hegelian element destined to permeate European political history was
the absolutization of the state, transformed into an institutionalized manifestation of
the spirit itself. The Hegelian conception of an ethical state would have inspired both
the fascist regimes and the communist and radical democratic regimes, sharing the
same root. The absolutization of the state is implied by the very structure of Hegelian
philosophy, which incorporates everything dialectically, reinterpreting history in terms
of the progressive manifestation of the spirit.
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It follows that moral judgment is devoid of any value and that the idea of freedom
turns out to be illusory, since everything that happens takes on the chrism of necessity,
within the framework of overall coincidence between spirit, nature and history.
Justificationism was, more than any other aspect of absolute idealism, a harbinger of
negative implications, which would not have been long in manifesting themselves.

Once again it’s worth emphasizing the convergence between Hegelianism,
Spinozism and Jewish Gnosticism, denying ethics and freedom, which no longer
find a place in the unfolding of history, reduced to mere necessity. These are concepts
that don’t even contemplate the idea of evil, considered a mere external appearance.

2. The romanticism

A part of European culture reacted to the eighteenth-century Enlightenment
rationalism with romanticism, intent on rediscovering popular traditions and, as in
the case of Chateaubriand, also Christianity.

The first half of the nineteenth century saw Europe intent on re-evaluating the
importance of feelings and emotions in human life, considered irreducible to the mere
rational datum imposed by the previous century.

Among the numerous schools that animated romanticism, that of the Schlegel
brothers emerged for theoretical importance, who offered a multiplicity of aesthetic
ideas to the literary and artistic community of the time, placing themselves as a center
of convergence at an international level.

Freemasonry, which arose in the rationalistic aura of the eighteenth century but
deeply permeated with Gnostic irrationalism, not only didn’t remain a passive spectator
in the face of new cultural trends, but demonstrated its mimetic and opportunistic
qualities by encouraging, within the romantic movement, the antiquity dimension,
reinterpreted in a neo-pagan and anti-Christian key.

With the Napoleonic heyday, a real Egyptomania emerged throughout Europe,
affecting both the major art and the decorative arts, determining the characteristics
of the Empire style, eclectic in taking possession of ancient symbols to bend them to
the new concept of power.

Classical civilization, which had provided Christian philosophy and theology with
a solid structure of thought, became the object of a cult full of resentment towards
Christianity, accused of having put an end to the polytheistic tolerance of ancient
times with its monotheistic fanaticism.

Parallel to the cult of the past (especially classical, but also medieval), the cult
of the exotic flourished, in which the idealization of the East was fueled by striking
archaeological discoveries and by the deepening of linguistic studies.

The revaluation of the Christian heritage remained a marginal phenomenon within
romanticism and, as we had occasion to recall at the beginning of the paragraph, reached
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its most complete expression in The genius of Christianity (1802) by Frangois-René
de Chateaubriand.

Consistent with the tumultuous spirit of the time, the French writer’s apology
rested on sentimental impetus and on aristocratic pride in the Catholic tradition,
rather than on solid doctrinal knowledge, a characteristic that decreed its immediate
success, but also its rapid oblivion.

3. The positivism

At the same time and parallel to romantic sentimentality, which found its highest
expression in the aesthetic-literary field, the nineteenth century witnessed an impressive
scientific and technological development, which raised numerous questions also in
the philosophical field.

From the encounter between nineteenth-century science and philosophy,
positivism was born, hostile to theological and metaphysical speculation, considered
incapable of promoting the material and moral development of humanity. The founder
of positivism was the French Auguste Comte, born into a well-to-do observant and
legitimist Catholic family, who soon expressed the desire to give life to a new philosophy,
able to reconcile scientific research with the needs dictated by human existence.

Comte’s ambiguous thought of him, afflicted throughout his life by serious
psychoses that led him to attempt suicide, has its hinge in the boundless trust in
technical-scientific progress, which, according to him, would imply a profound reform
of society. The philosopher’s faith in science and its applications underwent a partial
attenuation in the second part of his existence, according to many scholars influenced
by states of mystical psychic exaltation, which led him to found a positivist atheist
church. In fact, in maturity, Comte expressed the desire to spread a real religion of
humanity (identified with the supreme being), which met with a favorable reception
especially in the Brazilian context. The motto that appears on the flag of the South
American state, “Ordem and progress”, is in fact derived from the Comtian “Love as
a principle and order as a basis; progress as a goal”

As a utilitarian and anti-metaphysical philosophy, positivism approached
liberalism, from which, however, the elitist intent to refound society on the meritocratic
distribution of power between scientists and technocrats on the one hand and industrial
capitalists on the other hand distinguished it in part. Beyond the differences, however,
lies the centrality of the economic element, which places the author of the Course of
Positive Philosophy (1830-1842) in the wake of a practical thought that can be declined
both as capitalist liberalism and as revolutionary socialism.

While not fully sharing the theoretical assumptions and ethical intentions, Comte
was strongly influenced by the thought of Saint-Simon, his teacher and inspirer, the
first to speak explicitly of positivism. Alongside pragmatism, another trait d'union
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between the two French thinkers was the commitment, each on their own, in giving
philosophy an atheist mystical-religious imprint, in which the cult of humanity took
the place of the cult of God.

Saint-Simon was not the only philosopher who influenced Comte, who was also
sensitive to Mazzini’s social humanism and, especially, to Hegel’s dialectical idealism,
from which he resumed the division of history into three evolutionary stages:
theological, metaphysical and positive.

Beyond the obvious idealistic influence, it should be emphasized that positivism
began with facts, understood in rationalistic, objective and anti-metaphysical terms.
The uncritical exaltation of scientific and technical progress, of an Enlightenment
matrix, placed Comte in a position to exert a wide and lasting influence on science
and philosophy, with particular relevance in the case of Russell’s twentieth-century
neo-positivism.

From the unexpected mixture of techno-scientific omnipotence and mys-
tical impulses, some of Comte’s students would have drawn inspiration to
approach Blavatsky’s theosophy, suspended between mediumistic spiritism
and charlatanism.

Finally, it should be remembered that positivism also exerted a wide in-
fluence in the pedagogical field, as evidenced by the work of Italians Ardigo,
Angiulli, Siciliani e Gabelli.

4. Darwinian evolutionism

A decisive push for the affirmation of scientific positivism came, during the nine-
teenth century, from Darwinian evolutionism.

Charles Darwin was born in 1809 in England, to a father who is a doctor of liberal
and atheist ideas and a mother belonging to the rich industrial bourgeoisie, linked to
the Unitarian movement.

In the wake of family tradition, both his father and grandfather were established
doctors, Darwin began his medical studies at the University of Edinburgh, without
being able to finish them due to his strong impressionability and lack of propensity.
The subsequent attempt to devote himself to an ecclesiastical career with enrollment
in Cambridge also failed, because Darwin’s interest was already clearly directed to
naturalistic studies. When the opportunity arose to embark on the brig Beagle for
a trip around the world, the young scholar jumped at it, sailing for about five years,
full of scientific observations and samples that proved to be of fundamental impor-
tance. The countless stages of exploration, which touched uncontaminated areas
of Latin America and Oceania, allowed Darwin to observe nature with tranquility
and attention.
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Returning to his homeland, he settled in a small town, from which he rarely left,
and began to reflect on the numerous data collected to develop a theory that explained
the diversity found within species, both over time (fossil records), both through space
(intraspecific varieties). Thus, various works were born, both of a general nature and
of an analytical nature, among which the most significant for innovativeness was On
the Origin of Species, published in 1859. In it, the scientist argued that living species
had arisen from a very long evolution, due to both environmental and internal factors,
the latter later cataloged by research as genetic.

Darwinian theories were not limited to introducing novelties of a scientific nature,
but involved serious theological problems for all Christian churches. Both in On the
Origin of Species and in the subsequent The Descent of Man, and Selection in Relation
to Sex (1871) the derivation of man from the monkey was hypothesized, according
to a perspective that collided with the account of the first book of the Bible, Genesis.

To explain the mechanism of evolution, Darwin made use of an expression des-
tined to become famous, “natural selection”, with which he intended to highlight how
the action of the environment on life promoted the varieties most suitable for survival
and eliminated those less suitable.

This idea, strongly influenced by the economic-demographic theories of the Rev-
erend Malthus, soon overflowed from the naturalistic boundary to spill over into the
political sphere. From scientific Darwinism we then moved on to social Darwinism,
that is to the idea that human society was governed by laws in all respects similar to
natural ones, with the selection of the most flexible subjects or groups to the detriment
of others, according to a which did not take into account either the moral or the spiritual
dimension and reduced human relationships to mere mechanisms. Social Darwinism
exerted a vast influence on various political orientations, becoming fundamental in
the elaboration of racism, already active in the second half of the nineteenth century
and which came to full expression in the following century, with Nazism.

The attitude of the Catholic Church regarding the innovations introduced by
Darwin was marked by the utmost prudence, because it was a theory with possible
negative implications on Christian dogmas.

The most important document on the subject, addressed directly, is the encyclical
of 1950 “Humani generis”, with which Pius XII took a position on the question, almost
a century after his appearance. The pontiff warned not only against scientific Darwin-
ism, but also against materialism, historicism and atheistic existentialism, hostile to
Christianity. A Catholic’s task, Pacelli recalled, is to use the intellect to thoroughly and
unhurriedly sift through the novelties of a scientific and philosophical nature, espe-
cially in the event that they directly call into question the truths revealed by the Holy
Scriptures. With regard to evolutionism, Pius XII recalled that it was a theory not to
be prejudiced as regards the origin of the human body, as long as he didn’t undermine
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the dogma relating to the divine creation of the soul. The pontiff also dwelt on the
irreconcilability of polygenism with the Bible, as affirming the existence of multiple
primeval human couples means contradicting the biblical account and disavowing
both original sin and the history of salvation.

In his important encyclical, the pope criticized the fashion, also widespread in the
theological field, of denying a priori the literal value of the Bible and venturing into
critical exegesis based on scientific discoveries in contrast with the depositum fidei.
The innovating modernist tendencies, already emerged at the end of the 19th century
and harshly condemned by St. Pius X, were evidently far from defeated forty years later,
so much so as to induce Pius XII to return to the subject to confirm the magisterium
of Church and its Thomistic foundation.

After the decisive intervention of Pius XII, the reflection on the relationship be-
tween evolutionism and Catholic doctrine has undergone further phases, with the
pronouncements of successive popes over time. Today’s position, open to the possibility
that Darwin’s theory is correct and, in the still unproven case, that man derives from
the monkey; reiterates that the presence of the soul in the body isn’t compatible with an
insufficient level of intelligence to understand the meaning of the divine announcement.

On the other hand, the very formulation of evolutionism has changed in depth
over time, by virtue of the correction of the many initial errors, among which the most
important consisted in the belief (of Lamarckian derivation) that the natural environ-
ment could make changes to hereditary level (today we would say genetic).
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FIGURATIVE REFLECTION OF THE CONCEPT
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Abstract. Loneliness is a state and feeling of a person who is in conditions of real
or imaginary isolation from other people with a lack of communication with them.
Loneliness is well known to each of us, sometimes we feel it, being alone with our-
selves, and sometimes it overtakes us among people. In this work, we will analyze how
the image of loneliness is reflected in English and Russian poetry, and trace the general
trend in the expression of this feeling.
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OBPA3HOE OTPAXXEHUE KOHLUENTA «OOAUHOYECTBO»
B AHIIJTUMCKOU U PYCCKOM NO33uUn

Annoranusa. OAMHOYECTBO — 9TO COCTOSHIME U OLJyIeHHe YeAOBeKa, KOTOPBI
HAXOAHMTCS B YCAOBHAX PEaAbHON MAU MHUMOM U30ASIIIMU OT APYTUX AIOAEH C OTCYT-
cTBreM obmeHust ¢ HUMU. OAHHOYECTBO XOPOIIO 3HAKOMO KXKAOMY 3 HAC, IOPOi
MBI OIIyIjaeM ero, HaXOASICh HaeAUHe C C000i, a IOPOil OHO HACTHIAET HAC CPEAU
Atopeit. B pAaHHOI paboTe MBI TpoaHAAUBHpPYeM, KaK 00pa3 OAMHOYeCTBA OTPAXKAETCS
B AHTAMFCKOM U PYCCKOM MO33UH, 1 IPOCACAUM OOIIYIO TEHACHIJHIO B BEIPASKEHUH
3TOro YyBCTBA.
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KaroueBbie CAOBa: KOHIIEIIT, OAMHOYECTBO, SI3bIK, 00pa3, LIeHHOCTb.

B pamkax AQHHOTO QeHOMEHA «OAMHOYECTBO> PA3AMYAIOT MO3uTHBHOE (yeAu-
HEHHOCTb ) ¥ HeraTuBHOe (M30A11s) opAnHOYecTBO. OAHAKO Yallle BCEro OHO paccMa-
TPHBAETCSl UMEHHO CO CBO€i1 HETaTHBHOM CTOPOHBL [IpUdiHa 9TOr0 MOKET KPBIThCS
B TOM, 4YTO C paHHeFO AE€TCTBA Mbl HAXOAMMCS B MAACHBKHUX 1 60AbH.II/IX prHHaX AIOAefI,
KOTOpBbIe IIPUBMBAIOT HaM MBICAb, YTO MBI O0SI3aHbI IOCTOSIHHO B3aUMOAEHCTBOBATD
C 06IECTBOM, 2 HAXOAUTHCS B YEAMHEHUH CIMTAETCS OTKAOHEHHEM OT OOLenpHHs-
THIX HOPM, CTPAHHOCTBIO B IIOBeAeHHUH HHAUBUAQ. CAOBHO, YTOOBI OBITH CIACTAUBBIM
4EAOBEKOM HaM [IOCTOSIHHO HY>KeH KTO-TO PSIAOM: CEeMbsI, APY3bsl, IAPTHEP — A, I€AO-
BEK 9TO COLIAABHOE CYILIECTBO, KOTOPOMY HEOOXOANMO ObLIeH e, HO He TOCTOSIHHOE
¥ GecrpepbIBHOE, 4eAOBEK AOAKEH YMETh HAXOAUTBCSI HAEAUHE C COOCTBEHHBIMU MBIC-
ASIMH, [IO3HABaTh 051 M OKPYKAIOLINIT MUP CAMOCTOSITEABHO, IIOTOMY YTO PadyMHOe
OAMHOYECTBO CIIOCOOCTBYeT Pa3BUTHUIO YEAOBEKA.

B coBpeMeHHOM Mupe HHPOPMALIMOHHBIX TEXHOAOTHIT YeAOBEK BCE Yallje 1 0CTpee
4yBCTBYeT ce6st OAMHOKMM. Ha [epBbIit B3rAsIA KaXKeTCsl, 9TO IPAHMULIBI OOIEHIST MEKAY
AIOADMHA CTepTI)I (MIJI MO>XEM O6]llaTbC5[ C pOAHbIMI/I II0 BUACOCBA3H U TeAeq)OHHbIM
3BOHKaM, HAaXOASICh AAAEKO APYT OT APYTa, Ha pa3HbIX KOHTHHEHTaX). Mbl BeaeM CO-
LIUAABHBIE CETH, BbIKAAABIBAEM BUACOPOAHKH, $OTOrpadyu U TYT 5Ke MOAydaeM 06-
parHyIo cBs3b. IIpy AOCTATOYHOM KOAMYECTBE B3AUMOAEHCTBHS C ADYTUMU AFOABMU,
MbI HpOAOA}KaeM '-IYBCTBOBaTI) Ce65{ OANMHOKHUMH.

Tema OAMHOYECTBA BCETAQ MHTEPECOBAAA M IPOCTOrO OOBIBATEAS], 1 IICUXOAOTR,
U YIeHOTO U, KOHEYHO K&, OHa He 00OIIAA CTOPOHOI U KeAAHHEM OTOOPA3HTb BCIO
rAyOHHY 9TOTO YyBCTBA [IUCATEAEH 1 [I09TOB. Yepe3 06pasbl CBOUX AMPUIECKUX [€POEB
IO9ThI YCIIEIIHO TOKA3bIBAAU COCTOSIHUE OAMHOYECTBA. [AaBHOE BHUMAHHUE B CTUXOT-
BOPEHHUSX YACASIAOCH HH CKOABKO OIMCAHUIO OAMHOYECTBA KaK SBACHUS, 2 TAABHBIM
06pa3soM UMEHHO OTHOLIEHHE YEAOBEKA K HEMY.

B Bocpmom conete Yuabsama Ilekcrupa ecTb CTpOKH:

«Resembling sire and child and happy mother,
Who, all in one, one pleasing note do sing:
Whose speechless song being many, seeming one,
Sings this to thee: “Thou single wilt prove none.’>

Kaaccuk ybesxaaer I0HOLIY OCTaBUTb OAMHOKYIO KU3HD, OH yKa3bIBAET Ha TO, 4TO €T0
TPyCTb IIOPOXKACHIE HEOCO3HAHHOTO OAMHOYeCTBa. OH CTPEeMHTCS OKA3aTh, YTO CeMbs
¥ AETH, TO eCTb LeHHOCTb, OOBIMHO BHIOMPaeMast AFOAbMH, IIPHBEAET ero K IPOCTOMY, HO
UCTUHHOMY C4YacTbio. OAMHOYeCTBO BOCHPHHHMMACTCS MM, KaK HEUTO HeraTHBHOe: He-
IIPABHABHO BbIOPAHHBIN XU3HEHHBII [Ty Th, C KOTOPOI'O HEOOXOAUMO CBEPHYTb.

Avxon Kutc B cruxoTBopennu «Solitudes numer:
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«O Solitude! if I must with thee dwell,
Let it not be among the jumbled heap
Of murky buildings ... ».

AupuYeckuit 9TOT0 CTUXOTBOPEHUS UCIIBITHIBAET OAMHOYECTBO, HO OHO TATO-
THT €r0 TOABKO B CTEHAX YHBIAOTO ropoad. OH yKasbIBaeT TO, UTO TOPA3AO AeTde
IepeHeCcTU OAMHOYECTBO Ha AOHE IPHUPOABL, CPEAH PeK, AOAMH U TOp. YeAuHeHHe
U CO3epLaHIe IPUPOABI CAEAAAM ObI €T0 CIaCTAMBBIM YeaoBekoM. Ho mpu Beeit ero
FOTOBHOCTH U B OIIPEAECACHHON CTEIIeHH AI0OBH K OAUHOYECTBY, OH IIPU3HAET, YTO
rOpasA0 AOPOJKe U AydIlle IIPOBECTHU XKU3HD C AFOOUMBIM Y€AOBEKOM, CO CBOEH POA-
CTBEHHOM AyIIOMN:

«Almost the highest bliss of human-kind,
When to thy haunts two kindred spirits flee>.

Ajax MuaH B cBoeM IIPOCTOM Ha BUA TBOpeHuH « Solitude> moxassiBaer cosep-
IIE€HHO NHOE BOCHPI/ISITHe OAUHOYECTBA, Y€M B HpeAbIAyH.H/IX HPI/IMeanZ

«I have a house where

I go When there’s too many people,
I have a house where

I go Where no one can be>.

Tepo#t mpUXOAUT B CBOI CTapBI AOM, KOTAQ )KEAAeT MTOGBITh OAMH, €T0 yCTpauBaeT
IyCTOTAa ¥ HEAIOAUMOCTb AOMA, OH BUAUT B TUIIMHE U CIIOKOMCTBUU CBOE CITaCE€HHe.
OAHHOYECTBO AASL HETO JKEAAHHBIH, HEOOXOAUMBII ann6yT JKU3HH, KOTOPBIM OH Ije-
AEHAIIPaBAEHHO UIIET, TATOTICh O0IeCTBOM U OOIIeHHEM.

B zaBepmenue paccmorpum cruxorBopenue Asxoppxa loppona Baiipona
«Solitude:

«This is not solitude, ‘tis but to hold
Converse with Nature's charms, and view her stores unrolled>.

Awpudeckuit repoi y6e>1<AeH, YTO B XKM3HU B YEAMHEHUH C IPUPOAOH, B OAUHO-
JecTBe YeAOBEK UyBCTBYeT Ce0sI MeHee OAMHOKIM, 4eM B obmecTBe. OH pucyer mpe-
KpPacHbIN 00pa3 OAMHOKOI XXU3HU CPEAH XOAMOB, pek u memep. 1 B mposoaxeHnH
YKa3bIBaeT Ha TO, YTO CPEAU TOAIIBL, HEBAXKHO KaK FAyOOKO TyBCTBYeIlb, BIAUIIb, CABI-
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LIXIIb, OAMHOYECTBO GYAET BOCIPHHUMATBCS OCTpee U H0AbHEe, OYATO ThI IIOKUHYT,
3a0BIT 1 BEIOPOIIEH Ha XXECTOKHUI CYA AIOAEHL.

«But midst the crowd, the hurry, the shock of men,

To hear, to see, to feel and to possess,

And roam alone, the world’s tired denizen>.

Vcxoas U3 BbIIIEU3A0XKEHHBIX IIPIMEPOB, CTAHOBUTCSI IIOHSTHO, YTO B AHTAMIICKOM
II0331H SIPKO IIPpEACTAaBACHBI HETaTUBHBIN U ITO3UTHUBHBIN 06p33 OAHMHO4YECTBaA.

AASL TO3UTHBHOTO OTpakeHHs 00pa3a OAMHOYECTBA XapaKTEPHO obpaleHye
K IIPHPOAE, B KOTOPOI1 YeAOBEK HILeT FAPMOHUIO U KpacoTy. OAMHOKAS AMYHOCTb XKU-
BEeT CBOMUM HEIIOBTOPHUMBIM BUACHHEM OKPY’KAIOLIeTo ee MUPA, HAXOAS IIPeKpacHOe
3a IpeAeAaMH YeAOBEYeCKOro OOIIeCTBA 1 eT0 YCTOSBIINXCS [leHHOCTel. Baaroaapst
YeAMHEHHIO AOCTHIAETCS CYACThe.

Ho Taroke B aHTAMICKON AUPUKe TIOKAa3aHbI HETATUBHBIE ACIIEKTHI OAMHOYECTBA,
CBSI3aHHBIE C OLIYIIeHIeM IOKUHYTOCTH, Pa300IeHHOCTH C AOABMY U JKeAQHHEeM OBITh
C HUMH. AASI CIaCThs 1€AOBEKY HEOOXOANM APYTOIl Y€AOBEK — BOT IIOCBIA 9TUX CTHXOT-
BOpPEHHIT 00 OAUHOYECTBe.

Tak Au cHABHO OTAMYHE 06pa3a OAUHOYECTBA B PYCCKOM ITO93UH U AHTAUFICKO?

®epop Conory6 B cruxoTBOpernu «ECTh COOTBETCTBHS BO BCeM> IIMIIET:

«H ecan xaxxaeM yTeleHbs,
Bexxum AaAéKO OT Aropei.
Cpean AecOB, CpeAH TTOAH —
IToxoii, 6e3mbicAne, 3a68eHbe>.

Baaaeke oT 00IeCTBa, B yeAUHEHUH C IPHPOAOLL, MBI OTBIIEM CBOIO CBOOOAY
U CIIOKOMHYIO, CYACTAUBYIO XM3Hb. AMPUYECKUH repoil TATOTUTCSA YeAOBEUeCKUM
00IIeCTBOM, «CBOOOAY OT AIOAEIT>», <OAMHOYECTBO> BOT 4TO JKeAaeT ero cepate. On
BUAUT B OAMHOYECTBE CIIaceHHe.

WHoro MHeHuUs B OTHOIIEHUN OAUMHOKOM KU3HU NpUAepkuBaeTcsa Mapuna Llse-
TaeBa B CBOEM CTUXOTBOpeHMHU «HOBBIH rop s BCTpeTrnAa OAHA> :

«HoBblit rop s BcTpeTraa opHa.
51, 6oraTas, 6p1ra OeAHa,
51, xpbiaaTasi, Obiaa IIPOKASITOM >

OanHovecTBO TSAroTUT reporHio. OHa IyBCTBYeT, YTO BCE AUIIEHO CMbICAA 6e3
OAUBKHX AIOAETL: BCe ee AOCTIDKEHIIS, Bce ee GOraTCTBO — IMEIOT UCTHHHYIO LIeHHOCTb
Y 3HAUMMOCTD AUIIb ATOAH, T€, C K€M MOYKHO IIPOBECTH BpeMs, BMeCTe IIAAKaTh H CMe-
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SITHCSI X HACAQXKAATBCS XKUBHBIO. Be3 AToAell PSIAOM BCE, ITO IIpeXxAe Ka3aA0Ch BaXK-
HBIM, He FIMeeT CMBICAQ. HeOAHOKPATHO 110 XOAY CTUXOTBOPEHHSI OHA Ha3bIBaeT Ce0st
«IIPOKASITOM >, OAUHOYECTBO AASI Hee — 9TO IIPOKASITbE, MyKa, KOTOPYIO OHA XOTeAd
OBI IPEOAOAETb.

EcAM B KakOM-TO MOMEHT >XM3HH Mbl OAMHOKH, MBI HE AOAYKHBI TATOTUTHCSA STHM
OAMHOYECTBOM, He AOAKHBI 60SThCA ero. Bepb Mbl sxuBeM B 061mecTBe, MbI 06ImaeMcst
U, HeCMOTPsI Ha BCe HAIIIU CTPAXH, OAHKABL MbI HAMAEM AOPOTUX HAILIEMY CEPALY AIO-
Aett. [AaBHOe He TOPOIIUTCSL, U ATKO HATH ITOA PYKY F C OAUHOYECTBOM, U C YEAOBEKOM,
KOTAQ OH IOSIBUTCAL

Ho mopoit 0AMHOYeCTBO TaK OCTPO OILIYIAETCS YEAOBEKOM, YTO OH IyBCTBYET,
9TO YMPET, eCAU OCTAHeTCs B 9TOH usoasinun. B cruxorsopennu Hrops CeBepsiHuna
«Yero-To HeT... > IOKa3aH IMEHHO TaKOW CAy4Yai:

«Mae xouercs yATH KyAQ-TO,

B raaza xomy-To mocMoTpeTh> u:
«Yero-To HeT Ha 9TOM CBeTe,
Yro mue ckazaao 6br: XKusnu!..»

Tepoit cTHXOTBOPEHHS OAMHOK M M3-3a 9TOTO XeAaeT yMepeTb. OH Hy>XpaeTcs
B YeAOBEKe PSIAOM C CO0O01, KOTOPBII ObI CTAA €TO CMBICAOM, IIPHYHHON XXUTh AQABIIIE,
CTaA OTIOPO¥ Ha XU3HEHHOM ITyTU. Ho TIIeTHbI MOMBITKY HAWTU TAaKOTO YeAOBEKa:
JKU3HB IePOsi IPOAOAKAETCS B OAMHOYECTBe, 0e3paAOCTHASI U OeCCMBICACHHASL.

IToxa opAHM ATOAM CTPEMSATCS TPEOAOAETD CBOE OAUHOYECTBO, APYTHE KaXKAY T €ro,
KaK AMPHYECKUH Tepoil B CTUXOTBOpeHHH 3uHauAbI [nmmmyc «K npyay>:

« 51 He yMeI0 UTb C AJOABMU > ;
«He 3Haro cam, kypa momay.
Omu Be3pe, UX CAUIIKOM MHOTO... >

Tepoi He B CHAAX YXKUTBCS C Y€AOBEIECKHIM OOIeCTBOM, IIOHSTH U IIPHHSITH €ro
U IIOTOMY OH IIOCTOSIHHO HILET CIIOCOOBI COEKATh, YEAUHHUTHCS, HO AFOAU ITOBCIOAY
U 9TO TATOTHUT €ro. Aaxke 0CTaBasACh B OAUHOYECTBE, FepPOM He AOBepsieT TUIIHHE U CIIO-
KOFCTBHIO, 3Has, YTO AIOAU B AF0OOF MOMEHT MOT'YT paspyuTs ero. Ecau B mpeasiay-
II[eM CTHXOTBOPEHHUH FePOl XOTEA YMEPETh, IIOTOMY 4TO TyBCTBOBAA Ce0SI OAHOKIM,
TO B 9TOM IIPOCAEKHUBAETCS APYTasl TEHACHIIHSI: T€POIL JKEAQeT YMepeTh, YTOOBI AO-
OHUTHCS IIOAHOTO OAMHOYECTBA 1 OCBOOOXKACHIS OT AIOAEH. DTO He IIPOCTO JKEAAHUE,
a CKOpee JKaXXAQ, BCEIIOTAOIIAOIIee CTPEMACHUE OBITH OAMHOKHM:

«H 3Ha10, ¢ HUMH — 3aAOXHYCb.
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ITycru menst! £ ux 6010Ch>».

B pycckoit 1093un 06pa3 OAMHOYECTBA OTPAXKAETCSI M KaK HETaTUBHOE TYBCTBO,
AOXOAS B CBOEM IIePeXXHUBAHUH 3TOIO OAUHOYECTBA AO KPAalHUX GOPM B BUAE XKEAAHUU
CMepTH, KaK ¥ [IO3UTUBHOE UyBCTBO, KOTAQ YEAUHEHHOCTD, OAMHOYECTBO BOCIIPUHHMA-
eTCsl Kak rapMOHHs ¢ MupoM. CyIecTByIOT U Te, KTO He TATOTUTCSI HU OAMHOYECTBOM,
HU OOIIECTBOM, <« OAMHOYECTBO>» AASI HHX 9TAIl XKU3HH, KOTOPBII OAHAKADL OYAET IIpe-
OAOAEH U OHHU OTKPOIOT CBOE CepPALIe YeAOBEKY, KOTOPbIi IIOSBUTCS B HY>KHBIH MOMEHT.

B anrausickoit u pycckoil AupHKe BCTpedaeTcs Kak HeraTUBHBIMN, TaK U MO3UTHUB-
HBII B3TASIA HA OAIHOYECTBO. JTO CBS3aHO C TEM, YTO OAUHOYECTBO BOCIIPHHIUMACTCS
KQXABIM Y€AOBEKOM I'AyOOKO AUYHOCTHO, 3aBUCUT OT €T0 MUPOBO33PeHI U yOexAe-
uuit. Ho cTOoUT OTMETHUTD, UTO HeAb3sl yXOAUTD B KpaitHocTH. I TpoBo3raamenue sxusHu
B IIOAHOM YeAVHEHNUH, IIeACHAIIPABACHHOM N30SI OT O0IIeCTBA TAKKe HEIIPABHAD-
HO, KaK U IIOCTOSIHHO HAaXOAMTBHCSI PSIAOM C AIOABMH, He yMes IPOBOAUTDb BpeMs Ha-
eArHe ¢ caMuM co60it. Hy>kHO HCKaTh 30A0TYI0 cepeArHy. YeAOBEK — 9TO COLUAABHOE
CyILIeCTBO, KOTOPOMY IIPOCTO HEOHXOANMO O0IIeHUE AASI COOCTBEHHOTO AMYHOCTHOTO
U 9MOLJOHAABHOTO Pa3BUTISL, HO AAS IOHUMAHISI M AHAAW3A Ce0SI M MUPA HY>KHO HU
B MEHbIIIEH Mepe K OAUHOYECTBO.
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